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INTRODUCCTION

Taking into account the experience as English teachers in “Instituto
Sociocultural Americano” I. S. A, it was established that the present research project is
aimed to develop writing skills in students from institute who are in intermediate
English level and attendance semi-personalized classes every Saturdays, due to they
presented difficulties to express ideas, arguments and thoughts in a written language.
Based on that the project is emphasized on students’ writing production, with the main
idea of fostering students to write in English using different strategies in order to make

their writing production meaningful and interesting.

Regarding to the previously mentioned, it was necessary to create, design and
implement Writing Webquests as tool to foster students’ writing which allowed them to
follow an appropriate writing process, since there were included all writing stages.
Additionally, this technological tool offers students and teachers the opportunity to
interact with virtual resources involved in situations close to students’ context making

the teaching and learning process meaningful.

This study was guided by qualitative research approach, since this type of
research allowed to observe and analyze students’ attitudes and behaviors regarding to
the development of their writing process. All of this with the main objective to explore

and understand the problem in opened- ended way.

Firstly, the research project presents the statement of the problem to understand
in a deep way students’ writing difficulties. Then, we introduced the second chapter

with theoretical concepts that supported the development of the present project. In
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addition, this chapter presented the literature review which was based on national and

international studies about the use of Webquest.

The third chapter describes the context in which the project took place, the
participants, the type of research and also the data collection instruments used to
analyze the information gathered through the implementation. Coming next, it is
presented the fourth chapter where the design, the structure, and the implementation of
the writing Webquests are illustrated and described. We also present in the fifth chapter
the description of how Writing Webquests foster students™ writing production. Finally,
this project shows and evidences how the use of Writing Webquests foster student’s

writing production.
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CHAPTER 1

Statement of the Problem

Before, explaining the problem, we will present a brief description of the
context. Instituto Sociocultural Americano I. S. A is a private institute which offers
language courses through programs such as English, French and German. It also offers
school reinforcement for children or teenagers who have weaknesses or difficulties in
different subjects like English, math, science and Spanish among others. This institute is
focused on teaching English and providing different semi-personalized English courses
depending on the student’s age and level. Most of the students in this institute are
children and teenagers. This institute offers different facilities in service, schedule and
transportation since there are several groups depend on the level according to their
needs. This institute has a building which is located in Kennedy at the address Avenida

Americas 69c¢-27 in Marsella neighborhood.

This private institute has between 180 to 200 students approximately of different
social strata, although most of them are stratum 4. The majority of these students are
growing up with the support of their parents who want their children to learn English so
that they have good opportunities here in Colombia or abroad in the future. In the
economic context, these students do not have economic problems; they have the
necessary resources to get a good education. All these students study in private schools.
In the cultural aspect, students participate in different activities and extra courses in
their schools where they learn art, practice sport among others.The institute also offers
different activities on vocational courses where they take advantage of their free time to

9
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learn crafts and share time with their friends. English teachers of this institute also
include topics and issues of the world in which students can recognize the culture

around it.

The participants from this action research are in an intermediate English level
and they attend a semi-personalized English lesson group of six students, every
Saturday for three hours. The pre-test applied to this group of six students is about a
situation in where their role was as a travel agent; they had to sell a Colombia tourist
plan to convince a foreign person to choose Colombia to visit, so the writer has to write
three paragraphs describing why a foreign person should visit Colombia, they can write

about people, food, activities to do, hotels among others.

According to the pre-test applied to this group of six students to identify the
main issues that they could have in their writing production, we could recognize that
they had problems with their writing process; their writing papers showed poor and
meaningless production. In the next paragraphs, we show specific writing problems and

samples obtained during the pre-test. (See appendix G)

The first writing problem related with the use of language when students write in
English is word order, since more than 70% of students write the adjectives after the

noun, E,g

“colombia is a country very beautiful”, “there are many

places touristic”, “ you can go to monserrate, park

natural,” “you can find a place beautiful”.

(Taken from: Appendix G N° 6)

10
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A small number of students (20% percent) omit the subject in the sentences, E.g:

“if go to Cartagena can see the Beaches”.

(Taken from: Appendix G N° 2)

In addition half of them do not use correctly the conventions in written

language like capitalization, punctuation mark, among others E.qg:

“you want to have a great time come to colombia a

beautiful country with beautiful views nice people first

of all you will know a different cultures in the same

country.”

(Taken from: Appendix G N° 3)

The writings in 80% percent of students are not interesting since, they do not

include relevant information that invites the reader to continue reading. In the paragraph

below, it is noticed that the writer does not describe something interesting or new about
a country because in all the countries it is normal to find and visit restaurants, parks, and

museums among others.

Hello Mark, I am Angie and I working in a travel agent, you should
travel to colombia because is a country beautiful and is cheaper and you

find places to do activities, if you know colombia can visit restaurants,

parks, museums and can find natural resources.

(Taken from: Appendix G N° 4)
11
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It means that if a foreign person reads this information he or she could not find
something special to visit Colombia as those common things that are found in any

country. (See appendix G)

Another aspect that influences the problem in a great way is related to the
ability to manipulate sentences as 75% percent of their writings do not evidence a
logical sequence between ideas. Most of the ideas are disconnected and they omit many
details that could have highlighted a good writing. For example, in the next paragraph
the writer starts describing Colombian people as friendly, but the writer does not
continue the idea. He starts the second idea mentioning cities of Colombia when he did
not finish the first idea. There are not a lot of details describing the things that the writer
mentions; there is not extra information that includes something different to provide

interest in the reader. (See appendix G)

Additionally, there is a basic vocabulary which indicated that students do not
have enough vocabulary to fulfill a writing task. In the next paragraph, it is showed how
the vocabulary of the writer is limited. It means that the writer used simple words to
describe recommendations about visiting Colombia instead of including more words
that describe or give more information to the reader about recommendations in
Colombia. Additionally there is not a specific recommendation about something. (See

appendix G)

| recommend the best hotels in colombia, you can stay here during 6
months approxmate, and if you choose to travel to Colombia you will not
regret it will be the best experience that can have in a lot of time, this is the

best recommendation. Thank you”

(Taken from: Appendix G N° 4)
12
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Although these difficulties and problems related to student’s writing production
were identified through the pre-test, the pre-test did not show us the causes of the
problems in students’ writings. Nevertheless, we looked for the main causes through
some classroom observations and by asking their head teacher how this ability was
worked in class. Based on this, we identified that these difficulties are due to the fact
that there is not a great focus on developing this skill since the main purpose in this
level is that students speak English. Speaking ability is also worked a lot in this group
because one of the main goals of the institution is that students speak in English faster,
for this reason most of the activities developed inside the class are speaking activities.
However, they work on the others skills such as, listening, writing and reading, but not

with the same importance as speaking.

Additionally, their head teacher, in an informal conversation, mentions that
writing is a difficult skill to work inside the class because it takes a lot of time and even
more when she wants to work on all the stages of the process of writing. She sometimes
gives them a model in which students follow that model to write about a specific topic.
They sometimes read short texts about different topics and they write about what they
think of each reading. However, these activities are rarely worked on in class. For that
reason, this ability is not so well developed in class and neither outside the class, since
in this institute it is not mandatory that students do homework and also that teacher
evaluated and grade the students learning process, because the only grade that is
necessary is the exam to pass to other level or to continue in the same level, so writing

is not part of homework.

13
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Furthermore, another problem we identified through the needs analysis was
students’ motivation towards writing in which students showed that they do not like to
write in English. They expressed that, it is because they do not feel very well prepared
to write in English and they sometimes feel confused when they are writing in English,
although they mention that is important and that through writing they can learn more
vocabulary they are more interested in speaking the language. Here is an example of

one of the answers in which one student expressed the previously mentioned.

Need's analysis

Question 17.

Do you like writing in English?
Yes No.

Why?

Because sometimes | confuse with spanish and | do not write very well in
english and there always is not the teacher to ask and to correct but is

Taking into account the problems mentioned previously, we decided to work
this ability inside the class following the stages of the process of writing which are
divided in pre- while and post writing. All of this integrated in the writing Webquests
designed to develop this research project to help them in their process of this ability

working collaboratively to facilitate all the learning process.

The purpose statement

The purpose of this study is to analyze how the implementation of Webquest in

the EFL class fosters students writing production.

14
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Justification

Writing is sometimes difficult also in the first language due to the process or the
skills necessary for this. If people do not know how to write, it is going to be difficult to
understand the written language. The ideas, the message, the information or the purpose
could be misunderstood because of that. Moreover, there are different elements
involved in the writing process such as: vocabulary, words in a context, organization of
the ideas, coherence, and logic among others that allow understanding writing. It means
that students who are learning to write in English may develop not just writing, but also

others skills in the foreign language.

According to some observations that we made to this group to identify the
problem, specially the observation that was done during the development of the pre-test
in which they took more than half an hour to write two paragraphs and related to what
their head teacher told us about working this skill in the classroom. We identified that
writing is a difficult skill that takes a lot of time inside the class and, what is more
when teachers want to follow the writing process that include stages such as ; planning,
drafting, revising among others. It takes much more time that sometimes is not enough
in the classes and that’s why writing sometimes becomes homework. Therefore this
research project may help students in their writing process giving them time inside the
class, following a writing process that includes the stages of writing and some writing
techniques such as; taking notes and brainstorming. All of this integrated in a writing

Webquest designed to carry out an excellent writing process.

15
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In addition, the pre-test that was used to identify the problem showed that the
participants of this study have some difficulties to write in English in terms of
punctuation marks, coherence, creativity and logical sequence between paragraphs
among others. Due to this their writing production is not well developed and this could
affect their abilities to be able to communicate in the writing language. As it was stated
before, writing has different skills to be developed during the process more than
“connect words” for that reason this research project emerges with the need of
promoting these skills in EFL class in order to provide students strategies that facilitate

their communication in a written language.

Webquest is a tool that allows teachers to design different tasks and activities
in which all the resources come from the Internet. The task is broken in different
activities that allow learners to finish the final task and what is more, teachers can
structure a Webquest as they consider depending on what they want to work on with
their students. In this order of ideas this research project promotes the writing skills
making use of the Internet through authentic material in the development of each
Webquest including not just the writing skills but also reading, listening, speaking, as a
support in the process of writing, so this project would show how other skills could
contribute in the process of writing and how students use the Internet as a help to

improve their writing skill.

Additionally, this project could evidence how teachers can integrate technology
in their teaching to plan different classes to the traditional increasing interest in students
and in that way advance faster during the process of this ability. “Technology has made

it easier for Teachers to impart knowledge to the students and for students to acquire it”
16



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Sahakov (2014). In this sense this research project also would reflect how students can
use technology in their learning process being aware of the advantages and

disadvantages that this tool could have.

In addition, for future English teachers when they pass from the theory to the
practice implementing methods, tasks and strategies among others in which they help
their students to develop language skills using technology with academic purposes in
which they do not feel afraid of using it, but they have in mind how and why use it.
Finally this research project would contribute to the ELT community with advantages of
using the new tools that the current world offers us in the teaching and learning process

in which nowadays technology makes part of education.

Research Objective

General: To analyze how the use of Webquests help students in their writing

production.

Specifics:

1. To identify advantage and disadvantages of the use of Webquests designed to

help students in their writing production.

2. To explore student’s perceptions through the use of Webquests designed to

help students in their writing production.

Research Question: How does the implementation of Webquests in the EFL class

foster students writing production?

17
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CHAPTER 2

Theoretical Framework

In this chapter, we present the theoretical constructs that were examined to carry
out this research project. This literature review describes the first construct, Webquest,
as an inquiry- oriented activity where learners interact with resources on the Internet to
fulfill the task. The second construct is writing in EFT, it is as an integrated skill that
helps students to improve their learning process. Finally, the third construct is Task in
EFL,; taking into account that this study is to work on writing through Webquests in
which learners are encouraged to use the foreign language in real-life. We also illustrate
some previous research studies that are essential to explore similar methodologies and
strategies related to the present project in order to know the state of the art in the field of

EFL and the use of Webquests.

Literature Review

Webquests in EFL.

The present construct aims to define and contextualize the use of Webquest in
EFT based on what some experts have theorized about it. We offer the reader several
terms and points of view in order to clarify this theoretical construct. It also presents the
type of Webquest created to develop this research study and the structure used to the
design of Writing Webquest. This section ends with the reasons to use Webquest in

ELT, which are related to this research project.

18
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Nowadays, it is important to use new strategies, methodologies, and resources
that the current world offers us, to improve English Teaching and help students during
their learning process. In this case it was chosen the Webguests as the pedagogical
implementation in this research study, to improve writing production in which learners
use the Internet to develop a task through different activities with a specific

communicative purpose. Dodge (1995) states the following:

A Webqguest is described as an inquiry-based activity that involves students in
using web-based resources and tools to transform their learning into meaningful
understandings and real-world projects. Rather than spending substantial time using
search tools, most or all of the information used by learners is found on pre-selected
websites. Students can then focus on using web-based information to analyze,

synthesize, and evaluate information to address high-level questions. (Dodge 1995, p,

1)

Regarding the above quote, Webguests lead students to learn using technology in an
appropriate way where they use information from the Internet to transform it to meaningful
tasks with a specific purpose in an educational context. Webquest offers learners web-based
resources to guide their tasks with suitable activities. It also helps students to develop their tasks
step by step where they learn new concepts and at the same time they learn how to use the

Internet as a tool in their learning process.

Moreover, a Webquest is a help for learners in terms of optimizing time because
students do not spend a lot of time looking for information on the internet without a

guide since all the materials and resources that students need to develop each task are

19



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

pre-selected by the teacher. In this sense students will be focused on improving their

skills in the second language using all the elements inside the Webquest.

Dodge (1995) also states, that a “Webquest is an inquiry-oriented activity in
which some or all of the information that learners interact with comes from resources on
the internet”, It means that students have the opportunity of being the main protagonist
of their own learning, developing inquiry abilities, where students select, summarize

and adapt information from the Internet to develop a task.

In addition, March (2003) cooperator of Bernie Dodge in the creation, the
development, and the integration of the Webquest to the classrooms states what
Webquests really are in the educational field including all the aspects that they took
into account after discussing, debating, questioning and concretizing notions of a

Webquest critical attributes to conclude the next definition.

A WebQuest is a scaffolded learning structure that uses links to
essential resources on the World Wide Web and an authentic task to motivate
students’ investigation of a central, open-ended question, development of
individual expertise and participation in a final group process that attempts to
transform newly acquired information into a more sophisticated understanding.
The best WebQuests do this in a way that inspires students to see richer
thematic relationships, facilitate a contribution to the real world of learning and

reflect on their own metacognitive processes. March (2003, P. 42)

In relation to the scaffolded learning in the Webquests is relevant to mention that this
tool is not created and developed just to get a final product or result, there is a process in which

students follow some research activities using the Internet to participate in authentic tasks

20
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working collaboratively in order to enrich their knowledge and understanding about new

information in order to transform it in meaningful tasks related to the real world.

March (2003), also states that “a well-designed WebQuest combines research-
supported theories with effective use of the Internet to promote dependable instructional
practices”, p 45. Based on the previously statement about the use of internet in the
webquest to the present research study, the creation of writing Webquests in this study
is addressed to a series of activities with the objective of making the process reliable

where students learn to use the Internet as a help in the development of their tasks.

Similarly, the professor and doctor of science education from the University of
Valencia at Argentina Adell (2004) states that “ A Webquest is defined as a dynamic
activities, based on a constructivist learning and the teaching based on techniques of
group work by projects and in the investigation as basic activities of learning and

teaching”(p,1)

In the previous quote, the author mentions two elements that are considered
important to develop this research project. The first element is related to the
constructivist approach that is derived from Webquest, where learners construct their
own knowledge from their experiences and ideas.Additionally, the teacher is a guide in
the learning process who gives to their students tools that will help them to develop
argumentative, interpretive, critical and analytical thinking. All the previous
competences with the objective of developing their second language skills such as;
writing,listening, speaking and reading necessaries in the seond language learning

process.

