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Abstract

This research study aimed to improve reading comprehension through the use of comics as
a narrative text. The main objective was to evaluate the impact of using comics to reinforce reading
comprehension of tenth grade students from Corazon de Maria Technical Industrial School. In this
project, the authors carried out a diagnostic test with a book called The Tempest by William
Shakespeare with the objective of measuring the initial results with the ones obtained after the
implementation which was made up of five sessions using as a tool “Macbeth” a comic book.
When the students finished reading the chapters, the authors gave worksheets made by themselves
to students in order to measure their understanding from each one of the readings. They consisted
of false or true questions, multiple selection, definition, infer the question among others, based on
the narrative text. These tests were used to collect data that allowed the authors to compare if there

was improvement in reading comprehension.
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CHAPTER |

Introduction

In the classroom, students have drawbacks when they are reading texts in English. Most
of the times, students tend to translate word by word and in some situations, the lack of a great and
varied lexicon does not allow them to advance while they are reading. As teachers, it is necessary
to find ways to overcome this problem in our classes. Therefore, this research has as a main goal,
the implementation of comics as a narrative text and at the same time, as a reading comprehension
tool in order to find methods to enhance students’ reading skills in an engaging way.

The project was led keeping this in mind and on account of the fact that a university
colleague had the opportunity to know what the role of the comic as a narrative text in reading
comprehension skill would be for tenth graders in their English classes and how it influenced them.
Those students were from Colegio Técnico Industrial Corazon de Maria who let us start and carry
out this project.

The aforesaid brings up the question of whether or not comics could really have a positive
impact on the improvement of reading comprehension abilities. It was found that authors tried to
implement comics in order to appraise how this kind of narratives might contribute in the reading
comprehension process. Before reaching that stage, it is relevant to define two significant concepts:
Reading comprehension and comics. According to Samuels (2002) “reading comprehension is a
process in which the reader constructs meaning using, as the building materials, the information
on the printed page and the knowledge stored in the reader’s head” (p. 169).

On the other hand, McCloud (1993) has an important statement for this investigation which

says that “comics are juxtaposed pictorial and other images in deliberate sequence, intended to



convey information and/or to produce an aesthetic response in the viewer” (p.9). Comic books are
a kind of text which is characterized by illustrations that place the reader into different situations
shown by the text. If both definitions are looked at, reading comprehension skills can be reinforced
through the different narrative sequence in which comics are presented, both text and image give
the reader a better understanding from the text without translating each single word as many
students do, and this one can be seen as a tool in as much as this showed an alternative way of
narrative text, reading teaching and reading learning, showing different results in class.

The content of the comics was literature, hence, important subjects as history and social
studies were involved in this project. In the classroom, students focused their attention on each
sequential chart of the comic book, even students who do not like reading and do not understand
texts completely, had the chance to understand some ideas from the narrative text thanks to the
connections between images and words in English which were not easy to understand, this will be
developed in the reading plan.

The reading plan is a set of worksheets that were created by the authors in order to
have students reading comprehension diagnosed and also to evaluate the process they will face.
One of the most striking features found was that while in Elementary schools, students are
supposed to have a higher reading comprehension because of the kind of readings they are
exposed to; since most readings have images and pictures which support students’ ideas and help
them to understand the texts in a better way. In High schools, readings given by teachers contain
deeper content and are more difficult to understand because of the technical vocabulary and
some kind of ideology, history and cultural background, which cause low performance in reading

skills.



Comic strips make an attractive component of visuals to complement reading materials
for students, it is a well-known fact that most course books to teach English contain visual
materials so as to help English learners to connect their attention to reading passages. In related
manner, we must not forget that comics work not just as a stimulus for learners in their second
language learning process but they are also a reinforcement of thinking skills including reasoning,
thinking creatively, learn, making decisions and solving problems. Therefore, it is reasonable to
consider Shakespeare’s writings in this matter, since his extraordinary storylines and plots filled
of emotion, stunning quotes and powerful characters which inspire students to gain knowledge
about English culture and history also enhancing their imagination. On the other hand, the comic
book created by National Geographic illustrates in a colorful and creative way William
Shakespeare’s story.

As a narrative, comics portray texts into panels, each one has descriptive background and
dialogues that supports students when trying to understand the main idea. English texts are difficult
to understand because of their dissimilarity in the Spanish structure, as a result, students get
confused and they sometimes miss the main idea and comprehend the reading in different ways.
As they are going to read each panel, they are going to analyze the scene, after that, they will
conclude what is happening in each one of the frames and understand the main ideas expressed in
the comic book.

This research took place at Colegio Técnico Industrial Corazon de Maria, located in Funza
near Bogota (Colombia). It is important to mention that this is not bilingual school. The population
involved in this research is made up of 34 students from tenth grade, whose age ranges are from
16 to 18 years old. Tenth graders in that school were selected for this research project because

they presented low proficiency when they performed reading comprehension tests, according to



what could be perceived from this group by teacher Angela Mendez. Coupled with these findings,
it could be seen the need to identify the drawbacks that tenth graders have when reading, and
implement comics as a new tool, in order to improve the students’ reading skills.

The research project "Improving reading comprehension through comics" seeks to help
students achieve higher reading comprehension through a suitable tool that will be the comics.
Eventually, students will improve their reading skills while they interact, comprehend and learn in
a more meaningful and engaging way, achieving the development of the reading comprehension

in that population.

Research problem
Colombian educators are aware of the significance that English has in students’ lives
since they live in a world that every day requires them to communicate more in this language, to
interact with citizens from other countries and to access knowledge in this language. English
proficiency will allow them to have access to varied information, greater mobility and better job
opportunities, including in Colombia. Unfortunately, according to the Education Level Index
(2015) of English First (EF), which analyzed 70 countries, Colombia is ranked 57. In the
classification, it obtained a score of 46.54, which, according to the report, results to be very low.
Apart from this, the Colombian average student does not remain a culture for reading, neither for
personal growth and development or for pleasure; this fact linked with the low proficiency levels
in a second language, leads us to believe that it needs sufficient and efficient resources in the
reading comprehension process English teachers are carrying out in the classrooms.
What we are mainly concerned with is that here this population gets to college and even

gets to professional or work world with low proficiency in reading understanding of the English
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language. We also found that the kind of reading usually given to students in classes are academic,
which means it contains technical vocabulary, slangs, idioms, and expressions that demand a
cultural background and awareness for its apprehension. Usually, the texts have a classic and
ordinary structure of a narrative so students cannot identify main ideas nor even particular details.

In this research, we want to determine how comics as a narrative text influence in reading
skills on the tenth graders. To check if the students comprehend readings, their head teacher who
is also one of the authors from this study, collected information before the implementation taken
from mock exams applied in class (See App.#1). The results taken from those test showed low
scores in their performance on those reading comprehension activities, those test were multiple
choice and they did not get the right answers even reading again. In addition, it became clear the
low interest scholars have on reading in English due to the deficiency they have in reading
understanding and the vocabulary gaps. One example of this is when they expressed that
translating the text to their mother tongue would make answering the test more possible, otherwise
the task was unachievable for them.

Taken the aforementioned into account, in this research, the creators wanted to work on
providing the same information that students would normally search in academic books from
subjects such as history, social studies, science or biology, but this time with this new proposal of
comics being that tool and that narrative source with the plus of visual aids (illustrations).

Once the comic strips were conferred, students enhance their capability to get the storyline,
in order to comprehend the main ideas, thus facilitating the global understanding of the text. This
was possible since the information was presented with images to guide learners in a different type
of narrative text. After they were exposed to that reading material, it was conceivable to check

how the comic influences reading comprehension on the students.
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Most students could not understand what they read because they did not connect ideas
when looking for specific facts and information, some of them merely centered on the question of
the applied tests, then they moved backward and try to find the specific answer on the text, this
strategy is quite basic and does not generate a meaningful understanding of the test. As a result,
they could not reach deeper thinking skills, for instance, those questions that required some
inferring of the author's thinking were not understood successfully; students felt overloaded with
the information presented and blocked themselves out of participating.

The research project "Improving reading comprehension through comics as a narrative
text" seeks to help students achieve higher reading comprehension skills through a reading tool
that is using comic strips. In this way, students can improve their reading skills while they interact,

comprehend and learn in a more suitable and creative way.

Justification

The main purpose of this study is to improve reading comprehension in tenth graders from
Colegio Técnico Industrial Corazon de Maria through comic books characterized by having a
history background and using images, in order to make the vocabulary and the text itself easier to
understand, and at the same time to motivate learners to read the content which is normally found
in different literature books.

Due to the lack of reading comprehension competence that these tenth graders presented,
it is essential to analyze what drawbacks students have when approaching a narrative text, also to
get to know the influence over the students when they interact with this type of narrative and if it
catches their attention to motivate them to keep reading something by their own interests and

maintain students focused on narratives.
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Regarding the aspects mentioned before about how much effectiveness and applicability
comics can have on academic purposes such as improving secondary students’ ability to
comprehend a narrative, Tilley cited by Thames (2013) states:

If reading is to lead to any meaningful knowledge or comprehension, readers must
approach a text with understanding of the relevant social, linguistic and cultural conventions. And
if you really consider how the pictures and words work together in consonance to tell a story, you
can make the case that comics are just as complex as any other kind of literature. (p. 1)

This author supports the idea of comics’ usefulness and mentioned two aspects which suits
with the main purpose of this project. Firstly, words and pictures are linked together to make the
information shared understandable (transmitter to the receiver). Secondly, comics are considered
as a “kind of literature” as well as novels, fiction, and reality; therefrom the importance of comics
lies as the main source, it contributes to the understanding of literature books.

Moreover, one significant upside of comics is that their format is original, different from
what students are used to because the visual aids take learners’ attention to the image and that
helps to connect students with the idea that the comic is carrying out in each frame, inferring
vocabulary meaning and context that illustration gives in the comic book which is a positive aspect
from this narrative text.

We are promoting the comic as a reading tool, due to the multiple elements this tool offers
which likewise fit with the mechanisms for reading comprehension development. For instance, a
comic tackles tough topics (which help learners to understand the context and background of the
stories); comics teach students to infer, also boosts exposure to diverse characters, and settings;
using comics in class can help students to analyze the content of the text, even if they do not

understand all the vocabulary or if they have total control of the grammar. In circumstances like
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these, students will be able to identify relevant and non-relevant information and try not to translate
word-by-word for comprehension. Bearing this in mind, this project can help students to overcome
or lower their misunderstandings when reading.

This study benefited three different populations. Firstly, a group of tenth graders from
Colegio Tecnico Industrial Corazon de Maria, given that this is the group which was directly
involved in the project. Therefore, the problem, the results and the conclusion among other features
which are part of the first group and the usefulness of comics to improve the reading
comprehension will be shown at the end of the project.

Another fostered population were the teachers since they took a remarkable role in the class
due to their commitment they possess inside and outside the classroom, they are the guide, who
are in charge of giving students enough tools to prepare them to face the real world, and as a guide
they aim to teach them one of the main learning processes which is reading. Also, they teach them
through the different narrative methods how to overcome the lack of reading comprehension. All
of this provided the teachers of materials and experience on generating strategies to overcome low
proficiency in understanding English.

And finally, the school was also benefited, because one of the decisive institution's interests
it is to look out the problems emerging during the learning process, that is to say, the low
proficiency in reading comprehension, hence, it is an appealing proposal to give the option to
develop a study that cannot just help tenth graders from that institution, but to different levels from
other educational institutions. In fact, there are grounds to believe that the idea of using comics as
a narrative text to improve reading comprehension can be implemented to any type of population,

including children, young adults, adults, and even the teaching field.
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After showing the reasons why of this research are, it is necessary to say that this project might
motivate teachers and students and will contribute directly to students and the school in which it
is going to be implemented. Also, it will encourage ESLT (English Second Language Teachers)
to make their reading comprehension classes in another way and try new material that could benefit
and interest students. Besides, we want to show all the agents involved in the English learning
process that the use of comics as a narrative tool can actually enhance reading comprehension and
the others benefits comics offer such as the development of cognitive skills to be able to succeed
in school or work in a future, the strengthening of their emotional intelligence for speaking up in

public and the upbringing of cultural awareness.

Research question
e How does the implementation of comics as a narrative text develop reading

comprehension in tenth graders from Colegio Técnico Industrial Corazén de Maria?

Research Objectives

General objective
e Toexamine the effects of using comics as a tool for English reading comprehension

in tenth graders from Colegio Técnico Industrial Corazén de Maria.

Specific objectives
e To diagnose the reading comprehension level that tenth graders from Colegio

Técnico Industrial Corazdn de Maria have before pedagogical implementations.

e To determine what the contributions of reading comics are to tenth graders’

performance in reading comprehension.
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CHAPTER I

In this chapter, the reader will find two important components of the research. To begin
with, the literature review is a discussion of previous research in which comics were employed as
a tool to improve and foster reading comprehension in the English teaching field. In this section
of the research, the authors want to present relevant aspects of those works and how these facts
influenced the decisions that were taken in the research. After that, the reader will find the
theoretical framework, in this section, the constructs that support the development of this research

will be presented and discussed.

Literature review

As a way of introduction, it is pertinent to give a narrative-type conception to comics. They
are a type of narrative that should be considered as a tool taken by the teacher not only as a text to
develop reading comprehension, but also to create activities to improve writing, visual
comprehension among other cognitive and interpersonal skills.

Marulanda & Reginfo (2007) developed in Colombia a study that examines how learners
from a school in Medellin city could improve their reading comprehension using comics.
According to them, images has always been linked to the written word creating what they called a
visual language, and at the same time they recognized its importance in school environments. They

emphasized the fact that teachers’ job is not replacing the text with the image or vice versa but
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combine them and complement them in a balanced to promote reading comprehension and the
students’ ability to analyze narratives.

Marulanda and Reginfo found five important items in the process of reading narratives.
They are 1) Main idea, 2) Characters, 3) Story-writer, 4) Time and 5) Space. Once those aspects
were established to measure the reading understanding, researchers designed a pre-test and a post-
test to contrast how this reading tool influenced the reading comprehension skills. The results were
significant because the performance was enhanced in the majority of the students in the post-test
in all the aspects previously mentioned; they improved up to 50% their reading skills.

This study showed us the previous aspects of comics as a narrative text. Furthermore, it
hinted what is the influence and all the elements that comics have at the moment of being used as
a tool for developing the reading comprehension skill, and it is clear that they help both, teachers
(because it is a mean in which he or she could carry the activity depending on his goals,
proficiency, and objectives to achieve in class and even outside the class) and the students (since
it is going to be a role at their time at school to improve their reading comprehension and even
more because comics cover more than the reading skill and students can use them not just inside
classes, but also outside in their daily life).

The similarities encountered in the previous study are the use of action research method,
the objectives, the instruments to collect data, those aspects are linked with our project because
they have as the main purpose to improve reading comprehension in learners through the use of
comics in the class.

Alonso (2010) pointed out the usefulness of the comics as a tool to enhance reading
comprehension. It is valuable because it helped us to understand how to develop activities using

comics with different language proficiency levels, from young learners, teenagers, and adults.
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Something that needs to be highlighted is that Alonso’s contribution to ESL and EFL learners and
teachers benefits the implementation and design of activities and new materials for teaching
foreign languages. For instance, one pre-reading technique that matches precisely with the use of
comics is the so-called reading-inferring through picture clues. Since pictures can be decoded more
quickly and can be accessible to all kind of readers, those students who struggle with the text
simplify the main idea and infer a better view of what is going on in the story-line. As some
activities that the teacher can carry out with the use of comics as a pedagogical tool we can find
the following:

1. False or true statement.

2. Multiple choice questions.

3. Organizing chronologically the most relevant events in the story.

It is essential to take into account some of the aspects from the previous study because this
clarifies from scholar environment the use of comics in reading comprehension skill. The use of
comics motivates students to keep reading in class and even outside the classroom, this encourages
the learners to work in an autonomous way. The implementation of comics in an English class has
many positive aspects, but one specifically is the use of specific codes such as visual and written
ones for students to be able to analyze illustration and make representation of the scenario (image)
about what the comic is representing.

Another useful research was the one carried out by Apriani, Vianty & Loeneto (2014). In
this work, the authors also relied on the use of English comic books as a tool to enhance reading
comprehension skills in the class. This project was developed with a population of seventh-grade
students in Malaysia with 170 participants. In order to carry out this research, there were 2 groups

that went through a pre-test control and a post-test control. The researchers basically designed two
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different reading plans for each group, using comics in just one of them. The data analyzed from
both groups were significant; they showed that students who were using the English comics got a
higher score by contrast with the students who had no comics as a reading tool during the class.

This project contributes to this research because it helped the authors to set out the method
and filter the information given by the students at the moment to participate in the research.
Furthermore, it showed the advantages that the use of comics has into the educational field to
improve reading skills such as visual alphabetization and creativity in students to express their
ideas, one fact to highlight is the self-reading encouraging students when they read the content of
an academic book in a shape of comic during the class and after the session to do reading in an
intensive way.

In another research, Mer¢ (2013) talked about the performance from lower-intermediate to
upper-intermediate levels with the use and not use of comics as a narrative tool, they were divided
into four groups. The first group which is low-level but text only, the second group has low-level
but contains text with comic strips, the third group has high-level text only, and fourth high-level
text with comic strips. The way the test was developed in this research consisted in having students
who read the texts given and wrote what they remembered about the text on a separate answer
sheet. As a result of the qualitative data analysis, the conclusion was that students who had visual
aids (comics) gave more details about the text.

The comics or illustrations as a tool to strengthen reading comprehension is used more
often than it is thought, the advantages of using a graphic medium to achieve conceiving ideas and
concepts, or to learn, understand and even memorize are not only used in teaching a second
language, but also in other areas such as history, biology, social science among others. Comics can

actually help students to improve reading comprehension skills which is a major problem when
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learning a new language, the goal is that comics, as a learning and motivating tool, strengthen
reading comprehension and allow a better approaching of educational books.

A research done by Garcia (2013), shows that the comics increase the development of many
skills, in which new vocabulary is learned, where images and texts attract students' attention,
encourage creativity, and are a source of exercises that stimulate methods of analysis, synthesis,
and development of logical thinking.

The above mentioned case provides us with valuable information to this project due to a
survey that they applied in 80 foreigner teachers in three languages (English, French and Spanish)
in which it can be seen what percentage of teachers use comics as a tool to work in class to improve
reading comprehension, how often they use comics in class and the influence that comics have in
classes, even being positive or negative. Garcia (2013) gave the teachers a facilitator role when
she stated that English teacher’s function is to motivate and facilitate tools to elicit dialogue and a

pleasant, interesting and practical work.

The participation of the head-teacher was significant for this project, she stated that
“comics need to be realistic so students can connect them with their own context and get a better
understanding of the message and what the project did was to use a specific comic that came out
from an educational book”. Literature books can be turned into comics according to the needs of
the students at the moment to achieve the goals of their academic curriculum, books such as
biology and history books, among others (Interdisciplinarity) are easily turned into comics due to
the real context this represents in an academic environment.

Another factor is that comics as an innovative resource in class motivate students to keep

reading in many different situations, one of the aspects that the comics offer is that the content has
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different language levels and as consequence students will know more linguistic expressions which
will increase vocabulary.

Comics encourage learners to work in an autonomous way. The implementation of comics
in an English class has many positive aspects, but the most meaningful is the use of specific codes
(visual and written) where students will be able to analyze and make representations to become
immersed into scenario (image) and have clear concept about what is being referred by the comic
(words).

Additionally, comics need to be opened to discussion and have arguable topics to catch the
attention of the reader; comics that are lifeless and lacked excitement will not motivate students to
participate, comics often appeal to readers who find other material challenging and uninteresting.
That is why catching topics, plot and characters with intense visuals make the experience of
reading for them more engaging than other literature, such as novels or short stories.

Another research was made by Gémez, Gémez & Arango (2009) showed that comics can
be a good teaching tool in the process used for teaching social communication to young people
with difficulties in reading and writing. Comics were exclusively used because of the familiarity
that is presented to young people. In this project, an exploratory research is carried out since the
study that was generated is a subject that has not been raised previously or that has been little
studied. The research mainly began being of a quantitative type, however, as this study was
developed it had a change to qualitative type

Also, Vasquez F (2003) mentioned the parallel between media with mediation in his text
“Faces and masks of communication”, in which he states that it is important not to confuse the
media with mediation, because the medium is the tool, and mediation is the result obtained with

the medium. He adds that:
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It is important is to know what medium to use for generating what kind of mediation, if what |
want is to affect emotions, feelings, affections, | can use orality or the image, but if I want to

appeal the intellect or reasoning | use the writing. (Vasquez, 2003, p.38).

That fragment was taken from the study in order to highlight the role of the teacher when

approaching a narrative text, which is to make information from the author which is called
“media”, accessible for students, sometimes the narrative text does not have enough influence
(mediation) in the reader, it is in that point where teachers should be adjustable at the moment of
creating that link between the reader and the text that is why the use of a narrative text like the
comics match accurately, because of its narrative flexibility and easy accessibility.
The reason to study the comics in the field of higher education is to value it as didactic mediation,
as it was already said and ratified in the analysis and interpretation of the data, this medium is
usually considered only suitable for didactic interventions in elementary levels of education.
However, the reader will find that much of the content of this work can also be applied to other
educational levels, especially if it’s taken into account the current characteristics of higher
education. (Vasquez, 2003, p. 38)

The previous statement helps us to understand and have clear that comic works as a didactic
learning tool, primary, secondary and university students that is why this study is titled El cémic
es cosa seria, El cdmic como mediacion para la ensefianza en la educacion superior [the comic is
a serious thing, the comic as mediation for teaching in high school], teachers of high school can
find, in the comic, an effective mediation for teaching, which should be supported by university
institutions.

To conclude, comics, as mass communication media, can be used as an interactive

mediation. It is an innovative tool that has proved its appropriateness and applicability not only to
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get to students’ motivation and create a positive atmosphere in the English class, but also to help
people develop the reading skills required to comprehend texts with higher levels of difficulty, in
this case in a second language. Nevertheless, to achieve this, it is necessary to know the population
to which the pedagogic mediation will be directed.

Comic books, as any means of communication, can present limitations in terms of the
population concerned, the theme to be developed and its level of complexity. This research
demonstrates the benefits of the comics as a tool and its use as a pedagogical aid in the different

areas of teaching, not only in the early ages but also in university students.

Theoretical framework

It is universally acknowledged that reading is an important skill for education, and comics
appear to be an effective narrative resource to improve reading comprehension in students. Prior
to start with the conceptualizing, it is indispensable to mention that although there is some
similarity between picture books and comics, given that they both share the fact that they use
illustrations and words to tell the story, they differ from each other on complexity and size, that is
to say that picture books tend to be longer and with more challenging to understand by contrast
with the comic book that is a short story. Regarding the illustration usage, Kellogg (1979) states
that:

A word has to evoke a representation of the moment things are not perceived; therefore,

picture books are so important for students. Those constitute a bridge to the ability to form

abstract representations, without this skill, it is not possible to read; however, students must

be able to concentrate on one thing, as a written text is subject to strict laws. (p.308)
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The aforementioned author believes that comics may help students to understand the main
idea, points of view, and opinions involved in a text. This is valuable because in an exam, those
asked features of the story can be easily perceived in the illustrations, pictures, and cartoons that a
comic book offers. Mitchell (2003) talks about those mentioned features, stating that:

“A narrative text usually has a description of features and rhetorical steps :(1) Plot. The

plot answers the questions “What is happening in the story?” and “What is the sequence of

events?” (2) Characters. Characterization addresses the questions “Who are these people?”
and “Are they believable?” (3) Setting. Setting informs the reader where the story is taking
place. It answers the questions “Where am 1?” and “What will I see if I walk around here?

(p.4).

When students are approaching the story through the illustrations, those drawings have
fundamental values as support, an issue that makes reading in English more efficient. Also, while
they enjoy the reading, they develop inventiveness, they learn to express themselves and have a
longer attention span to look at the details and interpret each one of the panels, as Gonzalez (2007)
affirmed:

Through this experience the student notices that there is also interest in knowing the text

that happens to the characters, knowing what really counts in cartoon wakes up; that turns

out to be a crucial intervention as a catalyst adult reading. (p.3)

A number of key issues arise from the fact that cartoons have been a means of
communication and material used in the support of teaching a second language. The first point is
that it is a mass media, an artistic and literary form as Orihuela (2002) states, that "it is an
indisputable form of expression that has reached or has its place in popular culture of this century”

(p.30), since comics can be considered as a popular cultural component, learners are involved
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having some contact with they, in an indirect or a direct way, so the comics reflect themes that
students are related to, that is called cultural background.

Readers of comics must process visual, spatial, and textual components of what they are
reading and integrate these components to understand the story, this process make them more
creative and skillful thinkers. Orihuela (2002) also believes that comic “encourages creativity,
fosters learning, reading improves, reading comprehension of the second language, developing the
capacity for synthesis, developing expression and helping to keep more complex words of second
language reading self - paced student” (p.30)

Among the authors who defend the idea of using cartoons to foster reading comprehension,
Cencillo (1973) explains that cartoons (comics illustration) create a strong stimulation to reader’s
imagination which highlights narrative elements that the text shows eliciting internal connections
with the second language. He stated the following:

Using stories as the basis of its development, cartoon delivers a stimulus that goes beyond

cognitive information, it represents a very strong stimulation in the reader's imagination;

each reader builds the image with living history, with elements of the text and with input
from their own repertoire of internal images by an internal connection with the second

language (p. 42).

Similarly, Chute affirmed (2008):

Comics might be defined as a hybrid word-and-image form in which two narrative tracks,

one verbal and one visual, register temporality spatially. Comic moves forward in time

through the space of the page, through its progressive counterpoint of presence and

absence: packed panels (also called frames) alternating with gutters (p.452).
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The comics as narrative texts have two tracks of narration, one is the visual aids and the
other is the short text located in vignettes. Comics are equipped with logical and chronological
events that as a result give to the reader the beginning of the story, plot and the end of a real
contextualized event since comics have been seen as an element used just for children, but notably
to clarify that this project is promoting comics as a reading comprehension tool on young adults,
which is necessary the use of an academic book (which contains real context).

Gandia (2012) believed in the vast potential of the comic as a pedagogical resource, and he

introduced the following advantages:

It is a brief material, rich linguistically, with simple syntax and very accessible for any
type of reader.
« It has a graphic support, which allows the reading of the message, gesture, movement,
image, etc.
« It facilitates the development of diverse capacities: understanding, interpretation,
synthesis, temporal and spatial sense, inquiry, etc.
o It provides the kind of a pleasant environment.
o tmotivates students for their easy reading and humor.
Conclusively as shown by these reasons, it can be inferred that comics are an excellent tool
for promoting reading. They foster learning of a foreign language because the comic has shown a
diversity of abilities that readers developed during reading process such as the motivation that this
gives to reader, the double code (images, and reading) which gives the reader two channels of
understanding and as a result the easily understanding about it in several contexts (inside and
outside the classroom), and as it is as a narrative text (that is not often used by adults) it gives

reading a pleasant environment.
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Reading comprehension skills

In this section, the reader will be able to know in which definitions we based on and the
authors that supported this research about reading comprehension skills.

Reading comprehension, according to Harris and Hodges (1995) cited by McLaughlin
(2012), is:

The construction of the meaning of a written or spoken communication through a

reciprocal, holistic interchange of ideas between the interpreter and the message. The

presumption here is that meaning resides in the intentional problem-solving, thinking
processes of the interpreter...that the content of the meaning is influenced by that person’s

prior knowledge and experience (p. 432).

As it was said before, the author craves to share his/her ideas about an issue in order to
make the reader use their perspective to rethink, that process is named critical thinking, this
happens often when the themes in the text are controversial and questionable intended by the
writer.

On the other hand, Dubois (1987) definition covers three conceptions about what happens
during reading comprehension, she asserts that:

When reading studies that have been published in the last fifty years are
observed, we can realize that there are three theoretical conceptions about the
process of reading. The first, which prevailed until the sixties about conceiving
reading as a skill set or as a mere transfer of information. The second believes that
reading is the product of the interaction between thought and language. The third
reading conceived as a transaction process between the reader and the text (p.

137).
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If it is observed carefully, the aspects that are found in these last two definitions of
reading comprehension, reading process makes the person to identify main information, think
and analyze it according to his critical thinking based on experience or knowledge acquire
before. Another contribution to this conception is made by Dubois (1987) which says:

The reader understands a text when he is able precisely to extract the meaning that the same

text offers him. This implies recognizing that the meaning of the text is in the words and

sentences that compose it and that the role of the reader consists in discovering it (p. 140).

Although reading comprehension is not seen as an individual area in education in most
schools, it is essential and necessary for students’ cognitive skills development. Formerly, we
found that if students do not have good reading comprehension, it will affect the production of
the development of students’ understanding and mostly, the importance of this ability is not
regarded as it should be. For this reason, we can begin defining reading comprehension to
recognize the benefits obtained from this skill. “Reading comprehension is the process of making
meaning from text. The goal, therefore, is to gain an overall understanding of what is described
in the text rather than to obtain meaning from isolated words or sentences” (Just, Carpenter, and
Woolley, 2011, p. 228).

As the authors mentioned in the last paragraph, it is significant that the reader stretches out
the idea of the writer making sense through the words, but having a global understanding of the
text rather than a simple understanding of single words. The elements in which the reading
comprehension can be conveyed can be perceived as taking the text as whole, and other elements
that the reader catches from the reading (illustration), those elements are part of a global literate

concept that is named as narrative, and according to Van Dijk (1975) narratives can be defined:
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As special kinds of action descriptions following some specific rules and constraints. It
should be pointed out from the outset that the terms "narrative discourse™ or "narrative" do
not exclusively refer to literary kinds of narrative, such as manifested in short stories,
novels, or the like, nor to such narratives as myths, folktales, epics, and so on (p. 274).
The previous statement is connected to our research because it gives comics a different
image, due to the belief that the structure of the narrative has always seen as novels, short stories,
fairy tales, fables legends and myths, which is an idea that needs to be switched since it has
caused confusion, misunderstanding at the moment of using comic on people who do not believe
in comic as part of the narrative context with academic purposes. Since comics are considered as

narratives, they report a sequence of events which are connected to transmit a story.