21
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The second element of great usefulness in this research study is the design of
webguests which allows teachers to create webquests taking into account student’s
needs and styles. The role of the student is important to develop each task, since these
are conducted through a learning process in order to achieve a final task. In this sense
teachers have to be very demanding to design and select all the activities, resources and
materials that students need to carry out their tasks. Besides, teachers have to take into
account different aspects such as; age, genre, knowledge, level and technological
abilities, all of this with the purpose to advance during the development of the

Webquests.

Additionally, Webquests are not related just to the design and the activities
inside it, but also to the use and the process of implementation in an educational
context, where teachers set learning objectives throughout all the Webquest in order to
help students to achieve the main objective established for each task. Dudeney &
Hockly (2007) offer their own definition of Webquest in which they describe in a

detailed way what was mentioned above.

Webquests are mini- projects in which a large percentage of input and
material is supplied from the internet. Webguest can be teacher — made or
learner —made, depending on learning activity, teacher decides on. What makes
webgquest different from projects or simulations is the fairly rigid structure they
have involved over the years, and it is this structure — and the process of

implementing webquest in the classroom (Dudeney & Hockly 2007, p.54).

The development of language skills in each stage of the learning process is

necessary and although in Webquests are not mentioned one by one, some of them are
22
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worked and practiced in order to produce language effectively, and also it gives the
opportunity to encourage learners to use the target language by doing different tasks

where they are exposed to meaning rather than form.

The concept of Webquest has been studied and redefined in the educational
context where strategies and techniques of learning are involved inside the Webquest in
order to encourage students to use them to improve their learning process, and they are
also considered as a different resource of teaching in the classroom in which students
are the center of the class and they participate actively in the development of the

activities.

A “WebQuest” is a constructivist approach to learning.... Students not
only collate and organize information they’ve found on the web, they orient
their activities towards a specific goal they’ve been given, often associated with
one or more roles modeled on adult professions. Since students have to
participate in the elaboration of their learning strategies, the level of autonomy
and creative production they attain is increased. With the proper guidance and
“scaffolding” students can accomplish far more actual learning than in
traditional transmission-of-knowledge situations that so often leave them
wishing they were anywhere but in the classroom.( Benz 2001 cited in Dudeney

2003).

The above quote means that students are not going to repeat the same
information that they find on the Internet, since the tasks have a different purpose aimed
to produce and create something new related to a specific goal, in which they use their

learning strategies to transform this information in meaningful task, following a guide
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that allow learners advance through the development of activities in order to fulfil a real

task.

Types of Webquest.

Dodge (1995) suggests two types of Webquests that should be distinguished
from one another; Short Term Webquests and Longer Term Webquests. Regarding the
focus of the present study, it is necessary to identify these two types of Webquests in
order to mention that the current study is centered on the Short Term type taking into

account the following definitions presented by Dodge.

Short Term WebQuests.

According to Dodge (1995) the objective of a short term Webquest is knowledge
acquisition and integration, described as dimensions of thinking model. When students
finish a short term Webquest, they will have faced a significant amount of new
information in which they make sense of it. He also mentions that a short-term

Webquest is designed to be completed in one to three class periods.

Long Term WebQuests.

Dodge (1995) also states that in a Long Term Webquest, the instructional goal
is extending and refining knowledge. Learners analyze the knowledge and the
information in a deeper way transforming it, where they demonstrate an understanding
of the material by producing something that others can respond to. A longer term

Webquest is developed between one week and a month in a classroom setting.
24
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Bearing in mind the information above, the present research study is focused on
working with the short-term Webquest in which students acquire and integrate new
knowledge through a significant amount of information developing a thinking process
in a short period of time. However this does not mean that students are not going to
create something new or transform the new information as long-term Webquest
proposes, but the difference will be the analysis and the depth of the knowledge that is
not so strong in the design and development of the writing Webquests to develop this
study. Additionally, Dodge (1995) suggests that some activities may be assigned as

homework in a Short Term Webquest.

Structure of a Webquests.

The design and the use of Webquests has been studied and analyzed by some of
the authors mentioned before, in order to integrate real Webquests in the classrooms and
make effective instructional practices. Although the design and the use vary according
to students’ needs and styles, according to Dudeney, G (2003) there are four main
sections to create a Webquest presented below. In this part it is also presented the
conclusion section according to Dodge (1995). All of this with the objective of
contextualizing the use and the creation of the writing Webquests designed to develop

the current study.
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Sections of a Webquest according to Dudeney, G (2003) and Dodge (1995).

Author

Section

Description

Dudeney,G

(2003)

Introduction

This stage is normally used to introduce the overall theme of the
webquest. It involves giving background information on the topic
and, in the language learning context, often introduces key
vocabulary and concepts which learners will need to understand in
order to complete the tasks involved.

Dudeney,G
(2003)

Task

The section of the webqguest explains clearly and precisely what
the learners will have to do as they work their way through the
webquest. The task should obviously be highly motivating and
intrinsically interesting for the learners, and should be firmly
anchored in a real-life situation. This often involves the learners in
a certain amount of role-play within a given scenario.

Dudeney,G

(2003)

Process

It guides the learners through a set of activities and research tasks,
using a set of pre-defined resources. These resources are
predominately web-based, and are usually presented in clickable
form within the task. It will usually have one (or sometimes
several) “products” which the learners are expected to present at
the end.

Dudeney,G
(2003)

Evaluation

This section can involve learners in self-evaluation, comparing and
contrasting what they have produced with other learners and giving
feedback on what they feel they have learnt, achieved, etc. It will
also involve teacher evaluation of the same, and good Webquests
will give guidance to the teacher for this particular part of the
process.

Dodge (1995)

Conclusion

Brings closure to the quest, reminds the learners about what
they've learned, and perhaps encourages them to extend the
experience into other domains.
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Reasons to use Webquests in ELT.

Barba (2002) cited in Adell (2004) states that “Webquests have become one of
the most effective methodologies for incorporating Internet as an educational tool for all
levels and for all subjects”. In relation to the present study, it means that the Writing
Webquests were designed thinking in the best methodology that included authentic
material in order to foster students to write in English and promote this skill, through a
series of activities. March (1998) describes the main reasons to use Webquest in the
classroom divided in four contributions presented below in order to support the use of

Webquests in this research project.

Students’ Motivation and Authenticity.

According to March (1998) some of the means to motivate students to learn are:
the use of authentic tasks, in which students are asked to understand, hypothesize, or
problem-solve an issue that confronts the real world; the use of real resources such as;
newspapers, magazines, articles among others in order for students to build an answer
using their cognitive abilities working collaboratively, since there is not an answer on
the Internet, neither there is not the opportunity for students to present their works to
real people for feedback and evaluation. Finally the use of authentic assessment
motivates students to do their best, since their effort could be recognized for others, in

this case by teachers and classmates.

Developing Thinking Skills.
March (1998) states the reasons why Webquests develop thinking skills; due to

students are forced to transform information into something else such as: a cluster that
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maps out the main issues, a comparison, a hypothesis, a solution, etc to produce new
answers. Webquests use scaffolding or prompting which facilitate more advanced
thinking. Students build new schema that will be refined when students encounter the

topic again in the future.

Cooperative learning.

March (1998) describes the cooperative learning in the Webquests, since it gives the
opportunity to the learners to work in small groups in which they take roles to develop a
task or give a solution to a problem proposed by the Webquest, in this way the
motivation is promoted. Students develop knowledge that is appreciated by their
classmates and students become more aware about how their individual work influences

the group’s final product.

Process and Access.

March (1998) states that in the Webqguests one important factor is how teachers
relate the technology-based activity to other learning activities, it is important to link it
to previous activities. The Webquests are the beginning to the students use the Web for
learning. It means they learn how to use it as a help to develop their tasks and finally
students internalize many of the cognitive strategies build into the Webquests so that

students direct and guide their own studies and findings.

The above reasons presented by March (1998) were useful to support why
Webquests were chosen as the pedagogical implementation with the purpose of helping
students to improve their writing production in this research project in different aspects
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such as: the authentic material in which students were exposed to develop their tasks,
the cooperative learning where they worked with their classmates doing the activities,
and the assessment where they had the opportunity to evaluate their own work with an

evaluation rubric among others.

Writing in ELF.

This second construct of this research project supports theoretically the
importance and the need of writing in the English learning process, and at the same time
its importance in the population of this study. It describes the main difficulties in the
learning of writing in English, which were found in this study. It also presents the five
sub skills criteria necessary for writing which were useful to design the evaluation
rubric for this research study, and it illustrates the process approach to writing
composition. This construct describes also the collaborative writing that was involved
during the implementation of this research study and the use of the computer in the
process of writing. This section ends with the stages of writing that were integrated in

the writing Webquests to develop this research project.

Many definitions point out that writing is not really necessary to learn the second
language, because firstly the language is acquired in spoken way, before people learn to
read and write, and it was not necessary to communicate (Harmer, 2004).1n
concordance with the previously statement about writing definition, it is necessary to
emphasize its importance in the learning of the English as a second language. According
to Lombana (2009) “Most human beings have an innate ability to acquire the language

while writing need to be learnt”. (p.45).It means that writing needs a different process
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where resources, materials and ways of teaching are fundamental to develop writing

skills instead of acquiring it.

Septiani (2014) states that “Through writing, people can express their ideas,
experiences, thoughts, and feelings. Moreover, through writing, people can
communicate over long distance and period” (p,13). It means that if people do not know
how to write, it might be difficult to understand them in a written language. The ideas,
the message, the information or the purpose could be misunderstood because of that.
Therefore it is important for English learners to develop writing skills in a second

language by learning how to communicate in another language through written texts.

There are different elements involved in the writing process such as: vocabulary,

words in a context, organization of ideas and coherence, among others. In this sense

students could develop not just writing, but also other abilities in the second language.
In order to deepen into the theme it is necessary to explain other attributes of the ability
of writing. In the next paragraph; Lombana (2009) mentions why writing has been seen

as an integrated skill.

....... writing becomes the means by which students will learn vocabulary,
grammatical forms and will carry out a series of other activities that involve the
speaking, listening and reading skills. This is, writing is an important tool in the
classroom for consolidation learning in other skill areas as well as knowledge of

different subjects. ( Lombana, p. 45).

Regarding the present study, it is important to take into account Lombana’s

statement as writing is considered a supporting skill, because it helps students to
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develop and improve other linguistics skills through the development of different
activities that contribute in the learning process of writing. It also helps teachers to plan
effective classes integrating others skills to encourage students to write in a second

language.

Flower & Hayes, (1980) state that “Writing is a uniquely individual undertaking
and the same individual may use different methods to express him or herself” (p, 2).
Related to this, all humans have specific characteristics that identify us, like the way to
speak or write. Although writing has certain grammatical rules and a fixed structure, it
is also important to offer students the opportunity to explore different styles and
strategies of writing with which they feel comfortable and motivated to use them when

they start to write.

Motivation in this research project plays an important role because learners of
foreign language usually when starting their English learner process.They do not like to
express their ideas in writing way, since they may be feel unconfortable or they think
that they do no have interesthing things to write. For that reason it is important to
recognize that each student has different ways to express ideas, opinions, statements or
thoughts and the teacher should help students to look for the way in which they feel
confortable to express their ideas in a written way using different strategies. It is also
important to create a good enviroment in which the learner can interact without feeling

afraid of making mistakes.

Writing diffculties.
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According to Harmer (2004) the nuts and the bolts of the writing skill are its
mechanical components such as: handwriting, punctuation, spelling, the construction of
sentences and paragraphs. These nuts and bolts make the big difference between L1
and English. For this reason, they need some stages to write in English, so this is the
challenge for students and teachers alike. Moreover Silva (1993) suggests that second
language is usually different from the first language strategically, rhetorically and

linguistically and those differences influence L2.

Broughton, Brumfit, Flavell, Hill and Pincas (2003) point out four main
problems related to English. These are: mechanical problems with the script of English,
problems of accuracy of English grammar and lexis problems related to the style of
writing to the demands of a particular situation, problems of developing ease and
comfort in expressing what needs to be said. They also mention that these problems
should be considered to enable students to produce fluent, accurate, and appropriate
written English. Additionally, Clementson (2005) cited in Bilal (2013) affirms the

following:

Students at advanced level or intermediate level feel difficulties in developing
coherent sentences and knitting them in a larger text. At this stage, students also
face problems in developing formal or informal piece of writing. Writing skills
also accompany many other skills which facilitate the learners to construct their

writing. (p, 239).

Regarding to students’ writing difficulties mentioned above, one of the most
difficult things for students to connect and develop the ideas to make their writing so

coherent and interesting for reader since they include information without analyzing if it
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is relevant or not, and also with a lot of loose ideas. Based on this, it is evidenced that
writing is a skill that needs to be supported by stages, strategies and also by the others

language skills.

Five Skills Necessary for Writing.

Heaton (1998) presents five skills necessary for writing. These skills were
chosen with the main objective of contextualizing the reader about the skills taken into
account to create tasks and activities in order to promote these skills during the
development of this research project. It is also important to mention these skills since it
allowed us to create an evaluation rubric focused on writing production to assess

students’ writing and give them feedback (See appendix 1).

1. Language use: the ability to write correct and appropriate sentences.

2. Mechanical skills: the ability to use correctly those conventions peculiar to the

written language.

3. Treatment of content: the ability to think creatively and develop thoughts,

excluding all irrelevant information.

4. Stylistic skills: the ability to manipulate sentences and paragraphs, and use

language effectively.

5. Judgment skills: the ability to write in appropriate manner for a particular
purpose with a particular audience in mind together with an ability to select,

organize and order relevant information.
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The development of these skills influences the student’s writing production, since
during this learning process the students are more aware about how to write a text
taking into account different writing's characteristics such as: punctuation marks, order,
logical and coherent paragraphs. Also students learn how to use the written language in
context where the way of writing can change depending on the topic. Additionally it
helps teachers to contextualize their classes using authentic material close to real

situations that occur around them.

The Process Approach to Writing Composition.

According to Neupane (2014), teaching writing is sometimes difficult for
teachers because it takes a long time in the classroom and there are many students per
classroom to check their writings. For this reason, writing tasks are usually made or
finished outside the classroom as homework, and most of the time evaluated in the first
time. In addition, when students write at home, there is not an assurance about their
composition and their process since sometimes the student is not the author, just the
person that copies from a translator or from another person. All these perceptions and
difficulties in teaching writing have been considered, and now new strategies and

approaches have arisen to solve and improve teaching writing.

According to Brown (2001) the recognition of the compositional nature of
writing has changed the face of writing classes. Half century ago, writing teachers were
concerned with the final product instead of the process of writing. In this sense writing
was not very well developed in class and there was not a concern about the process and

the instruction of writing however, this has changed and now writing is named the
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Process Approach to Writing Instruction. It means now the pedagogy and the way of
teaching writing is focused on a process where students start to develop their abilities
with methodologies and strategies that teachers provide in order to help them during the

writing process.

Regarding to writing process no writing as product, the process approach to
writing has been implemented since the late 1970s. Although there is no evidence about
its significant effect on student writing skill, there are some reports about the positive
changes in students’ writing performance. The NAEP 1996 Trends in Writing (U.S

Department of Education, 1996) report cited in Williams (2003) concluded, in fact, that:

The process approach to writing in which planning, writing and revision
through several drafts are practiced, give students the opportunity to write more
and to employ editing strategies, which in turn affords them the opportunity to

improve their mastery of...... writing conventions. (p, 64).

Taking into account this paragraph, writing cannot be seen and evaluated as a
result since it involves a process in which students are acquiring new strategies to
improve their writing composition.Students need the opportunity to make changes and
correct their mistakes to improve their writings, so students tend not to make the same

mistakes and correct themselves.

Brown (2001) presents the following process approaches to writing adapted from
Shih (1986). These steps were used to describe the process of teaching writing and

illustrating strategies to help students to learn how to write in English. These strategies
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help to guide the present study and carry out an appropriate process of learning and

teaching writing during the development of this study.

Focus on the process of writing that leads to the final written product.

Help writers to understand their own composing process.

Help them to build repertoires of strategies for prewriting, drafting, and

rewriting.

give students time to write and rewrite.

place central importance on the process of revision.

let students discover what they want to say as they write.

give students feedback throughout the composing process (not just on the final

product) as they attempt to bring their expression closer and closer to intention.

encourage feedback from both the instructor and peers.