Teaching Reading

It is necessary to mention the main idea of this research which is developing, through the
use of comics as a narrative text, a relevant improvement of reading comprehension in 10th graders
from Colegio Técnico Industrial Corazon De Maria.

Giving students an assortment of tools and techniques to comprehend accurately a narrative
text, it is significant not only for the previously mentioned benefits for them but also for the project
team since we hold the responsibility of being future educators and therefore, being immersed in
an educational field where academic research is essential. Furthermore, it is of our interest to
encourage other teachers to promote comics as a reading tool in the class.

By teaching reading comprehension, learners enhance their symbolic thinking, in which
symbols or internal images are employed to represent objects, people, and events that are not
physically present. By reading and writing parts of the speech such as verbs, nouns, adjectives,

among others, students are unconsciously building a grammatical basis to express ideas in a second
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language, giving these components (words) a wider and more meaningful view. As a matter of
fact, some students have even stated that “reading is a component of general second language
proficiency, but ultimately reading must be considered only in the perspective of the whole picture
of interactive language teaching” (Brown, 2000, p, 298).

This undivided vision of the narratives was carried out meticulously on the project, the
author who was selected, was foreigner and consequently his stories were full of cultural
connotation and values that readers often find confusing. Forasmuch as the previously mention, it
was necessary to give students the input such as ideas, biography, cultural aspects, background
about the author and the history that surrounded this character. For this research, we decided to
work with William Shakespeare considering his worldwide known contributions to English
language history and culture

Added to that, there are methodologies to work reading comprehension on students, Gough
(1972) promoted the bottom-up and top-down processing, which has become an effective reading
methodology for years, according to this author it has been established to help readers to identify
certain aspects of narrative texts (p. 299).

To give a deeper conception about how button—up and top-down processing intermediates
with comics as a narrative text it is imperative to understand how it works. According to the British
Council (2018), “top-down processing of language (mother tongue or target language) occurs
when a person uses background information to predict the meaning of words, sounds, and images,
rather than focusing firstly on their real meaning”. In other words, when asking learners to predict
what a story might be about just by showing them the book cover first will prompt them to use

top-down processing on the reading. As opposed to top-down, bottom-up happens when the reader
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goes from the very simplest parts of a text (words, sounds) to try to understand the whole meaning
of the author's message.

Bearing this in mind, we could easily apply both processes in a comics reading section
because comics have too many linguistic signals in which readers can use his or her data processing
mechanisms (knowledge) to set an order about what the reading is referring, either by appealing
to their preconceptions of a topic or referring to each word in the dialogue bubbles.

Readers also use information from multiple sources to build a coherent model of a little
known historical events (Britt, Perfetti, Sandak, & Rouet, 1999; Catrambone, 2002; Wiley & Voss,
1999). The reader can use tools to organize the knowledge acquired from the text, readers
frequently search instruments, in this case, the illustration, the phrases that the framed comic gives,
the colors of the illustration, among other parts of speech to create a bridge to that knowledge that
is hard to understand, that is why he uses top down- and bottom up during the reading.

Another approach to teach reading is schemata theory which states that “reading is only
incidentally visual” (Kolers, 1969 cited in Yusuf, 2011, p.70). More information is provided by
the reader than by the print on the page. Readers understand what they read because they are able
to take the stimulus beyond its graphic representation and assign its membership in an appropriate
group of concepts already stored in their memories. (Kolers, 1969 cited in Yusuf, 2005, p. 70).

The reader has some knowledge about the text because he or she had some information
collected in his or her memories through the experience, but sometimes the reader is not able to
recognize ideas because he/she is a foreigner and it is hard to understand some opinions because
of the different cultures of both the author and the reader have lived in different parts of the world,

that is the reason why the reader uses different resources to get the ideas from the author using not
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just the words given in the book but also what the page can offer in terms of illustration, and comics
give readers other elements to identify the view from the author.

The previous concept has shown that reading is incidentally visual, the reader gets more
information than the provided by words, what induces more attention about that statement is that
readers take more stimulus beyond a graphic; the comic, novel, tales and legends will not work
out at all if the reader has not enough contact with the real world that surrounds them (general
information) and the text has to be related with the culture, religion, and historical events that the
reader has been living with, or at least has witnessed . This is related to “schemata” approach which
consists on “including what we know about people, world, culture, and universe (schemata
content)” (Brown, 2000, p, 300).

Culture becomes a catching factor for learners, due to the complex compilation of features
that make it up, which are the history, circumstances, people, ways of thinking among others.
Readers read foreign literature books as an attempt to understand how a particular society could
live or deal with their realities, and comics, tales, myths, legend, among others narrative texts give
an attractive view of it.

On the other hand, there is another manner to teach reading named The Power of Extensive
Reading. For Krashen (1993) “free voluntary reading is a key to students gain reading ability,
linguistic competence, vocabulary, spelling and writing” (p.80). Comics contain some
characteristics that match with the previous statements because as it has been mentioned in the
literature review, comics motivate learners to read outside the classroom, which become in an
intensive reading, they will freely take initiative to read and to bring in their academic life the
benefits that entail the readers. Green and Oxford (1995) established that “reading for pleasure and

reading without looking up all the unknown words were both highly correlated with overall
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language proficiency” (p. 270). The authors express that readers who enjoy intensive reading tent
to be better in language proficiency (vocabulary, spelling, linguistic and competence).

Summing-up, extensive reading can be done through the use of comics as a great reading
methodology to teach reading to learners, and make them understand that reading in an
autonomous way has its own benefits in foreign language learning.

The comic as a narrative text is addressed to different publics such as children, teenagers,
and adults. For adults, there is a specific approach named ““ In adult training”, this approach is
proposed by Brown (200. p.301) and it allows teachers and learners to continue in the path of
learning a second language, which means that through the use of comic some factors can be
analyzed in the academic process, factors like the level, that helps to determine and rank where to
continue from teacher’s work, make tests to allow teachers to choose the performance of the class
(topics, materials, activities, etc.). and show the learner what is going to be the dynamic of the
class. Bell and Burnaby (1984) and Haverson & Haynes (1982) both cited by Brown (2000)
explained that there are 5 issues that concern in the adult literacy training which are:

1. The role of cognition in reading

2. The role automaticity in word recognition

3. The role of conscious strategies in learning to read a second language
4. Effective techniques for activating schemata

5. Relationships of reading to writing (p. 300).

If we take a look and analyze the issues, the comic as a pedagogical tool is suitable due to
those five aspects, since cognition is the process to acquire knowledge, adults can acquire that
knowledge from comics depending on what they desire to learn (English for a specific purpose).

Whilst they read and comprehend, they acquire what they need to put that into practice, and the
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more they read the more they apply it unconsciously making it a habit; The use of strategies during

a narrative text (comic, novels, stories among others) allows learners to get information that is

needed in the middle of a text, but the main idea is that they use strategies to acquire the knowledge

and this can apply in the reading process of a second language or a foreign language.

To make learners succeed in their reading comprehension skills, it is necessary to give

students tools to overcome problems and understand the reading, and those tools are named reading

strategies, which learners can apply during their reading activity to achieve their goals. Those

strategies are the following ones:

1.

Identify the purpose in reading: consist of clearly identifying the purpose in reading
something.

Use graphics rules and patterns to aid in bottom-up decoding (especially for beginning
levels learners): students may need hints and explanations about certain English
orthographic rules and peculiarities
Use efficient silent reading techniques for relatively rapid comprehension (for intermediate
to advanced levels).

Skim and scan the text for the main ideas: according Brown (2000) who says “Skimming
consist of quickly running one’s eyed across a whole text (such as essay, article, or chapter)
for its gist, skimming gives readers the advantages of being able to predict the purposes of
the message, the main topic, or message, and possibly some of the developing or supporting
ideas”. The previous statement refers to how to get clever information reading quickly, the

paragraphs from a text comic are short, which allow the reader to not get stuck about an
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idea from the text, and the same time the illustration shows information that the reader will

need to conclude what will happen during the text by his own perspective.

Scanning is a quickly searching for some particular piece or pieces of information in a text,
the purpose of scanning is to extract specific information without reading through the whole text
as it has been mentioned, the scanning strategy helps readers to get detail information from the
text, most of the texts have specific information in specific parts of the narrative text, what readers
do is to search where that information is located, and extract what they need without reading the
whole text. Brown (2000).

5. Use of semantic mapping or clustering: Brown (2000) stated that “The strategy of semantic
mapping, or grouping ideas into meaningful clusters, helps the reader to provide some order to the
chaos”. The structure of the comics is normal as any narrative text (start, plot, end) but sometimes
the use of technical vocabulary, vocabulary from the culture creates a disorder and make reading
process a “chaos” but thanks to this tool, readers will make a map, a graphic, group of facts that
will help them to comprehend the order of the events from the reading.

6. Analyze vocabulary: From the unknown vocabulary there are several techniques readers
can apply to overcome that aspect, those are :1) looking for prefixes (co, inter, un, dis, etc), 2)
looking for suffixes (tion, tive, ally, etc), 3) Looking for grammatical context that may signal
information, 4) looking for the semantic context (topic) for clues, and 5) Capitalize on discourse
markers to process relationship: Many discourses makers in English signal relationship among
ideas as expressed through phrases, clauses and sentences. A clear comprehension of such markers

can greatly enhance learners’ reading efficiency (Brown, 2000, p. 300).
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Reading Comprehension performance

Following the topic of teaching reading, it is important to discuss the kind of text used

during the class.

Classroom reading performance

— .

Oral ‘/Silent
Intensive Extensive
Linguistic Content  Skimming Global

Scanning

Figure 1. Brown (2000). Classroom Reading Performance.

The oral reading:

1. Serves as a test with bottom-up processing skills.

e double as a pronunciation check.
2. Serves to add some extra student participation if you want to highlight a certain short
segment of a reading passage.

The silent reading elicits intensive and extensive reading:
3. Intensive reading call students’ attention to grammatical forms, discuss markets, and
another surface structure details for the purpose of understanding literal meaning, implications,

rhetorical relationships.
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4. Extensive reading is carried out to achieve a general understanding of a usually someone
longer text (book, long article, or essay, etc.). Most extensive reading is performed outside the
class time.

In conclusion, teaching reading takes areas from different skills from the students, for
example, cognition (physiological), in the writing area also, in previous knowledge from the
students (schemata) and so on. Teaching reading to students gives them essential tools to

understand what surrounds them and to know how to communicate.

Reading competences

After providing the different definitions and perceptions from different authors about how
to teach reading, we will address different communicative goals, that the learner will achieve,
according to the different activities, strategies and procedures developed by the teacher in the
classes.

Pisa (2009) has defined reading competences as the process of “understanding, using,
reflecting on and engaging with written texts, in order to achieve one’s goals, to develop one’s
knowledge and potential, and to participate in society”. If we take a look on the previous
statement, the idea of the reading competences is that the person can extract from the written text
the tools to develop knowledge and participate in a community in an active way.

The reading competence is essential to access knowledge. It is, therefore, a basic and
essential competence, not only to function in an academic context but also to develop any personal,
working or social activity (Zayas, 2012, p. 19). Zayas agrees with PISA’s definition because both
point out the significant role that reading has when developing in a person a sense of coupling to
culture, and how this uses the knowledge acquired properly in an effective and productive

communication in a society.
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On the other hand, Groeben & Hurrelmann (2004) give another definition of reading
competences, which stated that is the ability to get from written texts some personal knowledge
and skills to participate in cultural and social life.

These authors highlighted the importance of reading competence to improve cognitive,
personal and social skills, and at the same time, to use a written text to extract, in all the ways,
knowledge, cultural awareness.

Another factor they mentioned is that the reading competences should be a “prerequisite”
in social life, as a result of this, the person who does not have developed reading competences will
have issues at the moment of participating in social activities because reading is an activity that
people use to communicate each other in a day to day basis, and if this person has not progressed
in this field of communication, it will be hard to get paired with other people.

A different perception comes from Carr and Levy (1990) who said that “reading is a
constellation of particular competences, and a product of complex informational-systemic systems
that contain a constellation of tightly related mental operations that can be theoretically and
empirically investigated, on an individual basis or in relation to others” (p.47). This statement is
more complex than the definitions already mentioned. If we explain the concept of these authors,
we can state that reading competences are mental operations interconnected with our general
background. If we are not capable of being part of a community, our communication system will
not work, we would not be competent participants.

Continuing with the explanation, Solé (2012) states that "whenever we read, we think and
SO We tune our criteria, we contrast our ideas, we question them, we still learn without intending it
"(p.50). This author meant that every time a person is practicing reading, is improving in many

important aspects, as readers progress in their reading competences, they get better patterns to
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question prejudices and preconceptions they used to hold before. This author commented that
“reading competence changes, as do the texts, the supports, the type of information, the type of
reader, etc.". This supposes "a wide, multidimensional learning, which requires the mobilization
of cognitive, affective and insertion of social abilities"(Sole, 2011, p.59).

This assumption is remarkable because reading competences and communicative
competencies are correlated to the ability to get to know a culture and be part of it, that is the
reason why it is linked with “insertion of social abilities”. This is connected to the sociolinguistic
competence. According to the ministry of education of Colombia (Guia No. 22 Estandares Basicos
de Competencias en Lenguas Extranjeras: Inglés, 2006), the sociolinguistic competence ‘‘refers
to the knowledge of the social and cultural conditions that are implicit in the use of the language’’.
For example, it is used to handle courtesy norms and other rules that order relationships between
generations, genders, classes and social groups. It is also handled when coming into contact with
expressions of popular wisdom or with differences in register, dialect, and accent.

Regarding the sociolinguistic competence, we found that there are different components of
it, which are 1) the knowledge of the social-cultural aspects (religion, politics, laws) each
community is governed by this kind of aspects, 2) the use of language depending on the person
who is going to refer (talking a polite way in front of a doctor, talking kindly to the mother) 3) the
different accent from different location of the country.

From these two components, we can take the second one as communicative competences,
according to the Ministry of Education 2006) people have communicative skills when they have
the ability to comprehend, to produce useful messages applying that language system that the
community uses, i.e. “The linguistic competence refers to the knowledge of the formal resources

of the language as a system and the capacity to use them in the formulation of well-formed and
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meaningful messages. It includes knowledge and lexical, phonological, syntactic and orthographic
skills, among others" (p.11).

Something that must be highlighted is that the language system is built by many
components previously mentioned such as lexical, phonological, syntactic and orthographic,
among others. These, as a result, are related to competences that focus on the ability to notice how
good the person is when using the different components to create sentences, which is considered
the ability to construct discourses which are cataloged as a pragmatic competence; this is the ability
linked with the functional use of linguistic resources and includes, first of all, a discursive
competence that refers to the ability to organize sentences in sequences to produce textual
fragments. Secondly, it implies a functional competence to know, both the linguistic forms and
their functions, and the way in which reading competences and communicative competences are
correlated because both take a place in the process of acquiring the linguistic system to get
knowledge and produce discourse to share information and express ideas to participate actively in

the society.

Narratives
The word “narrative” has its roots in Latin and it means relate or tell. In general sense, the
narrative may be defined as “telling someone else that something happened” (Arroio, 2011, p. 94).
Narratives create a desire in readers and listeners to know what will happen. If we take a look at
the previous statement and we connect each other, it can be said that narrative is a tool to tell
someone else, generation by generation, how the events of the history had been carried out, and
how this can be purchased in videos, audio recordings, and books which the media has been used

by centuries to tell what happened.
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Following Peter Brooks (1984) cited by Ryan (2007) the term narratives “has been trivialized
through overuse, | believe the overuse responds to a recognition that narrative is one of the
principal ways we organize our experience of the world” (p. 22). According to him, the term
“narrative” has its own definition in politics, science studies, law, medicine, and last, but not least,
cognitive science. In this way, it could be said that narrative can cover different fields and
situations.

Anderson and Anderson (2003, cited by teaching English 4 All, 2010) explain that:

A narrative is a text that tells a story and, in doing so, entertains the audience. It has

character, setting, and action. The characters, the setting, and the problem of the narrative

are usually introduced in the beginning. The problem reaches its high point in the middle.

The ending resolves the problem.

What they said is that connected with the features, comics contain the basis of the
narratives. Hayman and Pratt (2005) cited by Meskin (2007) defend that comic is a “pictorical
narrative” because the comic has a beginning, has a plot (the problems shows up) and the end
which is when the problem is solved, and the biggest characteristic that comic has is the use of
illustration, cartoons (pictorial narrative) (p. 369).

But what is the definition of pictorial narrative? This term comes from the word “picture”
and narrative comes from the Latin word pictorius “of a painter” Narrative, which means to engage
in the act of narration. (Pimenta and Poovaiah, 2010, p. 26). On the other hand, we could find
narrative definition from other authors like Genette (1982, cited by Pimenta and Poovaiah, 2010),
who defines narrative with the following words “One will define narrative without difficulty as
the representation of an event or of a sequence of events” (p. 26) as the author has said, narrative

is a sequence of acts that have happened in a sequential time.
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By contrast, Prince (1999) cited by Koek (2013) asserted that narrative is “The
representation of one or more real or fictive events communicated by one, two or several narrators
to one, two or several narrates” (p. 19). This author gave more details in his definition because the
narrative text can be representative for fictitious or real acts by one or even more narrators. Lastly,
Abbott (2002) cited by Ryan (2007) believes that “Narrative is the representation of events,
consisting of the story and narrative discourse, a story is an event or sequence of events (the action),
and narrative discourse is those events as represented” (p.23).

If we take a look about the previous definitions of narratives, we can conclude that all the
authors have a similar definition of “event”. Ryan (2007) implies that “events contain
transformation and “action” that involves agents; if these agents decide to take actions, they must
have motivations, and they must be trying to solve problems” (p. 24). At this point, it can be
concluded that the main purpose of a narrative text is to describe events from the past (history),
perhaps comics are trying to make to the reader to rethink, to get involved with the problem and
also in his /her own idea to solve it, at some point, the problem which is named as critical thinking.

All in all, the narrative has the function to express stories, historical events that have left a
mark, a before and an after, and those events are turning into tales, fables, myths, news, chronicles,
encyclopedias, books even comics. The components of a narrative text are:

Setting: The setting is the location where the action in a story takes place.

Theme: The theme is the basic idea of the story. Very often the theme will deal with a topic that
is common in life or human nature, such as independence, envy, courage, failure, and success.
Mood: The mood is the feeling or atmosphere that the writer creates for the story. It could be
happy, hopeful, suspenseful, or scary. Both the setting and descriptive vocabulary create the mood

in a narrative.
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Characters: The characters are the people in the story. They are affected by the mood of the story,
and they react to the events in which they are involved. The plot is what happens in the story, that
is, the sequence of events. The plot often includes a climax or turning point at which the characters
or events change. (National Geographic).

We have to point out that all narrative texts have similarities but also have different structure
from others, the elements that compose a myth is different from a story as Bronckart, (1979), Van
Dijk (1983) cited by Rodriguez et al., (2001) who asserted that “Different expectations that
different texts awaken in the reader. When one speaks of "types" of text or "superstructures™ it is
suggested that they act as schemas to which the written discourse is adapted.” (p. 24). As it was
mentioned before, the narratives are sequenced actions presented by a narrator who spreads
information about someone or something, the mechanisms in which the person (the author) takes
into account to share himself or his knowledge about a topic or a relevant situation is through tools
that narrative can offer him or her to transmit the idea to the reader.

Narratives are considered to be long written text and so comics are not an illustrated version
of standard literature, and while some critics argue that they are a hybrid form of art and literature,
others contend comics are a new and separate art; an integrated whole of words and images where
the pictures do not just depict the story, but they are part of the telling (Arroio, 2011, p. 94).

From what the author has mentioned, there are two points of view about the meaning of comics
which are: how comics came from art, how they fraternize with literature and, the other view of
how comic book shows illustrations that will help the reader in the improvement of reading

comprehension, because it is part of the story-telling.
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Comics

David Kunzul (1973) cited by Meskin (2007) conceives that “a comic strip consists of a
sequence of separate images with a preponderance of image over text that appears (and was
originally intended to appear) in a mass media and tells a story which is both moral and topical”
(p. 369). For instance, comics are most of the times broadcast through massive media such as
magazines, teaching books, among others. As a result, the comics can be used during class, and
students might use them outside.

On the other hand, according to Eisner’s words (2000) cited by Meskin (2007), comics are
"sequential art by which he means to pick out a distinctive "form of art, or method of expression”
(p. 370).

Hayman and Pratt (2005) cited by Meskin (2007) believe that any compilation of images
can be named as a comic "if (this) is a sequence of discrete, juxtaposed pictures that comprise a
narrative, either in their own right or when combined with text” (p. 370). Dondis (1992) in his
book "El sintaxis de la imagen, introduccién al alfabetismo" mentioned the elements visual aids
have which are “balance, tension, leveling and sharpening, preference for the lower left corner,
attraction and grouping, positive and negative visual stimulations" but what he asserted is that all
these elements "juxtaposed express the interaction of visual stimulations situated at least two codes
together (image and text)” (p.5). Dondis (1992), Hayman and Pratt's (2005) cited by Meskin (2007)
definitions have similarities, they claim the correlation of two components, the visual aids, which
is the first code and the second one is the phrase or word that accompany the image (dual code
theory).

The comic has been seen as a tool to entertain children, and even though adults may not be

able to perceive some elements in stories as easily as children, there are contexts that can be
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projected through comics that children cannot get, breaking the paradigm that comics are child-
like texts.

Added to that, it is undeniable that comics set a powerful narrative just as stories, tales,
novels among others. Putting this into context, Hayman and Pratt (2005) cited by Meskin (2007),
agree “that narrative is an essential component of comics” (p. 371), Moles (1991) cited by Palacios
and De Dios Jimenez (2002) states that:

It seems sufficiently contrasted that the mode of processing the information contained in

the images represents certain advantages over reading of texts, since it allows a surface

reading, is say, it is not limited by the characteristic sequential reading of verbal language

(p. 371).

According to Dieguez (1977) “If another means of communication have not been used in
education today for a long time, it would be impossible to think of the transmission of certain
contents without the help of the image” (p. 34). For beginners is challenging to understand a text
in the target language, the ideas from the author seem incomprehensible because the text has words
and expressions that solely a specific community can understand, that is why the use of illustration
to assert the idea of the author remains such necessary.

The image can construct a perfectly univocal message by the interaction of its various

components and by the sequence presented. The verbal message, with a clear tendency to

monosomy, didactically reinforce the meaning by the life of a redundancy that guarantees

the decoding (Dieguez, 1977, p. 34).

He states some aspects at the moment of distinguishing the role of visual aids, in one side
the illustration can create a meaning by itself and the verbal message gives the reader a sense of

how the text is following a path.
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The comics present certain characteristics about its composition such as the illustration
(image), the use of colors, the topic, the kind of comics, that also differ depending on the type of
comics (manga comics, adult comics, political comics, funny animal comic, alternative comic,
superhero, artistic and so forth). One important characteristic of the comic is the use of
vignettes, the path that the story is going through and the idea. Dieguez, (1977) mentioned that
the comic will carry the verbal message and as a consequence, it will continue with the flow of
the comic, as a result, the comic has these two elements that reader will take into account at the
moment to understand the meaning of the author through the comic.

Kintsch (1998) cited by Kristi, Santi, Reed (2015) defined reading comprehension as “the
product of the process that operates during reading to create a mental representation of the situation
described by the text, referred to as a situation model” (p. 2). He established that reading activity
must be based on real situations and real contexts. On the other hand, it sometimes is tricky to use
comics in adults because some comics are addressed to children, because of their content they
composed of fantasy stories or tales. That is why in this matter, we wanted to work with young
people and not children, due to those comics have more realistic content which young people feel
related to and identified; content that arouses their interest, entertain them and call their attention.

The Common European Framework of Reference (CEFR) (2002) for languages includes
the "funniest” within the types of text that users or learners receive, produce or exchange.
Similarly, the Curricular Plan of the Cervantes Institute offers the inventory of speech genres and
textual products, which provides comic books and comic strips as transmission genres written for
levels B1, B2, C1 and C2 (p. 93).

The CEFR (2002) states about the different resources to improve reading comprehension

and the necessity to link imagination and the artistic to the educational field, this brings up to the
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fact that imaginative and artistic uses of the language are important both in the educational field
as in the artistic field. Aesthetic activities can be of expression, of understanding, interactive or
mediation and may be oral or written. These include activities such as (p. 93):

e Singing (children's songs, popular songs, pop songs, etc.).

o Retelling and writing stories, etc.

e Listen, read, count and write imaginative texts (stories, songs, etc.) including

audiovisual texts, comic books, stories with images, etc.

e Represent plays with or without a script, etc.”

As it has been mentioned, the comic is an activity in which the students can understand,
interact, mediate, work on oral or written proficiency. We can affirm that the comic is
interdisciplinary because besides focusing on improving reading comprehension skills, it covers
other skills such as creativity, cultural literacy and problem-solving that students will reinforce
indirectly.

As Rollan and Sastre (1986, cited by Garcia, 2013) said “The comic is a teaching vehicle
advantageously situated between purely verbalistic teaching fortunately overcome, and the iconic
exclusively with shortcomings difficult to overcome, taking both his expressive virtues for a
balanced synthesis” (p. 10). They point out the value of the versatility of its components because,
as discussed above, the comics have the characteristics of other fields that create a good element
together from the use of verbalistic and synthesis. Garcia (2013) believes in the great potential of
this educational resource, and has the following advantages (p. 13):

« It constitutes a rich linguistic tool, with simple and very accessible to any reader syntax

brief material.
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e About current issues and others are not, but keep including some effect and are easily in
the scholarly environment.

o Poses graphics support, which allows gestural message reading, motion, image, etc.

o Facilitates the development of various skills: comprehension, interpretation, synthesis,
temporal and spatial sense and inquiry.

« Endows the kind of a pleasant atmosphere. (Which is to put the reader into the context).

« Motivates students for easy reading and humor. (Certainly, the illustration are designed
in a pedagogical way).

To add, Manuel Barrero (2002) believes that comics can be useful for (p. 13):

« Build the capacity of abstraction and imagination. (Once the reader is hooked by the text,
they will imagine the situation presented in the comic).

o Generate reading habits following the Western order. (comics as narrative text will be an
encourage item to read frequently for readers)

« Encourage compositional ability. (contribute reader to encourage creative thinking)

« Encourage abstract imagination. (reader create in his/her mind the situation comic
present)

« Promotion of reading, not anteroom or replacement of literature.

« Understand different narrative models. (narrative features, adjectives, verbs etc)

« Difference audiovisual narrative visual graph.

e These advantages and virtues of the use of comics in the classroom would add the
following:

e They can work on different content: phonetic-phonological, linguistic or grammatical,

lexical-semantic, functional and communicative, cultural or strategic.
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o Itis possible to work the five skills: listening comprehension, reading comprehension,
oral interaction, speaking, and writing.

e Itisadynamic, communicative and family resource for students.

e It promotes cooperative work.

e Itis attractive for young students.

Moreover, the comic, which features iconic elements and verbal elements, can be used as
a resource to acquire lexicon inductively, as learners have in each vignette a situation located in a
space and at a precise time, which facilitates understanding.

Meanwhile, Villarrubia (2009, cited by Garcia, 2013) states that "in many cases, the
students refer to comics in their home countries and that in them is transmitted from their culture,
which the student takes the role of intercultural mediator” (p. 15), which favors intercultural
competence of students.

“This resource encourages meaningful learning, as their visual character categories
facilitate compliance with the revised taxonomy: Remember, Understand, apply, analyze, and
create evaluate” (Anderson and Krathwohl, 2001 cited by Garcia, 2013). According to previous
contributions, despite the suitability of comics as an educational resource, teachers must meet the
needs of its students and teaching context, set objectives, and appropriate content, as well as a
methodology that is conducive to learning and assessment in line with the dynamics of the

classroom.

Project Based Learning
According to a historical survey of project- and problem-based learning undertaken by
Knoll at the University of Bayreuth in Germany (Knoll, 2006), project methodology in American

education can be traced to an early 20th century description offered by William H. Kilpatrick
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(1918), which referred to the Project Method as “a hearty, purposeful act, generally a project or
pursuit, undertaken by the child, which has four distinct, student-centered phases: purposing,
planning, executing and judging. ldeas such as these, combined with the model for scientific
inquiry, have contributed to a variety of student-centered methods such as problem-based, case-
based, discovery learning, and expeditionary learning. (Knoll, 1997; Thomas, 2000; Prince &
Felder, 2007, cited by Holm, 2011, p.1-2).

Due to the lack of activities developed in class for teachers, students have generalized
English classes are monotonous because the method of the class is mechanical and repeated and at
the same time it can be predictable what will happen in the next class: same dynamic (photocopies
from the same narrative genre, learn a song, worksheets) and setting apart their reading
comprehension skill among the others. This can change using comic as a narrative text because
using new material with images, even if the learners do not comprehend a word he or she can infer
about what the image is telling and he can like the image with the context from the text, but to use
comic in class depends on the comics ( whether is a long book or short), the level of the students
that this book is addressed for, and to use correctly the comic take learners for each session to act
from the book. Also, it takes time for the teacher to develop the material on the next class to
continue with the activity. That is why, the use of project has been selected because it gives enough
time to make a project in the class which both, teacher and learner based on the comic can work
with enough time to develop the different activities. Project based constructed inquiry this research
because:

“Project-based learning, a teaching methodology that utilizes student-centered projects to

facilitate student learning” (Mergendoller, 2006) “Is thought as superior to traditional

teaching methods when improving problem-solving and thinking skills, and engaging
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students in their learning”. (Berends, Boersma & Weggemann, 2003; Scarborough,

Bresnen, Edelmann, Laurent, Newell & Swann, 2004; Tsang, 1997, cited by Holm, 2011,

p. 2).

During a period of time, students will use comics, they will always be limited by the time
because project-based offer students a term in which facilitate the learning process, and at the time,
during this period of time learners enhance solving problem and critical thinking skills.