Include individual conferences between teacher and student during the process

of composition.

It is important to take into account these process approaches to writing in this

research study since it focuses on the process of writing to lead to the final written

product. In this sense, this study is also emphasized on a process where students

develop writing skills to improve their writing production and not just in the result.

These approaches are a help to be more aware of the teacher's role during the
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development of this study because it offers a series of ideas in relation to how the

teacher leads students during the process to complete the writing task.

In addition, Brown (2001) describes the role of the teacher in the process of writing
as a facilitator. A teacher offers guidance in helping students to engage in the thinking
process of composing with a spirit of respect where teachers must not impose their
thoughts on student’s writing. It means teachers should not involve their interests,
thoughts and what they want students to write because their role has changed and now
teachers let them create their own writing composition, with their own ideas, without

affecting their process.

In this order of ideas, it is also important to mention the need of evaluating
students’ writing, but also their process where they gradually show their progress in
terms of improvement. On the other hand, an appropriate way to evaluate students’
writing is through a criteria with some aspects in terms of content, organization,
mechanics among others where teachers consider these aspects to grade in a more
complete way and sometimes give it to students to let them know how their writing was

in a more detailed way, all of this to help them to improve their writing composition.

Stages in the Process of Writing.

Regarding the focus of this research project, in which students develop writing
skills through a writing process to improve their writing in a second language, it is
necessary to illustrate the stages of a process of writing in order to contextualize the

writing Webquests that were created as the pedagogical implementation in this study
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following some of these stages. According to Williams (2003) there are several stages
presented below to develop a writing task, although not each task follows all the stages

there is the opportunity for the writers to compose their task.
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FKEWKITING
Generating ideas,
strategies, and
information for a given
writing task .
FUELISHING FLANNING
Reflecting on the
Sharing your finished material produced during
text with its intended prewriting to develop a
audience. plan to achieve the aim
of the paper.

e THE STAGES OF  #z4ome
Focusing on sentence- WR[TIN G

level concerns, such as N : 2 Moments during pausing
pumtuaﬂon' sentence A( ¢ (’faflfy fo Wf//mm} (20()5) when you read what you've
length, spelling agreement written and compare it to
of subjects. your plan.
REVISING DRAFTING
Literally re “re-seeing” Producing words on a
the text with the goal of computer or on paper
making large-scale that match (more or
changes so that the text less) the initial plan for
and plan match. the work .

Image create by Julieth Ramirez on February 16, 2016

Regarding the above, these stages are essential in the present research project
since most of these stages were integrated in the writing Webquests with the objective
of offering learners the possibility to make effective their writing and improve their

writing production. Some of these stages are not explicitly found on these writing
39



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Webquest, however, this does not mean that students do not follow these stages for
example; pausing and reading where most of the writers do these stages to make

changes and ensure their purposes.

Using the Computer in Writing.

The new strategies and methodologies of teaching using technology are related
to the teaching of writing as a useful tool to help students to improve their writing. In
this sense using computers to teach writing is a good way to engage students in the
writing tasks and also for them to improve their writings using the facilities that

computers provide to help them during their process.

Students should be encouraged to use a computer for all their writing,
including drafts for several reasons: people can type faster than they can write
by hand, and the work is easier to read, people read more intelligently and
efficiently when they have a typed paper rather than one written by hand.

(Williams, 2003, p 106).

Harmer (2007) describes some good reasons to use computer in writing; it
removes problems of poor handwriting, it allows editing the text at great speed and
easily, it helps to correct spelling mistakes, it can be more noticeable to students when
they are working in groups, and it helps to promote the participation of all the learners
among others. It means that the use of computer makes more effective the improvement

of students’ writing more than a piece of paper.
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According to Clark & Bamberg (2003) computers and word processing will
facilitate substantive revision only if students view revision as a process of shaping the
text in terms of purpose and audience. In this sense, the computer could help students
however the process of writing in which it is important revising has to be developed for
students to makes their writings coherent and understandable with a specific purpose.

Additionally, Hyland (2003) affirms that Word processors provide composing
environments which facilitate writing by making drafting, revising, and editing much
easier and quicker. Regarding this study in which students have the possibility to use the
computer to write, it is important to mention that students used papers to write their first
draft and exchanged their writings with their classmates for revising and after that, they
used the computers to edit and publish them. In this way, the computers were a help

during the development of this pedagogical implementation.

Collaborative Writing.

Williams (2003) states that “the cooperation required in group activities appears
to lead students to work harder and to discover more than they do when they perform
tasks on an individual, competitive basis”, (p.123). He also suggests that in a work
group, students that are strongly motivated to work encourage those students that do not
feel motivated. Moreover, he mentions that writing is a social interaction between
writers and readers, where they have opportunities to talk about their writings and in

this way they will improve them.

Moreover, Harmer (2004) affirms that students learn from each other when they

write collaboratively because they have the opportunity to access to their classmate’s
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mind and knowledge. It also allows students to develop their tasks with a sense of
shared goals, where at the end of the task they share their results whether good or bad
instead of keeping them for themselves individually, so they know their responsibility

about what they produce.

Additionally, Harmer (2007) also suggests that writing as a cooperative activity
offers benefits to those who are involved since students generate ideas more lively when
they work with another person than individually. The stages of reviewing and
evaluation are improved because there are two or more students working on it, students

can feel more motivated not just in the writing but in a communicative activity.

The previous theoretical supports helped to carry out this research project in
different phases, in the research question, instructional design, design of the writing
Webquest and the implemenatation taking into account these author's theories since it
allowed to direct this research project towards positive results that will help a specific

population.

Task in English Language Learning.

The third construct chosen in this research project as the means to work writing
through Webquests is task in English language learning. One of the most significant
ways to learn English is through the use of the target language in real life situations and
with the need to talk in a foreign language. There are different activities, exercises,
homework to practice and learn the second language, but these are more useful to
reinforce the concepts learnt in class. In this sense we refer to the definition of task

which involves the learner to use the foreign language in the real-life where their
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learning process will go further. There are different authors who mention the concept,

so we will take the most important concepts.

According to Nunan (1989) cited in Richards & Rodgers (2001). “Tasks are a
pieces of classroom work which involves learners in comprehending, manipulating,
producing or interacting in the target language while their attention is principally
focused on meaning rather than form”. (p.10). All of this to achieve an outcome. This
definition shows us the importance of learning a second language using tasks in the way
how the second language is used with different purposes. It means different
circumstances in which learners are able to play with the language to communicate and

understand English speakers.

Richards, Platt, and Weber (1985) cited in Ellis (2003) define task as: “an
activity or action which is carried out as the result of processing or understanding
language”. (p.4). Related to this definition the language is not a matter of learning
structures, rules, vocabulary, but rather how the learners are appropriating the language
acquired to have a better comprehension about how a foreign language works in order

to use the new language inside and outside the classroom.

One of the main characteristics that some authors present with the definition of
task is the accomplishment of the goals that is fundamental during the development of
the different tasks to know and identify what is the learner's process. “A task is a work
plan that requires learners to process language pragmatically in order to achieve an
outcome that can be evaluated in terms of whether the correct or appropriate

propositional content has been conveyed” (Ellis 2003, p.15).Additionally these tasks are
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not planned just to evaluate student’s process, but also to identify their strengths and

weaknesses.

A task cannot be confused with simple activities where learners complete
exercises, repeat structures, or memorize vocabulary since learning a second language
involves different process of learning in which learners are exposed to the new language
in situations of the real-life to encourage them to use the new language. One of the most

complete definitions about task is presented below by Skehan (1998) as an activity in

which:

1. Meaning is primary.

2. Learners are not given other people’s meaning to regurgitate.
3. There is some sort of relationship to real world activities.

4. Task completion has some sort of priority.

5. The assessment of the task in terms of outcome.

This definition show us the most important aspects that we should have to take
into account when designing or searching a task for our learners in order to achieve the
targets set. Additionally, this definition plays an important part due to the fact that
learners must convey their own meaning, so it is one of the differences between a
common activity in a classroom and a task. In the third aspect the activities are related
to the real-world, in this sense they will feel motivation to use the target language

outside the classroom because they will know when to use it. In the fourth aspect, the
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author refers to the importance of finishing the task. This with the purpose of

identifying what students learnt and finally the assessment to know the results.

Branden (2006) states that “a task is an activity in which a person engages in
order to attain an objective, and which necessitates the use of language”.(p.4) He
describes this definition as a means to achieve the objectives that the learners have,
where they interact with others people in situations of the real-life producing input
through the language. This definition shows the importance of planning tasks in terms
of need in which learners should respond to a particular situation with the need of

conveying meaning.

To sum up, the definition of task based on these authors is focused on the use of
the language through real-situations, where students have the opportunity to interact
with people producing and comprehending the new language in which they are exposed
on meaning rather than form with specific objectives that must be achieved to evaluate
them in terms of outcome. All of this to help students to understand the foreign
language and to involve them in contexts that allow them to communicate in another

language.

The definitions of the three constructs described in this section were taken into
account to plan different tasks in each writing Webquests, in which the participants of
this study were involved in real life situations with different roles such as: travel agents,
juries, leaders, journalists. They had to find a solution to a specific problem, or perform a
role to present a written text, as a result of the development of each Webquests. These

tasks provided the opportunity to interact with their classmates to facilitate
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comprehension and communication in a foreign language. Moreover, they were exposed
to authentic material in which they explored resources from the Internet in a real context
to develop each task with the purpose of helping them to communicate in a written way

achieving the objectives established in each Webquest.

State of the Art

Focusing on the objective of this research that was analyzed how the use of
Webquests improve students’ writing production in English as a foreign language, we
reviewed key aspects of the present project in previous national and international studies
to get acquaintance with the most recent knowledge about the constructs and then be

able to compare the results.

The development of new technological processes has changed the way how
students and teachers interact inside or outside the classroom. In that way, some
teachers use Webquests as a pedagogical tool to improve their teaching performance
and help students in their learning process in all the subjects. Webguests has been
explored and implemented in language teaching with different language skills to

analyze some important issues around it.

Coming next, there is a description of eight studies with their findings,
conclusions and contributions to the present project, which were developed to analyze
and identify different aspects such as: writing and reading skills, attitudes, effects,
motivation and improvements through the use of Webquests. These studies are national

and international most of them focused on writing. However, there are some others that
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although are not focused on writing they have a strong relation to the present research
study. Most of these studies point out improvements and positive aspects with the use of

Webquests in some areas of English as a foreign language.

In the international context, there is a study from Egypt conducted by Farouk
(2013). She designed a Webquests program focused on writing to find out the effect of
this program and the student’s attitudes towards writing using Webquests and to
develop student’s writing skills. She describes writing skill as one of the most difficult
skills to master, since it involves others subskills related to grammar, punctuation,

vocabulary, spelling and mechanics in order to write appropriately using clear language.

Farouk (2013) presents and describes in a detailed way five categories related to
writing skills that were aimed to develop students’ performance in writing in terms of:
content, grammar, vocabulary, organization, and mechanics of writing. This description
is related to the present project since during the implementation was taking into account
most of this categories to create the evaluation rubric, which was useful to assess
students’ writing process and also to develop these writing skills. She also structured the
Webquests as it was done in this study with the five components of a Webquests which
are: introduction, task, process, evaluation and conclusion. Additionally she included
the writing’s stages in each Webquests pre, while and post writing through different

activities to follow a writing process.

Furthermore, she integrated other stages in the writing stages such as: drafting
and revision. This study has a lot of in common with the present study because she

designed the Webquests including many aspects previously mentioned that were also
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included in the writing Webquests implemented to develop the present research project,
in contrast she implemented more Webquests and she integrated Content Based
Learning with subjects as: science, social studies and language arts in English while this
project is focused in English teaching including interesting topics for students. This
study was useful in the present project because it was a guide to clarify doubts and as a

model to create the writing Webquests for this project.

The second international study was developed in Saudi Arabia by Alshumaimeri
and Bamanger (2013). This study was conducted to find out significant differences
between students who used Webquest writing instruction and those who took traditional
instruction. It was carried out with a group of 14 Saudi male students at university in
Saudi Arabia. The participants of this study were randomly assigned into two groups;
one as the control group and the other as the experimental group. The experimental
group was given writing Webquest instruction and the control group was given

traditional writing instruction.

In this study the researchers designed one writing Webquest that was developed
in five weeks with all the components of a Webguest about a specific topic. They used
the same instruments in both groups to analyze data. They also applied the same test at
the beginning and at the end of the implementation with the two groups to identify the
difference between the two groups. The results showed that the students in the
experimental group who used Webquests writing instruction had better scores in
comparison to the control group that was taught using traditional writing instruction in
class. They also designed writing Webquests as it was done in this research. In contrast,

their research method was experimental, while this study is an action research.
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Moreover, they strongly recommend writing Webquests instruction to improve

students’ writing skills and to motivate students to learn.

The third international study is from Taiwan developed by Chuo (2007). This
study was conducted with students from a college of foreign languages in southern
Taiwan who were divided randomly in two groups. One group received traditional
classroom writing instruction and the other group the Webquests writing instruction.
The results of this study were positive since participants who used Webquests improved
their writing performance more than the students who were taught traditional writing
class. In addition, students had a positive perception about the Webquests writing

instruction and the use of web resources.

According to the results she suggests the integration of web resources into EFL
writing instruction using the Webquests model because it is effective for enhancing
students' writing and because students have a positive learning experience. This study is
related to the present study because the researcher was focused on writing as this,
although she analyzed other variables such as; apprehension and perception she

concluded the improvements in writing performance with the use of Webquests.

The fourth international study is conducted by Kocoglu (2010) Turkey with
students of ELT between 18 and 19 years old who were divided into two groups:
experimental and control group.Both developed reading and writing tasks based on the
same topics, butthe learning environment was different for each group. The
experimental group used Webquests, while the control group developed the activities in

a traditional class with their teacher. This study had as main objective to compare the
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effects of Webquests on EFL university students’ reading and writing performance. The
results of this study showed that the use of Webquests in EFL reading instructions
improve reading comprehension but did not show improvements in their writing skills.
The students from experimental group obtained the same score in the pre writing —test
as in the Post- test. Additionally the scores did not have great differences in comparison

with the control group.

Kocoglu (2010) mentions that the results previously mentioned were influenced
by many aspects.The most relevant was that students in both groups had limited
vocabulary and structure to write a complete paper about the specific topics. In spite of
this, the results were positive in reading comprehension and vocabulary. In addition, she
suggests that “EFL/ESL teachers might be encouraged to integrate Webquests in their
reading instruction to supplement vocabulary and reading performance of their students
p 4”. These conclusions showed that although there were not improvements in writing
skill, students could acquire more vocabulary and improve their reading comprehension

through Webquests.

Finally, the last international study is from Emirates developed by Dowling
(2010). He found in the Webquests and in the electronics journals project the way to
improve and cultivate writing skills. This study was carried out in Sharjah Higher
Colleges, and its main objective was to discuss different approaches to writing. In this
paper the researcher described two limitations that he found to develop the project; the
first one was the weak linguistic knowledge of the second language by the participants,

and the second aspect was the poor process-writing skills.

50



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

In spite of the limitations, the findings of the study were satisfactory, since the
researcher achieved that students felt more motivated to write in English instead of
being forced to write, it was also demonstrated that most of the students improved
spelling, vocabulary in context and punctuation marks among others with the use of
Webquests and electronic journals. This study contributes to the present project since it
showed that the Webquests are not just effective tools to improve writing skill, but they

also help students to increase their motivation towards writing.

In the national context, Jimenez (2009) carried out her study with the main
objective of analyzing if critical reading skill could be improved with the use of
Webquests. The results of this study showed that students improved their critical
reading through the use of Webquests because students move from the literal type of
reading to the inferential, when they give opinions, identify facts, give reasons or argue
and contrast information developing a Webquests and in this way students can develop
their critical reading skills. This study is related to the present study because it is
focused on reading and although the present project is focused on writing, most of the
Webquests created to develop this project had reading activities where students had to

show their reading comprehension to achieve the final task.