Project-based has been seen as a fundamental methodology applied in different
professional fields from other careers “Popular in pre-professional training in medicine, science,
technology, engineering and mathematics careers since the 1970’s, momentum has more recently
developed to extend these practices to elementary and secondary classrooms” (Buck Institute,
2005; Knoll, 1997, cited by Holm, 2011, p. 1). We believe that teachers are constant innovators
due to they are mostly looking for alternative approaches, methodologies, activities, strategies and
techniques they use in their classes to make students have a meaningful and efficient learning
process, and at the same time as Knoll (1997, cited by Holm, 2011) mentioned , primary and
secondary classroom use project-based this is something that it is going to be established during
this project and motive the authors to find out what elements and conclusions that can be
established from this research (p. 1).

Also, Holm (2011) states:

Asserted project based is learning can be described as student-centered instruction that

occurs over an extended time period, during which students select, plan, investigate and

produce a product, presentation or performance that answers a real-world question or

responds to an authentic challenge (p. 1).
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As it has been mentioned, one of the main characteristics from project-based is the time
given by the teacher to students (time change depending on the projected, the objectives and results
belonged by the level of the students’ project).

Another aspect from project-based learning is that students during this process can give the
answer to real-world questions, that is the reason why different activities should be based on real
problems or drawbacks to reinforce them into the class and putting outside the classroom.

Thomas (2000, cited by Holm, 2011) identified five distinguishing features of project-
based learning (p. 2): we are focusing on the use of projects that concentrates on content that is
central to the curriculum. These projects become the primary vehicle for content learning, and
often, assessment.

Projects are based on questions of importance or driving questions (Blumenfeld et al.,
1991). Driving questions must be germane to the content, and crafted both to engender optimal
student engagement and foster the active intellectual pursuit of solutions.

Projects involve students in ways that require them to identify problems, develop and
design solutions, and create an end product such as a presentation, report, invention, or model.

Projects are student-centered to the greatest extent possible. Teachers serve as resources,
facilitators and guides, but it is the students who define, choose and carry out their projects.
Projects are developed from reality-based ideas and problems rather than on academic exercises
and pursuits. The projects represent authentic efforts in solving or investigating real-world
dilemmas. Both Thomas (2000) and Kilpatrick (1918) emphasize the depth of learning and
intrinsic motivation as key benefits of this methodology, as well as a target on student-centered,

systematic inquiry.
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From the five aspects given before, project-based is focusing on the curriculum, in the
activities related to the content of learning and how these are assessed by the teacher. Project-based
apply on search an answer for an intellectual question that need and can get the result to give
solution and at the same time encourage learners to foster activities to persuade in an answer.

Project-based is connected with the creation of this project because this follows the same
path at the moment of studying which is to identify the problem, identify possible solutions and
create the way to show people the conclusion. This research will show us the different uses of
comics in English class to benefit the learning process in learners, and will give learners the
opportunity to have an alternative way at the moment of answering questions, and how this project
can take some aspects such as the specific problem, the tools, the method, among others, and all
the aspects are covered by a linear factor called: Time: The time that project-based and any
research need to.

Continuing with the project-based path, the role of the teacher is to be a mediator who has
to give learners sources, advice, steps, tips to make students do the best methodology and arrive to
their final conclusions from a real situation. There are many educators and researchers who had
selected project-based because it offers teacher methodologies that adapted with the purpose of the
class (Knoll, 1997; Prince & Felder, 2006, cited by Holm, 2011, p. 2).

The main idea of the project based methodologies is to offer students solutions and at the
same time to have students more focused, inquiry bases and active learning methods. This is to
make students be self-directed and independent learners who can apply higher-order thinking
skills. The afore mentioned is supported by Kirschner, Sweller & Clark (2006) cited by Holm

(2011), they asserted that:

53



The ideals of constructivist, project-based learning may miss the mark by leaving too much
at the discretion of novice learners. They suggested that leaving students to self-direct can result
in sustained misconceptions and multiple “false starts”. Accordingly, adherence to a highly
student-centered approach that does not promote strategic teacher intervention and guidance may
prove inefficient and/or ineffective (p.2).

According to what the authors mentioned, they believe that constructivist is connected with
project-based but it is not a good mix because students will self-direct, and they will probably give
the wrong perception by cause of the teacher who is in charge of guiding students and orienting
them about what is going to be the next step, or what they have been missing during the process,
that will lose credibility on the answer given by learners.

The previous statement goes linked with what Moursund (1999) cited by Thomas (2000)
he proposed that project-based learning “includes authentic content, authentic assessment, teacher
facilitation but not direction, explicit educational goals” (p, 1). The definition given by him is
simpler, but it does not mean that have the same incidence, From what he said, it has common
factors in the definition with other authors, but he mentioned that teacher does not have direction
on the project, in this case, learners are in charge of creating their own path. On the other hand,
project-based learning (PBL) is defined as a model that organizes learning around projects.
According to the definitions found in PBL handbooks for teachers, projects are complex tasks,
based on challenging questions or problems, that involve students in designing, problem-solving,
decision making, or investigative activities. Moreover, it give students the opportunity to work
relatively autonomously over extended periods of time and culminate in realistic products or
presentations. (Jones, Rasmussen, & Moffitt, 1997; Thomas, Mergendoller, & Michaelson, 1999,

cited by Thomas, 2000, p, 1).
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This definition explains the wide performance of the learners and the role they have during
the project, which as an investigator are taking decisions, making activities and autonomous ways
based on the real situation that put them into environment lived in a real context.

Definitions of "project-based instruction™ include features relating to the use of an authentic
("driving™) question, a community of inquiry, and the use of cognitive (technology-based) tools
(Krajcik, Blumenfeld, Marx, & Soloway, 1994; Marx, Blumenfeld, Krajcik, Blunk, Crawford,
Kelly, & Meyer, 1994 cited by Thomas, 2000, p. 1 ) the previous statement that project based
involves has 3 factors which are the “authentic questions” that is the problem, the community
where the problems are being presented and the use of cognitive tools that are the resources teacher
need to overcome that problem, which is, in this case, the implementation of comics to enhance

reading comprehension in tenth grader students.

CHAPTER 3

Research Design

This chapter points out the methodological procedures that this research followed to
achieve the objectives stated and the implementation of comic as a reading comprehension tool in
English language teaching. In this study, there are five aspects about research design that will be
discussed; the first aspect is the research paradigm, this describes how researchers established the

paradigm and the benefits the paradigm contributes. The second is the method, on this aspect it
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can be identify the role of the authors on the learning field on this research, followed by third one
that are the settings which is a detailed description of the context and the participants who took
part in this study continue by the fifth aspect that are the instruments and the technic use by the

researchers on the data collection instruments.

Research paradigm

It is necessary to analyze what will be the role of this study in the educational field that is
the problem presented, moreover, how this study will be applied, for these reasons mixed paradigm
fits in a good way in this research, because it allows the researchers to identify what are the
drawbacks and the lacks that the specific population is dealing with, using different tools such as
observation, analyzing the academic environment, journals which are some elements that the
qualitative paradigm offers. On the other hand, it can be found which aspects from the quantitative
paradigm contributes to this study with the numerical data analysis to be more precise, with
graphics, among other tools. In this case, tenth graders from Colegio Técnico Industrial Corazén
De Maria. According to the different tools mixed paradigm can give on this the researchers will
carry out the data collection from the first implementation to the last one.

Denzin and Lincoln (2000) claim that qualitative research involves an interpretive and
naturalistic approach: “This means that qualitative researchers study things in their natural settings,
attempting to make sense of, or to interpret, phenomena in terms of the meanings people bring to

them” (p. 3).
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According to the perception of Denzin and Lincoln, through the use of qualitative research,
we could comprehend beliefs from people, religion, behaviors, and the ability to understand what
aspects can be study and explained to other societies.

Besides, quantitative research can help us determinate how with specific numbers, ranges,
graphics, and statistical analysis we can establish different ways to study from the text, exercise
and actives the perception that people from different communities have.

Since this study is developed with an amount of less than one hundred people, the observers
are able to make a deeper understanding of an aspect of reality; taking into account that this grade

is the only one on the school, making it the universe of this research.

Another aspect of quantitative research is to measure from the beginning data collected,
researchers need to tabulate, have a representation such as the graphics, diagrams, charts which
are themes that are studied in this research, for example: what was the level of the students from
the diagnose, during the implementations and the posttest .On the following part 2 list will be
found, the idea is to show some of the advantages that qualitative and quantitative research were

taken on this research, and what are the contributions for this investigation.

Qualitative research:

1) Smaller and not randomly selected

2) Quialitative data such as open- ended response, interviews participant observation, field notes

and reflections

3) Particular or specialized findings that is less generalizable
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Quantitative Research:

1) Quantitative data based on precise measurements using structured & validated data-collection

instruments.

2) Statistical report with correlations, comparisons of means, & statistical significance of

findings.

3) Numbers and statistics.

Taking into account the previous advantages, the authors could combine the different aspects of
those paradigms, to find specific ways about how to gather the results from the instruments and
technic implemented to do a correct data analysis process, which results can be evidence on the

chapter 6.

Method

The method selected by the researchers was taking with the purpose of helping
the population with their difficulties on the learning process. That is the reason why
researchers have selected action research as the method since the aim of the authors is to
collaborate on how of comics as a narrative text impact on the development of reading
comprehension in tenth graders taking into account the issues, tools, strategies to assist
learners in their reading comprehension skill.

Corey (1953) states that “action research is the process by which practitioners attempt to

study their problems scientifically in order to guide, correct and evaluate their decisions and
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actions” (p. 20). In addition, Carl Glickman (1992) cited by Griffee (2012) says that “action
research in education is the study conducted by colleagues in a school setting of the results of their
activities to improve instruction” (p. 50).

From what the authors mentioned about the definition of “action research”, it is important
to highlight what the three perspectives have in common and it is an intervention after the
collection of data, observers join the group of teaching (school, teachers, and principal) to work in
the implementation of decisions that might enhance low proficiency in a skill.

What has been told previously contributed to this study in order to understand the role of
action research as the method, where the observers have already identified the problem, which is
the low reading comprehension in students from Colegio Técnico Industrial Corazon de Maria,
and how the main drawback can be developed by the comic as a narrative text from the learners.

Consequently, action research provides the teachers and the observers involved the
opportunity to examine and improve their own practice on the learning and teaching field with a
different narrative text, this gives them a chance to work together (teachers and learners) on
common issues or everyday concerns, learning the process in the classroom, this allows the
researchers to identify the drawbacks students have. For that reason, action research is focusing on
the learning process of the students presenting a different narrative text, strategies that could be
ideal in the language aspect they have been failing.

Lewin (1946) thought that action research is a spiraling process involving three phases: 1.
planning, including the mapping out of the situation; 2. decision-making, and 3. fact-finding about
the results of the action. Regarding this action plan, the research team distributed the investigation
into major phases, the first step was to check the drawback that students were manifesting, in this

case, which the low proficiency in reading comprehension skill was, the second one was, after
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recognizing the issue, how creators could cause a significant improvement in students regarding
their reading comprehension through the use of comics as a narrative text, and the third aspect,
after analyzing the data, it could be evidenced how the comic as a narrative text influenced on

reading comprehension skill in the learners.

Setting

The study was carried out at Colegio Técnico Industrial Corazon de Maria, there are several
cross-curricular projects that engage students to use the language; these projects are English day,
Business Fair, Short conversations problems, vocabulary and some expressions learned at the
beginning of each lesson from different subjects that students review. This school has
approximately four hundred and fifty students and works with preschool, primary, and secondary
education. It is located in Funza (Cundinamarca) to the east of Bogota. The institution promotes
the use of English in daily life situations. It offers English Club Conversations on Saturdays for
those students who do not have a good level or for students who want to learn English even on
holiday period in December, it also offers a short course in which students can reinforce all the
knowledge learned through the year and if a new student wants to get enrolled in this school,
should take it. There are 4 English teachers who are in charge of four grades as maximum, each
teacher has a tape recorder, and English books, they have access to the laboratory twice a week
and also they can book an audiovisual room. Teachers follow the syllabus proposed in the books

for teaching English.
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Participants

The participants of this study are tenth graders (10 A), there are thirty-four students, the
classroom is made up by seventeen girls and seventeen boys, the average age on that grade is
around fifteen to seventeen years old. The students’ social stratum is between two and three levels.
They take courses with SENA and they make emphasis on accounting, a famous institution that
has technical and technological careers. Most of the students have the same English level (B1,
according to the English book they have been working for that year) and they would rather do

different activities for reading comprehension.

Instruments

The reader will be able to see which instruments were selected from the qualitative and
quantitative research, in order to gather information to proceed to do the data analysis on the
chapter 5, the instruments used by the authors are journals, and the questionnaires, however, it is
essential to mention that a test technique was used to gather information from the quantitative
information.

1) Journals: The journal is a description written by the researchers about observations
related to the development of the sessions, any circumstance to take into account at the moment of
the data analysis. This instrument is provided by the qualitative research. The researcher Angela
Mendez was a teacher of Colegio Técnico Industrial Corazon de Maria, she could realize through
the observation the low proficiency of reading comprehension in learners from tenth grade during
the classes. As a matter of fact, observation is an invaluable instrument to support any assertions
and hypotheses that lead the research to valid conclusions; Marshall and Rossman (1989) define
observation as "the systematic description of events, behaviors, and artifacts in the social setting

chosen for study” (p.79).
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This instrument has been characterized as “the art of journal writing and subsequent
interpretations of journal writing produce meaning and understanding which are shaped by genre,
the narrative form used, and personal cultural and paradigmatic conventions of the writer who is
either the researcher, participant, and or co-researcher.” Progoff (1992, p.35). This helped authors
to support and understand this tool, not just from a role of investigators and observers, moreover,
how to be assertive with the possible solution to the population’s drawbacks which are presented
from the experience they have had on the environment and field

2) Questionnaires: The use of questionnaires is vital in this study because it contributes
from a qualitative and quantitative research data collection. From the qualitative research, it can
be found close questions, with the use of close questions, the authors could be aware about how
many students with a “yes and no” as answers for the 10 aspects, could express if they agree or
disagree about the implementation of this study. From the qualitative research, the authors could
know what are the points of view of the learners with the open questions with that information. It
is essential to mention that from the 34 students, 10 of them were chosen randomly in order to do
the questionnaires because the authors could carry out a better data analysis as Burke, J &
Christensen L. (2012) mentioned that “researchers use questionnaires to obtain information,
feelings, attitudes, beliefs, values, perceptions, personality and behavioral intentions of research
participants. In other words, researchers attempt to measure many different kinds of characteristics
using questionnaires”.

The process of the data analysis using questionnaires must be a decoding process because
it is the way in which the researchers point out key phrases, key words, provided by the population
giving essential information about the different themes that the study covered; “During the

thematic content analysis, the researcher uncovers common themes within the data through an
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inductive analysis of the data itself (Denzin and Lincoln, 2000; Patton, 2002), the students post
views and beliefs that can be reflected on the answer of the questionnaires, then authors present
to decode it in and from that, they can synthesize some categories related to the appropriateness
of using comics as a narrative text to enhance reading comprehension in a second language.

In order to explain the development of this study, it is important to mention that there were
five checkpoints; the first one was to stablish the level of the students’ reading comprehension
skills based on the application of a pre-test technique. This is the start point that researchers could
contrast the results along the implementations till the last one (See appendix 1). This allowed
researchers to establish the materials that were going to be implemented, among some concepts,
the central idea, characters, narrator, time, space, etc.

The second check point. Is the composition of the implementation, this can be broken down
in the following phases: the choice of literary texts that were going to be part of the investigation
taking from the diagnostic to the last session, the preparation of such questionnaires: multiple
choice questions, selecting false or true statements, short resuming, among others; these are to
measure the level of understanding of the elements of reading literacy interpretative and

condensate results of the pre-test.

The third checkpoint, consisted in the selection of the comic book, the authors have
parameters which were: The book should be from a literally exponent writer, the narrative is
shaped into comic, the comic book should be directed, based on the students’ level and from the
same editorial house to their principal English book. The book is a literary play by William
Shakespeare which was the author chosen for this research. The book selected was Macbeth,

furthermore, the content about the history and social science that can be appreciate on this book,
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contribute not only as a narrative tool to achieve greater reading comprehension of narrative texts
in English but also, to enhance students’ intercultural competence.

The fourth checkpoint one was constituted by five workshops, which were based the book
named before, to determine the level of understanding, reading skills in was necessary in order to
implement the post-test assessment . And the fifth check point was focused on the subsequent
analysis which compared the results obtained in the pre-test and post-test to verify the influence
of the comic book as a reading tool to improve reading comprehension of students in the English

language.

Technique
Pre-testing and post-testing: This instrument gave us the idea about what the level of the
students in reading comprehension skill was before the implementation of this tool, as the
definition proposed by Australian Bureau of Statistics Perspective whose refers (2001, p.2) “Pre-
testing, or pre-field testing, techniques aim to identify non-sample errors and to suggest ways to
improve or minimize the occurrence of these errors.” Pre-test helps researchers to recognize the
major interest and, from that, minimize the issue presented in the population, in this case, the low
proficiency in reading comprehension skills.
To highlight the suitability of using tests for this research (Burke, J, Christensen L.,2012,
p,197) states that “tests are commonly used in quantitative research to measure attitudes,
personality, self-perception, aptitude and performance of research participants”. The different tests
used are aimed to check the linguistic competences, pragmatic competences, and sociolinguistic
competences, through techniques such as selecting the true or false statement, multiple choice

questions, and fill-the-gap activities.
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On the other hand, post-test is in charge of contrasting the results given by the students
after the implementation, showing the impact of the comics as a narrative text in the second-
language acquisition. Regarding this, Heiman (1999) affirms that “posttest-only design is to
compare results between pre-test and posttest scores of each group — the comparison group and the
treatment group (p.15) Post-test works hand in hand with pre-test, functioning as a complement
since it allows the authors to determine the evolution in the performance of reading comprehension

skills of students.

CHAPTER 4

Vision of classroom

Before starting with the justification for the reasons why the vision of the classroom is
selected and suitable for this research. It is important to highlight the definition of the word
“classroom”, a classroom is a space where the researchers who are in charge of developing the
syllabus, activities, the materials, among others; it is also the place where students will achieve a
goal or a set of objectives, etc. Therefore, the idea of this classroom is to give students sources that
they will use in the future on different situations they might face. The vision of the classroom
chosen in this research, it is the classroom as a controlled learning environment because first there
is a clear plan development in pedagogical terms connected with nature of learning. The second
plan is clearly structured in teaching materials and learning activities and the third one, teacher is

in charge of making the plan based in pedagogical skills from an expert manipulation of
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methodological procedures in the presentation of TL and the organization of the participation of
students (Tudor, 2001, p.105).

According to the previous article, the author is in charge of the creation of the lesson plans
and materials, the material should be related with pedagogical goals created in the classes under
conditions for the teaching of language TL (teaching language). The authors developed the test,
the sessions and the main goal which are the tools to improve reading comprehension skill in tenth
graders, this is the reason why classroom as a controlled learning environment was selected to be

the vision of classroom.

Vision of language

This study is related to the communicative approach which gives a practical meaning to
language regarding the things a person can do using language as their main tool. The
communicative language teaching (CTL) addresses the communicative competences, in this
matter, we take a deeper look on reading comprehension with communicative purposes and how
through the use of comic learners can foster their reading comprehension skill.

Communicative competences allow students, who are part of a community, to understand
language, and to produce language from the sociological and sociocultural framework as a result
of this, he or she is able to share and receive ideas, notions, and think about ways that could be
effective communicative being.

This is why it is crucial that students enhance linguistic competences, pragmatic
competence and sociolinguistic competence. On the other hand, this study inclines toward the

students to be proficient in specific reading comprehension tasks that is reason why language for

66



specific purposes (LSP) plays an important role in it. According to Robinson (1991, p, 2-4), who
identifies two characteristics about LSP, first is that LSP is goal-directed, which means that
students are learning a language because they need it for one or another pragmatic purpose, related
in general to their academic or professional life”. As a second aspect, it is said that “LSP is based
on needs analysis, which has the goal of specifying as accurately as possible what students have
to do in language. This is only logical: if a course has the goal of preparing students for a number
of specific pragmatic tasks”

Robinson (1991 p.12-15) made a list of 7 task needs analysis. The ones used in this study
were:

Questionnaires and interviews: this elicit information directly from learners

e Test: These provide information on learners’ general abilities in the TL as well as
on their relative abilities with respect to their intended uses of the language.

e Observation: Information can clearly be elicited by means of observation of the
behavior of proficient native speakers in this situation.

o Authentic data collection: This involves the gathering and analysis of data from the
target situations, by means of audio or video recordings of interactive exchanges or
the collection of written materials that learners need to consult or generate.

Those techniques functioned to analyze needs and drawbacks, which are, in this case, the
low proficiency in reading comprehension skill, as well as to find tools and methods to enhance

these skills in the tenth graders in that order they could practice what they have learnt on the future.
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Design of the implementation

As part of the implementation, a diagnostic test was carried out to get to know, firstly, the
level of the students for that reason was implemented the use pre-test and post-test. Second, with
the use of comics as a narrative tool to determine the influence in reading comprehension on the
students, and third, to compare the level from the beginning with the results collected at the end of
the process.

As a result, the diagnostic test was designed based upon a short comic book named “The
Tempest” by William Shakespeare adapted as a comic book in 2001. This book was selected
because it has literature intended to teenagers and adults and it is short enough to use it in the
session to devote the diagnosis. Besides, the implementation was lined up with the same author,
William Shakespeare, and his book “Macbeth” was used for the implementation along session 4
to session 8.

About the diagnostic test, a lesson plan was outlined with different kinds of activities,
giving an example true/false statements and multiple choice. In order to check the fundamentals

that students had gotten on the previous English level (Ninth grade) in reading comprehension.

On the other hand, the implementation with the book Macbeth used the program, but the

variety of activities was modified to be directly proportional to the level that students should be.
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Examples of those activities were the multiple choice questions, false or true statements, gap-

filling among others. That let students structure and infer the text in different ways.

During these 8-lesson-plan implementation, the design of the tests was based on “Guia No.
22 Estandares Basicos de Competencias en Lenguas Extranjeras: Inglés”; this guide was created
by the “Ministerio Colombiano de Educacion Nacional”. There, English standards are organized
according to the competences that students must demonstrate according to their level. The diagram
below shows what is the level according the grade that students are, for each level, it has to be
represented the knowledge, competences the learners should learn acquiring the target language
(this diagram is lined up with the Common European Framework Of Reference) the grades first
and third, should have Al level. From fourth to seven, should have A2, and from eight to eleven,

the students should have B1 level.

GROUPS OF GRADES CEFR LEVELS

Tenth to Eleventh 5 Bl2 Pre-intermediate 2
Eighth to Ninth 32 Bl Pre-intermediate 1
Sixth to Seventh AT Al2 Basic2

Fourth to Fifth A2l Basic1

First to Third Al Al Beginner

Figure 2. Ministerio Nacional de Educacion (2006), translated by Brayan Castafieda and Angela
Mendez (2018)

All 8 implementations were aligned to the competences associated to each one of the five
levels of proficiency. The fixed programmed of the implementations, along with the diagnostic outline

and the six lesson plans are featured below:
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Lesson plans schedule

N° OF DATE LESSON PLAN
SESSION
1 SEPTEMBER DIAGNOSTIC TEST
26TH
2 OCTOBER 19™ WILLIAM SHAKESPEARE’S LIFE PART |
3 OCTOBER 24™ WILLIAM SHAKESPEARE’S LIFE PART II
4 OCTOBER 26™ | INTRODUCTION TO MACBETH AND CHAPTER
|
5 OCTOBER 31 MACBETH CHAPTER I
6 NOVEMBER 2NP MACBETH CHAPTER Il
7 NOVEMBER 7™ MACBETH CHAPTER IV
8 NOVEMBER 9™ MACBETH CHAPTER V AND CLOSING

Figure 3. Lesson Plan Schedule.
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Lesson plans description diagnostic

LESSON TOPIC LEARNING STEPS FOLLOWED POSITIVE DISCIPLINE
1 OBJECTIVE STRATEGIES
DIAGNOSTIC “THE Students will be | 1. Students were given the | Students will work on reading concentration in
TEMPEST” able to text “The tempest” by order to improve their reading skill.

understand the
main ideas and
events of the
book.

William Shakespeare
which they should read in
order to develop the
diagnostic worksheet.

2. Before reading, teacher
asked students to look at
the book cover and asked
them what they thought the
book was going to be
about. Along with the
teacher, students
brainstorm some ideas
about the word TEMPEST
and tried to guess some
facts that could happen in
the story.

3. Then, students started to
read.

4. After reading the text,
they were given a
worksheet that should be
developed according to
what they read.

3. To conclude, students
and teacher both feedback
the text and the right
answers.

In this session, students were active when the
teacher asked them for participating in the
brainstorming before reading, the output they
presented based on the book cover, was the
one the teachers expected according to their
level. Students were motivated when they
have the main idea about the book and its
characters. Also, it was interesting for them to
try to predict was going to happen at the end
of the book. Once they got the setting of the
story, they started to say vocabulary as much
as they could and created some possible
situations based on the vocabulary given by
them. However, the students seemed really
confused and most of them were checking the
meaning of multiple words in the dictionary or
they asked us for the meaning. They also said
it was advanced vocabulary for them.

Students also had a lot of difficulties
understanding most of the important details in
the storyline. When we asked them questions
about the topic and the sequences of the story,

students seemed lost and they could not
express the most important events.

Students also had a lot of difficulties
understanding most of the important details in
the storyline. When we asked them questions
about the topic and the sequences of the story,

students seemed lost and they could not
express the most important events.

4 students did not come to this class

Figure 4. Lesson Plan description 1.
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LESSON TOPIC LEARNING STEPS POSITIVE DISCIPLINE
2 OBJECTIVE FOLLOWED STRATEGIES
INTRODUCTION WILLIAM Students will be | 1. Before reading, | In this session, students already had
| SHAKESPEAR able to students were an idea about William

E’S LIFE PART
I

understand the
main ideas and
events of
William
Shakespeare’s
life in order to
have a context
for their future
lessons.

asked about true
facts about
William
Shakespeare’s
life. All those
facts were
brainstorm on the
board and then
organized into
chronological
order.

2. Students were
given a comic
made by the
creators about
William
Shakespeare, his
life and a script
about his
hometown
therefore students
have a
background about
the author and his
plays.

3. After students
read the material,
they both,
students and
teacher provide
feedback.

Shakespeare’s life and they started
showing the main life events about
his life and no more than 4 students
showed interest about expressing
their ideas after reading and writing
about him. Consequently, they were
given the first comic designed by
the creators and students read about
Shakespeare’s life and his
birthplace. After reading, students
along with the teacher did a
timeline on the board about
Shakespeare’s life and they
organized the main events
chronologically. The interaction
after this reading was higher than
the last session and the opening of
this session, students felt more
confident of talking about the
author’s life and they could
distinguish easily his life stages
better than what they did with their
homework.
6 students did not come to class.

Figure 5. Lesson Plan description 2.
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LESSON TOPIC LEARNING STEPS POSITIVE DISCIPLINE
3 OBJECTIVE FOLLOWED STRATEGIES
INTRODUCTION 11 WILLIAM Students will be able to | 1. In this session,
SHAKESPEARE’ | understand the main students read about Students calculated and
S LIFE PART II ideas and events of Stratford-Upon- analyzed possible ways to
Avon (William’s arrive to Stratford-Upon-

William Shakespeare’s
life in order to have a
context for their future

lessons.

birthplace), and
they expressed their
ideas about what
they read.
2. Teacher asked
some questions
while they were
reading. Finally,
they were given a
worksheet about

William

Shakespeare’s life
and birthplace.

Avon and they discussed
about author’s life and they
state the facts they did not
know before. On the other
hand, the worksheet showed
students William’s birthplace
so they had the opportunity to
interact and to know more
about his cultural background
(Stratford-upon-Avon, its
location and some other
facts) and this also helped
them to relate the information
they acquired in the last and
this session in a more
appropriate way. In this
session, students could
understand the meaning of
words even when they did
not understand what the
meaning of the word was.
When | approached them, |
heard many of them saying
that the images gave them a
better idea of the meaning of
specific words. So in this
case, the pictures contributed
to inference.
6 students did not come to
class.

Figure 6. Lesson Plan description 3.
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POSITIVE DISCIPLINE

LESSON TOPIC LEARNING STEPS FOLLOWED
4 OBJECTIVE STRATEGIES
MACBETH ACT I Students will be 1. Students were given the text | Students apprehended the social

able to understand
the main ideas and
events of the book.
Moreover, they will
identify each one of
the characters and
their role in the act.

“Macbeth” by William
Shakespeare which they should
read along six sessions.

2. Before reading, students
were introduced to historical
background of this book which
is related to English history
(Saxons and Vikings). Also,
teacher drew on the board a
map to explain them a little bit
about this topic and tell them
that the story was going to be
based on it.

3. Flashcards with characters’
faces were stuck on the board
S0 as to they did not get
confused when reading
because the text contained
plenty of characters.

4. After reading, they were
given the worksheet to test
their comprehension in some
way.

5. Finally, feedback was
provided to check their
understanding.

and cultural background of the
book Macbeth. In this session,
students were introduced to the
book with a video about the
Saxons and Vikings, just to
know the book’s background.
Teacher drew on the board the
map and showed students how
the country was divided to
provide a context for them.
Characters from Act | were
presented before reading too, it
was with the purpose of guiding
students because there are
around 30 characters and they
might be confused. After
reading, students developed a
worksheet and after they
checked along with the teacher
the correct answers. Most of
students participated and they
felt encouraged because they
could associate what happened
with each one of the characters
and they could recognize them
without any trouble during
reading the act.
8 students did not come to class.

Figure 7. Lesson Plan description 4.
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LESSON TOPIC LEARNING | STEPS FOLLOWED POSITIVE DISCIPLINE
5 OBJECTIVE STRATEGIES
MACBETH ACT Il | Students will be 1. Before reading, On this stage, worksheets are more

able to
understand the
main ideas and
events of the
book. Also, they
will connect the
events happened
in the last act
with the present
one.

teacher asked students
to refresh their
memory and talk about
what happened in Act
1.

2. Once they did it,
some new characters
were introduced. 3.
Students started to read
the text “Macbeth”.
4, After reading,
teacher gave them the
worksheet to test
comprehension.

5. At the end, feedback
was provided as usual
to check what they
understood.

complex and students are asked to infer
in some facts about the reading.
Students show interest on reading the
comic book and they asked between
them about some facts. Apart from
reading and understanding the text by
themselves, students talked to each
other to confirm if what they read was
correct and if the other students
understood the same they got. They
felt more comfortable when supporting
their ideas in English in comparison to
previous sessions that most students
did it in Spanish. In this session, we
developed the vocabulary activities to
work on adjectives from the comic.
The vocabulary was more advanced in
comparison to their current level but
students had the opportunity to relate
the words with the written vocabulary
that appeared on the comic, and then
by means of the picture, they could
find the meaning at ease.

9 students did not come to class.

Figure 8. Lesson Plan description 5.
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LESSON TOPIC LEARNING STEPS POSITIVE DISCIPLINE STRATEGIES
6 OBJECTIVE FOLLOWED
MACBETH ACT 1l Students will be 1. Before Students have learnt different vocabulary

able to understand
the main ideas
and events of the
book. Also, they
will connect the
events happened
in the last act with
the present one.

reading, teacher
asked students
to refresh their
memory and talk
About what
happened in Act
1?

2. Once they did
it, characters
that were part of
this act, were
introduced. 3.
Students started
to read the text
“Macbeth”.

4, After reading,
teacher gave
them the
worksheet to
test.

through inferring the meaning of words
according to the context. Furthermore, they
have shown it when talking about the
summaries and the use of language learnt
increase little by little. Summarizing and
reviewing what they read last lessons were
good strategies because students when
talking, unconsciously, used new
vocabulary presented in each one of the
acts. Besides, they invigorate what they
already knew about the story and it creates a
connection between last chapters and the
one they have to read. Also, they talked
about the context and how it influenced on
the characters and the story. They felt
motivated to read more about the story and
at the end of the class two students tell a
possible prediction for the next chapter.
5 students did not come to class.

Figure 9. Lesson Plan description 6.
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LESSON TOPIC LEARNING STEPS POSITIVE DISCIPLINE
7 OBJECTIVE | FOLLOWED STRATEGIES
MACBETH ACT IV | Students will 1. Before Students will be focused on reading
be able to reading, concentration in order to improve their
understand the | teacher asked reading skill. On this stage, worksheets
main ideas students to are more complex and students are asked
and events of refresh their to infer in some facts about the reading.
the book. memory and Students show interest on reading the
Also, they will | talk about what | comic book and they asked between them
connect the happened in about some facts. Apart from reading and
events Act Il understanding the text by themselves,
happened in 2. Once they | students talked to each other to confirm if
the last act did it, some | what they read was correct and if the other
with the new characters students understood the same they got.
present one. were They felt more comfortable when
introduced. 3. supporting their ideas in English in
Students comparison to previous sessions that most
started to read | students did it in Spanish. In this session,
the text we developed the vocabulary activities to
“Macbeth”. work on adjectives from the comic. The
4, After vocabulary was more advanced in
reading, comparison to their current level but
teacher gave students had the opportunity to relate the
them the words with the written vocabulary that
worksheet to | appeared on the comic, and then by means
test of the picture, they could find the meaning

at ease.
All the students came to this class.

Figure 10. Lesson Plan description 7.

Session 8:

77




LESSON | TOPIC | LEARNING STEPS POSITIVE DISCIPLINE
8 OBJECTIVE | FOLLOWED STRATEGIES
MACBETH | ACT V | Students will 1. Before Students will be focused on
be able to reading, teacher | reading concentration in order to
understand the | asked students to improve their reading skill. As
main ideas refresh their another aspect, this last worksheet
and events of | memory and talk is the most difficult because
the book. about what worksheets have to be completed
Also, they will | happened in Act | with verbs in different tenses (past,
connect the V. present or future). There was an
events 2. Once they did | activity in which students told the
happened in it, some new teachers about the book summary
the last act characters were | and feedback the activities created
with the introduced. 3. and proposed by them. At the end

present one.

Students started
to read the text
“Macbeth”.

4, After reading,
teacher gave
them the
worksheet to test

of the class, five students told a
summary of each one of the acts
and the rest of students have to
organize which one of the
summaries corresponded to each
one of the acts.

5 students did not come to class.

Figure 11. Lesson Plan description 8.
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Through these lesson plans, we emphasized important aspects that make up a narrative
which are the main ideas, characters, the relationship between the story, the writer, time and space.
Before students started to be involved with the book, the author’s life was introduced, therefore,
students were able to deduct the story’s background. Time and space gave students the means to
identify the story and historical aspects which are part of the comic book, that is explained from
the perspective from the author and it is not shown as in history books. as the time and space were
shown, Vikings and Saxons war also appeared and on the other part, a small fraction about English
language spread, that students, based on history, followed and conveyed how both parts fought for
their purposes.

Strategies used over the implementation proved to be successful to understand narratives:
First, the flashcards with characters’ faces stuck on the board helped students to make connections
and relationships between characters, students analyze how characters are affected by the story’s
mood and other events. Second, the mental mapping helped them not to get confused. And third,
skimming and scanning were also used by students when they needed to complete the worksheets
and they wanted to look for specific details and main ideas. Students inferred vocabulary in a
different way thanks to the graphics and images shown in each one of the panels from the comic

book.
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CHAPTER 5

In this section, the qualitative and quantitative analysis of this study is presented. At first,
the findings obtained first, from the journals, second, from the questionnaires, and third form the
tests given in the implementation sessions and the pre-test. Thereafter, after the data collected from
the instruments and technique are shown, the reader will be able to see the process of data analysis
with the use of the triangulation on the categories and subcategories sections that will give an
answer to the research question. At the end of this chapter a series of qualitative and quantitative

conclusions are drawn and discussed.

Analysis

This section presents the process by which the data were analyzed during the
implementation sessions. The information presented in the following lines was gathered through
the use of 2 instruments (journals and questionnaires) and the technique (test) employed in the
classes after using comics as a narrative text to promote reading comprehension. Throughout these
sessions, 34 students participated in a series of classes led by authors using two comic books, the
first one was the tempest that was use on the first session, and the second comic book Macbeth
written by William Shakespeare that was implemented from the session 3 to the session 8.

The first instrument implemented to collect data from the population were journals.
Through the use of journals, authors could extract, key phrases and keywords that are crucial to
segment what students wrote and to decode the qualitative data. The researchers extracted from
the written description some of the aspects that determined how the comic book influenced in their

reading comprehension skill.
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On the following section, the reader will be able to see the key words and phrases extracted

from the each of the journals that will have an essential role on the findings.

Session

Key phrases:

Diagnostic test

Students were active, Students were motivated, they have the main idea
about the book and its characters, predict, they started to say vocabulary as
much as they could, created some possible, they asked us for the meaning.

William
Shakespeare’s life
part 1

They started showing the main life events, expressing their ideas after
reading, interaction after this reading was higher than the last session,
students felt more confident of talking, and they could distinguish easily
his life stages.

William
Shakespeare’s life
part 2

Students calculated and analyzed possible ways to arrive to Stratford, they
discussed, they state the facts they did not know before, students could
understand the meaning of words, many of them saying that the images
gave them a better idea of the meaning

Introduction to
Macbeth and
chapter I

Most of students participated, they felt encouraged, they could associate
what happened, they could recognize them without any trouble during
reading the act.

Macbeth chapter
I

Students show interest on reading, they asked between them about some
facts, students talked to each other to confirm if what they read was
correct, They felt more comfortable when supporting their ideas in
English, they could find the meaning at ease.

Machbeth chapter
Il

The use of language learnt increase little by little, used new vocabulary,
They felt motivated to read more, and students tell a possible prediction.

Macbeth chapter
v

Students show interest on reading the comic book, students talked to each
other to confirm if what they read was correct, They felt more
comfortable.

Macbeth chapter
V and closing

students told the teachers about the book summary

Figure # 12. Phrases and key words from journals.
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From the previous chart, it can be found that how from the first to the last implementation,
they were motivated and exited use the comic book, as a narrative tool, furthermore, how from
each session, there were new things, new behaviors, progression from the students about

teamwork, socialization among other factors that are crucial on the findings.

The second instrument implemented was the questionnaire as a tool to collect data, these
helped authors understand the different ideas and viewpoints of the students. To collect data from
it, was essential to create mix design questionnaires, the students had to answer close and open
questions yes or no questions in the last session. The authors gave 34 questionnaires, in the last
session, due 5 students did not come to class.

From the 34 questionnaires, the authors chose 10 questionnaires, because during the 8
implementation some students did not attended to class, this could affect on the data analysis,
authors could identify that a group of students came to all the session and the questionnaires were
selected were 10.

It is valuable to mention systematic sampling as Burke, J & Christensen L. stated (2012)

“is defined as a sample that is obtained by determining the sample interval (i.e., the population size divided
by the desire sample size, N/n which is symbolize by K . What can be said from the previous statement,
is that the population should be divided into the intervals, which are the 7 question of the
questionnaires, N/k =? (34/5 =4) 4 students are sample form this operation, however, the authors use 10
questionnaires because they considered that is a significant sample that represents a wide data analysis.
Some of the students did not come to class, the people selected were ten students the (See appendix

2).
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The authors took the information supplied by the close questions of the questionnaire,
(Appendix 3 mixed questionnaire) on this part, it can be shown the use of the quantitative process
called quantizing that contributes to measure and presented in percentage of the students who were
agree or disagree with the development of the study. Johnson, B., Christensen L. (2012) who
defined “Quantitazing scales can be converted to categories based on the numeric scores”. The
scales are two “yes and no” and how these are transformed in categories based on how many

students were agree or disagree on the 7 question. Here there are 3 examples of the answers given

by the students.
Questions
Yes No

1 Durante el proceso de implementacion le gustd el uso del

cdmic como texto narrativo? 8 2
2 ;Cree usted que el comic como texto narrativo ayudo en el

desarrollo de su comprension lectora? 7 3
3 ¢Cree usted que el comic como texto narrativo fomenta el

habito de lectura? 9 1
4 ;Encontrd aspectos que no le gustaron del comic como texto

narrativo para el desarrollo de comprension lectora? Cuales? 3 7
5 ¢Cree usted que el comic deberia implementarse en clase de

manera mas frecuente? 9 1
6 ¢ Considera usted que el comic es una herramienta que le

ayuda a comprender mas el texto en aspectos como inicio, nudo, 9 1

desenlace, tiempo, personajes, etc.?
7 ¢Cree usted que el comic le ayuda a inferir el significado de

una palabra desconocida? 6 4

Figure 13. Quantitative results of questionnaires
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From the previous chart, we can appreciate that from the first question the 80% of the
students were agree they enjoy the comic as narrative tool, meanwhile the 20% manifested that
they did not.

On the second question the 70 % of the students showed that comic as a narrative text
helped them to improve their reading comprehension, otherwise, the 30% established that comic
did not. In the third question 90% were agree that comic encourage reading comprehension,
moreover, the 10% did not.

On question number 4 the 30% found negative aspects that comic as a narrative text does
not help them to improve reading comprehension skill, besides, the 70% did not find negative
aspects that will not help them to improve the reading skill. The 90% of the students from the
question 5, manifested that comic should be implemented in class, on the other hand, the 10%
determined that should not be implemented on class.

On question number 6, 90 % of the students agreed that comic helped them to identify
aspects that compose the text, meanwhile, the 10 percent stablish that the tool did not help. 40%
of the students manifested that the comic book does not help to infer the meaning of the word
through the images, besides, the 60% were agree that comic help to infer meaning. What can be
determined is that for each session, the majority of the students agreed that comic help them to
infer meaning, to understand aspect of the text, (beginning, plot, end) they were agree that comic

should be more implemented in classes.
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The percentages that were taken out of these ten-people surveys are featured below:

ASPECTOS A EVALUAR

key phrases:

1. ¢Durante el proceso
de implementacion ;Le gusto el
uso del cémic como texto
narrativo?

Images make the reading comprehension easier. Didactic to comprehend. Images and
vignettes make reading more entertaining. It is something innovative. It is a funny

way to learn. It generates more attention when reading.

2) ¢Cree usted que el cdmic como texto
narrativo ayudd en el desarrollo de su
comprension lectora?

Images and short readings foster the reading. It’s easier to read and understand.
Comprehension of the text from and interactive way. Images and texts matched to
make reading comprehension easier. More impressive. Get teenagers’ attention.

Easier understanding.

3) ¢Cree usted que el cdmic como texto
narrativo fomenta el habito de
lectura?

It increases the reading habit. Short readings foster to read long narratives in the
future. It encourages to read long texts. Better understanding. An interactive way of

learning. It is innovative. It makes narratives more attractive.

4) ¢Encontré aspectos que no le gustaron
del cdmic como texto narrativo para
el desarrollo de comprensidn lectora?
Cuales?

Unknown vocabulary. Some words should have been clearer. The text should be

longer and deeper.

5) ¢Cree usted que el comic deberia
implementarse en clase de manera
mas frecuente?

It creates a more didactic class. It incentives and motivates the imagination and ways
of teaching. It increases reading habits. It fosters reading comprehension from an
interactive way. Some guys like the art of writing a whole page. It is more creative.
People learn more easily. Different ways to learn. It catches more the reader's
attention. It makes the reading less boring. It generates enthusiasm because of the

different activities.
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6) ¢ Considera usted que el comic es una
herramienta que le ayuda a
comprender mas el texto en aspectos
como inicio, nudo, desenlace, tiempo,
personajes, etc.?

Images give a better idea. More and better understanding. Those aspects are

evidenced easily.

7) ¢Cree usted que el comic
le ayuda a inferir el significado de una
palabra desconocida?

Historical context provides some new words. From images, the meaning can be
deducted. It explains more. It is easier to appreciate things that probably we did not

understand.

Figure # 14. Key phrases taken by the percentages of the survey.

1. During the implementation process, did you enjoy using comics as a narrative?

1 Durante el proceso de implementacion le
gusto el uso del comic como texto narrativo?

mSi mNo

Figure # 15. Students’ enjoyment of using comics as a narrative text.
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Do you think that the comics as a narrative helped your reading comprehension?

2 iCree usted que el comic como texto
narrativo ayudo en el desarrollo de su
comprension lectora?

mSi mNo

Figure # 16. Comics’ helpfulness on reading comprehension.

3. Do you believe that comics as narratives elicit reading habits?

3 éCree usted que el comic como texto
narrativo fomenta el habito de lectura?

90%

mSi ®mNo

Figure # 17. Comics as elicitation of reading habits.
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4. Did you find features on the comic as a narrative you didn’t like for you

reading comprehension development?

4 iEncontro aspectos que no le gustaron del comic como
texto narrativo para el desarrollo de comprension lectora?
éCudles?

= Si =No

Figure # 18. Unappealing aspects from comics as a narrative text.

Do you believe that comics should be implemented in class more often?

5 éCree usted que el comic deberia implementarse en clase
de manera mas frecuente?

= Si = No

Figure # 19. Frequent use of comics in classes.
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6. Do you consider comics as a tool that helps to understand better aspects as beginning,

conflict, setting, characters, etc?

6 éConsidera usted que el comic es una herramienta que le
ayuda a comprender mas el texto en aspectos como inicio,
nudo, desenlace, tiempo, personajes, etc.?

u5i mNo

Figure # 20. Comics as a tool of reading aspects.

7. Do you think that comics help you to infer the meaning of unknown words?

7 éCree usted que el comic le ayuda a inferir el significado
de una palabra desconocida?

= Si = No

Figure # 21. Comics as a tool for inferring vocabulary meaning.
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Moreover, a qualitative part of the survey was carried out in order to collect open answers
that subsequently were synthesized into key phrases and keywords to take into account at the

moment of the categorization.

ASPECTOS A EVALUAR key phrases:
1. ¢Durante el proceso Images make the reading comprehension easier. Didactic to
de implementacion ¢Le gusto el
uso del cdmic como texto comprehend. Images and vignettes make reading more entertaining.
narrativo?

It is something innovative. It is a funny way to learn. It generates

more attention when reading.

2) ¢Cree usted que el cdmic como texto | Images and short readings foster the reading. It’s easier to read and
narrativo ayudo en el desarrollo de su
comprension lectora? understand. Comprehension of the text from and interactive way.

Images and texts matched to make reading comprehension easier.

More impressive. Get teenagers’ attention. Easier understanding.

3) ¢Cree usted que el cdmic como texto | It increases the reading habit. Short readings foster to read long
narrativo fomenta el habito de
lectura? narratives in the future. It encourages to read long texts. Better

understanding. An interactive way of learning. It is innovative. It

makes narratives more attractive.

4) ¢Encontré aspectos que no le gustaron | Unknown vocabulary. Some words should have been clearer. The
del comic como texto narrativo para
el desarrollo de comprension lectora? | text should be longer and deeper.
Cuales?
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5) ¢Cree usted que el cémic deberia
implementarse en clase de manera
mas frecuente?

It creates a more didactic class. It incentives and motivates the
imagination and ways of teaching. It increases reading habits. It
fosters reading comprehension from an interactive way. Some guys
like the art of writing a whole page. It is more creative. People
learn more easily. Different ways to learn. It catches more the
reader's attention. It makes the reading less boring. It generates

enthusiasm because of the different activities.

6) ¢Considera usted que el comic es una
herramienta que le ayuda a
comprender mas el texto en aspectos
como inicio, nudo, desenlace, tiempo,
personajes, etc.?

Images give a better idea. More and better understanding. Those

aspects are evidenced easily.

7) ¢Cree usted que el comic
le ayuda a inferir el significado de una
palabra desconocida?

Historical context provides some new words. From images, the
meaning can be deducted. It explains more. It is easier to appreciate

things that probably we did not understand.

Figure # 22. Key phrases for categorization.

The reason why a mixed questionnaire was applied is because authors wanted to
understand, from a quantitative and a qualitative view, the perception of the students in order to
make statistical analysis to put in numbers, percentages among other numeric data. The
quantitative perception can be measured in numbers through the use of quantizing, which a process
that contributes to shaping into numerical procedure the perceptions, thoughts, and opinions from
the population that authors worked on. These are shaped into numbers in a quantitative
representation to make a palpable analysis and, at the same time, to place the reader in a better

understanding of the findings (Some answers of the students from the previously mixed

guestionnaire can be seen in the Appendix 2)
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The data-collecting technique implemented was the use of the pre-test, and the post-test.
The pre-test was executed with the book “The Tempest” which was A2 English level. The idea
was to know what was the level of reading comprehension in the different competences such as
linguistic competence, pragmatic competence, and sociolinguistic competence, also the different
standards students dominated before the employment of the comic in the following 8 sessions with
the improvement of their reading comprehension skill which must have been (B1).

In session number 2, the text implemented was the bibliography of William Shakespeare,
adapted in comic in order to introduce the author's life, some of the greatest writing works he did.
On the third session, the students used Macbeth, a novel which was shaped in a comic and with
the last session, the chapter five, was implemented a post-test to check how with the use of the
comic as a narrative tool, the learners improve their reading comprehension skills.

As it was earlier mentioned, the first test was designed to draw conclusions associated with
the reading comprehension skills that students had before the implementations for that reason, the
first part of the analysis discusses the results obtained by the participants in that test. After
analyzing those results, the reader will find the data collected during the implementation sessions.
That data comes from the tests that were designed to conclude whether the use of comics had
repercussions on reading comprehension in each class. During the presentation of that data, the
reader will also find a comparison of the results obtained in each session with the results obtained
in the diagnostic session and the following implementation sessions in order to conclude the

possible impact of comics as a reading source.
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Enumeration

In this section, the authors will be focusing on the number of words that are commonly said
or expressed by the students who made the questionnaires. This inquiry our investigation as Weber
cited by Johnson, B., Christensen L. (2012) who mentioned that this exercise helped the
researchers to determine the essential words and ideas, furthermore, to make a list about the most
frequencies of words to identify prominent themes and data as it has been mentioned, this process
will help the authors to quantify data, in other words, how from qualitative research, results can be
transformed into numeric data.

In the following part, the reader will find the different stages of the test, from the pre- to
the post-test, in this one can be evidenced, session by session, the different results that involve
reading comprehension skill such as: linguistic competence, pragmatic competence and
sociolinguistic competence, which were the competences that learners should improve on
classroom. On the other hand, the scores obtained by the test, will be shown in graphics, and how

the results of these tests are combined with the qualitative findings.

Diagnostic

The results of the diagnostic were obtained following the participants answers on an exam
related to "The Tempest". In this session (Check appendix 4. Lesson plan 2), the students read an
adapted version of that literary work and at the end, they took a test designed to measure their
reading comprehension The level set for the reading was A2 since the researchers wanted to test

if they had reached the level for the previous course 9th grade.
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In order to present the results of this diagnostic test, the authors computed the amount of correct
and incorrect answers of each participant in order to obtain the percentage of correctness. Then,
these percentages were grouped from the lowest to the highest through a statistical procedure
known as ranging, also each one of the levels was stated into 3 levels: Al.1, Al1.2, A2.1. According
to the levels proposed by Ministerio Nacional de Educacion, this will be explained on the
diagnostic section. There are three competences for reading comprehension that are going to be
estimated:

* Recognizing short words and phrases in English in books.

* Being able to predict a story from the title, the illustrations, and keywords.

» Using diagrams to organize the information of short stories read in class.

On the basis of that event, it could be said that the following results were evaluated in a qualitative
and a quantitative way. Later on, the classification of the quantitative results is shown the
categories and subcategories section, the qualitative part would be analyzed thoroughly.

After classifying the students in the diagnostic test it can be concluded that 38% of the
participants obtained a very low or low result. The second amount of participant was classified in
the medium range with 26%. Only 24% of students obtained a high or very high percentage of
correctness in the pre-test and 12% of students did not participate in this session. The scale of the
classification performance can be found on the implementation sessions, categories and

subcategories section
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Implementation sessions

In the following paragraphs, the results obtained after the implementation of the comic as
a narrative text in each class will be shown. The way the results are explained and presented is
similar to the one in the diagnostic. The participants were grouped in the categories no attendance
low (students who had A2.1 level), medium (students who had A2.2 level) and high (students who
had B1.1 level) according to the score they got in each test. Throughout categories and
subcategories sections, it will be appreciated in the analysis of the authors, furthermore will be
contrasted the evolution of the reading comprehension of the participants in order to establish
commonalities and conclusions. Additionally, every result will be compared with the diagnostic
test results.

There were 8 implementation sessions. In the first session, the students worked with a
comic related to William Shakespeare’s life (appendix 5). After that, the upcoming sessions were
focused on specific acts of Macbeth (appendixes 6 to 12). In each class, students had a series of
comic corresponding to one chapter as the main reading topic. At the end of each session, students
had a test that aimed to measure reading comprehension. It is important that these tests increased
in difficulty as the sessions went by. The results obtained by the students will be shown

chronologically according to the implementation dates.

Findings

The authors required to analyze the needs of students, collect information and design a
narrative tool to implement, that is to say, that this study, essentially, aimed to implement a pilot
study; and as a pilot study, it is universally acknowledged that data collection can be a challenging

task, that is why triangulation was a relevant feature in the investigation. Through the use of
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triangulation, the authors are allowed to unify the instruments to collect different results and get
wider conclusions. By triangulation, we mean the process of using more than one system to collect
data on the same issue so as to assure the validity of this research as Johnson, B., Christensen L.
(2012, p.439) have described it: “researchers seek a converge and corroboration of results from
different methods studying the phenomenon. Triangulation can substantially increase the
credibility or trustworthiness of a research finding”.

Olsen (2004) stated that “the mixing of data types known as data triangulation, is often
thought to help in validating the claims that might arise from an initial pilot study. The mixing of
methodologies, e.g. mixing the use of survey data with interviews is a more profound form of
triangulation” (p.3).

The following is an elaboration of a diagram that summarizes the categories and
subcategories which give answer to the research question; the authors of this study relied on a
triangulation of data collected through three instruments. First, the findings obtained from the info
collected from the tools and technique. Secondly, the analysis from the journals about what the
authors could analyze from the different events reactions, and behaviors of the students during the

sessions. And thirdly, the tests presented from the beginning to the end.
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How does the
implementation of
COomics as a narrative
text develops reading
comprehension m
tenth graders from
Calegio Técnico
Industrial Corazén de
Maria?

Category 1
Comics as an
educational
resource that
improves
reading
comprehension

skill.

Subcate Subcatego

11 - Comics T R S“*’E“‘éf;ﬁ 2'2

unprove the improve the encourages
understanding understanding reading habat
of vocabulary of the narrative -

in the texts. plot.

Figure 23. Categories and subcategories of analysis.

The first one is the comic as an educational resource that improves reading comprehension
skill, whose subcategories are: Subcategory 1.1 - Comics improve the understanding of vocabulary
in the texts, Subcategory 1.2 - Comics improve the understanding of the narrative plot. The second
category is the comic as material that facilitates learning, whose subcategories are: Subcategory

2.1 —the comic as a reading tool 2.2 — comics encourage reading habits.
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Category 1: Comic as an educational resource that improves reading
comprehension skills

In this category, the main finding is that students improved their reading comprehension
along the implementation sessions. The specific factors that improved and the evidence that
supports the findings are presented in the following lines as subcategories. The data that support
this category come from the tests that measured the reading comprehension and the teacher who

wrote the journals describing the improvements that students had throughout the 8 sessions.

Subcategory 1.1 - Comics improve the understanding of vocabulary in the texts

After implementing comics as a reading resource, it was found that it improved the
understanding of vocabulary. The instruments that displayed the results are the journals, and
questionnaires with the test technique. In the following lines, the evidence that supports this
affirmation is shown. First of all, the design of the questionnaires was mixed because this allows
the researchers to know from a quantitative and qualitative perspective the different opinions of
the learners who participated in this research answering open and closed questions, the tests were
designed to measure the comprehension of specific expressions or vocabulary. In these questions,
there were different types of activities such as finding synonyms, filling gaps, and assigning words
to images. The results showed that some students improved significantly when comparing the
pre-test results and the subsequent scores obtained. In fact, the tendency of the results obtained in
the vocabulary questions in the pre-test showed low scores and difficulties. This can be evidenced
in one of the entries of the observers.

Comments session 1 (Journal):

Journal #1. Observator 1 September 16th 2017
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In order to support the changes in students’ performance, the results of one of the
students will be presented as evidence. In the following figure, the results obtained in the

vocabulary pre-test are shown:

A. to move behind someone or something and go

VOCABULARY where he, she, or It goes.
Match the following vocabulary to their appropriate

~meaning, write the letter B. the woman that you are married to.
f

1. _:n_ vife C. aweapon with a long, sharp metal blade and a
2. _h_ 190k after handle, used especially in the past.
3. C e &)
4. .(_L : ord /)\ ’\ - D. to care for or be Iin charge of someone or
5. i%t something.
6. € \one
A, < H&low E. living, not dead
{ 7/
8. j}_w\m:.

F. the period between birth and death, or the

experience or state of being alive

Test 1, diagnostic session 0, student 4 September 26th/2018

In this test, the learners had to match the meaning of those words according to the

definitions in the column. In this session, comics were not employed and the traditional reading

materials were not enough for this student to decipher or infer the meaning of the words. The

results obtained showed that this student is not familiarized with words that an English learner

must know on a B1 level of proficiency, unfortunately for the rest of students, the results were
alike.

During the implementation sections of the second book (Macbeth) with comics, other

vocabulary tests were given and the results were the following:
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VOCABULARY

o P iy VOCABULAR)

Test 3 and 4, session 4 and 5, student 4 September 26th/2018.

In view of the evidence, we can assert that after the student's interaction with the comics
in further sessions, he obtained much better grades in the vocabulary section. This particular
student had a significant improvement in the vocabulary section of the exam as the
implementations went by. The same effect was perceived in most of them and as a result, there is
reason to consider that comics had a positive influence in the accuracy these students had when
solving the questions regarding the vocabulary. Besides, in the observers’ journals, there are
several entries that display evidence of a better assimilation of vocabulary:

Comment session 2 (Journal):

100



In this session, students could understand the meaning of words even when they did not
understand what the meaning of the word was. When | approached them, | heard many of
them saying that the images gave them a better idea of the meaning of specific words. So

in this case, the pictures contributed to inference.

Comments session 4 (Journal):
In this session, we developed the vocabulary activities to work on adjectives from the
comic. The vocabulary was more advanced in comparison to their current level but students
had the opportunity to relate the words with the written vocabulary that appeared on the
comic, and then by means of the picture, they could find the meaning at ease.
Journal #2 and 4. Observator 1 October 24th, October 31th2017

The comic proved to be a very dynamic resource because it allowed students to infer and
acquire new words without students appealing to a dictionary or asking questions to the teacher.
In order to support this, Cencillo (1973) explained that cartoons that in this case the ones that
comics show create a strong stimulation to reader’s imagination which highlights narrative
elements in the text. Shows that have internal connections with the second language learning. He
argues the following:

Using stories as the basis of its development, cartoon delivers a stimulus that goes beyond

cognitive information, it represents a very strong stimulation in the reader's imagination;

each reader builds the image with living history, with elements of the text and with input
from their own repertoire of internal images by an internal connection with the second

language. (p. 42)
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The advantages of the cartoons are useful because the pictures offer a context and a
visual aid for the learner as it can be evidenced with the next segments from the different

answers of the following question of the questionnaire.

|

o

T Cree usted que el comic le ayuda a inferir el ‘ v angy LUTR i i A RS
significado de una palabra desconocida? HX . lw  inuglies o el Micre

L

' UL B) 0 (OfTexto 3¢ |

>§ ‘ ﬁwhn&ﬁ& fo gowee ¢ Consld
L '“J@ onktdes 03 Pk

7) Cree usted que el comic le ayuda a inferir el
significado de una palabra desconocida?

1) Ereé ﬁsted que el comic le ayuda a inferir el
significado de una palabra desconocida?