Following the national context, there is a study from Boada (2010). The main
objective of this study was to describe the impact of the Webquests as a strategy for
scaffolding higher order thinking in EFL students. In this study the participants had the
opportunity to develop abilities such as: synthesizing, analyzing, reasoning,
comprehending, applying and evaluating information from the Internet. This study is

related with the present project in terms of the methodology since students had to
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develop those kind of skills like summarize, analyze among others to present at the end

their final writing.

Boada (2010) also describes in his study the scaffolding process in which the
importance is to allow students to complete the task through facilitative tools where the
tasks can be broken in small parts. The collaborative work is a main characteristic since
students share the same goal and work helping each other to achieve the main objective.
Moreover he mentions the importance of authentic material and the contact with the
language in real life. That is why a useful material can be the Internet, but it depends on

its appropriate use.

The results of this project were positive in terms of the use of Webquests as a
good strategy for scaffolding and promoting collaborative learning and as a tool to
improve English level. This study has some similarities to the current project in relation
to the scaffolding process since it is the way how the writing Webquests were created
for this project. Tasks were broken in small units and we took into account some of the
characteristics that he mentions to include in the writing Webquests that were designed

to develop this research study.

The next national study was conducted by Grisales and Mora (2011).They used
Webquests as a learning strategy to practice, improve, and develop communicative
competences in English. The main objective was to document the reactions and
perceptions of students towards the use of Webquests in the English classroom and their
second objective was to determine the impact of this pedagogical tool establishing the

students’ level of communicative competence in English.
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The results in this study were positive in relation to student’s writing
performance. They mention that the writing input that students received through
different linguistic resources was the main reason for students having good results. They
also suggest that students can improve their writing production when they are exposed
to the target language looking for information on the Internet and with the necessity of
reading using skimming and scanning strategies. Although, there are many differences
with the present project. It was found in this project that they integrated all the skills to
improve communicative competences, especially writing that was the skill that was
evaluated through the tests. In this way this is the relation to the present study because
the four skills were integrated in the writing Webguests implemented to develop this
research project. It was also found a strong connection with reading skill in which the
participants of this study had to use these strategies by authors mentioned in their
project to develop their activities making sense of the resources provided by the

teachers in the writing Webquests.

In conclusion, the state of the art regarding the use of Webquests nationally is
very limited since there are very few studies that explore it. Additionally, there are not
studies focused on writing with the use of Webquests in contrast to the international
context in where five studies with different aspects regarding the use of Webquests in

relation to the writing skill were found.
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CHAPTER 3

Research Design

This chapter aims at describing the methodological procedures that were used
during the implementation of this research project. First, it is explained the type of
research which comprises the research paradigm, in this case, qualitative research the
research approach focused on action research. Second, this chapter describes the setting
where this study took place and the participants. Next, it presents the instruments which
were used and analyzed and after that implementation of this research and the
triangulation process. All of this in connection with the objectives of the present project

and the research question.

Type of study

The present study was focused on a specific research paradigm and approach.
The research purpose was to analyze how Webquests helps students in their writing
production in English as a foreign language, in this sense, the paradigm used was
qualitative research, and the research approach was action research. In this order of
ideas we will explain below some authors’ concepts in order to argue the selection of

these in concordance with this research project.

Research paradigm

The current study addressed qualitative research because one of the main
characteristics in this paradigm is to observe and analyze everything that occurs during
the implementation of a research study. As Johnson and Christensen (2004) mentioned,
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one of the major objectives of this research paradigm is to explore and observe. For this
reason it is coherent with this study as it allowed us to observe and explore the use of
writing Webquests in EFL class in order to analyze the impact of the pedagogical

implementation planned to solve the problem previously described.

The qualitative research is appropriated for this research project also because
“the researcher has the opportunity to study a phenomenon in an open-ended way”
(Johnson and Christensen 2004, p 36). This means that this type of research is flexible
and variable depending on different aspects such as: the conditions of the participants,
age, genre, and values among others. Thus, these variations in terms of qualitative
research did not affect the results during the development of this research project. It is
also important to mention that human situations, experiences and behavior did not
influence in the negative way to this research project since these provided more to

analyze in order to answer the research question.

According to Creswell (2012) a qualitative research is a process in which the
researcher engages in the research environment and has the opportunity to learn more
from the participants and in this way address the research problem. Hence, It was useful
in this research project because the researchers knew students’ behaviors, attitudes and
points of view about the different topics in each writing Webquest through the

implementation in order to understand the phenomenon.

This research study was conducted following the qualitative research
characteristics in which we explored the use of Webquests in students’ writing

production in English as a foreign language following the process approach to teach
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writing and considering the objectives established for the present research project. In
this sense qualitative research allowed us to observe, interpret and analyze relevant
information not just about cognitive writing process, but also about students’ values,

opinions, and thoughts and so on.

Creswell (2008) also states that in qualitative research the researcher gets
information to learn from the participants. This information is collected through
protocols that are the instruments such as: interviews, observations, pictures among
others. Those instruments are used to record data as the study proceeds. Students are
involved in the research who provide relevant information to the study. The words or
pictures are analyzed rather than numbers or statistics to answer the research question
and to report and describe the findings of the study. Moreover, this analysis can include
an interpretation of the data or a reflection about the findings and the significance of the

data in relation to the study.

The present study followed a qualitative research because its main objective
was analyzing how the use of Webquests fosters student’s writing production applying
different data collection instruments designed by the researchers, for example
questionnaires that included open-ended questions for students after each
implementation, field notes made by the researcher-observer during each
implementation of the Webquests among others. All of these instruments were analyzed
and interpreted to report and describe the findings through some categories which

allowed us to present the significance of the results of the present study.
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Research Approach

This project follows the action-research steps and characteristics. According to
Koshy (2010), this method allows to improve practices in the classroom generating
solutions to practical problems that emerge in a specific context. It also allows to reflect
during the process to make positive changes that contribute to the learning process. He
also describes action research as a practical approach where the main purpose is to
understand and improve the professional’s actions. In this way, this approach was
essential to carry out this research project since it was not just focused on improving a
specific skill in the second language, but also allowed us to reflect on our teaching

performance.

According to Burns (2003) action research is a kind of intervention that allows
teacher —researcher to identify a problem in a social context in which they want to
improve or change in any way putting into the place strategies, process or activities in
the research context. In this sense this approach was convenient for the present study
because we could implement writing Webquests in EFL class to identify different
aspects during the intervention.

Burns(2003) also states that “the research component of action research means
systematically collecting data about the planned actions, analyzing what they reveal,
reflecting on the implications on the data and developing alternatives plans and actions
based on data analysis”, (p 988). This approach was a model to follow during the
implementation of the writing Webquests used to develop this research project since

some action plans emerged based on the observations made and the analysis of each

57



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

session in order to help students in this new experience, to advance in a right way and
finally reflect on the implications.

Furthermore, Miller (2007) states that action research is a usual teaching process
because teachers are exposed all the time to classrooms issues, collecting data and
changing aspects related to the context. Hence it was useful because through the
implementation of this study, teachers-researchers interacted with the learners to gather

information to pose changes and in that way achieve the objectives established.

According to Burns (1999) the present study is a collaborative action research,
since it was developed between two people who worked together during this research.
Each one played a different role throughout the implementation of the writing
Webquests (English Teacher and Observer). These roles allowed us to have different
perspectives about what happened in the classroom with the use of Webquests to
improve writing. The collaborative work also helped us to improve our teaching

practice and contributed to the development of our own profession.

According to Burns (1999) practitioners in an action research find an
empowering experience due to the importance of the participants and the focus of the
research that is chosen by the researchers.She also mentions that it helps teachers in
their teaching and the development of their students because their work has made a
difference in their students. Additionally she describe a seven —step process that does

not change in any scenario which are:
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Setting

The present study was conducted in “L.S. A Instituto Sociocultural” this
English institute is located in Mandalay neighborhood in Bogota. This sector has a
socioeconomic stratification that locates it in stratum 4. This private institution is guided
by two main principles, quality and excellence, and also by some values such as: ethical
behavior, tolerance, leadership, innovation, with the objective of providing students a
pleasant learning environment. Where the children and teenagers have the opportunity
to explore a second language through a teaching and learning methodology different to

their schools.

The institute’s English program has as main objective to strengthen the learning
process of a foreign language and facilitate in students the development of the
communicative skills in English through didactic activities and classes that support
the four skills in a foreign language. 1.S.A institute has as a mission to bring innovative
and effective strategies of learning to develop different abilities in their students not just
in English but in others subjects in this way fulfil with students and parents
expectations. The institution’s vision is being recognized nationally and internationally

by the processes of quality and excellence in the teaching outside the schools.

This institution offers different kind of classes depending on the students’ needs
in different subjects such as; math, science among others but the main focus is English
in where the classes are divided into different groups according to students’ English

level age. Most of the classes are semi-personalized where attend 12 students per class
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maximum this institute also offers also personalized classes just for one student in the

subject that the student wants to learn or reinforce.

Participants

The participants of this research project were 6 students between 12 to 17 years
old two boys and four girls. This variety of age is due to the fact that students in the
English institute are classified according to their English level and not according to their
age however, there is a range of age per course. This project was conducted with 6
learners who attend English classes every Saturday, where they have 3 hours of English
classes in semi-personalized classes, their English level is (B1). They are able to express
opinions, feelings, ideas with simple words in English, they also understand all the

instructions and activities proposed by the teacher in English in the classroom.

According to the needs analysis applied to these students, they showed that they
have different reasons that motivate them to learn English. Some of them are: because
they like the language, they want to learn a foreign language and they want to travel
abroad. However they think that the most difficult language skills for them are listening
and writing. Listening skill because there are a lot of accents and also because people
tend to speak fast and it is difficult for them understand. Writing because they need

more vocabulary to help them to develop and more practice in grammar tenses.

The needs Analysis also showed that they like technology specially their mobile
phones for listening to English music and to find unknown words when they are doing
activities in English, but they did not mention that they practice a lot of English with

technology. However they consider that technology is an important tool to practice
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English and to improve it. On the other hand, in most of their classes their head teacher
uses TV, music in English and recordings to support their classes, but students do not
have access to a computer room in the institute to practice English with the Internet or

with others tools.

Sampling

In the view of Creswell (2008) this is a homogenous sampling because this is a
small group of six participants with similar characteristics, specially the program. They
have been learning English around one year and that they are learning English because
they really like. Moreover, Johnson & Christensen (2008) state that “including all the
individuals in the research study is the best bet” (p, 249). This study analyzed and
presented all the information collected from the whole group, taking into account the

pedagogical intervention with the use of writing Webquest in an EFL class.

Ethics

According to Johnson & Christensen (2008) research ethics are “a set of
principles to guide and assist researchers in conducting ethical studies” (p, 100) in
which professional issues are also involved. The researchers can not commit plagiarism,
falsification or present fraudulent results to the research community. Regarding the ethic
in this study in which involves moral issues of the participants, this study was
conducted by ethics principles to protect the identity of the participants and their
information. First we sent a consent letter to the institute to describe the project and to

ask permission to develop the writing Webquests with their students in this place (See
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Appendix J N°2). There was also a short oral presentation about the project, specially

the writing Webquests that were implemented with these students.

Second, consent letter was sent to parents to present them their project and at the
same time to ask permission to implement the study with their children. This consent
letter contained a short description of the project, the main objective and what students
would do during the project (See Appendix J N°1). Finally we gave students a consent
letter in which there was a short explanation of the project, the objective and their
permission to use their writings to be analyzed and to serve as an evidence of this
research project (See Appendix J N°3). This document also clarified that their names
would not be use and that their participation would be voluntary. In addition during the
process of data analysis we replaced their names by letters to not mention the name of

the participants.

This research study also cites and names all the authors that were examined and
reviewed to not commit plagiarism or falsification about the information presented in
this study. Additionally, we reported the findings and conclusions based on what it was
found developing this research in our own words and mentioning others authors to

contrast and compare the results.

Data collection Instruments

In order to collect appropriate data to answer the research question we selected,
designed and applied some instruments such as: field notes, questionnaires, artifacts,
interviews, and a focus group used to analyze and understand the phenomenon from

different perspectives: researchers-teachers, head teacher and participants and in this
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way answer the research question. First, there is a description of each instrument and an
explanation of how these were used in the present study. Second, there is a description
of the process of triangulation to strength validity and reliability of this study. In the

following chart we will illustrate the way how each research instrument was

implemented.
Pre- implementation While- implementation Post -implementation
Pre - test
Field Notes Field Notes Field Notes
Questionnaires Questionnaires Questionnaires
Artifact Artifact Artifact

Head — Teacher interview

Focus Group

Post- test

Questionnaires

In the words of Johnson & Christensen (2008) a questionnaire is” A self-report
data-collection instrument filled out by research participants” (p, 191). Questionnaires
are used to get information about thoughts, feelings, perceptions among others, in
concordance with the research question of the present project this instrument was
designed to collect information about the use of writing Webquests during the
implementation of each session about different aspects such as: the collaborative work,

and the process that they had during the development of each Webquests. These
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questionnaires included open and closed questions each questionnaire was given to
students at the end of each Webquests (See Appendix A). Here is also necessary to
mention that questionnaires can be subjective since, we do not have an assurance about
the participant’s answer, however we asked students to not write their names to generate

confidence and honesty in their answers.

Field Notes: Technique Observation

According to Johnson & Christensen (2008) observations are “the watching of
behavioral patterns of people in certain situations to obtain information about the
phenomenon of interest” (p, 236). Related to this this technique is important to collect
data since it allows researchers to observe different events and behaviors that occur in
the setting and with the participants. They also point out that in qualitative observation
it is observed all potentially relevant phenomena in a natural form and to the research

question.

Additionally, Johnson & Christensen (2008) describe field notes as written notes
by the observer during and after the observation. This instrument allows collecting
important details during all the observation. With respect to this research, we decided to
design the field notes with some categories and questions to answer during all the
implementations, some of these categories are related to the collaborative work,
students’ interaction, resources, time and objectives among others (See Appendix B).

Based on this, we could analyze different aspects related to the use of the Webquests.
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Semi-structured interview

According to Hendricks (2006) qualitative interviews allow participants to
express ideas, and opinions about different aspects of the research study. He also points
out that semi-structured interview is a good way to make sure that the interviewee
answers the questions that were planned by the researcher and at the same time to give

the opportunity to add useful information.

This instrument was selected in this research because we wanted to find more
detailed information about the use of Webquests. For that reason, we designed some
questions that were answered by the head teacher not by the participants in which we
provided space and time to the head teacher to express others aspects that she
considered important to mention about the pedagogical implementation. Here is
necessary to clarify that she was there during all the interventions. For that reason she
had other perspective about this study and she could talk about the project with total

transparency (See Appendix C).

Focus group

Creswell (2008) describes focus group as the process of collecting data through
questions in a small group in which the researcher can elicit responses from all the
individuals. One advantage of this instrument is the interaction between the researcher
and the interviewees and when they provide useful information. Related to this we
selected this instrument to get more information in a deeper way to complement the
others instruments. This instrument included some open-ended questions where the

participants could talk and express what they thought and felt about the use of
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Webquests (See Appendix D). This focus group was carried out at the end the

pedagogical implementation with all the participants.

Artifacts

In the words of Hendricks (2006) artifacts are research instruments defined as
writing activities, assignment, projects, self-assessment and worksheets among others
developed by students and created by researchers in order to analyze student
achievement, understanding and process, especially when the research is focused on
increasing student achievement in a specific area or aspect. Based on this, we selected
this instrument for the present project because it allowed us to analyze student’s
learning process in terms of writing production taking into account students’ final

writings of each Webquests.

Others artifacts that we could analyze were the student’s worksheets, since in
each session students had to follow some activities before presenting their final
product. These activities integrated reading, listening and speaking activities. In this way
we could know if they followed a process, how well they did it, how their reading
comprehension was, their listening skills, vocabulary among others (See Appendix E).
All of this to answer the research question and to have a better understanding about
student’s difficulties regarding the writing production, and in this sense looked for the

way to carry out a good implementation.

In addition, we designed and applied a pre-test to identify students most
common mistakes in writing. (See Appendix G), in this way we established the

statement of the problem for this research study and we thought about how we could
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help students to overcome these difficulties through writing Webquests. We also

applied a post-test at the end of the pedagogical implementation to know and identify if
the writing Webquests helped students to improve their difficulties or not and how. This
instrument allowed us to analyze data about the specific problem related to their writing

production.
Triangulation

According to Sagor (2000) triangulation “involves the use of multiple
independent sources of data to establish the truth and accuracy of a claim” (p, 113) with
the purpose of making sure that the data to justify conclusions are valid and reliable
comparing, confronting and seeing the findings from the instruments from different
points of view based on the pedagogical implementation. Below there is an illustration

about the process of triangulation in this research project.

1. Artifacts
2. Focus group
Students
4, Field Notes 1. _Seml-.structured
interview
Observer Head
researcher Teacher

Image created by Janeth Gonzalez and Julieth Ramirez on September 23, 2016
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CHAPTER 4

Instructional Design

This chapter describes the lesson plans of each Writing Webquests implemented
to develop this research project. It contains the topic and the objectives divided into
three categories: learning objectives, cooperative objectives, and ICT objectives. The
topics were chosen according to the students’ age, English level and the real life context
with the main objective to improve student’s writing production. It also illustrates the
activities that were designed in the Writing Webquests. Here it is important to mention
that these writing Webquests were created by the authors of this research project and

supervised by the tutor

The writing Webguests were structured according to Dudeney (2003) and Dodge
(1995) in five sections: introduction, task, process, evaluation and conclusion. Each
section of the Webquests performed a different role. The introduction shows the
context where students were involved; the task explains what they had to present at the
end and how they should work; the process described all the activities that students had
to develop to comply the task; the evaluation provides an evaluation rubric (See
Appendix 1) which students used to evaluate their own work. Finally each conclusion
summarizes what students did. It also thanks students for their participation and

mentions what students learnt during the development of the Webquests.

Additionally, these Writing Webquests provided activities that integrated the
four language skills; writing, listening, reading and speaking as a support to help

students to improve their writing production. Moreover, the lesson plans of each
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Writing Webquests were designed with the pre, while and post stages to teach writing
(See Appendix F).It included the writing stages (drafting, pausing, revising, editing, and

publishing) following the model presented by Williams (2003)

These writing Webquests designed as part of the pedagogical implementation of
this study contain access to authentic material from the Internet that was chosen
according to each topic and students’ age and level of English. The learners used this
material to develop the activities proposed in each Writing Webquests with the main
objective of analyzing, selecting, adapting and transforming the information from the
Internet in meaningful tasks where they presented a written product with this

information.

After designing the fourth Writing Webquests to develop this research project
and keeping in mind that students have access to the Internet, it was necessary to
include a Welcome section (see image 1 and 2 below) in which; there was a short
description about what they would do, the general objectives that they would achieve at
the end of the implementation, and some rules and recommendations to guide students

in the development of each one.

WRITING WEBOUEST

| coLoMBIA'S I1SSUES

WE L CONMIES

You are going to be the main protagonist during the
development of these writing Webguests. You will learn
different writing strategies and techniques through a
series of writing, reading, listening and speaking
activities that will allow you to improve your writing
process and production. Your participation and
commitment will be important to achieve your learning
objectives. Your teacher will guide and help you in your
process

Image 1 Writing Webquest Welcome Section retrieved 15" October 2015 from http://writing-webquest.wix.com/the-
hero-of-the-year#!welcome/clzhv
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GENERAL OBJECIVES

At the end this project, you will be able to;

1. Research information from the intemet to complete
a task.

2. Select, summarize and adapt information from the
intemet to create different writing tasks.

3. Write different kind of texts appropiate and with a
specific porpuse.

4. Use different techniques and strategies to improve
your writing skills.

5. Integrate reading, listening, and speking to improve
your writing production.

6. Build a good collaborative work.
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Rules and
Recommendations

f, Don't copy and paste nformion from the Intarme because
your tasks ned and mean morg than tis.

2. Don 't sten fo music whl you are working on

these Webquests

3. Don't open Webstes thetyou don' ned t develop your
aclvtes.

4. Doritspend your ime doing ifrentthings o te proposed
acfvies.

5. Folow the insructions caretull.

6. Work colaoratvly with your parners.

7. Use virtual resources to develop your tasks.
S

Image 2 Rules & Recommendations Retreived 15™ october 2015 from http://writing-webquest.wix.com/the-hero-
of-the-year#!welcome/clzhv

Each Writing Webquests had a different topic, different objectives, tasks and
activities that were designed and planned to involve students in a real life context,
where they had to present a written task as the result of all the process that they did
throughout each Webquest. It is necessary to clarify that students did not develop all the
Webquests in class, so they developed the majority of activities in class and they
finished the rest at home as homework and autonomous work. Coming up next, a
description of each Webguest with its main aspects such as: objectives, task, and
activities. The first writing Webquest is described and illustrated with screenshots and

the others three are described in a brief way to contextualize each Webquest.
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Additionally, teachers took different roles during the development of these
writing Webquest in which they provided help to the students by clarifying doubts,
answering questions, guiding students or, if they had difficulties with the instructions or
they did not understand something through the development of the activities or with the
online resources. They also introduced each Webquest asking students about their
different roles and tasks to check student’s understanding about what they have to do
and how. Here it is essential to clarify that teachers did not interfere in student’s

opinions, thoughts or feelings about the different topics.

Writing Webquests: Choose the Hero of the Year.

Here is important to mention that students had the opportunity to know what the
objectives of each Writing Webquests were because there was a short section in which
students read these objectives in each implementation before starting to develop each
Webquest. Teacher always asked one student to read aloud the objectives to be sure that

everyone knew them.

Learning objectives Cooperative objective ICT objectives
1. Take notes from a 1. Work with a partner. 1. Select and summarize the
reading. information from internet.
2. Correct and make
2. Write a paragraph with  |suggestions about their 2. Create a poster using
complete sentences classmate's work. technology.

explaining their decision. )
3. Evaluate their classmate's

3. Present their posters work using an evaluation
explaining their task. rubric.
Chart 1
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Introduction Section: This section introduced the topic “Choose the hero of the
year” with some questions involved in the Colombian context. It summarized the

definition of what a hero is for CNN. It also involved students in the role of juries of

CNN.

INTRODUCTION

Discuss with a partner the following questions.
1. Why should a person be considered a hero?

2. Are there heroes in Colombia? who? and why?

Imagine that you are one of the juries of CNN
hero of the year. You will choose one of the
ten nominees for the CNN Hero of the Year

Award. You should know very well the
candidates to make a good decision.

CNN Heroes An All Star Tribute is an award
winning television speci ted by CNN to
honor individuals who e extraordinary
contributions to humanitarian aid and make a

difference in their communities

Image 3 Writing Webquest Introduction Section Retrieved 15™ October 2015 from http://writing-
webquest.wix.com/the-hero-of-the-year#lintroducion/cnc4

Task section: in this section the Webquest explained to students what they had
to do and the way they should present the information related to their decisions, and
how they should work, so the students needed to know very well each candidate to

choose the best hero for them and then create a poster to present their candidates
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TASK

For this task, you are going to work in pairs as
CNN Juries, your job is to find out information
about the profile of each candidate nominated as
CNN Hero of the Year. You should choose the
best hero for you and create a poster to present
your candidate.

To find out what you will be doing,
go to the process page

Image 4 Writing Webquest Task Section Retreived 15" October 2015 from http://writing-webquest.wix.com/the-
hero-of-the-year#!meet-don/ctvq

Process section: this section contains eight activities that were designed
following the writing stages by Williams (2003) as it was mentioned before. It
integrates listening, reading, speaking and vocabulary activities with the purpose of
helping students to complete this task. It also includes images related to the topic and
virtual resources such as:useful dictionaries (online dictionary Cambridge and
Wordreference) and readings from the Internet previously selected according to the

topic.
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L

FlashVartcxaom

"Who Makes a Hero'

Read carefully the following instructions before doing the
activity (10 minutes to do this):

1. Click on the image below and read the section "Who are
this year's Heroes.

2. ldentify with a partner the main characteristics of CNN
heroes and write them in the worksheet provided by the
teacher.

Who are this year's Heroes?

War widows, "motel kids® and the warking poor are among the many people who have beer

|_CNN Heroes: The 100 10

Image 5 Writing Webquest Process Section Retrieved 15" October 2015 from http://writing-webquest.wix.com/the-hero-of-the-
year#!platform/c1flg

Additionally, each Writing Webquest had a small activity in which students had
to upload their final writings and in this way they shared their works and they had the
opportunity to see their classmates work. This space was created with the main idea that

the teacher was not the only person reading and seeing their writings.

" Choose the hero of the year

Please share your posters here

Wit

The hero of the year

.........
helps the
lions, she

Image 6 Writing Webquests Padlet Retrieved 15" October 2015 from: http://es.padlet.com/writing_webques/Writing-
Webquest
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Evaluation section: in this section of the Webquest students downloaded
the evaluation rubric (See Appendix I) and according to this criterion they checked
and evaluated their own work. They had the opportunity to grade themselves
giving a score from 1 to 5 based on each component of the evaluation rubric. After

they evaluated their own work, they sent it to their teacher.

This evaluation rubric was created taking into account the five skills
necessary for writing presented by Heaton (1998) which are: language use focused
on writing appropriate and correct sentences; mechanical skills related to the use
of conventions in a written language; treatment of content aimed to develop
thoughts and think creatively; stylistic skills focused on the ability to manipulate
sentences and paragraphs and the use of the language effectively; Judgment skills
related to write in an appropriate manner with a specific purpose organizing,

selecting, and ordering relevant information.

Teachers also used this evaluation rubric to grade student’s writing and
give them feedback highlighting the positive things that students had in each
writing, showing their mistakes and correcting them at the same time.
Additionally, teachers gave suggestions and recommendations to improve their
writings and explain how they should correct the mistakes. Finally teacher gave

them a score from 1 to 5 according to each component of the evaluation rubric.
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LET'S EVALUATE

1. Self-evaluation. (homework go to conclusion section)

\ 1. Download the rubric attached.
|

2.Go to Padlet click here and evaluate with your partner
your own work taking into account the rubric.

3.Give a score from 1 to 5 being:
1.Poor

2.Acceptable

3.Average

4. Very Good

5.Excelient.

4. Write your comments and the score in the evaluation
rubric about your work and send it to your teacher

| E-mail:writing-webquest @ hotmail.com

Image 7 Writing Webquests Evaluation Section Retrieved 15" October 2015 from: http://writing-webquest.wix.com/the-hero-
of-the-year

Conclusion section: this section highlights and thanks students for their
participation and work. It summarizes what students learnt during the development of
this writing not just in terms of production, but also in the way how they worked

developing the activities of the Webquest.

CONCLUSION

Now you have completed your task and you have helped
to choose the hero of this year.

Thanks for participating in this selection and for
developing these activities.

This lesson helped you to learn to work with a partner to
make a good decision, also to increase your vocabulary
and improve your reading comprehension.

In addition you learnt how to take notes, and create a first
draft before writing your final copy.

Check and evaluate your classmate's work was awesome
too, because you helped to your classmates to improve
your writing skills.

It was nice to see your posters, very creative and
interesting to show your final writing .

Image 8 Writing Webquest Conclusion Section Retrieved 15t October 2015 from http://writing-
webquest.wix.com/the-hero-of-the-year#!get-involved/cecw
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Taking into account the above description, it is necessary to clarify that the
creation of each Writing Webquests was designed following the same structure
described previously in the content in all stages: introduction, task, process, evaluation
and conclusion changed according to the topic and the objectives proposed in each
Webquests with the purpose of encouraging them to write different kind of texts
developing different activities in each task. Each Writing Webquests involves students
in different roles of a real context where they were addressed to achieve the objectives
established at the beginning of each Webquests. The following paragraphs will illustrate
the next fourth writing Webquests that were implemented to develop this research.

Some of them include images to illustrate these Webquests.

2 Writing Webquests: “Carnivals and Festivals Around the world”.

objectives

At the end of this Webquest, you will be able to:

leaming chjectives WOT ahjoctine

- Surf the internet to get
information.

- Create a brochure using a
virtual tool to present your
task.

- Write short paragraphs
including relevant information.

~

~
Cooperative objectives
- Work in group

- Correct and make suggestions
about your own work in group.

Image 9 Writing Webquest: “Carnivals and Festivals Around the World ” Section Retrieved 02" November 2015
from http://writing-webquest.wix.com/the-hero-of-the-year#!carnival-and-festivals/c1bpl
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This Webquests involves students in the role of tourist guides, where
they started the introduction section discussing about their experiences in
carnivals or festivals of Colombia. The task invites students to work in groups of
three as tourist guides to look for information about carnivals and festivals
around the world creating a brochure to invite foreign people to participate in

one of them.

The process section addressed students to develop writing, listening,
reading, speaking, and activities of vocabulary divided in eight activities in
which they had the opportunity to watch some videos related to the topic, match
some words with their definitions as a pre-reading activity to have more
vocabulary to develop a reading about carnivals and festivals around the world.
They also wrote a first draft and revised their writing to make changes and

correct their mistakes to edit their final brochure.

CARNIVALS WORLD

PROCESS

1. Watch the videos in groups of three and answer the
following questions. (10 minutes to do this)

- What are the differences between the camivals?

- What are the similarities between the camivals?

MATCHING (10 minues 0 do wis)

1. With your group match the words with the definition in "
the worksheet provided by the teacher. A
T
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Image 10 Writing Webquests Process Section retrieved 02" 2015 from http://writing-webquest.wix.com/the-

hero-of-the-year#!process/cax1

The evaluation section asks student to evaluate their brochure according to the

evaluation rubric giving a score from 1 to 5 in each component of the evaluation rubric.

This Webquests ends with the conclusion section where it thanks students for their

participation and their brochures highlighting the positives thing that students learnt

developing this Webquests.

Webquest 3: “Colombia’s Social Issues™.

Learning Objectives

Cooperative Objectives

ICT Objectives

1. Students will be able to
write a formal letter proposing
a solution to a specific issue.

3. Students will be able to
create a proposal to give a
possible solution to one
Colombia’s issues.

1. Students will be able to
work with a partner.

2. Students will be able to
revise their own work to
improve it.

3. Students will be able to
evaluate their own work.

1. Students will be able to
select, adapt and summarize
information from the Internet.

2. Students will be able to use
virtual tool to share your
formal letter.

Chart 2

The third pedagogical intervention took place with the development of

“Colombia’s Social Issues” Webquest which was designed in order to contextualize

students about some problems of Colombia currently. In the introduction section
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students were asked to discuss with their classmates about this topic and the possible
solutions to these issues. The task involved students to perform the role of leaders of
Colombia working in pairs to present a formal letter with a proposal to solve a specific
problem in which they wanted to work such as: crime, violence malnutrition, poverty,

unemployment, among others.

COLOMBIA'S SOCIAL IssSUES
INTRODUCTION

L ACTIVITY 5 MINUTES TO DO THIS

1. With your partner discuss about the following
questions.

« What are the main issues in Colombia?

« Why do you think that Colombia has these kind
of issues?

« What could be a solution to these problems?

Image 11 Writing Webquest introduction Section. Retrieved 02" November 2015 from http://writing-
webquest.wix.com/the-hero-of-the-year#!introduction/c1t7y

The process section of this Webquests included ten activities divided in the four
skills: listening, speaking, reading, and writing with authentic material such as: some
readings, and a video. This Webquest includes a section of resources where students
read more about one of the topics that they chose to write their proposal. In the
evaluation section students evaluated their own formal letter using the evaluation rubric

giving a score from 1 to 5 according to each criteria of the evaluation. Finally, in the
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conclusion section the Webquests thanks students for their proposals, their collaborative

work among others. It summarizes what students learnt developing this Webquests.

4 Webquest: “10 Things to Hate About Bogota”.

10 THINGS TO HATE ABOUT BOGOTA
OBJECTIVES

At the end of this webguest you will be able to

LEARNING OBJECTIVES

- You will be able to follow instructions in
the process section.

. You will be able to identify new English
expressions in a reading.