Questionnaire, Session 8, question 7, student 9, 8 and 1, November 29t

Added to that, analyzing the results from the answers it could be said that there was also
an improvement according to the performance of the whole group. Below are some graphics that
show the improvement of vocabulary according to some pre-test session in which students
demonstrated their preconceptions of vocabulary on reading comprehension, then implementation
#4 which is the middle point of the implementation where some progress can be evidenced and the
implementation #8 is the final stage of the implementation

Through the use of graphics, charts, diagrams, and visual aids, the authors made the
information easier to understand the author. In order to show categories based on statistical
process, the authors used quantization process because this is related to the identification of the
ranges according to the score of accuracy of vocabulary from students obtained after presenting

the test in this session, according to Johnson B., Christensen L. (2012, p.441) “quantitative scales
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can be converted to categories based on numeric scores” The following chart displays these ranges

and they will be the same ranges for all 8 sessions:

Groups according to the percentage of accuracy of Score range of correct
vocabulary aAnswers
Low n1-29
Medium 30-39
High 40-30

Figure # 24. Correctness ranges set to measure the results.

After obtaining these groups, the authors counted the participants that classified in each
category in order to determine their reading comprehension results on the vocabulary part. The

following diagram displays that classification.

Accuracy of answers in vocabulary
diagnostic test

N/A LOW MEDIUM HIGH

Figure #25. Classification of participants within the ranges according to their results from the

diagnostic test.
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In the following paragraphs, the results obtained in the pre-test session will be shown. The
way the results are explained and presented is similar to the one in the diagnostic. The participants
have been grouped into the same categories: Low (students who had A2.1 level), medium (students
who had A2.2 level) and high (students who had B1.1 level). According to the score they got in
each test. Throughout this section of the analysis, the authors will compare the evolution of the
vocabulary comprehension of the participants in order to establish commonalities and conclusions.
Additionally, every result will be compared with the diagnostic test results.

There were 8 implementation sessions. In the first session, the students worked with a
comic story related to William Shakespeare’s life (Check appendix 5). After that, the upcoming
sessions focused on specific acts of Macbeth (Check appendixes 6 to 11). In each class, students
had a series of comic corresponding to one chapter (act) of that literary work as the main reading
topic. At the end of each session, students had a test whose objective was to measure reading
comprehension. It is important to mention that these tests increased in difficulty as the sessions
went by. To summarize the data and to do it more comprehensible, it is important to emphasize
that there were chosen three sessions in order to standardize the results. In the following lines, the
results obtained by the students will be shown and these are organized chronologically according

to the implementation dates.

Implementation #4: Macbeth act 111

As it was previously said, the first procedure is related to the identification of the ranges
according to the percentage of correctness that students obtained after presenting the test in this
session (Check Figure #16). Correctness ranges set to measure the results).

After obtaining these groups, the authors counted the participants that classified in each

category according to the correct answers obtained in the tests in order to determine their
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vocabulary comprehension results during the fourth implementation. The following graph displays

that classification.

Accuracy of answers in vocabulary
implementation #4

N/A LOW  MEDIUM  HIGH

Figure #26 Classification of participants within the ranges according to their results in the

implementation #4

The results obtained in this implementation display an increase on the percentage of
participants in high range; it increased from 15% to 35% which means that there was a 20% of
improvement. It is remarkable that the students in the medium range increased to 35% when
compared to the last implementation by reaching 17% which doubled the last results. The
number of students with low range decreased from 53% to 15% when contrasted to the previous
implementation, there was a reduction of 38%. Similarly, there was an increase of 9% in the
medium range.

After classifying the students in the diagnostic test, it can be concluded that 15% of

participants obtained a low result. The greatest amount of participants was classified in the high
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and medium range with 35% in each one of them which means that more than 50% of the

participants could understand the story-line.

Implementation #6, Macbeth act V

In this session, the level of complexity of the test and the material increased widely because
students had to try to understand and infer new complex vocabulary to complete the worksheets.
It means that this last implementation has a very high level of complexity compared to the other
sessions. Following the processes above, the first task has to be with the identification of the
correctness ranges (Check Figure 16).

Compared with the diagnostic test, in this part of the test different competences are
evaluated, the level of difficulty has increased so the reading comprehension competences should
be higher, for instance, identifying key words within the text that let to understand its general

meaning. and making inferences from the information in a text.

Accuracy of answers in vocabulary
implementation #8

N/A LOW MEDIUM HIGH

Figure #27. Classification of participants within the ranges according to their results in the

implementation #8
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When comparing the information collected in this implementation and the previous one, all the
ranges suffered a great change according to the percentages. In the low percentages, there was a
decrease of 12%. The medium range also decreases from 35% to 29% and the high range had an
increase of 18%. In terms of the contrast between the diagnostic results and the performance in
this last session, there are three important facts to discuss. The first one has to do with the low
range, which decreased from 53% to 3% which is a notable change. The medium range increased
by 15% as much as it reached 29% in the last implementation which means that there are plenty
of students who can partially understand the reading. At the same time, the high range suffered an
increase of 130%, by going from the 15% (in the diagnostic test) to 35% (in implementation #4),

subsequently from 35% (in implementation #4) to 53% (in the last implementation).

In the following chart, results obtained through each one of the sessions are displayed in

order to illustrate the information gathered from first to last session.

UNDERSTANDING VOCABULARY

S S &
R A
& © & v v vy
N L & S
Q ‘{{‘;o @c;z‘b %i{o
o
&

Figure #28. Understanding vocabulary line graph through all sessions.
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The graph illustrates how many students obtained high and medium range according to
their understanding of the plot, in each circle is shown the number of students and below them the
lesson they belong to. Overall, the number of cases of students with the best scores increased over
the periods "pre-test” and "act I1". After these periods, there is a notable decrease which is due to
the level of the tests was increased in order to make students scaffold and to integrate other use of

language as grammar use in different tenses.

Subcategory 1.2 - Comics improve the understanding of the narrative plot

After implementing comics as a reading resource, it was also found that it improved the
understanding of the main plot. The instruments that displayed these results are the tests and the
teaching journals. First of all, the tests were designed to measure the comprehension of specific
details of the plot presented in the comics. In these questions, there were different types of
questions such as filling the gaps and multiple choice questions. The results show that a group of
students improved significantly when comparing the pre-test results and the subsequent grades
obtained.

Pre-test comments (JOURNAL):
Students also had a lot of difficulties understanding most of the important details in the
storyline. When we asked the questions about the topic and the sequences of the story,

students seemed lost and they could not express the most important events.

Journal #1. Observator 1 September 16th 2017

As it is mentioned in the journal entry, the teachers noticed a problem when students

had to talk about the main events in the storyline. If we take a look at the texts that usually are
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employed in the English class, the reading materials are traditional and do not provide students
with the visual and contextual clues that comics do, which is a disadvantage because they help
them to assimilate the text in a better way. So we can associate the problem observed with this
fact.

This is also displayed in the results obtained in the initial tests. There was a tendency to
have problems when understanding these questions that are shown in Figure 23, the students
showed complications on identifying the characters and the meaning of some verbs and due to

that, they got confused when answering the questions.

”THE T.EMPEST" by William Shakespeare 4. Antonio arrives on the island..

X To ask his brother Prospero for forgivenes:
0\‘(@! Prospero caused a storm and wrecked
Antonio’s ship

- ust lan lone to Prospero’s
place
Gonmalo
Fer nd
Miranda
Answer the following questions according to the 6. Miranda and Ferd)
reading. X Fellin love »

8. Argue each other
1. Prospero and Miranda are on the island

because..
@:cv wanted to change their Kfe style 7. Caliban persuades the two Antonio’s server
ey escaped from Milan after Antonio to..
ordered Prospero’s death. X To help him escape from the island.

6, /Yo heip murder his brother

2. Who lived on the island before they arrived?
pero meets his brother Antonio

He for§ives him
He kills him

3. Caliban _ [ rospero
X Works
B. Helps
C. Ne late
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4. Antonio arrives on Muhnd.-

A. To ask his brgther Prospero for forgiveness
x After Pr ero caused a storm and wrecked

’THE TEMPEST.” by William Shakespoare

Ant ‘s ship
S. must land alone t ospero’s
place
A, Gonzralo
¥ Ferdinand -

<. Mirando

Answer the following questions according to the

reading. 6. Miranda and Ferdinand

A Fell In love

on the island B. Argue cach er

1. Prosperoand Miranda a
because..
A. They wanted 38 change their life style. 7. Caliban perguades the

JX They escapéd from Milan after Antonic

-~

Antonio’s servers

ape from the island.

S @Yo hel er hl/;oﬁilher
-
”~

2. Who lived on the islapd before they arrivea?

A. Antonio a. n Prosp&nyﬂﬂ his brother Antonio

B, Galiban He forgive m
K Gonza X HORML

3. Callban _ fogfrospero.

XK Works
B. Helps
C. Negot

Test 1, diagnostic session 0, student 4 and 7 September 26th/2018

These exams from two participants were performed when making the diagnosis; as they
were not provided with any image or any type of context, it can be seen that they struggled to
understand important events or facts from the readings. However, this pattern improved after

students were exposed to comics. The following test displays a significant improvement in the
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understanding of the plot in further comprehension tests

“MACBETH?™ (ACT IT) sy witiom | “"MACBETH" (ACT L) by witiam
S krmpeary Shabespoary

| Ansuvr the questions acvording e the reading.

“MACBETH™ (ACT I) tyg withiom
Shakvepeay

Answer the questions according (o the reading.

Aneer he Gustions aocording o te resding

|
|
{

{
|
|
!

L Whers woull the thooe witches meet sgan? o P
o Bt et it L WhO could not rest after the meat? } 1. Who Decame Ling of Scotiand nowr?
5 When one sde’s wen others lowt & Macteth { 8. -Ouaen
(©) Yo moet Machen b Lady Macheth i . Leacx /
(©) Benquo and his son | © Macteth
At Scone 1 BRAVE i & person wh
& Ubes tobe b 2 What was gven 10 Lady Macheth b the King 1. Whospected that Macheth i something
() %hows 0 fear of Gungerogre amon tings o Anemonid ! baa?
n Dieedrg ol et © A dusasd . | 5 Rosse /
3 ! . .
L page 10, B expemsion “they were S e ¢ Acrown 7 E (5 Sengue g
TPy matres” mwam / y | e
5 They seeded ges % work 3. What did Benguo and Mec tal sbown |
(:‘:; They Soug™t withuondt stogg ol Pwe & The bog welcome ! 3. Why was Macheth worried sbout),
T forces £ The e witches | ) Decause the witches tokd Banquo that he
They moved e 100N when fight g C  Lady Machethyftmtode 7 | T woald be fathar of & e of kings

i b Decause Lady Macheth wanted 1o marry

& What 6id the three withes predicted seTlachonh? 4 What hepoened 10 Mac after meeting ! ncther man
A Mo woud have Boee chikdeg Eanqus? | € Bocause SeytOn wis trying 1o il e,
B M eould gt taler 4
witches i

D
@ ¥ 2om will De Uegy (® Heerat the th

b Mo enagined$ dagger 4 First murdersr and second murdeceyire paid by

€ Mefolt ssleep Macdeth to

7 b Dt & rew cantle
g | N &
5. What 0M Lady Macheth muke loth do? Organian » massacrs in Js rew
A Toldthe ong i fovernmant /
b Topewy to God ! (_‘ 8 Danguo and s son

e What du tha bing 60 whde w B - g M C ’O“‘"Nl!l
cantw? | 3. Who has scaped from the murderary?
& Me ook cane of Nl won } 8
< 6 What @i Lady Macteth when Yacheth tatued i & Feance

B Me sent p letter 20 Macheth b Bana
, o
(& He 104 Bangun 10 folow Macheth ©0 her
£ e hugged Nem ¢ Macdutt

S The Ning soot bt om0
(5)  Toke Macheth 10

Chve N money

To apologue Yor

Test 1, 2 and 3, session 3, 4 and 5, student 7.

There was a tendency to obtain better grades in the comprehension of the plot after
comics were used as a narrative text. Not only the tests reflect this improvement, but also, in the
teaching journals, there are entries that support the increase of the reading comprehension. The
following evidence supports that.

Session 2: After reading, students along with the teacher did a timeline on the board about

Shakespeare’s life and they organized the main events chronologically.
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Journal #2.

Session 3: Moreover, they calculated and analyzed possible ways to arrive to Stanford-
upon-Avon and they discussed about the author’s life and they stated the facts they did not

know before.
Journal #3.

Session 4: Most of students participated and they felt encouraged because they could
associate what happened with each one of the characters and they could recognize them

without any trouble during the act-reading.
Journal #4.

Session 5: Then, students said step by step along what happened in act Il and two more

tried to predict what could happen in the next act.
Journal #5.

Session 7: A part from reading and understanding the text by themselves, students talked
to each other to confirm if what they read was correct and if the other students understood

the same they got.
Journal #7

Session 8: Students show interest on reading the comic book, students talked to each other

to confirm if what they read was correct, they felt more comfortable.

Journal #8

The researchers noticed an improvement in the comprehension of the plot and the

recognition of important events in the storylines at different moments on the implementations.

This means that comics had a positive impact on the reading skills of students. Garcia (2012) had

already listed some of the possible advantages of using comics as a narrative text. Among these

advantages it can be mentioned that it contains simple syntax and very accessible for any type of

112



reader and due to its graphics support, it facilitates the development of diverse capacities:

understanding, interpretation, synthesis, temporal and spatial sense inquiry. (p.13) as it can be

evidenced with the following segments from the different answer of the following questionnaire:

I 6) éConsidera usted que el comic es una '{}:(ng, al el Uro \M\}?‘\ m
herramienta que le ayuda a comprender mds | |(}0W‘QJ) I W%gje
el texto en aspectos como inicio, nudo, X @R Sy en ke {&Q,\l
desenlace, tiempo, personajes, etc.? |

I Aedle 4 JN\'} iﬁ,ﬁ&k&ua\ s |

6) ¢Considera usted que el comic es una C y ) 0 q w O( q R dG R
herramienta que le ayuda a comprender mas UN Q\‘O X e'\ \, Qf\dlm | /
el texto en aspectos como inicio, nudo, )( J‘@(\Q\ @n C ca ([0
desenlace, tiempo, personajes, etc.? que d Q(\'\kﬁ
Accioner & 16 auu.a «Jieny

6) ¢Considera usted que el comic es una l fTCS 1€ x‘k\f ma ne ar\ orad
herramienta que le ayuda a comprender mas : \ J«}-E rig el\ %Ué
el texto en aspectos como inicio, nudo, | X \ e Q‘(\ \enc ?\4
desenlace, tiempo, personajes, etc.? ‘ ! {_(égigz)(_‘c (* Derse "‘O}Q \Q.'Dm{

Questionnaire, Session 8, question 6, student 1, 9 and 10.

To support the information shown before, the data were analyzed in a quantitative way in order to

get to know the results in a general way about the whole group of participants. Below are the results of

three sessions: Diagnostic section, in which students show their understanding of vocabulary on reading

comprehension. Then the implementation #4, which is the middle point of the implementation where some

progress can be evidenced and finally, the implementation #8, which is the final stage of the

implementation.

In

order to present the results of the tests, the authors computed the amount of correct and

incorrect answers of each participant to obtain a correctness percentage. The following are the

competences that are going to be evaluated in this part according to the document made by

Ministerio Nacional de Educacion, in this part, there are three competences that are:
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* Recognizing short words and phrases in English in books.
» Being able to predict a story from the title, the illustrations, and keywords.

* Using diagrams to organize the information of short stories read in class.

It is important to clarify that not all the 34 participants took the diagnostic tests. Only 30
students went to class that day. The identification of the ranges according to the score of
correctness that students obtained after presenting the test in this section are displayed and they
will be the same ranges for all seven sessions.

After obtaining these groups, the authors counted the participants that classified in each
category in order to determine their reading comprehension results. The following chart displays

that classification.

Accuracy of answers in plot
diagnostic test

X
4 \
‘e/ "\,_
7/ \
L s
/ (18
Y - Lo
N/A LOW MEDIUM HIGH

Figure #29. Classification of participants within the ranges according to their results in
the diagnostic test.
After classifying the students in the diagnostic test, it can be concluded that 47% of

participants obtained a low result. The second amount of participant was classified in the medium

114



range with 18%. Only 23% of students obtained a high or very high percentage of correctness in

the pre-test and 12% of students did not participate in this session.

Implementation sessions

In the following paragraphs, the results obtained after the implementation in each class will
be shown. The way the results are explained and presented is similar to the one in the diagnostic.
The participants have been grouped in the next categories: No attendance (students that for some
reasons did not attend the session); Low (students who had A2.1 level). Medium (students who
had A2.2 level) and High level (students who had B1.1 level) according to the score they got in

each test.

Implementation #4, Macbeth act 111

In this session, the level of complexity of the test and the material increased so as to have
students upgrade their proficiency in reading in every section. In the previous parts, students just
chose the correct answer from (a, b, ¢ or d) and match vocabulary according to their meaning. In
this session, students must use new vocabulary to fit it in some sentences (nouns and action verbs).
Following the processes above, the first task has to do with the identification of the correctness
ranges (Check Figure 12. Correctness ranges set to measure the results). In the following graph,

the reader can examine the results scored from the participants in the fourth implementation.
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Accuracy of answers in plot
implementation #4

o

=
g
P T 26 |
P 2 4
w//,
N/A LOW  MEDIUM  HIGH

Figure #30. Classification of participants within the ranges according to their results in the
implementation #4
The results obtained in this implementation displayed an advance in the percentage of
participants in high range; it increased from 23% to 35%. It is remarkable that the students in the
medium range increased 8% when compared to the last implementation by reaching just 18%. The
number of students with low range decreased almost to the half part when contrasted to the
diagnostic test. Whilst in the last one, this range had 47%, in this session, that percentage just was
set in a 24%. When comparing these results with the diagnostic test, in terms of the high range of
correctness, there was an increase of 10%. Similarly, there was an increase of 8% in the medium

range. Finally, there was a decrease of 23% in the percentage for a low range is a positive aspect.

Implementation #8, Macbeth act V

In this session, the level of complexity of the test and the material increased widely because
students have more complex vocabulary contrasted with the other sessions. Following the
processes above, the first task has to do with the identification of the correctness ranges (Check

Figure 12. Correctness ranges set to measure the results).
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Compared with the diagnostic test, in this part of the test, different competences are
evaluated, and the level of difficulty has increased; students had to have reached better reading
comprehension competences to develop the activity, such as:

*Analyzing descriptive, narrative and argumentative texts in order to understand the main
and specific ideas.

*Making inferences from the information in a text.

*Organizing the sequence of events.

*Identifying the characters and their role in the story.

Accuracy of answers in plot
implementation #8

N/A LOW MEDIUM HIGH

Figure #22. Aggrupation of participants within the ranges according to their results in the

implementation #8

When comparing the information collected in this implementation and the previous one, all the

ranges suffered a great change according to the percentages. In the low percentages, there was an increase
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of 6%. The medium range went up in 6%, as well as it was in the high range. In terms of the contrast
between the diagnostic results and the performance in this last session, there are three important facts to
discuss. The first one has to be with a low range, which decreased by 35% since they reached just 12% in
the last session. The medium range also increased 14% reaching the 32% of the population. At the same
time, the high ranges suffered an increase of 18%, by going up to 41% in the last implementation.

In the following chart, results obtained through each one of the sessions are displayed in order to

illustrate the information gathered from first to last session.

UNDERSTANDING OF THE PLOT

N S S
%&\g & vgio & N N 6\4 O
& O & v v v Ol
N4 &$ @% °‘§\
Q &Qcp R ‘%23' P i{b
"
&

Figure #32. Understanding vocabulary line graph through all sessions

The graph illustrates how many students obtained high and medium range according to their
understanding of the vocabulary and it can be evidenced the number of students who understood the plot
completely and partially inside each one of the circles. Mainly, the number of cases of students with the
best scores increased over the periods "pre-test” and "act 111". After these periods, there is not a decrease or
an increase which is favorable because level of complexity increased. Most students were able to
understand unknown vocabulary and they were able to use it in different situations integrated in the

worksheets.
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It can be said that through the analysis of these three lessons, there was a noticeable
increase during the sessions using the comics as a reading comprehension tool in terms of the plot,
main ideas, and specific events. Students understood easily and their comprehension went up

according to the results of each one of the implementations.

Category 2: Comic as material that facilitates learning

In this category, the main finding is that using comics in the classroom improved
significantly the affective aspects towards learning, the learners manifested that comic “is a new
tool” because this has not been seen regularly used in the classroom, as a result, the participation
from the students was dramatically improved and enriched through the use of comics during the
sessions. The data show feasible evidence of different aspects from the applied tests, teaching
journals and questionnaires that contain evidence collected from the researchers during the

implementations.

Subcategory 2.1 — Comic as a reading tool

In the following lines, the reader will be able to evidence from this subcategory how the
comic can be seen as a reading tool that addresses students to acquire, from different elements
such: images, vignettes, setting, time-sequence among other elements, progressing reading skills.

Chute (2008) said it when he defined comics as a hybrid word-and image form in which
two narrative tracks, one verbal and one visual, register temporality spatially. According to Chute,
comics move forward in time through the space of the page, through "its progressive counterpoint

of presence and absence" (p.452).
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From this new perspective that is more centered in reading itself, the reader will observe
what the reviewers could seek from the extraction of research instruments where the
circumstances, materials, and effects upon reading are documented.

It is necessary to mention which instruments gathered this information, these were journals
and questionnaires that are reflected from quantitative and qualitative opinions made by the
observers and the students.

To start with, some extracts of journals that contributed to the collection of data will be
shown, to demonstrate the authors' conclusions regarding comics as a reading tool.

Regarding the second instrument, the use of questionnaires can be evidenced from
quantitative and qualitative view the responses uttered by the students that support this
subcategory.

Journal entries:

William Shakespeare’s life part 1:

In this session, students already had an idea about William Shakespeare’s life and they

started showing the main life events in his life and no more than four students showed

interest about expressing their ideas.

Journal #0. October 24th

William Shakespeare’s life part 2:

On the other hand, the worksheet showed students William’s birthplace so they had the

opportunity to interact and to know more about his cultural background.

Journal #1 October 27th

Introduction to Macbeth and chapter 1:
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Most of the students participated and they felt encouraged because they could associate
what happened with each one of the characters and they could recognize them without

any trouble during reading the act.
Journal #2 October 26th

Diagnostic test:
Students were motivated when they have the main idea about the book and its characters.
also, it was interesting for them to try to predict was going to happen at the end of the book.
Once they got the setting of the story, they started to say new vocabulary as much as they

could and created some possible situations based on the vocabulary given by them.
Journal # 3. October 31th

Macbeth chapter 2:
They used the comic to conclude information and told a summary about Act | and Act 1l

and two more tried to predict what would happen in the next act.

Journal # 4. November 2nd

Macbeth chapter 3:
When talking unconsciously they used new vocabulary presented in each one of the acts.

Also, they talked about the context and how it influenced on the characters and the story.
Journal #5. November 7th

Session 5:
Students have learned different vocabulary and they have shown it when talking about the
summaries.
They felt motivated to read more about the story at the end of the class two students told a

prediction for the next chapter.

Journal #6. November 7th
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Macbeth chapter 4:
Students had the opportunity to relate the words with the written vocabulary that appeared

on the comic, and then by means of the picture, they could find the meaning at ease.

Journal #7. November 7t

Evidence of comic as a reading tool

From the previous statements extracted by the journals, the authors exposed clear signs of
language development through the use of comics. It is precisely due to the different elements that
comics contribute to students, that we can see them as a reading tool. Comics elicit students to
infer detail information, to make future predictions, to acquire new vocabulary, to improve
concentration, memory, and communication, to make them smarter people. Krasen (2004) sustains
us in this matter when he said that “the person while is reading, unconsciously acquire certain
aspects that text gives like grammar, while the person is reading acquires new vocabulary, readers
enhance the knowledge of the foreign language and he can use more elements to express what he
needs, among other benefits (p.1).

On the other hand, the following data have been determined as quantitative because along
the explanation of the data analysis has been demonstrated that the main use of the quantizing
process is to convert qualitative data into quantitative data, this is supported by Johnson B.,
Christensen L. (2012, p.441) who settled that “quantizing data involves converting qualitative data
into numerical codes and he using statistical analysis technique. This typically involves some form
of counting or numerical representation” Using this definition the investigators operated this

process to convert the open and close question of the questionnaire, to a numeric score.
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Questions Yes No

1 Durante el proceso de implementacion Le gustd el uso del comic 8 2
como texto narrativo?

Lad

2 ;Cree usted que el comic como texto narrativo ayudd en el 7
desarrollo de su comprension lectora?

. —————————>»

Questionnaire, Session 8, question 1 and 2, 10 students interviewed, November 29th 2017.

The previous chart shows that most of the students see the comic as a narrative text that
helped them in the reading comprehension skill. In the following fragment, it is confirmed that
most of the students interviewed believed that comic as a narrative text helped them in the
development of reading skill, and they explained why they liked them. Here are some examples

explaining from their own words the positive response:

ASPECTOS A EVALUAR Si No Por qué?

1) Durante el proceso de implementacion éLe )
gustd el uso del comic como texta narrativo? -K

2] éCree usted que el comic como texto
narrativo ayudd en el desarrollo de su
comprensidn lectora? X

1) Durante el proceso de implementacion éLe 5\, W e ComC © OO |
gustd el uso del comic como texto narrativo? >< m\ d'\docxm @(C\ CXQ(Q)/\&‘
2) ¢Cree usted que el comic como texto SQV. 5 ol Ses M.ﬁ@‘j@;)tm
narrativo ayudd en el desarrollo de su X \AV\\NQ\\(\ A YR, 5@0‘:@ ( g\l}g Qac
comprensién lectora? 3 \e,(/\\i @ \\ N\ Q«\b‘t‘
1) Durante el proceso de implementacion éLe \{Q aue es wuno -FGYN'\U d NQYﬂ-
gusto el uso del comic como texto narrativo? >( + \éQ aAG. \Qer
2) ¢Cree usted que el comic como texto Al *(’QPQ Y AN QJ\Q S (<3
narrativo ayudo en el desarrollo de su X Q%‘«‘C\(\ el 4 Se t"\D\QQ
comprension lectora? MG g Q_QLL\—‘(— Lenke m!m@~

Questionnaire, Session 8, question 1 and 2, student 6, 1 and 9, November 29th 2017.
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Students could analyze the different characteristics given from the comics to get a better
understanding, a better learning of the text, in the following fragment, these answers are unified to
summarize the perception of the students according to what are the aspects students took to see

comics as a reading tool:

1. gDurante &l proceso Images make easier the reading comprehension, didache to
de implementacidn éLe gustd el
uso del comic como texto comprehend, the text 15 easier with images and vignettes, 15
narrativo?

more entertainment, it 15 something mmnovate, it 15 a funny

way to leamn, generates more attention for thus kind of text.

2) {Cree usted que el comic como texto Comprehend through images short readings foster the lecture,
narrativo ayudd en el desarrolle de su
comprension lectora? easier to read and understand the text, comprehension of the

text from and interactive way, images and text matched to
make easier reading homprehension, more impressive, call

aftention to teenagers, sasier understanding.

Chart 2, key phrases and keywords, 10 students interviewed, November 29th 2017.

At this point, the researchers used a process called “enumeration” Weber cited by Burke,
J, Christensen L.(2012) defined this process assuming that it “helps qualitative researcher
communicate concepts such as “amount” or “frequency when writing up the results” (p.528).

Authors took a look at the words that are more repeated in the students. Two words had the
same amount of repetition which were “easier” and “comprehension” with a frequency amount of
5 times each word, the second most repeated word was “comprehend” and the third one was the
word “image”. On account of these findings, we can decode the main conception English learners

have: Using images to comprehend a narrative, makes comprehension process easier.
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Subcategory 2.2- Comic encourages reading habit

During this process, there was something that caught the attention of the authors, it was
how during the development of the implementation, through the use of comic, the learners paid
more attention on the reading, and how this, at the same time had influence in the participation and
performance during the class, this has to be pointed out and can be evidenced in the journal
instrument.

Session 0: Students were motivated when they have the main idea about the book and its

characters.
Journal # 0. September 26th

Session 1: The interaction after this reading was higher than the last session and the

opening of this session.
Journal #1. October 19th

Session 3: Most of the students participated and they felt encouraged because they

could associate what happened with each character.
Journal #3. October 26th

Session 5: They felt motivated to read more about the story and at the end of the class

two students tell a possible prediction for the next chapter.

Journal #5. November 2nd

From the previous excerpts of the journal, it can be proved how the performance increased in a
positive way in class, creating a better interaction between the reader and the comic, how aspects
such as characters, time, ideas, etc., helped learners to encourage them reading, this can be

supported by Manuel Barrero (2002, cited by Garcia, 2013) that believes that comics can be useful
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to “generate reading habits following the Western order, encourage compositional ability,
encourage abstract imaginations” (p. 13).

On the other hand, from the information provided by the second instrument, we could
obtain the following information from the questionnaires based in this subcategory.

First, we will talk about how many students from those who were interviewed, believed
that comic as a narrative text encourage reading habit, furthermore, we will be showing some
answers given by the students about how the comic as a narrative text encourage reading habit,

and at last, the enumeration process, that helped authors to determine this subcategory, will be

presented.
Questions Yes No
3 ;Cree usted que el comic como texto narrativo fomenta el
habito de lectura? a 1

Chart 3, approval of comic as a text that foster reading habit, 10 students interviewed, November 29th 2017.

Barrero (2002) cited by Garcia (2013) believes that comics can be useful to “generate the reading
habit following the Western order (p.13); regarding this, 90% of the interviewed students
manifested that during the implementation of this study the comic encouraged them to read, while
the 10% remaining said that the comic did not foster them to read more.

In the following lines, the reader will be able to find the information taken from the
qualitative part of the questionnaires which are the open questions. Below are some answers of the
students who were interviewed about how the comic as a narrative text foster the reading habit.

Here is an excerpt of the replies:
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~ ASPECTOS A EVALUAR | 5 [ Mo Por qué?

o Ol LE.@;LtMﬁ loco, |

3} iCree usted que el comic como texto {}‘J;%\;efh QNQE,‘!&
narrativo fomenta el habito de lectura? X J@{D" Uélg“"k

3) éCree usted que el comic como texto Ui, Uhhim phﬂ'ﬁiﬁ 548 hpo de Meyigh
narrativo fomenta el hébito de lectura? \/ o y fﬁ!‘ﬁEﬁTm oQnivod L leed
1exies wfy lgods
3) éCree usted que el comic como texto o 3,,% tg%m
narrativo fomenta el habito de lectura? X
1 & G0 g5 (LD S

Questionnaire, Session 8, question 3, student 1, 3 and 6, November 29th 2017.