. You will be able to write a short article
showing positive things about Bogota

- You will be able to participate in a short
debate defending your city.

ICT OBJECTNES 1. You will be able to work collaboratively.
2. You will be able to comrect and make
suggestions about your classmate's
. You will be able to use online dictionaries work
to identify unknown vocabulary. 3. You will be able to evaluate your
2 You will be able to share your short classmate’s work using a rubric.
articles using Padlet

Y

Image 12 Writing Webquest: “10 Things to Hate About Bogota™ objectives section Retrieved 02" November 2015
from http://writing-webquest.wix.com/the-hero-of-the-year#!my-city/c198x

This fourth Webquests starts with the introduction section in which students
discussed with a classmate about some questions related to how the people live in
Bogota. It also involves students in a situation where they are going to participate with
the objective of changing the bad perception that some foreign people have about
Bogota because a journalist came to Bogota and wrote an article “ 10 Things to Hate
About Bogota” and for this article many foreign people do not want to visit Bogota.
Then students are going to develop the role of editors in pairs to write a short article that

contrasts or defends what the journalist wrote in his article.
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In the process section, students develop some activities that integrate the four
language skills with authentic material from the Internet in which students read different
information about a specific topic in which they are interested on writing their short
article. In the evaluation section students also develop their process of evaluation
previously mentioned with the evaluation rubric. There is the conclusion section that

summarizes the student’s work mentioning positive aspects about their work.

By now you have completed the task. Thanks for editing your
article and for showing the positive things that Bogota has, this
was useful to change the bad perception that some foreign
people have about our beautiful city. Your arguments were
valuable and clear to understand that not everything is bad in this

city.

In this Webquest you leamt new English expressions and
vocabulary. This lesson helped you to create an outline to write a
short article with important arguments to defend your city. Also

this lesson gave you the chance fo express your point of view in a
short debate.

You have leamt to work very well with a partner to improve your
writing production and this will be useful for you not just for this
task, but further activities.

In addition this lesson alliowed to improve your article comecting
mistakes in order to present a good work.

it was really interesting reading your articies. You achieved to
defend your city and catch reader’s attention.

Image 13 Writing Webgquest Conclusion Section. Retrieved 02" November 2015 from http://writing-
webquest.wix.com/the-hero-of-the-year#!conclusion/ccy6
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CHAPTER S
Data Analysis

This chapter describes the analysis of the data collected and the findings of this
research study presented in two main categories that allow us to answer the research
question and achieve our research objectives. In order to analyze the data about our
research and what we found in previous studies and the theoretical framework
connected to this study, we carried out an implementation of four writing Webquests
with a group of six students and gathered information through the following
instruments: questionnaires that were used to get information about the work and the
development in each writing Webquest and field notes which were designed with some
categories to observe different events and behaviors that occurred through the
implementation. To understand and analyze information from another point of view, in
this case their head teacher who was present during the whole implementation
observing the process. We used a focus group carried out to know the students’
perspectives, thoughts and feelings about the work of the writing Webquests; artifacts,
were collected to analyze student’s learning process in terms of writing ; and a pre-test
and post-test were administered to analyze their difficulties and improvements in their

writing production before and after the implementation.

Based on the information collected through those instruments, we could observe
and interpret different aspects from different perspectives about Webquests in EFL
classes. In this way we analyzed the data provided by those instruments and identified
two categories to answer the research question. Coming next, we present these

categories with samples of the data gathered that evidence them.
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Research question:

How does the implementation of Webquest in the EFL class foster students

writing production?

Categories of the Analysis

1. Writing development through the 2. Advantages and disadvantages of
implementation of the writing implementing writing Webquest in EFL class.
Webquests in EFL class.

Students” writing development Collaborative Work

Writing Process helps improve students’ Internet as a Help

production.

Feedback in the Writing Webquest from peers [Students’ Role
and teacher.
Teacher as a guide in the writing process. Difficulties in Collaborative Work
Evaluation during students’ writing process Internet as a Distractor

Category 1. Writing development through the implementation of the writing

Webquests in EFL class.

Category 2. Advantages and disadvantages of implementing writing Webquest in EFL

class.

Writing development through the implementation of the Writing Webquests in

EFL class

This category points out to answer the research question based on how the
implementation of writing Webquests in the EFL class foster students™ writing
production, so we described and illustrated the most important aspects that were found
during the pedagogical intervention through the writing process and the use of virtual

tools. In this sense, we refer to the use of the writing Webquests that were designed and
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structured to help students in their writing production. In this research project, the
participants of this study showed and reflected that the Webquests were useful to
support the writing production in a creative way and allowed them to use different tools
to facilitate their writing production through different stages.. This category presents
and describes how the writing Webquests fostered the students writing process through
some important aspects that were found during the pedagogical intervention: 1)
students’ writing development 2) writing stages, 3) feedback, 4) Teacher as a guide, 5)

Evaluation.

Students” writing development. The writing Webquests were designed and
implemented with the objective to fostered student’s writing reduction since we found
in the pre-test applied before the implementation that our participants had problems in
their writing production related to capitalization, word order, coherence, punctuation
marks, sequence of paragraphs among others. In this sense the pre-test and post-test
were analyzed to identify the differences before and after the pedagogical intervention
with the writing Webquests and the artifacts that reflected their progress during the
development of each task. Here are explained and illustrated with samples from the tests

and artifacts how the writing Webquests foster student’s writing production.

We analyzed these instruments and artifacts to identify changes, improvements
and progress in students’ writing production where we identified that students had
positive changes in their writings that allowed them to improve their writing production.
However, we could identify that there are some aspects that students did not improve

through the pedagogical intervention.
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Most of the students showed problems related to word order in the writing pre-

test. In comparison with the post-test, most of them did not repeat this common

problem. Here are some samples taken from the pre-test and post-test that showed how

this problem is not repeated in their writings. They wrote many sentences with

appropriate word order, so their writing does not look affected by the Spanish

transference. In the following chart we will show the improvements related to word

order.

Pre-test Post-test
-Country beautiful -awesome country
-friendly people -tourists plans

-the city Medellin

-a country very beautiful.
-places touristic

-park natural

-a place beautiful

-best service

-familiar plans

-amazing restaurant

-beautiful beaches

-best experience

-traditional and modern restaurant.
-the biggest zone

-the most interesting travel agent

-it is a great opportunity to relax and enjoy with
different activities

(Taken from appendix G)

(Taken from appendix H)

Although in the pre-test there was a small percentage of students that omitted the

subject in some sentences in the post-test it was reflected that they included the subject
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in most of the sentences and there was not a problem in their writings. However we
want to show the small difference between the pre-test and post-test. The next paragraph
evidences that does not lack of the subject in the sentences that is clear to understand the
text. In the next sentences we show some examples of students’ improvements

mentioned above.

Pre-test Post-test

We want that you live the best

If you go to Cartagena can see the experience in Colombia.

beaches

Because is a country beautifull
You can visit Santa Marta Barranquilla

where you can find
In this travel agent found

It will be a great difference

But going to the university

It is important tell you that each hotel

(Taken from appendix N° G) (Taken from appendix N° H)

We analyzed in their writings that they included more conventions like
capitalization, and punctuation marks. However they still did not use them correctly.
We also could realize that they did not improve a lot in this problem in their writings
because in their paragraphs is reflected that some of them these conventions are not
clear and used appropriately. Here there are some samples taken from the post-test that

evidence how students still have difficulties using punctuation marks.
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In the first example this student writes the second word in capital letter when it
is not necessary because there is not a period and it is not the beginning of the text or

paragraph.

and Finally the single plans is in Cartagena

where vou can meet

(Taken from appendix H N°1)

Here is evident that this student finishes one idea and he or she starts the second
idea with an article, but he does not include the period to separate the two ideas.
Additionally, he writes a word in capital letter after using a comma as it is shown in the

example below.

It depends on the number of the people. the couple
plan cost holidays, Additionally in this kind.

(Taken from appendix H N°1)

In the sample below a student does not write the names of an island in capital

letters when it is necessary to name countries and proper nouns.

The couple Plan is in a colombia
island “san andres”

(Taken from appendix H N°1)

As we mentioned in the statement of the problem, the writings were not

interesting because they did not include relevant or new information to continue reading
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the text. In contrast, in the post-test, students included more information and new things
that made their writing a little more interesting. The next examples show the

comparison and the explanation between the pre-test and post-tests writings.

Colombia is the bettest countri of the world the people are very friendly and
they like know new people, the food is delicious in Colombia there are many
beautiful and wonderful places, as museums , parks, restaurants, shops. If you
want enjoy you can go to bars in the night when you can know people, dance
and drink some.

(Taken from appendix G N°1)

This pre-test shows that the student tries to describe many things in a paragraph
but he does not describe the idea completely and with details that support what he is
describing. For example he writes about what people are including two adjectives and
with a very short description that does not tell much information about Colombian
people. The second idea that he mentions is about the food where he just describes the
Colombian food as delicious, but we consider that he have could written the name of
typical food, the taste, and the variety with more description. Additionally, the student
mentions that there are museums, parks, restaurants and shops and there is not a big
difference with others countries since these places are found in most of them. It means
that this writer does not describe something new or interesting as we mentioned in the
statement of the problem. The activities that are mentioned in this paragraph are not
relevant because these activities are simple and not interesting. In comparison in the
post-test, students included more information and described a little more the ideas that

they presented. Here below is shown and explained this comparison.
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Moon and Do

C:aoa MOrING, Mrs Mark We are interested that Jyou Cowe ‘o
Colombia and kuow Yhe wonderpols that Can ofFfer tws becotipol

QOL‘..'\’\'r:‘, Fhere are = st oF pPlaces to visit like [eticia in Amazonig

ﬂt"‘e—, Jou Can quc:\".c_e Formiy Sporids <och <=:Climb Mont=ins Or

thvees, ¢ ishing, vide hOrses among others, oo Will have the, OPPOY'QH'\‘YU

To know the sea oF Seden colis and also you can enyoy With the watoral

\o\odi\)ue,'&j that haie tuis region in Colombia vioiting one ob the biggess\

Zoo i «all latin Americo. 63 Cnby\\"rqrj i Joo Want a Yropical Cn'\xj,'i"hc

Moon and Son agency Can OFFer yoo thee wonderpgol Places, San cndres,

Carramgenag and Santa tarts

Wher e oo wall %\'dj n the best hotels

2

Cateamrized by 5 Starts, This hotels have dobs, spa, Three SWIvIING

Pools, enYe cYawmaent rooms, restaoraants etc. the main dea s tugt Yoo

(Taken from appendix H N°3)

We consider that although their writings could be more interesting, students used
their own words and included more information that made their writings more complete
to understand the purpose of their writings that was convincing a foreign person to visit
Colombia. This student started mentioning a city and included the activities that the
person can do in this city. He also mentioned what it is the main characteristic of this
city as it is the biodiversity and the biggest zoo of this country. However this student
included a description of a hotel that is not relevant in this writing as it was explained
before in the sample of the pre-test. That is why it is mentioned mention that the content
of their writings are a little more complete and interesting because they presented more
information and they tried to describe a little more the ideas, but the texts still need

more details and description to catch reader’s attention and show impact.

It was also reflected in the pre-test that students had problems related to the
ability of manipulating sentences. Their writings showed that their ideas were not

connected and there was not a sequence between them. We analyzed that in the artifacts
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they gradually improved this problem since their ideas were more complete and

connected between them.

These samples are taken from the first writing task that they did in the
Webquest. The next artifact shows the first ideas that they presented in their writings
where with simple words they answered the question and they showed their ideas

clearly.

Owur hero is Leela
Hazzah because
she helps the lions,
she works with a
G | T

L 11Cd

LEELA

HAZZAH

Vote for her, she
helps the lions!

(Taken from appendix E N? 3)

Our hero is Leela Hazzah because she helps the lions, she
works with a nonprofit Lion Guardians, in Africa!

(Taken from appendix E N2 3)
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ARTHUR BLOOM

In our opinion is that he tries fo ‘ -
help people in a different way, & _4" 1
] ) . - ¥ T >
with music to moftivate soldiers. %
& w

We think that it is a good pro- A \s _ -
yect because the soldiers usua- . 2 U3 %ﬁl{
lly see things that break their 5
souls and the music can healing

this wounds.
As Arthur said we believe that “

We think that it is a good proyect because the soldiers usually
see things that break their souls and the music can healing this
wounds.

(Taken from appendix E N2 1)

In the second writing task, students included more ideas in their texts that were
more connected between them because in this task they were asked to write more than
one paragraph. However, in the following samples it is evident that they still have
difficulties to complete the ideas with more information, but there they included more

information in comparison with the first writing task.

They have 16 songs. (You can hear them, and more, on this Mardi Gras playlist.)
Songs that are specifically about Carnival time - including, of course, "Carnival
Time" - ........... This carnival is colorful, you can see it when you see the things that
people is wearing. They wear costumes, but not only person wear this clothe, also their
pets use it.

They use a lot of mask,hats and beads of all kinds , and you can go to a mask shop or
the baze of the dozen to create your own costume.



http://open.spotify.com/user/alisonf_nola/playlist/1vuXKlw7CX6KnDiyy84Yls
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(Taken from appendix E N° 5)

Some activities that you can enjoy in this carnival are wearing masks and costumes,
overturning social conventions, dancing, sports competitions, parades, debauchery, etc. it
also is related to share the Christian tradition. You also can go to the Lusiana state museum
where you can see the history, masking, parades , Balls an de Courir du Madri Gras.

(Taken from appendix E N2 3)

In the previous two paragraphs the students included information about the
Madri Gras carnival where they describe music, activities, clothes and some activities,
but there are some ideas where the information is very short and limited. For example,
when they mention that those activities are related to christian tradition they don't
explain this idea and start a new one. Other idea that it is not complete is when they say
that the person can go to the Lusiana state museum where the person can see the history.
They include others things that are confusing to understand the main idea. We consider
that they presented many ideas that describe the carnival, but some were not very well

developed.

The third writing task was about a letter with a proposal to improve the quality
of life of Colombian people. In this task,students wrote three paragraphs and most of
them were very clear and organized to understand their ideas . Here below there is an
example taken from the third task that shows how the ideas are clearer and complete in

comparison to the previous task.
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We decided to write this letter in consequence to difficult situation that all people in Colombia have to
live every day in this country, in different sector such as the economy, politics, health, safety among
others, all this social problems affect us like citizenships because we work hard to pay taxes, to pay a
good education and finally to have a good quality of live.

To find a good solutions to this problematics we want to present you and interesting idea focused on
improving the economic in the country, the main idea is create a recycle company which are going to
be responsible of the process of recollection, renovating and distribution of national products to sell it
abroad.

With this ideas no just you will help to environment, but also you will give employment to people in
need, like mothers heads home, people victim of violence in Colombia among other. This is a great
opportunity change a reality and open a door to the light.

(Taken from appendix E N° 7)

This previous writing shows that the ideas are more complete and connected to
understand the purpose of this task. They started the letter explaining the reasons to
write it and they mentioned the problems that Colombia has. After that, they present the
proposal to improve a problem and they describe the benefits of that proposal. Here is
evident that the ideas and the paragraphs are connected and organized to present the
information. We consider that in this writing their ideas support the proposal of the
letter and the paragraphs evidence the sequence and order of ideas that makes the
reading easy to understand. We also present a sample taken from the post-test where the
writer presents the information in an organized way describing details that support the
ideas and the information. Additionally, they started an idea, developed it and finished
it. That is why these writings are understandable and easy to read with no confusion as

we explained in the before paragraph.
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(Taken from appendix H N°6)

In this text the writers present the information in a clear order as we could
observe and analyze, they use linking words such as: firstly, secondly and finally that
makes their information is organized. Each paragraph presents new information that is
related to the main topic, so it is reflected the connection between the paragraphs. In
addition they described and included details that enrich their writing. Additionally in
the description of the writing tasks that were described above we also could analyze

how the length of their writings was increasing through the texts.

We also analyzed that there are some small difficulties that students still have in
their writing production that are not so relevant, but we consider that are important to
mention because students will need more reinforcement in this aspect. They make some

agreement errors. For example when there are plural and singular nouns. These are
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some samples taken from the post-tests that evidence that this difficulty still continues

in their writing.