As it can be understood, the results of a sample from 3 students expressed how positive the
comic as a narrative text is, they described with their own words what was the influence to read
the text fostering reading habits. The reader will be able to evidence in the following chart the
representative words described by the students that were interviewed. It is about how the comic as

a narrative text fosters reading habit:

3) ;Cree usted que el Increase the lecture, short readings foster in the future long

comic como texto
narrativo fomesnta o] |readings encourage to read long text,understand better,interactive way of

habito de lectra? ) o ) )
learning inereaze lecture, i3 innovative, feel more attraction.

Chart 4, key phrases and keywords, 10 students interviewed, November 29th 2017.

The previous chart showed the diverse definitions of the students, showing the
advantages that comic gives to foster reading habits, some students manifested that a reading
habit suggests learning. The students learn in an implicit or explicit way according to DeKeyser,

(2003) who defined implicit and explicit learning: “Conscious processing of a linguistic feature
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is termed explicit learning and unconscious processing is termed implicit learning” (p. 63).
Taking this definition into account learners learn from explicit reading inside the classroom, and
they can reinforce and look for information from their own interest outside of it.

Thanks to the enumeration process that “helps qualitative researcher communicate concepts such
as “amount” or “frequency when writing up the results (Weber cited by Burke & Christensen,
2012, p.528). As it can be perceived from what the data showed by the instruments, comics
fostered students to read and learn in an autonomous way, giving their own opinions.

The teacher is in charge to give learners authentic materials aiming for students to apply what
they have learned and in real life, as Moursund (1999, cited by Thomas, 2000) said: “include

authentic content, authentic assessment, teacher facilitation but not direction, explicit educational

goals” (p, 1).

CHAPTER 6

Conclusions

To give answer to the research question regarding the performance of comics as a narrative
text on the development of reading comprehension in tenth graders from Colegio Técnico
Industrial Corazon de Maria, we can take the diagnostic test results as well as the results of each
test performed on the implementation sessions as a point of reference.

After diagnosing, analyzing and determining effects on the performance of students during
the implementation of comics as a way to improve reading comprehension, we concluded that it
undoubtedly benefited students' performance in English. They improved the vocabulary and the

understanding of the narrative plots.
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To understand the results obtained throughout the sessions the researchers examined the
improvement in the performance of the understanding of the storyline in the text within 3 sections:
Diagnosis results, Session 4's results and session 7's results.

First, we worked on the diagnosis of student's reading comprehension level in English as
it was indicated in the specific objectives. For this diagnostic test, it was taken into account that
students were supposed to have an A2 level according to the standards proposed by Colombian
education ministry. The results showed a very low performance, 53 percent of the students
classified in a low reading comprehension, that is over half of them; the remaining 47 percent is
split into a medium range with 20 percent, and only 15 percent of the students were considered
within the high range. This is a very dissatisfying finding, bearing in mind that according to the
curricula proposed by the government, students are expected to have an A2 level of proficiency in
the foreign language.

After that stage, our material and resources, as well as techniques such as comics,
flashcards, description of setting and characters, etc., were applied in each session, and as long as
the project advanced so did the level of complexity and the reply from students was quite positive.
In the session N° four, the comics Macbeth chapter 2 were applied; at this point, which is the
middle of the implementation, data showed a notable growth of students’ comprehension; now,
the percentage of students ranked as low reading comprehension was 15%. Compared to the
previous assessment, the number of students with low performance sunk by over 71.6%. That fact
shows that comics along with the researcher's management made an enormous assertive impact on
students’ comprehension.

Finally, the real impact was witnessed at the end of the implementation on the last session.

Chapter five of Macbeth was worked this time; measuring the results and categorizing students, it
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is shown that the decrement was significant with only 3% of the population getting low
performance in the session.

Moreover, talking about improvement, the analysis showed that 53% of the students were
able to reach a high score, the number of high scorers grew by 71.6% to be precise. Additionally,
29 percent of the scholars got a medium score, having an increase of 31%.

As it is noted in the general objective, the researchers assessed the pertinence of comics’
influence in tenth graders' reading skills in English. It could be claimed that comics can be
considered a useful narrative tool to improve significantly students' performance.

Regarding the specific objective that is to determine what the contributions of reading
comics are in the chosen population, we can say that it can be supported that comics are an
educational resource since it let students to infer and acquire new vocabulary without appealing
much to a dictionary or asking questions to the teacher plenty of times; making comics a big
contribution when approaching a narrative. Also, students claimed that the comprehension of the
plot and important events through the story was easier. This, due to the simple syntax these comics
held and the visual aids which gave wider context to the story.

Furthermore, by reading comics in English, students were exposed to a narrative tool that
contributes to the widening of their communicative skills because the more they read, the more
likely they are to talk and understand what is being said. That could be seen in students'
contributions to the class, their desire to participate and their interest in the story made them feel
the need to communicate, hence, they used new words and described the events with more

complexity, they interpreted better, they expressed their opinions, and made predictions.
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Another contribution that reading comics has is that they make readers show more
familiarity with how things work in other culture. It enhances vocabulary and language
development.

What is more, as these comics create an attractive environment, they make reading
engaging and that contributes to students' concentration capacity, by sitting still and reading,
students are training their minds to stay focused. Added to that, they start getting used to reading,

which generates reading habits.

Implications

This research proved to be a potential contribution to English teaching at school and also
it is an invitation for teachers to innovate and take alternative methods on reading comprehension.

As it was discussed throughout this research, reading comprehension can be brought to the
classroom not only with the traditional narrative text, there are other sources of reading to explore.
In this research, comics were used as a material that facilitate learning as well as a way to improve
students’ reading competences by using illustrations.

Teachers must explore more types of materials and ways to encourage learners to read.
Comics are not the only options to do so, there are other important and relevant sources such as
movies, memes, music and multimedia files among others. This may establish a much more solid
connection with students and at the same time, propitiate a much better instrument to help with

reading comprehension.

Limitations
The biggest limitation we had was the lack of time and cooperation from the school, in
some moments, in the implementation sessions. Due to special dates celebrations at school, the
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classes were not given. Additionally, some sessions were not carried out with the 34 participants;
some students had extracurricular responsibilities and they could not participate in all the sessions.
Besides, another problem had to do with the attitude of students, some specific students did not
show interest at all in the classes and they used to be distracted and reluctant to cooperate.
Fortunately, that attitude changed gradually during the implementation of the sessions. Another
limitation had to do with the uneven level of proficiency in the classrooms. For some of them, it
was easier to understand the texts that appeared on the comics, but for others, it was almost
unachievable due to the lack of vocabulary they had. Although the researchers tried to sort out

these situations, it is clear that some students did not reach the same progression.

Further research

This research addressed the reading comprehension as a measurable result based on tests
and in questionnaires. It was considered how comics influenced and challenged students when
developing reading comprehension activities in the classroom. Although there are different facts
that can change in a meaningful way the results, those are based on how much students understood
and comprehended a text according to their English level and how much they get from the context
where the story is developed. They were measured by some worksheets created by the authors and
they were synthesized on a list in order to show the results in a more concrete and understandable
system.

Also it can be valuable to measure the implementation of comics, not only as a way to
improve reading comprehension but also as a way to encourage other skills such as writing skills.

There is no doubt that this resource can be exploited in many ways for the sake of English teaching.
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Another possible research could take a smaller population of participants in order to measure the
progression of reading comprehension in a more detailed way.

After developing this research, some assumptions on improving reading comprehension
could be made. Nevertheless, we do not close the door to future modifications to be part of later
implementations or normal classes to help other teachers. For example, the way comics were
introduced could help other teachers to implement it in a different way to improve students’
performance. The comics were chosen according to the level of the students and taking into
account the historical background of the comic book that was used and the importance of giving
students some historical facts and information that can contribute to their knowledge.

Reading comprehension cannot be measured at all just by a worksheet, students might find
it monotonous and it could be another reason why students decrease their level. New ways to

measure reading can emerge from students’ perspectives and through plenty of sessions.
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Appendices

Appendix #1 Mock exam 1

PARTE 4

RESPONDA LAS PREGUNTAS 19 A 25 DE ACUERDO CON EL SIGUIENTE TEXTO

Lea el articulo y luego responda las preguntas.

En las preguntas 19 — 25, marque A, B o C en su hoja de respuestas.

|
|

PREGUNTA 4.
r

THE EUROTUNNEL

| In 1957, an engineering company started studying the possibility to join Britain and
France through a tunnel under the sea. It would have two trains for passengers as

-well as a small service train. In 1973 the ideas went into action and the hard work
began. A short time later, they were stopped because there wasn't enough money
to complete the project. 7

In 1984, several companies showed their ideas to re-start the project: two variations
of railway, a road and a big bridge over the English Channel. The chosen project
was the railway solution that was very similar to the one presented back in 1973.
This time with help from both the British and French, a private company began the
construction.

On January 20th 1986, the company TransMancheLink (TML) said that a long tunnel
would be constructed. They chose a route from Folkestone in England to Caiais in
France. This wasn't the shortest possible way and the company needed to work
harder than 13 years before

It took seven years to complete the Eurotunnel and about 13,000 people worked on it.
The two ends of the smallest platform met on December 1st 1990 and lots of journalists

and photographers went to the opening ceremony. Later, in 1291 the two long trains
met. The hard work continued and three years later the project was completed.

Evidence of Reading comprehension performance of the students.
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0. The Eurotunnel was built to

19. They first started to build the Eurotunnel in

| 20. Some time after starting the construction,
the company building Eurotunnel

21. What dio companies want 1o do in 19847

| 22. The way in which the company built the
‘ tunnel was

. 23. Compared to what the first company did,
TLM's work was .

| 24, There was a ceremony when the

25. When was the Eurotunnel project finished?

A.
B.
c.

travel between two countries.
solve economic problems.
receive help from countries,

Respuesta: | O I@

B.
C.

@ »

%
@

>

0

1957.
1973.
1984.

finished the tunnels.
had problems with time.
couldn’t continue.

build more wnnels
continue building the project
change the project

2 long one.
completed in 13 years,
impossible to build.

easier,
shorter.
more difficult.

smallest platform was completed.
travelers’ train met.
project was completed.

in 1990
in 1994
in 1991

Evidence of Reading comprehension performance of the students.
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Appendix #1 Mock exam 2

PARTE 5
RESPONDA LAS PREGUNTAS 115 A 119 DE ACUERDO CON EL SIGUIENTE TEXTO

Lez el articulo y luego responda las preguntas.
En lIas preguntas 115 - 119, marque A, B o C en su hoia de respuestas.

~

My Artistic Adventure

When I was a child in Ireland, | went to bed late, and | could not sleep past six
One morming, | found a Spanish television show with a French man who was
painting a beautiful countryside with oil paints.

Right then, | began watching this show. With his quiet voice he explained his natural
way of painting, and he quickly made trees and rivers, simply by moving his hand across the paper. He
made it look simple and easy, so | thought | could do it by myself.

Every Sunday moming, | would try to paint what he was painting on the screen, but | needed oil
paints to make my paintings as beautiful as his. | could not buy oil paints; | was onlly seven, and my
parents would not buy them for me. Then | decided to use my mother’s cosmetics and paper for
my painting. | was ready to paint my first picture.

After my mum saw what | did with her things, | was toid | could not paint again. This put anend to
my idea of using food the next time to make a picture. After a while, | stopped watching the French
Lpainter. It was difficult for me to simply watch him when | was unable to paint my own pictures. P

Ejemplo: y

0. When she was seven, she slept A for some hours.
B. very well.
C. a lot.

e (0 @DO)

Ireland
Spain
France

115. Where was the painter from?

116. She was mostly excited by the painter’s abiiity.
painter’s voice.

painter’s show.

117. How often did she watch the show? three times a week
once a week

twice a week

didn‘t speak Spanish.
was too young.
always watched TV.

the painter’s idea.
her mother’s order.
her own decision.

118. She could not get oil paints because she

119. Stopping painting was

coX oYp Xr> okP 05X

JEvidence

of Reading comprehension performance of the students
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Appendix #2. Questionnaire replied 1

(Conteste “si” 0 no” a las siguientes preguntas con relacién a la implementacién del comic en clase.)

[ CUESTIONARIO PARA CONOCIMIENTO DE LA INFLUENCIA DEL COMIC COMO TEXTO NARRATIVO PARA ESTUDIANTES
DE DECIMO GRADO DEL COLEGIO TECNICO INDUSTRIAL CORAZON DE MARIA

ASPECTOS A EVALUAR

Si

No

| Por qué?

1) Durante el proceso de implementacion ¢Le
gusto el uso del comic como texto narrativo?

X

S, o d oG O3 SS9
iy didocfo o SRS

2) ¢Cree usted que el comic como texto
narrativo ayudd en el desarrollo de su
comprension lectora?

Que ol e By Corto
S?GV\\NQ‘(\ O\d:w: t&w@ ooy C\(X\\)O
(oo lecky@ &g nfende

3) ¢Cree usted que el comic como texto
narrativo fomenta el habito de lectura?

Y Keel d\\ QN\Q?,’LO\ é
*@&0\ W
£) 3\ (ol \ep_« ’(Qx’tﬁ \Of%

4) ¢Encontré aspectos que no le gustaron del
comic como texto narrativo para el desarrollo
de comprensién lectora? Cuales?

| ASPRCI0) w0 olaly Que
NSO CONCOD U Qo WQ,(
SENG  on o

5) +¢Cree usted que el comic deberia
implementarse en clase de manera mas
frecuente?

K
X
P
X

e

CutOee R OO e
L) ddachca

6) ¢Considera usted que el comic es una
herramienta que le ayuda a comprender mas
el texto en aspectos como inicio, nudo,
desenlace, tiempo, personajes, etc.?

X

Shé((}pe al teres Ura w\ygé(\m
Wy UNa

O o T o 20,
—\QAQ 4 Qoo R dosouvel's

7) Cree usted que el comic le ayuda a inferir el

significado de una palabra desconocida?

A

oL @) WO (O ARRxR0 3¢ \A
wicOreXs to eouee O conely
R enkender O3 Ay

0»

Appendix #2, questionnaire replied 2

g

(Conteste “si” 0 no” a las siguientes preguntas con relacion a la implementacion del comic en clase.)

CUESTIONARIO PARA COI’VOCIMIENTO DE LA INFLUENCIA DEL COMIC COMO TEXTO NARRATIVO PARA ESTUDIANTES
DE DECIMO GRADO DEL COLEGIO TECNICO INDUSTRIAL CORAZON DE MARIA

ASPECTOS A EVALUAR Si No Por qué?
1) Durante el proceso de implementacion éLe Q
” Qe €35 vno N 4
gustd el uso del comic como texto narrativo? >( ;{Ld; Ade \eer, ‘CGY = d e

‘"\

2)

¢Cree usted que el comic como texto

narrativo ayudé en el desarrollo de su X

comprension lectora?

Al tereY tvaaene S |
o\qu an e\ texte ;PVOQ
vas faal ey enkendimen-

3)

¢Cree usted que el comic como texto

narrativo fomenta el habito de lectura? X

G:,t oMW E B85 @7 SR (611
ma. Ll eravia aque Permilte
o \as FResenas Loty :mx alacc\éo:

4)

¢Encontré aspectos q’ug_rpie gustaron del
comic como texto narrativo para el desarrollo
de comprension lectora? Cuales?

MQPQ«@LQ ot &itener

@003 llé(w +0 hacen. mr K

5)

*¢Cree usted que el comic deberia
implementarse en clase de manera més
frecuente?

f)n o que dé eJta fomg
?Yo\.cx ‘\'Qf\C\FCLﬂdG/

%‘S\@g‘ (Gﬁ @H leey, S‘I\f‘\\%ﬁﬁr f}?

significado de una palabra desconocida?

6) ¢(Considera usted que el comic es una ' LY eqQ ‘Jg 6
i , ( dr.da
herramienta que le ayuda a comprender mas qgn :M L !C
el texto en aspectos como inicio, nudo, ){ ""@ ne \l@ ! @T\ + en ge a O(l'()
desenlace, tiempo, personajes, etc.? qee d Qi\ﬁb‘e ﬂ‘% é‘ C\J
CACCLONEY @jl@ﬂd
7) Cree usted que el comic le ayuda a inferir el

=Y Qd @n -
2L *gg% g @gr
)

nG o

STySiarp

e s 0 N
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Appendix #2, questionnaire replied 3

Appendix #3. Questionnaire

CUESTIONARIO PARA CONOCIMIENTO DE LA INFLUENCIA D
DE DECIMO GRADO DEL COLEGIO TECNICO INDUSTRIAL CORAZON DE MARIA
(Conteste “si” o no” a las siguientes preguntas con relacién a la implementacién del comic en clase.)
ASPECTOS A EVALUAR Si No Por qué?

1) Durante el proceso de implementacién éLe \ for @€ 25 algo g oI
gusto el uso del comic como texto narrativo? X ¥y ndo hey N1

2) ¢Cree usted que el comic como texto ‘Fb_r L G4e nale
narrativo ayudé en el desarrollo de su e FA7ACion
comprension lectora?

3) ¢Cree usted que el comic como texto 3 pov e \‘;; ; S = ¢ TN ercy
narrativo fomenta el habito de lectura? de Mohar e afenc.on, e

—dosr < Joie contes

4) ¢Encontré aspectos que no le gustaron del
comic como texto narrativo para el desarrollo ><
de comprensién lectora? Cuales?

5) _¢Cree usted que el comic deberia e pnoe tert™ A iferenre
implementarse en clase de manera mas de <« “‘-'{'ng‘e".n”w\&_’i_ﬁ&‘_ﬁ@
frecuente?

6) ¢Considera usted que el comic es una Por  SUS pergonG) €5
herramienta que le ayuda a comprender mas N Y& hsHdorie G
el texto en aspectos como inicio, nudo, / Man e;(‘k
desenlace, tiempo, personajes, etc.?

7) Cree usted que el comic le ayuda a inferir el vs ando Lomo g L, ‘{vv"{_..f-»
significado de una palabra desconocida? /X s inagenes  del ™Micre

—

CUESTIONARIO PARA CONOCIMIENTO DE LA INFLUENCIA DEL Cé.}!! C COMO TEXTO
NARRATIVO PARA ESTUDIANTES DE DECIMO GRADO DEL COLEGIO TECNICO INDUSTRIAL
CORAZON DE MARIA
|{Contests “si” o no” 2 Ias siguientes praguntas con relacion a la implementzcion del comic en class.)

ASPECTOS A EVALUAR

Si | No | éPor

1 ;Durante el proceso de implementacion ¢éle gt.sté &l uso del comic como texto narrativo?

2) iCree usted que el comic como texto narrativo ayudd en 2l desarrollo de su
compransion lectora?

3) Cres usted que el comic como taxto namrative fomenta el habito da lectura?

4) :Encontrd aspectos que no |2 gustaron del comic como texto narrativo para el desarrollo
de comprension lectora? Cuales?

3) éCree usted que 2| comic deberiz implementarse en clase de= manera mas frecuenta?

§) ¢Considera ustad que el comic es una herramianta que le ayuda a comprender mas 2l
tEX10 2N 3aspectos como inicio, nudo, desenlace, tempo, personajes, stc.?

S, €

7} (Cre= ustad que 2l comic le ayudz a inferir 2l significado de una palabra dasconocida?
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Mixed questionnaire

Appendix #4. Lesson plan 2

k4 _UHIMIH‘.JTE Corporacidn Universitaria Minuto de Dios g i
= Casporaide Unesnicea Mrus s Do Licenciatura en ldioma Extranjero — Inglés N, 7
Lesson Plan
Teacher's name ‘Class length Dt bir of sessicn
Brayan Alexander Castafeda Cardenas Ml minutes Octobar 19 2
Angela Patricia Mendes Leon
Grade Class Ll Topic Language Skills
Tenth grade El “Life of William Shakespeare I* Fefaichined,
Prewious lesson summany Mt l2sson i
“The Izmpest™ “Introduction to Macbeth: Chagter 1*
Learning objective Parscnal aim
1. Students will be abk io recognize the main evenis of ‘William L. 1 will oreate a Ccomic abowut Wiliam
Shakespeare’s life arording 1o what they read before and after Shakpsprare's Bfe [0 make reading
the comic. understanding s k.
Materials and Resowrcesl Biblingraphy
# Board &  Hiography information taken and adapted from
#  Marksis '
Wkt whakespeane-9480323
#  Short tewt aboat Willlam Srokespears &  [BBC Teaching English
hit wi.beach ingenglish ong ukteachs

1ei uk-cukureshakespeare

s [bbipsattwest sha kies peaneiees 0TRBrDRIRMME

mmmmmp Planned Saluthans

Students might hawe problems understanding some 1. Teacher keft as hamework a short biography about

wiords from Wilkann Shakespeare’s N Wiliam Shokespeare’s fife, so students will have the
2. Shudents will hawe some problens understanding apportunity to look for the woeds they don't

mmain Bife events. understand and to get famdiar with willlam's mmadan |ife

RS,
2.  Teacher will imglsment an actssiby inowhsch they will
e thie opposrtund by to match together WAl L *s

main bfe ewents to their appropriate dates.

Learner's expected oubput Leamer's eipected comprehersible input
& Senbtences in past tense. & Comprehesrsion of the structure of past tenae.
& Somee specfic information and important dabes abowt - Reading compeehemsion  (ocaboiary  and  main
WAl L mm_ﬂﬂ'c'slﬂc EWEnks )
= Detailed description of Activities, Prooedures, Teaching Adwisor's
‘B [ techmigues, Grouping,. Materialks, and Insinsctions soripts COMIments
Dpening 10 T-5% L. This beszon plan will be diviced indo fwo sessions
min 2. Teacher and stsdents will review the homework |eft st dass

about Williaem Shakespeare™s |He and they will Brainstorm: the
main ewents on his Bfe on the board. MATERLAL: WILLIAK
EHAEKEEPEARE AMD ARRCWSE. [FIRET SESSION])
Froosearataamd
PR SA G the materals used in this kesson: hand-owts, fashcands, tests, ete.
2 Set the time in not more than 10 minwtes for each activity, not for the whaole stage.
3 Do not use @ single paragraph for describing the whole stage. Instead number each activity of the stage and describe &

tharaughly.
4 For grasmmar and wocabulary lessors use presentation, guided practice, communicative practice staging.
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15 T-55 1. Students will highlight the main events they think are the
rir mast important in ‘William Shakespeare's life. Teacher will

introduce the place “Stratford-upon-Awan®, she will ge
students the guikppRdb TRAVEL ARDUND THE WORLDII" in

i

5 Far a skill lesgan, plmuseprr,mik,alﬂ.ﬂw.lhrf will logk at the map and discuss if they
had heard about this place before, [FIRST SESSION)

Guided 25 T-5% 1. Then, teacher will give students a comic about William

practice mir Shakespeare’s life, students will read it and they will compane

Appendix #5. William Shakespeare’s Life Comic and evaluation.

— N ; ugh no birth records exist church‘
\ ough no records exist,
ﬂ WILLIAM SHAKESPEARE records indicate that a William
= Shakespeare was baptized at Holy
Trinity Church in Stratford-upon-Avon
on April 26, 1564.

William was the third child of John
Shakespeare, a leather merchant, and
Mary Arden, a local landed heiress.
William had two older sisters, and three
younger brothers,

~— ——_

Playwright, Poet(1564—-

1616) /

Scholars have surmised that he most
likely attended the King's New School,
in Stratford, which taught reading,
writing and the classics.

While it's difficult to determine the \
exact number of his plays, over the

course of two decades (1590 /1613) , he
wrote a total of 37 plays such as

“Romeo and Juliet”, “Hamlet”, “A
Midnight’s Summer Dream and some
others”,

By 1599, William Shakespeare and
his business partners built their own
theatre on the south bank of the
Thames River, which they called the

vlobe.

William Shakespeare, also known as the "Bard of Avon,” is often called England's national poet and considered the greatest dramatist of all\
time, Shakespeare's works are known throughout the world, but his personal life is shrouded in mystery, William Shakespeare

married Anne Hathaway on November 28, 1582, in Worcester, in Canterbury Province, Hathaway was from Shottery, a small village a mile
west of Stratford. William was 18 and Anne was 26, and, as it turns out, pregnant. Their first child, a daughter they named Susanna, was
born on May 26, 1583. Two years later, on February 2, 1585, twins Hamnet and Judith were born. Hamnet later died of unknown causes at
age 11. By 1592, there is evidence William Shakespeare earned a living as an actor and a playwright in London and possibly had several
plays produced. )

I Created by Angela Mender and Brayan Castanieda. Biography information taken and adapted from hops//www biography com/people/willlam shakespeare- 9480323 I
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WILLIAM SHAKESPEARE'S LIFE

According to the William's Shakespeare Biography circle the correct answer.

1. Willkam Shakespeare at Holy Trinity Church in Stratford-upen-Avon on Apnl 26, 1564,
a.  was haptized
b was born

¢, atarted his stedies

2. How many siblings did William Shakespeare have?
a. Three sisters and two brothers,
h. Three hrothers and twao sisters,
¢.  Two brothers and two sisters.

4. How many plavs did William Shakespears write?

a. 57
b. 37
c. 47

4. William Shakespeare, also known as the
a. “Poet of Avon”
b. “Knight of Avon"

C. "Bard of Avon”

William Shakespeare and his business partners built their own theater on the south bank of
the Thames River, which they called the Globe in

a. 1596

b. 1590

C. IRUGS

-:;rl

Created by Brayan Castafeda and Angela Mendez, Information taken and sdapted from
hittpssffenwikipedis. orgfwikifStratford-upon-fvon ttpe:s e bisgraphy. com/peopls fwilliam-chakespeare- 9480333
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Appendix #6. Implementation session #1

LET'S TRAVEL AROUND THE WORLD!!!
WHATIS SIRATVORD UINON - AVON?

I kot oo sod ol pariads e Warwheannire, Rogland, on the Biver Avon, won mbes D6 km) ooty

| Wil of Lomdon, 22 mes 1an k) sontd oast of Blemsioghom, aond B oo O Km ) south wost of Warwioh, *1'1 e

ostimuoted popsbation b 20002 wis 25,500, e reas i 10 27 448 ot the 20as Cenans. T town be o populog
sonrket destbaation owing 2o s status us bisthpiaoe of Kaglish playweight and post WHTHame 200 Sosposre, aml
recelves npproximately 2.8 million visrors a yoar, U The Hoynl Shokespeare Company rembdes in

Stratsords Honwl Shukespwnre Theatree The distanon from Hogotd, Colmbia to tat oty s aronnd Nogos
WOOmoetres, & somentop P wos i st srosnd 10 Bours and 20 menntes altoug® 1t Is not possibie 1o trave
there b o nomsstop gghn, The mome diforenos Is 6 houes betwonn hese plocoes

WHERE IS STRATFORD-UPON-AVON?

-\
;

‘l
- -
- -
’

Created Uy Mapans Cavtanedy and Angels Mender, Idormation taken and adagred from
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Appendix #7. Implementation session #3 ( Lesson Plan 3)

b UNIMINUTO

Corporacidn Universitaria Minuto de Dios

Lopormiin Ursaniwn M & Den - Licenciatura en Idioma Extranjero — Inglés
Lesson Plan
Teacher's name Class length Dt Mir of session
Brayan Alesanoer Castaneda Cardenas A0 minutes October 24 3
Angela Patricia Mendez Leon
Grade Class Lewel Topic Language Skills
Tenth grade El “Inkrodwchicn o Macbethc Chapter 1™ Reading
Previous lesson summany Mext leszon fopic
“Life of William Shakespeare I *Introducticn to Macketh: Ohapter I
Learning objective Personal aim
1. Students will be able fo recognize the main events of the first 1. |wil give clear instructions for students
chapter of Macbeth, their main dharacters and to get the main to understand the dymamic of this
ihea and the main events in this chapter. sESsion.
Materials and Resourcesl Bibdiography
# Eoard & Macoeth THE GRAFHIC NOVEL by Wilkam
¥ Markets shakespeare and adagted by Brigh Winey (Mational
s ‘Worisheet Gengrapic kearning)
« COMIC BOOE: Macheth &  BBEC Teachang English

titpc ) e beachiingenglish o ng uk/teaiching:

teensiuk-nakure) shakespeare
*  Difpsc/wat shakeipes rElv s 0TR/DIDATAMME]

Shudents might have problems understanding some
words fram the comic Book
Z. Students will have some problems understanding

1 Teacher will sk studeris to understand the
unkriown wonds saccoeding to the contest and ta inder
theesm Iy the images shown.

i3 Svents. 1. Teacher will implement an activity in winech they will
hae the apportunity to share the main ewents of this
chapter.
Learner's expecied output Learner's expected comprehensible input

®  Sentences in past bense.
#  Specic events in dhagpher 1

s Comprehersian of the structure of past tense.
&  Reading comprehsrmion (Vombulary and main

EWEnks ).
= Detailed description of Activities, Procedures, Teaching Adwisor's
& technigues, Grouping, Materials, and |rstrections soript3 COMIMEnts
Dipeming 1 T-5x Teacher will introduce the chapber showing o the studends a
mini witeo about the Saxons and the Vikings. Studenis will know
that the book “Madbeth k& based on English history™ and they
il | talk about that.
Presentationd 1% T-5x Studenis will be ghven the comic (Chapter 1] and they will have
Pre-{skill]5 min 15 minutes to nead it
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L UNIMINUTO i
= Casporiin Lo Miwis e o Licenciatura en ldioma Extranjero — Inglds \, ¥;
T
Guided S min LB L Teacher will ghe studenis the worksheet about this chapter
practice aind then they will deselop it acconding what they read.
‘While-{skill)
Commumicatie | 5 min LB L. Teacher and students will review the right answers.
& Practicn
Post-{skill)
Azzpssment S min LB L. Studenis will write ciowm the unkniown words and tell the
and Closing atfier students If the meandng and If the mizaning thiey

imagined for that word was the same when they read or if it
was different.
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Appendix #7.1. Worksheet 1

“MACBETH” (ACT I) vy wiltiam
Shakespeare

Answer the questions according to the reading.