The single plans is

You never forget this holidays

Where you can beautiful woman

And know the wonderfuls that

The couple plan_cost

The best accomodations

(Taken from appendix H)

There are some writings tasks that students developed during the pedagogical
implementation where it is possible to identify their progress throughout the
intervention. Students started with small writing tasks where they were asked to write
one paragraph and through the implementation their writings were longer, so we could
identify and see that students included new vocabulary. In some cases, the vocabulary
was in the writing Webquests or in the resources that they had in each one. It was
analyzed that students achieved the objectives of each task since they responded with

appropriate information to each task.

Although the first task was simple because they did not have to research a lot,
we noticed that they used in their writings words that were in the readings. They learnt
their meaning because in these writings they used them correctly into the ideas that they

wanted to express showing their hero of the year. We consider that they responded to

97



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

the task because with their own words they explained the reasons about their decision.
Here below there are two samples from the first writing task that students did and there

are some highlighted words that make part of the new vocabulary that they included.

Our hero is Leela Hazzah because she helps the lions, she works with
a nonprofit Lion Guardians, in Africa!

We want hear again the roar of the lions!

(Taken from appendix E N°3)

In our opinidn is that he tries to help people in a different way, with music to
motivate soldiers.

We think that it is a good proyect because the soldiers usually see things that
break their souls and the music can_healing this wounds.

As Arthur said we believe that “ by injecting music into this space we can inject

1. £

(Taken from appendix E N° 1)

In this sample of the first writing task we could notice that there are some new
words that they include in this task that were involved in an activity of vocabulary that
was in the Webquest and others that were in the readings that they did to present their

hero, some of these words are: nonprofit, souls, healing, wounds, and roar.

The ideas, the arguments and the information were more organized and it was
easy to understand the purpose of the text. These writings were interesting and complete
with relevant information appropriated for the situation given. Next, there are two letters

that students wrote to improve the quality of life of their country Colombia.

98



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

25 November 2015

Bogota, D.C
Diear President,

We decided to write this letter in consequence to difficult situation that all people in
Colombiz have to live every day in this country, in different sector such as the economy,
politics, health, sefety amongothears, all this social problems affect us like citizenships
because we work hard to pay taxes, to pay 2 good education and finally to have a good

quality of live.

To find 2 good solutions to this problematics we want to present you and interesting idea
focused on improving the economicin the country, the main ideaiscreate a recycle
company which are goingto be responsible of the process of recollection, renovating and

distribution of national products to sell it abroad.

(Taken from appendix E N° 7)

Writing Process helps improve students’ production. During the
implementation of the writing Webquests we realized that it is essential to follow the
writing stages to help students to write in English. As Williams (2003) mentions, this
process offers students the opportunity to improve their writing production. In this
pedagogical implementation students had the space and time to think, organize, generate
ideas, review, and correct their writing among others through the writing stages that

were involved in the writing Webquests to help them in their writing process

These writing stages contributed in different ways to the development of each
writing task during the implementation, so it was analyzed how these stages helped

students in their writing process. The first stage integrated in the writing Webquest was
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pre-writing where students were involved in a context or situation with a series of short
questions related to the main topic. These activities allowed to catch student's attention
although not all the topics were interesting for them. They started to have more ideas
about the topic because in some Webguest they felt identified with the topics and they
were engaged since the beginning with the first activities. When students are not
attracted by the topic they also have more ideas about what to express or show in their
writings because they could write their own ideas, thoughts and feelings related to the

topics.

This stage was useful since students discussed about the topic, questions and,
exchanged information to answer the questions before they wrote. This stage included
also videos, readings about the topics, so they could have more ideas to write and plan
what they would write. Williams (2003) describes that in this stage students generate
ideas and strategies for the writing task and we consider that this stage contributed
positively to the rest of the activities because they start to get familiar with the topic and
they also generate ideas as he mentions to include in their writings. In the following

examples we will show the previously mentioned.

Question

T:”bien chicos ahora quisiera saber que les gusto de la Webquest y por qué?”

S6:”profe a mi me gusto que por qué ejemplo no teniamos que escribir el articulo, o el
poster de una vez si no que habia actividades en la Webquest que nos servian para
organizar el texto, para tener mds idea acerca de que ibamos a escribir, ademds
actividades como los videos que nos daban informacion interesante para incluirla
dentro del texto” (Taken from Focus Group att the end of the sessions. 12/12/16)
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Field Notes.

“Most of the students are participating in the introduction activity, they are discussing
some questions related to the carnivals in Colombia, they are engaged watching the
videos about the carnivals, they comment positive things related to the videos and they
mention that they have more idea about what they will include in their
carnival......”podemos primero incluirle una imagen del carnival, despues podemos
hablar sobre la ropa y le metemos otra imagen para que se vea llamativo el folleto”
(Field notes Lesson 2.

Additionally, in the writing Webquests students also wrote some ideas through
taking notes, completing charts with specific information, creating a mind map and an
outline. This makes part of the pre-writing stage in where they could organize, select
and find appropriate information before writing. We consider that these activities were
useful because they had the space to do it, they did not start writing without ideas, and
they also could plan their writings since with these activities students knew what
information was useful and appropriate for their writings and what not to start to write.
In the next examples it is evidenced that the students organized their ideas before

writing.

“MAKE A DECISION” (10 minutes to do this)

4. Write your notes about your three possible heroes for you.

HERO ~__HERO ~ HERO

(Taken from the first worksheet)
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(Taken from the third worksheet)

Was it useful to take notes before writing a paragraph?

Yes ® No()

Yes, because | can start with simple words that generate me more ideas to write and |
can write my own ideas about the topic.

The second writing stage that is involved in the writing Webquest is drafting
stage. Students started their first writings. They included ideas and information from
the previous activities in their first drafts. That is why it was noticed that if they
developed the pre-writing stage with activities that allowed them to have more ideas
about the topic they could start their drafting in an easier way and with more ideas. This
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stage made students connect their ideas with the purpose of the task since here they
included everything that they wanted to present in their writings. In this stage students
could check, review and correct their writings to improve them since this stage is
accompanied by the revising stage where they identified their own mistakes to correct

them or they exchanged their drafts with other group or pair to make suggestions and

correct mistakes to improve their writings.

5. Write your first draft explaining the reasons about your decision.
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“REVISING” (10 minutes to do this)

6. Exchange with another pair your first draft and Check your classmate's writing

* Highlight and correct mistakes.
e Make suggestions and recommendations.

Write here your suggestions and recommendations about your classmate’s writing and return it to
your classmate.
|

\; A 5\ a
oM \e2d {0 ‘e ¢ oY

Y

I\\\\.(\c}\\ {;r‘( "\\\f\k, <.‘lﬁ"\\ Qlf-,(\ PQ)% i) ".U ‘i.}\;u,l ‘-4 (SN

We analyzed that these stages contributed positively to the improvement of the
writings because students had other opportunity to make changes and improve them
with the help of their classmates where suggestions and corrections were useful for their
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writings. We totally agree with Williams (2003) who describes this stage with the term

“re-seeing” because students sometimes could not see their mistakes. For that reason it

is important to have other person revising with other vision in this case from their

classmates to accept suggestions and recommendations with the objective of improving.

The following examples evidence and support the idea mentioned above.

T: bueno muchachos ahora me gustaria saber si ustedes creen que fue Gtil hacer un
borrador primero antes de presentar el escrito final?

S5 : “profe yo también creo que hacer un borrador antes presentar el escrito final es
bueno porque uno puede desarrollar mejor las ideas y ademas se puede fijar en los
detalles simples como la coma el punto y demas uno vuelve y lee y revisa que le quedo
bien, mal y asi... ... ”(Focus group at the end of the implementation 12/12/2015)

Do you consider that the activities integrated in the Webquest were useful to improve
student’s writing production? Yes, no why?

T:....1 consider that these activities where students exchanged their writings were good
to help them in their writing process because they exchange also knowledge and they
corrected their classmates with mistakes or things that were not so well... ... (taken from
the semi-structured interview applied to their head teacher 12/12/2015)

We observed that the revising part sometimes was not easy for them because

they were not really sure about the mistakes and the corrections that they did and found.

However, they asked their teacher to clarify questions and doubts and in this way they

also provided help to their classmates making suggestions and recommendations to

correct their classmates’ work.

104



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Williams (2003) also mentions pausing and reading stages that are related to the
moments where they are not writing, but they are reflecting and reading again to check
the connection with the task. Although these stages are not implicitly in the writing
Webquests we observed that they read more than one time to check their writings and
they sometimes made some changes in their writings because they realized by
themselves that there was something to improve or change. We consider that these
stages are not difficult to follow. They allow to identify how well their writing advances

and what to change.

The next stage involved in writing Webquest is editing where students started to
write the final version of their writing tasks. Here they changed and corrected their
writings taking into account what they had done in the previous stages drafting and
revising to create their products. We analyzed that in this stage they wanted to present
the best writings because they were motivated to present good works, so they rewrote
their tasks improving what they had written in their drafts. This stage gave students the
opportunity to think about the final corrections and what they will finally present to the
audience. Taking into account the description previously mentioned, we noticed that
when students have more opportunities and ways to correct and rewrite their writings,
they concentrated more in presenting good writings because they already had time and
the tools to do it. When they arrive to the last stage, they did not spend much time doing

it.

Finally, students shared their work with their classmates in the space provided in
Padlet where they could post their products and see their classmate’s work. It was

important that they showed their work not just to the teacher, but also to their
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classmates because they felt the importance to do it well. This publishing stage included
also a space where students presented their writings explaining the writing task through
a short speaking activity, so they could express and show to their classmates in a written
and spoken way. We found that when they present their writing to their classmates they
feel the importance to do it and to do the best even when they are not prepared to
present their tasks in a spoken way. Here there are two samples that evidenced the

previously mentioned idea.

Ustedes creen que compartir el trabajo con sus compafieros y con la profe fue util?
porque?

SS: yo pienso que era bueno porque uno intentaba de hacer lo mejor y de tenerlo bien
para que los compafieros vieran lo que uno habia hecho, al principio yo no le puse
mucho cuidado porque pensé que la profe era la Gnica en verlo, pero después me di
cuenta que todos podiamos ver lo de todos entonces a mi comparfiero y a mi nos parecio
importante hacerlo mejor y mas bonito creativo aunque no nos gustaba mucho hablar
porque nos daba pena.(Taken from the focus goup at the end of the implementation
12/12/2015)

Do you consider that when students shared their writings in Padlet and they presented
their writings in a speaking activity was useful in their writing process? Yes, no why?

I consider that when students realized that their classmates could see their works they
tried to do the writings better and more creative in the next Webquests so | think that
this last part of the writing activities motivated students to do it better however | noticed
that they did not like talking a lot in the speaking activity.(taken from the semi-
structured interview to their head teacher 12/12/2015)

From our point of view and taking into account the pedagogical implementation
made with the writing Webquests, we consider that these writing stages were useful in

the development of the student’s writing process because they followed carefully each
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stage in where each one contributed in their writings with ideas, corrections,
suggestions and changes; all of this to improve and present the final product. Although
the process took much time, we consider that it was necessary to guide and teach them

how they could improve their writing and they also saw that these stages are useful.

Feedback in the Writing Webquest from peers and teacher. During the
implementation of the Writing Webquest, it was evident that the feedback given by the
teacher and their classmates was a help and a support in students’ writing process to
clarify doubts, correct mistakes and improve their writings. There were moments in
which students received feedback by the teacher and their classmates. In the
implementation of the Webquest, there was a revising part in where students exchanged
their writings with their classmates and they highlighted mistakes and wrote suggestions

in their classmates’ writings.

This part of the writing Webquest allowed them to correct mistakes and improve
their final writings to share with the teacher and their classmates. Students were very
careful to correct mistakes because in some parts they were not sure about the mistakes
but they asked their teacher to be sure about them and teacher provided help. They also
wrote some comments to their classmates improve their writings. Although some
students did not correct a lot because they did not identify very well the mistakes, this
allowed them to clarify doubts and ask themselves about their own mistakes. It means

that they had the opportunity to check others’ writings and at the same time learn about
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the positive things that they could observe and analyze in their classmates’ work in

terms of writing. The next example illustrates the idea previously mentioned.

Questionnaire :Do you consider that your classmate’s revision was
useful to improve your writing production?

Yes

because | can correct the mistakes that | have and | do not know and
we can learn more.

Question T: bueno muchachos ahora me gustaria saber si ustedes
creen que fue atil hacer un borrador primero antes de presentar el
escrito final?

S3: “profe yo pienso que esa parte en particular es donde yo trabaje mas con
mi compafiero ya que necesitaba a alguien que me ayudara a corregir y de

pronto ver los errores que yo no veia” ( Focus Group. At the end of the
lesson 12/12/15)

We analyze that the revising part of the writing Webquest had benefits in the
development of the writings, since students could learn from their classmates about the
topic or about writing. Students implicitly supported and strengthened their classmates’
writing task, sharing what they know in relation to writing, for example, when they
finished exchanging their writings they changed words, sentences and phrases that
helped to present their final writings. As Brown (2001) suggests in the process
approach to writing as a strategy in which feedback is encouraged from both the

instructor and peers. Both can learn and improve through the mistakes and suggestions
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made between them. In the next paragraph we illustrate an example that evidences the

previous explanation.

Head teacher : I consider that it was useful in some moments, for example in
the drafting and revising part, since I noticed that students enjoy working
together, they really wanted to present good writings, they helped each other to
correct mistakes to include relevant information and it was excellent,
additionally students who were checking their classmate’s writing also realize
about their own mistakes doing these kind of activities, then | think that each

group learns new things of the other group.”(Taken from Head Teacher
Interview. 12 /12/15).

Another positive aspect that we identified in this study is that students accepted
their classmate’s revision in a positive way in which they felt comfortable about the
corrections and they were aware about the activity taking in mind that they had the
opportunity to improve their writings. This allows students to take a position of respect
in relation to their classmate’s work providing help and suggesting positive things to the
improvement of the writings.

Sometimes the revising part was difficult between students because they did not
finish their draftings at the same time, the teacher decided to take part in this activity
and provided feedback. Teacher corrected some mistakes and gave suggestions in order
to help them to improve their writings. We found that in this part of the writing
Webquest is necessary since students feel more motivated to write because they have an
opportunity to correct and improve their writings and because they realized about their
own mistakes. For that reason when students can't give feedback teacher can do it.

Additionally, teacher gave students feedback at the end of the Webquest when
students finished their writings. She asked them to identify some possible mistakes and

they sometimes realized by themselves and she clarified doubts and answered questions
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in a positive way to not affect student’s emotions. She also wrote some comments in
their writings and explained them when they were giving the feedback. As Barkaoui
(2007) cited in Srichanyachon (2012) mentions teachers should consider some aspects
when giving students feedback in which teacher needs to motivate students, encourage
students to reflect about their own writing and use appropiate writing tasks and
activities. We agree with Barkaoui (2007) cited in Srichanyachon (2012) because
through feedback teachers not just explain students about their mistakes, but they can
highlight the positive things that students did in the writing task in order to encourage
them to write correcting their mistakes and improving through the process.

Although, there were writing tasks that were difficult for them, with resources
and virtual tools that the writing Webquest provided them, they could develop their
writings. However, some of their writings were not made with the requirements that
they should have, but teacher gave them feedback asking them about what they
considered that was not so well or confusing for them about the task and why they
developed it in that way. In Addition, before the teacher explained and corrects the
mistakes, she asked students about how they could correct themand she provided help
and explained them the mistakes. Srichanyachon (2012) describes feedback as an
important component for writing tasks since it provides useful information that allows
learners to know about their performance in order to make improvements in their
writings.

Feedback was not given just with the final product because during the
implementation teacher provided feedback in an implicit way since the teacher did not

indicate students exactly what the mistake was, she asked them about the grammatical
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structures, words or sentences and students realized about their own mistakes and
corrected them. The following example shows how feedback through the

implementation was.