1. where would the three witchas maat again?
a. Intha pouring rain
b, when one side’s won and the other's lost
. Tomeet Macbheth

2. InAct), Scene I BRAVE is a parson who...
a.  Likes to be hit
b.  Shows no fear of dangerous or difficult things.
c. s bleeding all the time

3. In page 1D, the axprassion “they were fighting like
fighting machines” maans:
a. They needed gas to work
b. They fought without stopping and with all thair
forces
c.  They maved like robots when fighting

4. What did the three witchas predictad to Macketh?
a. Hewould have thras childran
b.  Hewould get taller
€. His sons will ba kings

5. The king sent twa men to...
4. Take packeth to him
b.  Give him money
¢ Toapologize for his mistakes

‘what did the king do while rdacbeth was leaving the
castle?

a. Hetook care of his son

b.  Hesent a letter to Macheth

€. Hetold Bangquo to follow Macbeth

7. Lady Miacheth raceived news about...
a. Her husband and the king
B Her husband and the messenger
¢ Her husband and Duncan
8. How is the environmeant at Macbath's castla
a. Enjoyable
b dwful
. Warm
VOCABULARY
1 Inactl, Scens VI A synonym for HOSTESS:
a. Lady of the housa
B, Lawyer
c.  Fightar
2. Inactl, 5cene VI "Against the law” means...
3. Allowed
b Controlled
.  Banned
3 is the crime of intantionally killing
a person.
a.  Murder
b  Cawdor
c.  Daning
4. The word "daggers” means..
3. Stairs
B, Knives
. Wounds
5. What does it mean the word "Thana"
a. A person who held King's lands.
b, A person who travels arcund.
c. & person whao fights in wars.
Created by Angela Patvicia Mendes Leon and Beavan Alexomder
Castafieda Cordenas based on the ook “Macheth” adapied by Brigit
Vil Ediardal Watbmnsl I';Hc||:lll|||'|||'
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Appendix #8. Implementation session #4 (Lesson Plan 4)

: -
b0 _UHMH‘JTB Corporacidn Universitaria Minuto de Dios § i
= Bamporaciin Unssrisra Mz de Do Licenciatura en ldioma Extranjero — Inglés LY i
e
Lesson Plan
Teacher's name Class lemgth Date Mir of session
Brayan Alesander Castafeda Cardenas A minutes Dctober 28+ 4
.AI"EI'IH Patricia Mendez Laon
Grade Class Lewel Topic Language Skills
Tenth grace El “Inkrodusction 1o Macksthc Chiaghber 117 Raaiding
Prewious lesson sumnmary Meut lesson topic
“Introductian 1o Macobeth: Chapber 1™ *Introduction to Macbeth: Chapter 1117
Learning objpective Persomal aim
1. Students will be able to recognize the main events of the first 1. |'will ghwe clear instructions for students
chapter of Macheth, their main characters and to get the main to understand the dynamic of this
it and the main events in this chapter. SESEION.
Materials and Resowrcesl H-lpiﬂr'
&  Board & Macheth THE GRAFHIC NOVEL by Wilkam
*  Markets Shakespeare and adagbed bry Brigit Winey [National
s ‘Worksheet Geogra pic learning)
+ COMIC BODE: Machath &  BBC Teaching English
hitt Wi bl Ehong Uk teachs
1 uk-rulkure shakespeare

s [hibtps.fwessw shakespeareives org programme,

Anticipated problems (linguistic, bekarsoural, situartional)
1. Students might hawve problems understanding some
worts fram the comic book
2. Students will have some problems understanding

Planmed Solutians
i Teacher will @k students o understand the
unknown wands according to the contest and ta infer
theem Dy the images shown.

®  Spnbences inpast bense.
& Specific events in chagber 1

TN EWenks. 2. Teacher will imgplement an actvity inwihsch they will
hawe the opportunity to share the main events of this
chapter.

Learner's expected output Leamner's expected comprehersible input

&  Compreheresion of the structure of past tense.
& Reading comprehersion  (Wocabulary and  main

events)
= Detalled description of Activities, Procedures, Teaching Adwisor's
§ techniques, Grouping, Materials, and Irstnections soript3 CcOmments
DOpeming 10 T-5s L. Texcher will review the chapier read st dass by the stusdents
min and they will remember main events and features of that
event.
Prezentationd 15 T-5s L. Students will be given the comic (Chapter ] and they will
 Pre-{sikill)5 min have 25 minutes to read it
Guided 5 miin T-5s L. Temcher will ghve students the worksheet about this chapter

1 Attached the materials used in this beszon: hand-owts, flashcands, tests, et
2 Set the time in not more than 10 minutes for each activity, not for the whobe stage.
3o not use 3 single paragraph for describing the whole stage. Instead number each activity of the stage and describe it

tharaughly-

4 For grammar and wocabulary lessoms use presentation, guided practice, communicatiee practioe staging.

5 Fowr a skill lesson, please use pre, while, and past staging.-
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practice and then thesy will develop it according what they read.

While-|skill}

Commumicativ | 5 min T-5% 1. Teacher and students will resiew the right answers.

& Practioe

Post-{skill)

Azzpssment 5 miln TS5 1. Students will write down the unknown words and tell the

and Closing ather students if the meaning and if the meaning they

imagined for that word was the same when they read or if it
wias different.
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Appendix #9. Implementation session #5 (Lesson plan 5)

S USNIMINUTOS Corporacidn Universitaria Minuto de Dios

D ¥ ,
Camporasite: Linss s Mz de D Licenciatura en ldioma Extranjers — Inglés
Lesson Plan
Teacher's name Class length Dt Mr of session
Brayan Alesander Castafieda Cardenas 40 minutes October 24+ 5
Angela Patricia Mendez Lean
Grade Class Lewel Topic Language Skills
Tenth grade El “Inkrodisctica 1o Mackethc Chagber 11T Raeaidiing.
Prewious lesson summany Mext lesson topic
“Indrodiscison 1o Macheth: Chapber 17 “Introductiom to Macbeth: Cagter IV
Learning obsjective Personal aim
1. Students will be able to recognize the main events of the firs 1. |'will give cear instructions for students
chapter af Macheth, their main characters and to get the main to understand the dynamic of this
idea and the main events in this chapter. sEssion.
Materials and Resouroesl Biblingraphy
=  Board &  |Macoeth THE GRAFHIC MOVEL by Wilkam
& Markeis Shakespeare aind adaobed Iy Brigh Wney (Mational
s ‘Worksheet ‘Geagrapic kearning)
= DOMIC BODE: Machath &  BBC Teacheng English

hbtpey fasvew . beachi ngen glish.ong it eaching

1ee uk-cukure shakpspeare

*  Diesweow shakgipearcives 0rRDIIAAMMES

mmwmmp Planmed Solutions

Students might have probdens understanding some Teachaer will &k students o understand the
worss from the comic book unionown wonds according to the contest and bo infer
2. Sbudents will have some problems understanding theem by the images shown.

Fiain EWeEnks. 2.  Teacher will irgplesment an actsviby in wihsch they will
hae the apportunity to share the main events of this
chapter.

Learner's expected cutput Leamner's espected comprehersible inpat
= Sentences im past bense. &  Comprehssrsion of the structure of past tense.
s  Specific events in dhagber 1 s« Reading comprebersion  (Wocabuolary and  main
eweEnks L
Stage 11—2 Detailed description of Activities, Procedures, Teaching BAdwizor's
techniques, Grouping, Materials, and |rstnactions soript3 Comments
Dpeming 10 T55 L. Teacher will review the chapier resd st dass by the students
min and they will remember maen events and features of that
e,
Presentationd 15 T55 L. Students will be given the comic (Chapter B) and they will
Pre- (skill)5 min hawve 25 minautes to read it
Guided 5 mln T55 1. Teacher will g students the worksheet about thés chapter

1 sttached the maberdals used in this k=sson: hand-outs, fashcards, fests, et

2 Set the time in not mone than 10 minutes for each activity, not for the whole stage.

3 D not wse a single paragraph for describing the whole stage. Instead number each activity of the stage and describe &
tharoughly.

4 For grammar and vocabulary lessorns use presentation, guided practice, communicative practice staging.

5 For a skill kesson, please use pre, while, and post staging.-
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practice aind then thesy will develop it according what they read.
‘While-{skill
Communicatiy | 5 min T-55 L Teacher and students will resiew the right answers.
& Practice
Post{skill
Azgpssment 5 min T-5x L. Studeis will write down the unknown words and tell the
and Closing athier students | the meaning and if the meaning they

imagined for that word was the same when they read or if it
wias different.
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Appendix #9.1 Worksheet 3

Who could not rest after the meal?
a. Macbeth

b. Lady Macbeth

c. Banquo and his son

What was given to Lady Macbeth by the King?
a. Anemerald

b. Adiamond

c. Acrown

What did Banquo and Macbeth talk about?
a. The king welcome

b. The three witches

c. Lady Macbeth's attitude

What happened to Macbeth after meeting
Banquo?

2. He met the three witches.

b. Heimagined a dagger.

c. He feit azleep.

What did Lady Macbeth make Macbeth do?
a. To kill the king
b. To prayto God
c. Toring the bell

What did Lady Macbeth when Macbeth talked
to her?
2. She hugged him.

“MACBETH?” (ACT II) by wiltiam
Shakespeare

Answer the questions according to the reading.

b. She took him to the bedroom.
¢. She slapped him.

7. Who wanted to be called early?

a. Theking
b. Macbeth
¢. Duncan

8. When Macbeth said "It as a rough night", it
means
a. ltwasnormal
b. Itwasirregular
c. Itwas perfect

9. Who was the first man who noticed the king

was killed

a. Banquo
b. Macduff
c. Macbeth

10. People in the castle thought that the King was

killed by...
a. The prince

b. The guards
¢. Theleader's of King's army

VOCABULARY

Fill in the spaces to complete the vocabulary

<
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Credled] by Adngela Patricia Meidex Léoi and Birayan Alesander
Castaivedn Cardenas based an the boak “Macheth” adapted by Brigit
Viney Edivoral Matlonal Geographie,

e e e i
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Appendix #10. Implementation session #6 (Lesson Plan 6)

o -,
b UNIMINUTO Corporacidn Universitaria Minuto de Dios E X
= Camporaitn Ursanians Mz ds Do Licenciatura en ldioma Extranjero — Inglds LY i
N
Lesson Plan
Teacher's name Class lemgth Date Mr of session
Brayan Alesander Castafeda Cardenas A0 minutes October 24~ B
.AnElla Patricia Mendes Lason
Grade Class Lewel Topic Language Skills
Tenth Elilik' El “Inkrodwcticn to Macksethc Chapber IV™ Feading
Previous lzsson summany Mext lesson topic
“Introdiscisen 1o Macbeth: Chaper 17 *Introduct on to Macbeth: Chagters™
Learning objpective Personal aim
1. Sbudents will be able to recognize the main evenis of the first L. I'will give dear instructions for studenis
chapter of Macbheth, their main characters and to get the main to understand the dynamic of this
idea and the main events in this chapter. sEssion.
Materials and Resourcesl H-'#r'
=  BEoard & Macheth THE GRAFHIC MOVEL Dy Wilkam
*  Markets Shakespeare and adapted by Brigh Viney (Mational
s Worksheet Geograpic learning)
= DOMIC BODE: Machath &  HBC Teachsng English
hitt wi.beachil ih . Org ik Eeaich
i uk-ukure shakespeare

*  iiipstweaw sha kRS e re e TR BIORIAm M,

wmwmwp Planmed Salutions

Students might hawe probiens understanding some 1 Teacher will ask studenis bo understand the
wiords from the comic book unknown waonds aocoeding to the conbest and to infer
2. Students will have some probl ems understanding thessm Iy thid images shown.

T3 S EnEs. 2. Teacher will imgkesment an actvity inaihisch they will
hae thie opportunity to share the main ewents of this
chapter.

Learner's expected oubput Leamer's espected compre hersible inpst
®  Sentences im past tense. &  Comprebsession of the structure of past tenae.
= Specfic events in chaober 1 L] Reading comprehersion (Wocabuslary and  maimn
wenks ).
Stage _'_z Dotailed description of Activities, Procedures, Teaching Agwizor's.
techniques, Grouping, Materials, and Instnections soript3 COMMents
Dpaning 10 T-5 1. Teacher will review the chapter read kst dass by the students
min and they will remamber main events and features of that
0
Presentationd 15 T-5x 1. Sucems will be given the comic (Chapter B] and they swill
. Pre-(siill]5 min have 25 minuies to read it
Guided S miln T-5 1. Teacher will ghe students the worksheet about thés chapter

1 artached the materials used in this kexwon: hand-ouwts, flashcards, tests, ohc.

2 Sef the time In not more than 10 minwetes for each activity, not for the whole stape.

3 o miot wse @ single paragraph for describing the whole stage. Instead numiber each activity of the stage and describe it
traraughly.

4 For grammar and wocabulary lessors use presentation, guided practice, oommunicatve practioe staging.

5 For a skill kesson, please use pre, whibe, and post STageng.
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e =
practice and then they will deselop it according what thesy read.
While- {skill}

oo L ar b S miln -5 1. Temcher and sbudents will review the right answers.
& Practicn
Post-{skill
L5t pE st S miln -5 1. Students will varie dossm the unknossn swords and bell the
and Closing ather students |f the rmeandng and if the meaning they
magined for that word was the same when they read or 6 it
was different.
Appendix
WORSHEET
ANSWER KEY:
1. FALSE
2. TRUE
3. FALSE
4. FALSE
5. NO INFORMATION
FOCABULARY
1. A
L
i B
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Appendix #11. Implementation session #7 (Lesson Plan 7)

: -
ki UHMHUTE: Corporacidn Universitaria Minubo de Dios P X
= Bamparasite: LUnseruimra M ds Do Licenciatura en ldioma Extranjeno — Inglés L% ’
g
Lesson Plan
Texcher's name ‘Class lemgth Darte Mir of sesslon
Brayan Alesander Castafieda Cardenas A0 minutes October 24= 7
AI"EH: Patricia Mondex Leon
Grade Class Lewel Topic Languape Skills
Tenth grace El “Inkrodusction to Macksethe Chagber & Ra-ading
Prewious losson summany Neut lesson topdc
“Indroduction 1o Macheth: Chapber I© “Closing™
Learning objectie Personal aim
1. Students will be able to recognize the main events of the first 1. |'will give clear instructions for students
chapter af Macheth, their main characters and to get the main to understand the dynamic of this
idea and the main evendts in this chapter. SEEson.
Materials and Resowrcesl ﬂ_:ﬂr'
=  BEoard & Macoeth THE GRAFHIC MOVEL by Wilkam
& Markets Shakespeare and adagted by Brigit Winey (Mational
s \Worksheet ‘Geagrapic kearning)
= COMIC BODK: Machath &  BBC Teachsng English
hitt wi.beach| SO g Ukt each
1 uk-rulkureshakespeare

o hitpsfwessw shakespeareives org programme’

anticipated problems (linguistic, beharvioural, sibuational)
1. Students might have problers understanding some
wicrds from the comic book
2. Students will have some problems understanding

Planred Solutlons
1 Teacher will sk students to understand the
unknown waords aocoding o the conbest and o infer
ftheesm By thie images shown.

& SENEEnCes im past bense.
s Specific events in chagter 1

Fiain SWeEnks. 1. Teacher will implement an activity inwhsch they will
hae the opportunity to share the main events of this
chapter.

Learner’s expected output Learner's expected comprehe rsible input

&  Comprehersian of the structure of past tene.
s FReading comprehersion  (Vocabadary and  main

EVENLs)
z Detailed description of Activities, Procedures, Teaching Advisor's
‘8 techmigues, Grouping. Materials, and |rstrections soript COMEmEents
Dpeaming 10 T-5% L. Teacher will review the chapter read st dass by the stusdents
min and they will remember main events and features of that
et
Presentationd 15 T-5% 1. Students will be given the comic (Chapter H] and they will
Pre:(skill)5 i have 25 minates to read it.
Gulded S miln T-5% 1. Texcher will ghve students the worksheet about thes chapter

1 attached the materials used in this kesmon: hand-owts, flashcards, tests, b
2 Set the time in not more than 10 minukes for each activity, not for the whobe stage.
3 D not wse 3 single paragraph for descriving the whole stage. Instead numiber each activity of the stage and describe i

tharaughly.

4 For grammar and wocabulary lessors use presentation, guided practice, communicatiee practios staging.

5 For a shill kesson, please use pre, while, and post STaging.
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B e
practice and then they will develop it acconding what they read.
‘While: {skill)

Communilativ | S min T-55 L Texcher and students will resiew the right answers.
& Fracthoe
Post-{skill)
BSE RS R 5 miin T-hs L Stuments will write dossm thie unknown words and tell the
and Closing ather students if the meaning and if the meaning they
imagined for that word was the same when they read or i it
was different.
Appendix
WORSHEET
ANSWER KEY:
1. C
2. B
i B
4. A
5 C
G, A
7. B
VYOCABULARY:
1. DAGGER
2. KNIFE
3. CASTLE
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Appendix #11.1 Worksheet 5

L

“MACBETH” (ACT III) vy william
Shakespeare

Answrer the questions according to the reading.

1. Who became king of Scotland now?

g. Dumcan
b. Lenox
c. Macketh

2. Who suspected that Macbeth did something

bad?

#. Rosse
b. Banquo
. Sayton

3.  Why waz Macbeth worried about?
8. Because the witches told Banguo that he
would be father of a line of kings.
b. Becauwse Lady Macbeth wanted to marry
anothar man.

. Because Seyton was trying to kill him.

4. First murderer and second murderer are paid by
Macketh to...
#. Build & new castla
b. Orgamize a massacra in his new
governmeant.

c. Kill Banquo and his son

5. Who has scaped from the murderers?

a. Fleance
b. Bangquo
c.  Macduff
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10.

11.

How is the relationship between Macbeth and
his wife?

a. Quiethy
b. Happily
c. Badly

Answer the guestions according to this chapter:

T {TRUE], F {FALSE] or NI [MO INFORMATION)

Duncan was gonna ride far
Mackbeth bacame thane
Witches told Banguo he will be
Lady Mackbeth's husband

Lady Macketh hates Macheth
Macketh did not lose the peace
af his mind

Lady Macketh really wanted to
Spend time with her husband

Lady hMacbeth said “Only a man could look

at something so terrible”
a. Big

b. Brave

. Weird

Macheth started to actin a strange way
becauze

a. He was thinking about the snakes
b. He saw Bangquo’s ghost

c. His wifie wasz angry with him

When Lady Macbeth szid "Shame on you", sha
means
a. 3She felt embarrassed

b. She felt proud
c. 5She felt worried

Who refused to come to the dinner?
a. Macduff
b. Malcom

c. Macqueen
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VOCABUILARY According to the reading, complete this short
paragraph with the last words(there i= one that
is going to be left).

When Macheth was in the dinner, he
went (3) because he was
EBanquo’s ghost, he started to act
different and he told his (4)

that he has an (5) and he
thought he will be (6) because

of the murder.
________ 3. Complete the sentences according to the
f reading
a. Yes, my lord, They're at the palace
b. Before nigh , something will

]
]
|
|
]
|
|
]
i
|
]
]
|
)
]
]
1
|
i
]
i
|
]
i
|
]
]
|
|
|
]
|
|
i
]
i
|
|
]
i
|
]
]
|
|
]
]
|
|
i
]
i
|
]
|
|
]
]
1
|
]
|
|
i
]
i
|
]
]
|
|
|
]
|
i
1
1
|
i
]
|
|
]
]
|
|
]
]
|
|
]
i
|
|
]
i
|
]
]
]
|
|
]
1
|
|
]
i
|
|
]
i
|
]
.

1. Fillin the gaps

happen.
%@; ¢. You've ruined everything with your
ARy —_—
(=2 d. Blood will have , they say.
LW
1‘_." Ii 1| [F'-'r{
"':;: ‘J—]-F;:‘_'-u
2, Find the synonyms for each word, match
as appropriate.
a. Ilness
b. Insane
¢. Punished
d. Dare
@, Hostess Created by Angela Patricia Mendes Leon ond Broyan Alexanier
Caatafieds Coidenas based on e book “BMacheth” odapied by Brigit
Viney Faditarial Natiomal Geographie.
1. Bebraveto
2. Sickness
3. Crazy
4. Guest
5. Penalty
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Appendix #11.2. Worksheet 6

1.
2,

1.

“MACBETH" (ACT IV) uy wiltiam
Shakespeare

Answer the questions gecording to this chapter: T
(TRUEL F{FALSE] ar NI (MO INFORMATION)

The witches went tovisit to Macheth
Macheth saw spirits when he was with the
witches

Macheth could talk with the ghost he saw

- Macduff was planning to kill Macheth

Macduff left the castle becanse he theught
he would stay alive more time

Choose the cormect answer

VWhen Scene 1T finishes, who appeared?
a.  Heeate, The "Queen” witch

b, Bay, son of Macduatt

c.  Fleance, som of Banguao

What are the three witches wold 1o do?

a. Totrick Macheth with thelr magic and bring
bt Ebie cvee.

b Tomeet Macketh in the moming and bring
what they meed for the mixtore

. Totell Macheth he shonld tell the tnath
about the things he made.

When Macheth was with the witches on the cave
aned he askedd 1o talk to the masters, the witches
s

a.  You canned drink the beverage

b You cannot leave the cave soon

o You cannat talk to them

Whi has gone to England ?
& Macheth
b, Maedufl

r, Macking

5. What Lady Macduff thought about her hushand
g, Sha thought he was travelling
b, Ehe thought he was dead
£,  She thought he was havdng a meeting

G, Whal happened to Macduff's Gimilby?
w,  They were taken to England with Macheth
b, They were killed by seme men
r.  They were helped to move to another casthe

VOCABULARY

1. Imscene 1, when the wilches name the word
“Hedgehad”, they refer to

i A peerson
b, An animal
£ Aot

2. When Hesate sabd "Cond it with 8 monkey's
ilewsd ™, it refiers b
i, Sha thought the mix was groat
b, Monkey's blood iz mandatory for the mix
£, She wants the mix get the temperatare dosm

A Dnsacene 11, one of the spicats eld Macbeth b e
linn=hearted, it means
. L'I:ll.l.l"d,gml.'ls
b, Mohle
. Innocent

4 Inscene 1T, when Lady MacdufT talked about a
traitor, it means

i Abusinessman

b A liar

e Aserver

5. Inscene three, the word “defest ™ means

i Laoae
b, Win
c.  Lompose

G, Imscene throe, the word “gathering” means

i Support
h, Callect
o, Save

7. The expression "0 heaven, have pily on us” said
by Maleoin mcans
a. G help us
b,  God have comzideration with us
v Ciod save us
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Appendix 11.3 Worksheet 7

2

1
. Lady Macheth said she would tell the truth

&

“MACBETH” (ACT V) by wiltiam
Shakespeare

Answer the questions secording to this chapter: T
(TRUE], F (FALSE) ar WI (MO INFORMATION)

Landy Macheth is always awake

aboial the things they did

The doctor said what he thinks about Lady
Macheth

Macheth's men are leaving him

Al the end, Macheth ﬁlli'l_“}' surrender

Choose the corpect answer

What did the Seottish doctor and Lady's
Machetls about Lady Macheth?

a, Shegetinsane

b She had seen hoerible things

e Bhe really missed the king

Macheth's title s
a.  Important

b, Useless

e Recogmized

I seeme 1, Lady Macheth was
i Awike
b, Asleep

¢ Abandonped

. The English mien were Led by

a. Maleom
b, Blacheth
. Maeduff

Whea wanied 1o take revenge?

i Maleom, his uneke and Maeduff

b, Macheth, bis doctor amd Macdufi
Lagdymarheth, her server and the doctor

GRAMMAR

Complete the sentepees with  the appropriate
grammar (past, future).

He _ (bringl an emd to our country's
troubles,

I don't eare about Maleom because he
(be) born of 8 woman,

I (fight} to the death.

Macbeth (stay) in Dunsane

1 {look)  towards
suddenly the forest  (hepinjte move.

Birnam, and

VOCABULARY

The word “armor” means

a, Hard corbat gear

b Braveness todo something
e Blanket to cover horsamen

A synomyvm for “horsemen”™ would he
. Traner for horseriders

k. Soldiers who help hoeseriders

. Skilled horserider

In the statement “tell every soldier to cut
dawn a biranch”™, the word BRANCH means
8. Atrec part

b, An army part

c. A ocountry part

A gynonym for “battlefield”

w, Scene for plaving to the battles game

b. Scene of military combat

e Scens for military people put up their
tents

Created by Angeln Patricia Mendez Leon and Dreyes
Adesander Casiafeda Cardenes hsed om the ook “Macbelh”
pdapted by Brigs Viney Edsorial Mational Geographic.

164




Appendix 12. Worksheet 8

II‘w]—l‘fE TEMPESTH by William Shakespeare,

Anawer the following guestions according to the
residing.

1. Proapers and Miranda are on the island
becausa.,
A, They wanted to change their life soye.
B. They escaped from Milan after Antonio
ordered Prospera’s death,

2. Who lived on the island before they arriwed?
&, Antonio
B. Callban
C. Gonzak

1. Calibsan
A, Works
B, Helps
. Mepotiate

lawr Prospera.

4. Antonio arfives on the sland._..
A, Toask his brother Prospero for forgiveness
B. After Prospero caused a storm and wrecked
Antonio's shig

5. rust land alone Lo Proapena’s
place
&, Gonzalo
B. Ferdinand
C. Miranda

& Miranda and Ferdinamnd
&, Fellin lowe
B. Arpue azch other
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7. Caliban persuades the two Antonio's servers
L.
A, To help him escape from the island.
B. Tao help hirm murder his brother.

8. When Prospero mests his brother Antonic...
A, He forgrees him,
B. He kills him.

VOCABLLARY

Match the Following wocabulary to their appropriate
maaning, write the letter.

1. _ wife

2. ook after
3. life

4, _  sword

5. __ alve

G, __ alone

7. fallow

8. __ chains

A, to move behind someone or seomaething and go
where he, she, or it goes,

B. the woman that you are married to.

L. aweapon with a long, sharp metal blade and a

handle, uied especially in the past,

0. tocare for or be in charge of someone or
something.

E. [wing, not dead.

F. the period between birth and death, or the
axpanence or state of being alive.

G, without other people.

H. rings usually made of metal that are connected
together and used for fastening, pulling, supporting,
or limiting freedom, or as jewellary,

Craatad o oo prid Boe Fulune Ledm By Angeda Patrcia Mandae

Lt ared Braspan Abisardir Catafmda Casndinas,




Appendix #13. Evidence: Progress of the students

e e T e & B T ——

- —

A T A ¢ ———— A S~

-

-

”THE TEMPEST” by William Shakespeare,

~

-

Answer the following questions according to the
reading.

1. Prospero and Miranda age’on the island

because...
A. They wanted 36 change their life style.
x They escapéd from Milan after Antonio

must [and alone t

5. pero’s
place

A :
¥ Ferdinand
C. Miranda
6. Miranda and Ferdinand
A Fellin love
B, Argueeach

166

Match the following bulary to their appropriate
meaning, ww
CEY /
2 D '\B( / )\(D
3. £
4.
5, &
6.
> M
8. cthains

to imove behind someone or something and go
where he, she, or It goes.

the woman that you are married to.

2 weapon with a long, sharp metal blade and a
handle, used especially in the past.

to care for or be in charge of someone or
something.

living, not dead.

the period between birth and death, or the
experience or state of being alive.

without other people.

rings usually made of metal that are connected
together and used for fastening, pulling, supporting,
or [imiting freedom, or as jewellery,

Crentod and adapted from Future Learn by Angela Patricla Mende:
Leon and Brayan Alexander Castafada Cardenas
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WILLIAM SHAKESPEARE’S LIFE

1. William Shakespeare

_at Holy Trinity Church in Stratford-upon-Avon on April 26, 156+
% was baptized

AN

4. William Shakespeare, also as the
a. “Poet of Avon”
b. “Knight of Avon”

¥ "Bard of Avon”

5. William Shakespeare and his
the Thames River, which they,
a. 1596
X 1599
¢ 1594

ess partners built their own theater on the south bank of
ed the Globe in

Created by Brayan Castafieda and Angela Mendez. Information taken and adapted from !
Mﬂmmmumw hitosy/fwww biography com/people/willam-shakespeare-0480223 |

- D e
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6. William Shakespeare married
e Stratford
e Hathawa
e M

7. How many kilom there from Colombia to Stratford-upon-avon?
¥ 8501km
b. 8901km
¢. 8601km

8. How long does it take from , Colombia to Stratford-upon-avon?
a. 12 hours 15 minutes
¥. 10 hours, 36

¢. 11 hours, inutes

9. How many hours is the time difference between Colombia and Inglaterra?
a. 7hours
b. 9 hours
X 6hours

10.Is it possible to fly to Ingfaterra in a direct flight?
a. True

X. False

G ——

s
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.

“MACBETH?” (ACT I) vy wittiam
Shakespeare

7‘ He told Banquo to follow Macbeth

7. Macbeth received news about..,
Her husband and the king

b. Her husband and the messenger
X Her husband and Duncan

8. How i the environment at Macbeth's castle

Enjoyable
Awful

¢ Wam

M3

VOCABULARY

1. InActl SceneVIEAS for HOSTESS:
X Ladyofthe

b, Lawyer
¢ Fighter

2. InActl, Scene VIL: * the law” means...
a. Allowed

b, Con
)(son

3 Is the crime of intentionally killing
2 porson. 7
x Murder
b. Cawdor,
¢ Din '
"
4, The word "daggers” means...
3, Stars
x Knives
G

who travels around.
¢. A person who fights in wars.

Created by Angela Patricia Mendez Looa asd Brayan Alexander
Castafinda Cardenas based on the book “Macbeth® adapted by Brigit
Vimey Editorial National Geograplic.
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“MACBETH” (ACT III) by wittiam

Shakespeare fr

Answer the questions according to the reading,

1. Who became king of Scotland no
a. Duncan
b. Lenox
X Macbeth

2. Who suspected that Macbeth did something
bad?

a. Rosse
¥, Banquo
c. Seyton 7

3. Why was Macbeth w

Because the witches‘_

would be father ot I

@ Because Lady \acbeth w
another magp

€. Because Seyton was trying to kill him.

4. First murderer and second murderer are
cbeth to...
@ Build a new castle
b. Organize a massacre in

government. &
¥ Kill Banquo and his son

id by

5. Who has scaped from the murdergfs?
X Fleance
/6. Banquo
¢, Macduff

170
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6. How Is the refationship betw

wife?
@(lumﬂv
b. Happlly
Y Badly

Macbeth and

7. Answer the questions according to this chapter:
T{TRUE), F (FALSE) or NI (NO INFORMATiON:/
2. Duncan was gonna ride far /
b. Macbeth became thane
€. Witches tokd Banquo he will be
Lady Macbeth’s husband
Lady Macbeth hates Macbeth
Macbeth did not lose the peace
of his mind
f. Lady Macbeth really wanted to
Spend time with her husband

8. Lady Macbeth said “Only a man could ook
at something so terrible” 7

8. Big
K Brave
¢ Weird

9. Macbeth started to act)

a strange way

¢, She felt worrled

the dinnar?

)
\9/){4 f

. P At B LGP LTV B B G # e &

11. Who refused to come
-y, Macduff
b. Malcom
[ Macqg;en



VOCABULARY
1. Fill in the gaps

exass /
e

ALLL.D.EL.& 4

2. Find the synonyms for each word, match

as appropriate. /

Illness 2

Insane _i 3
Punished 3 &
Dare U4

Hostess S

g ap e

1. Bebraveto
2. Sickness
3. Crazy

4. Guest

5. Penalty

H.L‘.B.&\.S.S./

According to the reading, complete this short
paragraph with the last words(there is one that
is going to be left).

When Macbeth m dinner, he
went (3)Insane. use he was
Banquo’s ghost, he started to act
different and he told his (4
that he has an (5)

thought he will be (6) 1l
of the murder.

3. Complete the sentences according to the
reading

a. Yes, my lord. They're at the palace
b. iiefore night ____, something will

happen.
¢. You've ruined everything with your
d. Blood will have they say.

Croated by Angcla Patricia Mendez Leos and Braysn Alexandes
Castaficda Cardonas based 00 the book "Machoth” adapted by Bt
Visey Editorial National Geographic,

e

- R i I Y
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VOCABULARY According to the reading, complete this short
1. Fill in the gaps paragraph with the last words(there is one that
is going to be left).

énosY
When Macbeth W dinner, he
went (3)Insane. use he was

Banquo’s ghost, he started to act
different and he told his (4 _Em@(
that he has an (5) nd he
thought he will be (6) 1M/ se
of the murder.

MO Q NERER

3. Complete the sentences according to the
reading

a. Yes, my lord. They're at the palace

b. Beforenight ____, something will

happen,
¢. You've ruined everything with your
d. Blood will have they say.
2. Find the synonyms for each word, match
as appropriate. /
a. Illness 2
b. Insane 4 3
¢. Punished 3 &
d. Dare
e. Hostess S Created by Angcla Patricia Mendez Leow and Braysn Alezander
Castafieda Cardonas hased 00 the book Machoth” adapsed by B!
Visey Editoria] National Geograpbix.
1. Bebraveto 53 i
2. Sickness
3. Crazy
4. Guest
5. Penalty

N ——. —— -
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; “MACBETH?” (ACT V) vy wittiam

. Shakespeare

! Answer the questions according to this chapter: T
. (TRUE), F (FALSE) or NI (NO INFORMATION) '

1. Lady Macbeth is always awake T f

2. Lady Macbeth said she would tell the truth
about the things they did
The doctor said what he thinks about Lady

Macbeth /

Macbeth's men are leaving him I
At the end, MacbethAinally surrender
S

Choose the correct answer

1. What did the Scottish doctor angtady’s
Macbeth about Lady Machegh?
@ Shegot insane

b. She had seen horrible things
c. She really missed the king

-

@ p

2. Macbeth's title'is
a. Important
@® Useless
¢. Recognized

3. Inscenel, Lady Macbeth was
a, Awake
¢ @ Asleep
¢. Abandoned

4. aynglish men were led by
2 Malcom

b. Macbeth /
© Macduff

)
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5. Who wanted to take revenge?

@ Malcom,Jsfs uncle and Macduff
b. Macheth, his doctor and Macduff
¢ Ladynfacbeth, her server and the doctor
GRAMMAR !
Complete the sentences with the appropriate ‘
grammar (past, future). i
1. He lﬁég) an end to our conntry’s |
troubles. i
2. 1 don't care about Malcom because he £1x¥5
(be) born of a worpaf, /
3. lmﬁ?ﬁ(ﬁ ) to the death.
4. Macbe

: i “étay) in Dunsane .
s. T ol ba(lo towards Birnamy” and
suddenly the f t%g_r( Miito move. |

VOCABULAR'Y//
1. The word “asfor™ means

@ Hard combat gear
b. Braveness to do something '
¢. Blanket to cover horsemen i

2. Asynonym for “horsemen” would be
@ Trainer for horseridays

b,_Soldiers who help horseriders
; cilled horserider

3. In the statement “tell every soldier to cut ]

down a branch”, the wopd-BRANCH means
@ Atreepart
b. Anarmy

¢. A country part

¢. Scene for
tents

itary people put up their

Created by Angels Patricia Meondez Leon and Brayan
Aexander Castadiods Cardenas based on the book “Macketh®
adapted by Brigit Viney Editorial National Geograpbic.
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“THE TEMPEST” by witliam shakespeare.

rhl

1,"

P

Answer the following questions according to the
reading.

ordered Prosperc’s death,

2. Who lived on the Island befo,
A. Antonko
B. Caliban
£ Gonzab

3. Galiban for Prospero.
X Works
B. Helps
C.  Negotiate

4, Antonio arrives on the is

9, After Prospe
Antonio’s s!ﬂs

S. must fand alo
place
A. Gonzlo
. Ferdinand
C. Miranda

10 Prospero’s

Miranda and Ferdinand
S~ Fellin jove
B. Argue each other

174
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7. Caliban pers the two Antonio’s servers
to..
A. To hélp him escape jfom the island,

B. Tohelp him r his brother,

8. When Prospeny’ meets his brother Antonic..

VOCABULARY

Match the following bulary to their appropriate
meaning, write t tte,

L w

L
<

90 NI NS W

II DIG\

to move behind someone or something and go
where he, she, or it goes.

8, the woman that you are married to.

2 weapon with a long, sharp metal blade and a
handle, used especially in the past.

to care for or be In charge of someone or
something.

E. living, not dead.

F. the pericd between birth and death, or the

experience or state of being alive,
without other people.

rings usually made of metal that are connected
together and used for fastening, pulling, supporting,
or limiting freedom, or as jewellery.

Crestec sng scapted from Future Loarn by Angels Patricls Mence:
Leon and Scayen Neander Castafleda Cardenas.
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WILLIAM SHAKESPEARE’S LIFE

According to the William’s Shakespeare Biography circle the corract answer,

1. William Shakespeare at Holy Trinity Church in Stratford-upon-Avon on April 26, 1564
w“ was baptized
b. wasborn
c. started his studies

2. How many siblings dj
a. Three sisters

illiam Shakespeare have?
two brothers.

¢. Two brothers and two sisters.

3. How many plays did
a. 57
W 37
C. 47

m Shakespeare write?

4. William S re, also known as the
a. “Poet of Avon”
b. “Knight of Avon”
€ "Bard of Avon"

5. William Shakespeare and hi
the Thames River, whic
a. 1596
B. 1599
¢ 1594

iness partners built their own theater on the south bank of
ey called the Globe in

Created by Brayan Castafieda and Angela Mendez. Infcrmation taken and adaptad from
httpsy//en.wikipedia org/wiki/Stratford -upon-Avon mspwmmmm@mmw 3
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6. William Shakespeare marri
a. Anne Stratford
p+ Anne Hathaway
¢. Anne Maryland

7. How many kilometres are th m Colombia to Stratford-upon-avon?
A 8s501km
b. 8901km
¢. 8601km

8. How long does it take from Bogoté,Colombia to Stratford-upon-avon?
a. 12 hours 15 minutes
¥ 10 hours, 36 minutes
¢. 11 hours, 45 minutes

9. How many hours is the tipe€ difference Setween Colombia and Inglaterra?
a. 7hours
b. 9 hours
¥- 6hours

Created by Brayan Castafieda and Angela Mendcz. |nformmion taken and adapted from

R e e D e e s 2 R W A - v
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“MACBETH?” (ACT I) vy wiltiam
Shakespeare

Answer the questions according to the reading.

—

1. Where would the three witches meet again?
#.  Inthe pouring rain
When one skie’s won and the other’s lost
0 meet Macbeth

9. He Banquo to follow Macbeth

7. Lady Macbeth rec news about...
. Herhu ing
b, Her hycband messenger

Sy

Her Rusband

e

VOCABULARY

L InActl, SceneVEEA
. Ladyof the
b, Lawyer

c. Fight

for HOSTESS:

me of intentionaly kiltin ;

c.  Aperson who fights in wars,

Created by Augels Patricia Mendez Leon and Brayas Abexander
Castaiioda Candonas based on the book “Macboth” adapiod by Brigit
Viney Editorial Nativas] Geogrophic.

o
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“MACBETH” (ACT II) vy wittiam
Shakespeare

Answer the questions aowrding_lo lhe _v:mdigtg =

-

I T T —

1. Who could not rest after the me

3, Macbeth
b. Lady Macbeth
Banque and his s
X Benq 59
2. What was given to Lady M th by the King?
a. Anemerald
y‘ Adlamond

c. Acrown

and Ma: h talk about?
3. The king welcome
X The three witchés /

3. What did Banquo
g
€. Lady Macbeth’s attitude v
4. What happened to Macbeth/after meeting
Banquo?
¥ He met the three sitches,

b. Heimagined a dagger.
¢. Hefelt asleep.

5, What did Lady Macbeth make Macbeth do?
a. Tokill the king
b. Topray to God
X Toring the bell

What did Lady Macbeth when Macbeth talked

er?
She hugged him.

% she took him to the bedroom.
¢. She slapped him,

7. Who wanted to be called early?

¥, The king
Macbeth

c. Duncan

8. When Macbeth said "It as a rough night”, It

¢ Itwas perfect

9. Who was the first man who noticed the king
was killed
X Banquo
b. Macduff
€. Macbeth

10. People In the castle thought that the King was
killed by...
a. The prince
X. The guards
¢ The leader’s of Ki

VOCAB

Fill In the spaces to complete the vocabulary

1

‘.
||
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Created by Angela Patricla Mendoz Loon and Brayas Alexander
Castafieda Cardenas based oa the book “Macheth” adapied by Brigit
Viney Editorial National Goographi.
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“MACBETH?” (ACT III) vy wittiam
Shakespeare

Answer the questions according to the reading,

D S I P P

Who became king of Scotland now?

a. Duncan
b. Lenox

® Macbeth

——— . ——————— ——

Who suspected that Macbeth did something
bad?

2. Rosse

W Banquo

¢. Seyton

Why was Macbeth worried about?
*f, Because the witches told Banquo that he
would be father of all{ne/of kings.
b. Because Lady Machieth wanted to marry
ancther man, /u
Because Seyton was trying to kil him.

———————

First murderer and second murderer are paid by
Macbeth to.., -

., A

£ Kill Banquo and his son

Who has scaped fro
#_ Fleance

b. Banquo

Macduff

murderers?

C,

AV A A T T e A

e e e L I e——

srea

6. How is the relationship between Macbeth and
his wife?
a. Quietly |
b. Happlly Aﬁ/* 4
« Badly |
7. Answer the questions according to this chapter;
T (TRUE), F (FALSE) or NI (NO INFORMATIOV
3. Duncan was gonna ride far UE /
b. Macbeth became thane S
¢ Witches toki Banquo he will be ¥
Lady Macbeth’s husband e /
g. Lady Macbeth hates Macbeth A
Macbeth did not lose the peace / /
of his mind _T /
f. Lady Macbeth really wanted to s
Spend time with her husband TS
8. Lady Macbeth sald "Onlya __ man could look

at something so terrib)
Big

¥ Brave
Weird

a

C.

She félt worried

11. Who refused to corpd to the dinner?
% Macduff
b. Malcom /

c. Macqueen

A o A WL AL A D
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VOCABULARY
1. Fillin the gaps

GHo $

— ——— — — — —

2, Find the synonyms for each word, match
as appropriate. %

d. Dare
e. Hostess 4

-

PP

a. Illness =
b. Insane 3
¢. Punished /

Be brave to
Sickness
Crazy
Guest
Penalty

Z

According to the reading, complete this short
paragraph with the last words(there is one that
is going to be left).

When Macbeth wasin the dinner, he
went (3) 2wt ‘ause he was

“Banquo’s ghost, he started to ac

of the murder.

3. Complete the sentences according to the
reading

Yes, my Im

GATE.
Before night
happen.

@

Created by Angela Patricia Meadez Loon and Brayan Alexander
Castagieda Cardenas basod an the book "Macheth” scdapted by Brigit
Visey Editorial National Geographic,

. Al A A A A A

You've ruin: rything with your
INSANITY |
Blood will hav Ythey say,

i
-
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E’ “MACBETH?” (ACT IV) vy wittiam

| Shakespeare

Answer the questions according to this chapler: T
(TRUE), F (FALSE) or NI (NO INFORMATION)

1. The witches went to visit acheth _F_

2. Macbeth M was with the
witches T -

3. N}acbcth M ghost he saw

4. Macduff w
t

5. Macduff left the castle because he though
he would stay alive more time __ N

Choose the correct answer

1. When Scene nishes, who appeared?
5 H The “Queen” witch
b , son of Macduff

¢ Fleance, son of Banquo

What are the witches told to do?

re
-
3’

o meet Macbeth in the moming and bring

what they need for the mixture

¢ To tell Macbeth he should tell the truth
about the things he made.

3. When Macbeth was with the witches on the cave

‘- B Sk A M v

¢ Macking

5. What Lady Ma

ff thought about her husband

;
|
;
1
!

A \3

4. Inscene II, when Lady Macduff talked about a
traitor, it means
A businessman
Y. Aliar
c. Aserver

5. In scene three, the word “defeat ® means

Lose
b Win

¢. Compose

5. Inscene three, the word “gathering”™ means
Support
Collect
¢ Save

The expression “Oh heaven, have pity on us” said
by Malcom means
God help us
. God have consideration with us
¢. Godsaveus i

SRR e !
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"’MACBETH” (ACT .V) by William

Shakespeare

Answer the questions according to this chapter: T

(TRUE), F (FALSE) or NI (NO INFORMATION) '

1. Lady Macbeth is always awake T

2. Lady Macbeth said she would tell thgerGith
about the things they did _’f_/(

3, The doctor fi'j;whnl he thinks about Lady
Macbeth ;

4. Macheth’s men are leaving him =N

5. At %w cnyuh’ finally surrender

Choose the correct answer

1. What did the Scottish doctor and Lady’s

cbeth about Lady Macbeth?
a./ She got insane

She had seen horrible things
¢, She really missed the king

z«

Macbeth's title is
a. Important

O  Useless

¢ Recognized

3. Inscenel, Lady Mac
a.  Awake
O Asleep &(O 4(‘
¢. Abandoned

4. The English men werg d by
e Malcom
b. Macbeth
¢  Macduff

5. Who wanted to la}réltngc?
® Malcom, hjruncle and Macduff
b. Macbeth7his doctor and Macduff
¢. . Ladymacbeth, her server and the doctor

GRAMMAR

Complete the sentences with the appropriate
grammar (past, future). 3
v

1. He 1wl (King)“an end to our country’s
troubles, ;
I don't care about Malcom because hci}%\}/
(be) born ofaWoman.
3. Tunw g (fightltothe death.
4. Macbeth _stayF tay) in Dunsane
s. 1 (QKE towards Birnam,~ and

suddenl move.

0

VOCABULARY

1. The word “armo:™ means /
@ Hard combat gear

b. Braveness to do something
¢. Blanket to cover horseamen

»

A synonym for "horsemen” would be
a. Trainer for horseriders

b. Soldiers who help horseri
@ Skilled horserider

3. In the statement “tell every spldier to cut
down a branch”, the wopd BRANCH means
@& Altree part
b. Anarmy part
¢. A country part

4. Asynonym for “batticfield”

Creatod by Angela Patricia Meadez Leon and Broyan
Aexander Castafieds Cardenas based on the book "Macheth®
adaptod by Prigit Viney Editorial National Geographic.
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7. Cali
| “THE TEMPEST” vy witiam shakespeare e

A, To help him escape fropfthe island.

servers

@ Yo help him murder jfs brother.
8. n Prospero meets his brother Antonio...
% He forgives him
He kilts him.
VOCABULARY

Match the following vocabulary to their appropriate

, . —— T —— . S e ———— O ————— " ———— - —— -~ ~—

Answer the following questions according to the /meanln@ wm(e the letter,
reading. ‘
1. & Nre
1. Prosperoc and Miranda are on the island 2 -h- after
because... 8 Cf /X \ ,\ ‘0
A. They wanted to change their life s 4 % d
@ They escaped from Milan after Antgnic > _é—
ordered Prospero’s death, 6 =
% X
8 _3,

TN

‘ ow
2. Who lived on the island before they arrived?, g Xakns
A. Antonk
B. Caliban r
@ Gonzalo A, to move behind someone or something and go

where he, she, or it goes.

——

3. Qaliban for Prospero.

’

g @ Works 8. the woman that you are married to.

t B. Helps

] / g

! C. Negotiote C. aweapon with a long, sharp metal blade and a
]

hardle, used especially in the past.

D. to care for or be in charge of someone or
sormething.

4, Antonio arrives on the island...
A. To ask his brother Prospero for fogdiveness
@ After Prospero caused a storm 2hd wrecked E. living, not dead,

1 Antonio’s ship /
baliE: ' F. the period between birth and death, or the
' 57 e MR 1001 SO0 $0 Progpero's experience or state of being alive,

ram s ———

place
¢ A. Gonzalo /G without other people.

! Ferdinand
‘ G Mirende H. rings usually made of metal that are connected
together and used for fastening, pulling, supporting,
6. Miranda and Ferdinand

or limiting freedom, or as jewellery.
@ Fell In love ;

B. Argue each other Crozsed and adapted from Future Learn by Angeia Patrici Mende:

Leon and Brayan Alexander Castalada Cardenas

VO e - ———_ D -
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WILLIAM SHAKESPEARE’S LIFE

According to the William's Shakespeare Biography/circle the correct answer.

1. William Shakespeare .t HAly Trinity Church in Stratford-upon-Avon on April 26, 1564
@ was baptized :
b. wasborn /

¢. started his studies

2. How many siblings did William Shakespeare bave? /
i 2 /
. Three sisters and two brothers, /
@ Three brothers and two sisters.
‘Two brothers and two sisters.

3. How many plays did William Shakespeare writ
a. 57
® v
¢ 47
4. William Shakespeare, also known as the
a. “Poet of Avon"
b. “Knight of Avon”
® "Bard of Avon"

5. William Shakespeare and his business partners built their owx('theater on the south bank of
the Thames River, which they called the Globe in
1596

a.
® 59

¢ 1594

Created by Brayan Castafieda and Angela Mendez. Information taken and adapted from
https://en.wikipedia.org/wiki/Stratford -upon-Avon hn_z.(w@m om/people/william-shakespeare-9480: 2
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6. William Shakespeare married
4, Anne Stratford
(b.) Anne Hathaway
c. Anne Maryland

7. How many kilometres are there from Cc
@ 8501km
b. 8901km
¢. 8601 km

mbia to Stratford-upon-avon?

8. How long does it take from Bogoté, Colombia to Stratford-upon-avon?
a. 12 hours 15 minutes
(®) 10 hours, 36 minutes
¢. 11 hours, 45 minutes

9. How many hours is the tin
@ 7hours
b. 9 hours
o 6 hours

ifference between Colombia and Inglaterra?

- A T S ) - ———

i
} 10. Is it possible to fly to Inglgt¢fra in a direct flight?
% @ True
False
S
'
H
]
§
!
?
:
]
i
i
?
E
1 Created by Brayan Castafieda and Angela Mendez. Information taken and adapted from

l httos://en.wikipedia org/wiki/Stratford-upon-Avon ht:os://www.biography corm/people/willlam-shakespeare-3480373
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1. Where would the three witches meet again?
2.  Inthe pouring rain

b, When one skde’s won an

(© Tomeet Macbeth

other’s lost

2. InActl, Scene il; BRAVE is a person
3. Likes to be hit

@ Shows no fear of danger

C. Isbleeding all the th

3. Inpage 10, the expression “they were f) ke
Jighting machines® means:
2. They needed gas to work
@ They fought without stoppl
forces
¢, They moved like robots when fighting

nd with all their

4. What did the three witches predicted beth?
a. He would have three child
b, He would get taller

@ His sons will be kings

5. The king sent two men to,.,
(&) Take Macbeth to him

b. Give him money

c. Toapologize for hi

6. What did the king do while Macbeth was leaving the
castie?
a. He took care of he son
b. He senta letter to Macbeth
(© He told Banquo to follow Macbeth

A A S - - L bt B N St B

g —— -

cived news about... !

7. Lady Macl
(@ Her hysband and the king
b. Hgrhusband and the messenger

c. Her husband and Duncan

8. How is the environ
a. Enjoyable
Awlul

c. Warm

at Macbeth's castle

VNS |

VOCABULARY

1. InAct], Scene VI: A syn
(> Lady of the hou

b.  Lawyer
c. Ffighter

for HOSTESS:

2. InActl, Scene VIL: "Agap6t the law”™ means...

a. Allowed

b. Controlied

© ®anned

5 is the crime of intentionally killng

a person. ;
@ Murder :
b. Cawdor

¢. Dining

4, The word “daggers” mea

a. Stairs
Knives
¢ Wounds

5. What does it mean the word “Thane™
A person who held King's lands.
A person who travels around.
c. A person who fights in wars,

Created by Angola Patricia Mender Leoa and Braysn Alexander )
Castafieda Cardesas based on the book "Macboth™ adapiod by Brigit
Viney Editorial National Geographic,

-

187




-

Y

T

“MACBETH?” (ACT II) vy wittiam
Shakespeare

Answer the questions according to the reading, —

1. Who could not rest after the meal?
a. Macbeth
b. Lady Macbeth
(©) Benquoand his son

g

2. What was given to Lady Macbeth by the King?
3. Anemerald
&) Adiamond
C. Acrown

3. What did Banquo and Mec talk about?

a. The king welcome
The three witches

>

What happened to Mac

Banquo?
() He met the thre€ witches.

b. He imagineda dagger.

¢, He felt asleep.

after meeting

5. What did Lady Macbeth make M thdo?
2. Tokill the king
b, To prayto God
@ To ring the bell
6. What did Lady Macbeth when Macbeth talked
to her?

@ She hugged him.

- ——

es =

n09 She took him to the bedroom.
c. She slapped him,

7. Who wanted to be called ear

a, The king
® Macbeth
¢. Duncan

8. When Macbeth said "itas a
means
a. Itwas normal
@ 1twas irregular
c. It was perfect

night*, it

9. Who was the first man who noticed the king
was killed
@ Banquo
b. Macduff
¢.  Macbeth

10. People in the castle thought that the King was
killed by...
2. The prince
@ The guards

¢, The leader’s of King's€rmy

VOCABULARY

Fill In the spaces to complete the vocabulary

P b s

-

.

!
|
!
{
|
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Croated by Azgela Putricia Mendez Loon and Brayan Abexander
Castadieds Cardenas hased on the book "Machath® adapied by Brigit
Visey Editorial National Geographic.
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\ “MACBETH?” (ACT III) by wittiam

Shakespeare

Answer the questions according to the reading.

R e A A s e

1. Who became king of Scotland no

! a. Duncan

} b, Lenox

f (€ Macbeth

i

! 2. Who suspected that Macbethdid something

H bad?

% 3. Rosse /
¢ (B) Banguo '

é c. Seyton

]

t 3.  Why was Macbeth worried about?

, @ Because the witches told Banquo that he

: weuld be father of a line of kings.

3 b. Because Lady Macbeth wanted to marry

‘ ancther man,

, C. Because Seyton was trying to kill him,

}

E 4. First murderer and second murderegfire paid by

Macbeth to..,
3. Bulid a new castle

b. Organize a massacre in
government.

€)

€) Kill Banquo and his son

N~~~

5. Who has scaped from the

& Fleance
b. Banquo
¢ Macduff

A * A —— T

e e

- o e et

6. How is the relationship betwgén Macbeth and

his wife?
3. Quietly
b. Happily

@ Badly

/. Answer the questions according to this chapter:
T{TRUE), F (FALSE) or NI (NO INFORMATION)

a. Duncan was gonna ride far

b. Macbeth became thane

¢.  Witches told Banquo he will be
Lady Macbeth’s husband L \/

¢. Lady Macbeth hates Macbeth X
Macbeth did not lose the peace
of his mind L

f. Lady Macbeth really wanted to
Spend time with her husband

8. Lady Macbeth said "Onlya ____ man could lock
at something so terrible”
big
Brave
¢ Weird

9. Macbeth start
because

0 act in a strange way

8. He ws thinking about the snakes
b)) HoSaw Banquo's ghost
¢, His wife was angry with him

10. When Lady Mac
means
@ She fefembarrassed
b. She felt proud
¢. She felt worrled

sald “Shame on you®, she

11. Who refused

Macdu
b. Majgdm

¢. Macqueen

come to the dinner?

AN |

e e T T P ———
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VOCABULARY
3. Fill in the gaps

.

-2

S

AT

2, Find the synonyms for each word, match
as appropriate.

4. Tliness

b. Insane __
¢. Punished
d. Dare

e. Hostess

Be brave to
Sickness
Crazy
Guest
Penalty

OB

According to the reading, complete this short
paragraph with the last words(there is one that
is going to be left).

When Macbeth was in the dinner, he
went (3) ~ because he was
Banguo'’s ghost, he started to act
different and he told his (4)

that he has an (5) nd he

thought he will be (6) because
of the murder. —

3. Complete the sentences according to the
reading
8. Yes, my lord. They're at the palace

b. Before night __— something will

happen.
. You've ruined everything with your

Blood will have /.’thcy say.

Croated by Angels Patricia Mendez Loon and Brayan Alexander
Castafioda Cardenas based on the book “Macheth” adapied by Brigit
Viney Edorial Natiogal Geographic.
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; “VMACBETH” (ACT IV) by wittiam ¢. Macking
sz 5. What Lady Macduff thought about her husband

"3

Answer the questions according to this chapter: T
(TRUE), F (FALSE) or NI (NO INFORMATION)

1. The witches went to visit to Macbeth

2. Macbeth saw spigits when he was with tife
witches %

3. M d talk with the ghost he saw

4. Magluff was planning to kill Macbeth

5. Macdff left the castle because he thought
he would stay alive more time

Choose the correct answer

b.  Boy, son of Macduff
¢ Fleance, son of Banquo

2, What are the three wj
4. TotrickM

told to do?
h with their magic and bring

cave,
To meet Macbeth in the morning and bring
what they need for the mixture

¢ To tell Macheth he should tell the truth
about the things he made.

3. When Macbeth was
and he asked 10
said
a. You cannot drink the beverage

witches on the cave
the masters, the witches

¢ You cannot talk to

2. Macheth
X Macduff

-t -

a. She thought he was travelling
She thought he was dead
¢. She thought he was having a meeting

6. What happened to Macduff's family?
a, They were taken to England with Macbeth
@ They were killed by some men
¢. They were helped to move to another castle

VOCABULARY

1. Inscene ], when the witches name the word
“Hedgehod", they refer to
a. Aperson
An animal

©) Anani
%Asp'.nl

2. When Hecate said “Cool it with a monkey’s
blood”, it refers to
She thought the mix was great
. Monkey's blood is mandatory for the mix
@ She wants the mix get the temperature down

3. 1In scene I1, one of the spirits told Macbeth to be
lion-hearted, it means
Courageous
b. Noble

9( Innocent

4. Inscene I1, when Lady Macduf! talked about a
itor, it means

a. inessman

b. Alar

M

5. In scene three, the word “defeat " means
Lose
Win
¢ Compose

el

G, In scene three, the word “gathering”™ means

a. Support
® cCollect

,( Save

. The expression *Oh heaven, have pity on us” said
Malcom means
God help us
@ God have consideration with us
¢ Godsaveus
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“MACBETH?” (ACT V) by wiltian

Shakespeare

Answer the questions according to this chapter: T
(TRUE), F (FALSE) or NI (NO INFORMATICN)

1. Lady Macbeth is always awake 3 =

2. Lady Macbeth said she would tell therfith
about the things they did

3. The doctor said what he thinks about Lady
Macbeth

4. Macbeth's men are leaving him = Yo

5. At the end, Macbethfinally surrender

Choose the correct answer

1. What did the Scottish doctor and Lady’s

Macbeth about Lady Macbeth?
v@Shc got insane

. She had seen horrible things
@ She really immissed the king

2. Macbeth's title is
Important
Useless

¢. Recognized

3. Inscenel, Lady Macbeth w
a. Awake
® Asleep
c. Abandoned

4. The English mw by
@ Malcom

b. Macbeth
¢. Macduff

Yl

5. Who wanted to take revenge?~
@ Malcom, his uncleerid Macduff

b. Macbfwﬂ?&r\foctor and Macduff
¢. Ladymacheth, her server and the doctor
GRAMMAR

Complete the sentences with the appropriate
grammar (past, future).

1. He
troubles.

2. I don't care about Malcom because heg/

ring) an end to our country’s

3. ¢ death.
4. Ms (stay) in Dunsane
5 1 towar irnam, and
sudacifly the forest {begin)to move.
VOCABULARY

1. The word “armor™ means

2, A synonym for “horsemen" would be
a. Trainer for horseriders
@. Soldiers who help horseriders

@ Skilled horserider

3. In the statement “tell every soldier to cut
_gdewn a branch”, the word BRANCH means
4 A tree part

An army part

¢. A country part

4. Asynoaym for "battlefield”

Scene for playing to the battles game
n Beene of military combat

~ Scene for military people put up their
tents

Created by Asgela Patricia Mendez Loon and Reayan
Mevonder Casiafieda Cardeaas based an thve book "Machathy”™
adapted by Brigit Viney Editosial National Geographic.
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