Question

T: "bueno por otra parte chicos me gustaria que ustedes describieran el
trabajo de la profesora a lo largo de las Webquets”

S4“yo creo que la profe siempre estuvo muy atenta con nosotros, nos
orientaba acerca de las lecturas o de los links que debiamos abrir, ella
también nos hacia caer en cuenta de errores como de palabras que
escribiamos mal, verbos que estaban mal o a veces oraciones que no
estaban bien escritas,” ( Focus Group. At the end of the lesson 12/12/15)

“two of the three groups discussed with their classmates about the
mistakes that they found in their classmate's writing, however each
group gave a reason and say that their writing was well then the both
were a little confused about some mistakes that they did not sure so
teacher intervened to clarify doubts and answer questions (taken from
third field notes)

According to the previously mentioned, this kind of feedback allows students to
reflect and self-assess their writing identifying their difficulties in their performance.
Additionally this kind of feedback increases students™ motivation, since students feel
more comfortable to ask when they are confused or they can not identify their mistakes

by themselves. Teacher sometimes found common mistakes and she decided to give
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students feedback as a group to help them to correct their mistakes and to clarify doubts

if they were confused.

This kind of feedback allows students to understand what they wrote not so well
and gives the opportunity to participate with more confidence when they have questions
because they understand that it is a process in which they made mistakes that can be
corrected or improved. We also agree with Sadler (1983) cited in Srichanyachon (2012)
in the way how he concludes feedback as a help to students advance and growth and

not just for grading.

Teacher as a Guide in the Writing Process. Although the writing Webquests
were structured and designed through steps and instructions in order to develop the task
and they have different virtual tools, students needed the teacher’s help in many
moments of the implementation and they asked about different things that they did not
understand about the activities and others in which they prefer an explanation the
teacher. Students were not so dependent on the teacher. However, the teacher guided the
learning process through the Writing Webguests. It means that the developments of the

Webquests were supported by the teacher.

Before the teacher started the pedagogical intervention, she showed students the
writing Webquests and explained the different sections of each Webquest and what they
should do in each section. During each implementation teacher also introduced the
topics and monitored the activities, specially in which students had to discuss about the

topic and she also participated in the discussion activities. Additionally, the teacher
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clarified doubts and provided recommendations and suggestions about the students’

work but she did not interfere in their decisions or writings.

We identified since the first moment that students needed the teacher’s help
when students started to explore the Webquest because this tool was new for them and
because they did not know very well how to use it. Teacher conducted all the activities
for students to show them what they had to do and how they could use the resources
since in some cases they were confused even when they saw and read the instructions in
the Webquests. Students asked for help because they read the instructions but they
looked for teacher’s instructions again to clarify and to be sure about the task. They
sometimes opened the resources such as: online dictionaries, but they did not know very
well how to use them so in these moments teacher provided help and clarified doubts. In
the next example is evident the teacher’s role and how it contributed to the development

of the Webquest.

Question: how can you describe the teacher’s role in the development of the
Webquest?.

“I think that teacher’s role was like a guide for students, because she all the time ask
them if they understood what they had to do in the Webquest and in the activities, she
also clarified doubts about some instructions in the Webquest that for them weren 't
clear, I don’t know if some instructions in the Webquest were not enough clear for them
or if they didn’t read carefully, because I noticed that sometimes they asked and asked
al lot of time”. (taking from, semi-structured interview to the head teacher 12" /12/15).

Question: " ahora dime monica como puedes describir el rol de la profe durante las
Webquests?”

S5: “yo creo que la profe fue muy clara en cada explicacion, también nos daba ejemplos
para mejorar los textos, entonces considero que el rol de ella fue muy bueno ”(focus group
at the end of the implementation 12/12/2015)
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We found in this study that the teacher's role is an important component in the
development of the Webquests to guide students through the activities since there are
some activities in which students express and discuss their thoughts, ideas and points of
view about the different topics involved in the Webquest and teacher encourages them
to participate. Turbill and Bean (2006) state that the teacher should provide time for
talking and listening before and after writing. That is the importance of the teacher’s
role in the writing Webquest in where students not just interact with resources that come
from the Internet, but also with their classmates and teachers, participating in debates
and discussions.

This participation generates more ideas when students start to write because
they argue and exchange ideas. Turbill and Bean (2006) also mention that teacher
should provide opportunities for students to share their inspirations to write, but this can
be done when teacher guides this kind of activities since he can encourage students to
express what they think; In this way they are not just developing writing skills but also
speaking skills that contribute in their writing process. It is necessary sometimes for the
teacher to guide these kinds of activities because when teacher is not there, students do
not develop very well these kinds of activities.

Additionally, teacher has the opportunity to monitor the activities and observe
what difficulties students have in the development of the tasks and in this way look for
solutions at the moment to solve possible problems that happen during the lesson to
continue in a right way in order to do not affect the rest of the activities specially the
final product. Here is a sample of a change that was done during the intervention to

make better the activity.
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“Teacher clarified student’s doubts related to the use of material in the
Webquest, giving examples. She also did positive changes to conduct the
activities in a right way, example in the discussion activity teacher prefered
developing with the whole group and not in pairs and it was a positive change

because sudents participated actively in the discussion”( taken from first field
notes 14/11/2015).

“Teacher wrote some useful expressions on the board before students started to
write in their brochure because teacher noticed that they did not know how start
their brochure” ( taken from secind field notes 21/11 /2015).

S6: “yo creo que la profe fue un apoyo grande porque siempre nos preguntaba acerca
de que si entendiamos, ademas nos facilitaba palabras claves en el tablero para iniciar
o terminar los escritos ”(focus group at the end of the implementation 12/12/2015.

It is important the teacher’s role since students need help through activities and
the teacher can provide that support if she is involved in the process and realizes about
the students’ learning process and what they exactly need not just in terms of writing
but also with the virtual tools, activities, material among others that they do not know
very well. Teacher has the responsibility to monitor students’ work because when they
work with virtual resources they tend to get distracted with different things and for that

reason they do not develop the activities following the instructions.

We also found in this study that it is important how teacher guides the activities

showing interest in the students’ work and creating a good environment in which
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students can ask and participate without feeling bad. This motivates student to continue
working and presenting good products in terms of content and the way how they present
their writings through posters, brochures among others. Below is an example of how

teacher created a good environment for students.

S1:” yo pienso que la profe siempre tuvo una buena actitud para ayudarnos y eso
permitié que nos sintiéramos como mas confiados o seguros de realizar las
Webquests ”(taken from focus group at the end of the implementation 12/12/2015)

Teacher walks around the groups while students are creating their posters and provides
good comments about their posters.....I really like your poster, Good job, nice...(taken
from first field notes 21/11/2015)

Evaluation During the development of the writing Webquest: it is seen as a process
of improvement not just to grade a final product but as a support for students to know
important elements that they should include in their writings and at the same time to be
aware of how to write and know how they are going to be evaluated by their classmates
and the teacher and sometimes by themselves. This part of evaluation was done through
an evaluation rubric that was designed by the teachers based on five categories that
Heaton (1998) describes as necessary for writing which are: language use, mechanical
skills, treatment of content, stylistic skills and judgment skills. All of this to be clear
during the evaluation of the writings and to show students their difficulties and

improvements in their writings with a more specific explanation about their process.
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At the beginning of the implementation each category of the evaluation rubric
was explained to the students in which doubts were clarified and examples were
provided to facilitate the use of the evaluation rubric. The writing Webquest had a
section in which students could download the evaluation rubric to evaluate their own
work and sometimes their classmates’ work. In addition, students could write comments

or suggestions to improve and they wrote a score from 1 to five following the criteria.

We analyze in this study that students are more aware of the process of
evaluation when they know that they are going to be evaluated too and how they are
going to be evaluated because they start to recognize the importance of an evaluation in
where they learn that there are different components or elements that are necessary
before giving a final score and that the evaluation allows them to improve since they
can identify what they are not doing so well and they need to reinforce. The next

samples show how students are more aware about the evaluation.

Question: “ahora bien chicos quisiera saber si ustedes utilizaron la ribrica para revisar
y autoevaluar sus escritos”

S2 “Si profe nosotras la utilizamos en cada Webquest para poder evaluar
porque hay decia que era lo que teniamos que evaluar en cada cosa o aspecto y asi
nosotras nos poniamos de acuerdo para lo de la nota aunque habian cosas que no
entendiamos muy bien pero pues lo hicimos con lo que entendimos y pues teniendo en
cuenta lo que estaba en la ribrica para no equivocarnos porque sabiamos que era
importante para nuestros comparieros y a veces escribimos comentarios que de pronto
les serviria a nuestros compafieros para mejorar o que creiamos gque no estaban tan
bien”. Focus group at the end of the implementation 12 /12/2015).

Do you consider that the Evaluation rubric was useful for student’s writing
production? Yes, no and why?”
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“”

....... I think that it makes that students become more aware about how to write in
English because they were evaluated not just for the teacher but also for others
classmates which should know what aspects of writing they needed to know how to
evaluate their classmate’s work and this was good” (Head teacher Interview 12/12/15).

It is important to show students how they are going to be evaluated because
when they know and understand the criteria used to be evaluated they start to
comprehend that there are certain items or aspects that are important to present a writing
where the message, the idea or the purpose has to be clear and understandable for the
readers. In this sense students tend to be more careful when they write since they
become aware about their writing skills. Although Harmer (2007) mentions the
importance of evaluating through scales giving a score in each area to help students to
focus on the aspects that they need to work and how teachers can respond to student’s
work with comments, questions, corrections and use of rubrics to evaluate writings, he
and other authors such as Williams (2003), Clark, & Bamberg (2003), and Brown (1994)
among others do not mention the importance of providing them evaluation rubrics to do
the exercise by themselves and discover their abilities to analyze their classmates’

writings and in this way improve their own abilities.

Students learn when they are evaluating their own work or their classmate’s
work since they start to identify possible mistakes that they could have had in their
writings because there is an analysis that they have to do when they are evaluating using

the evaluation rubric to grade each component of the category to conclude a final score,
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so they have to understand the items and compare them with the writings. This
evaluation encourages them to identify the different components of the evaluation rubric

to put them into practice to evaluate or to be evaluated and when they are writing.

Although the evaluation rubric was a little difficult for them because there were
a lot of items and they sometimes were confused, most of the times they were focused
on the category and in some items of each one but not in all. We analyze that it is useful
to show them how they are going to be evaluated however we noticed that students need
an evaluation rubric designed so they can evaluate in an easier way and not with many
aspects that they are not going to understand and that could be confusing for them.
However, teacher realized of the problem and helped them when they did not
understand very well and in the last writing Webguests students were asked to evaluate
with the main categories and the most important items of each category. Here are two
examples that evidence the previously mentioned taken from the semi-structured

interview applied to their head teacher and the focus group.

Do you consider that the evaluation rubric was useful for student’s writing
production? Yes, no and why?.

“It was a little complicated for them, because there were a lot of categories to evaluate
their writing abilities that they didn’t know however, teacher took time to explain them
very well how to use it before they started the activities and they

understood better the evaluation rubric” (Head teacher semi-structured Interview
12/12/15).
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S3“......Laverdad habian muchas cosas que cada cuadro teniay a veces era dificil
calificar o evaluar entonces era confuso pero a veces le preguntabamos a la profe para
que nos explicara y pues con lo que entendiamos lo haciamos pero fue un poco dificil ”
(Focus group at the end of the implementation 12 /12/2015).

Students also developed a sense of responsibility and a commitment in the
process of evaluation since they evaluated their classmate’s writing taking into account
the evaluation rubric and reading their classmates’ writings to give a final score. They
read each category and highlighted the items that they considered that the writings had
and as we mentioned before when they did not understand they asked to their teacher

because they were careful to evaluate and they did not want to evaluate in a wrong way.

Although, they knew that this evaluation would not affect or benefit their grades
because they do not receive real grades in this institute, they evaluated their classmate’s
and their own writings work following the instructions and being aware of what they
were doing since they did the analysis with the rubric before giving a final grade. This
part of the Webquest allowed to increase responsibility in the students about their own
process since they were also involved in evaluating their writings and giving a score for
themselves and their classmates. Here is illustrated with two examples that evidence the

previously mentioned idea.

“Students download the evaluation rubric and go to Padlets where there are their
classmate’s work and start to read the writings and the evaluation rubric, after that
they highlight some items of each category, they discuss with their classmates about the
grades and finally they write a grade in the evaluation rubric and write some
comments.” (Taken from the fourth field notes 5/12/2015).
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S6°........ yo me sentia raro evaluando el trabajo de mis compafieros porque nunca lo
habia hecho,pero lo bueno es que teniamos la rubrica de evaluacion para hacerlo y
sabiamos que teniamos que hacerlo con responsabilidad, me senti como un profe
cuando revisa algo por eso trate de hacerlo bien con lo que estaba en la rubrica”
(Focus group at the end of the implementation 12 /12/2015).

Additionally, the evaluation rubric (See Appendix D) is a useful tool for teachers
to evaluate students’ writings because teachers know what to evaluate in a specific
way where all the aspects are involved to give a final grade and to explain students
about their strengths and weaknesses in each writing skill. Teachers can support their
grades with the evaluation rubric and provide feedback based on the scores that students
had and motivate them to improve those aspects in which they did not have good scores
but with a clear explanation about what they should improve. On the other hand,
teachers can reflect about the common problems that students have to find a solution or

to reinforce more in that skill.

Advantages and disadvantages of implementing writing Webquest in EFL class

In this second category of the present research project, we are going to describe
and present some advantages and disadvantages that we found during the development
of the writing Webquests. There are some positive aspects and elements that contribute
in a positive way the implementation of the Webquest that make that the results are
positives these components are: a) collaborative work b) Internet as a help c) student’s
motivation d) student’s role. On the other hand we also present some disadvantages that
could affect the development of the writing Webgquests and that we consider important

for future implementations which are a) Collaborative work b) Internet
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Collaborative Work. One of the aspects that was evident during the
development of the Writing Webquest was the collaborative work performed by
students, in which there were positive and negative factors that influenced the student’s
writing and work. In relation to the positive aspects the collaborative work is considered
as a support for students, since they have the opportunity to interact with their
classmates to discuss, express, share ideas and thoughts about the different topics and
activities involved in each Webquest, this allows students to plan and organize how they
want to work without being forced to work in a particular way and at the same time
students feel more comfortable developing the activities and their writings. Below there
are two samples that evidence student’s interaction during their collaborative work.
These samples are taken from the first field notes and semi- structure interview from the

head teacher:

“Two of the three groups were discussing and arguing about who could be the
hero of the year highlighting the positive things of each hero to make a decision. The
communication between students was effective, since they shared their opinions and
ideas to choose the hero and also to develop the rest of the activities.”  (Taken from

Fiel Notes. Lesson 1)

Semi-structure interview: Head teacher

Question: “How was the collaborative work developed by students during all Writing
Webquest”

“At the beginning was so difficult because there were some student that liked working
individually, however when teacher ask them to work in pairs they didn’t claim and
they star to work together without any problem, and | consider that this was good
because students share opinions, ideas and discussed about how to present the letter
or article,all of this before stating to write” (semi-structured interview to the head
teacher, At the end of the whole mplementation 12 /12/15).
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It is important to mention that the positive factors of the collaborative work
during the development of the Webquest were due to the topics. In each Webquest
which some of them generated interest between them to connect their work doing the
activities together in order to comply the writing task involving in the different roles. As
Hamer (2007) metions one of the benefits of working collaborative is the facility that
students have to generate ideas when they work with their classmates than individual.
Taking into account the previously mentioned we found in this study that the generation
of ideas is also closely related to the topic in which students are immersed since not all
the topics elicit discussion and interest between the members of the group and when
they feel a relation with the topic and with the classmates they participate actively inside
the group. Another positive factor of the collaborative work is related to the
responsibility of each member of the group, since the students assume a commitment
with their classmates in which they become more aware of their position in the group

working to achieve the goal.

Additionally, during the development of the Writing Webquest, it was evident
that students felt very motivated to present the final products like posters, letters,
brochures or articles working together. Students feel important when they have to
present the final products to their classmates and not just for the teacher, they show
interest in designing the products using tools that technology facilitated them because
there was not any technological tool imposed for them to present their writings. They
showed the result of what they did collaboratively through the writing Webquests
sharing their likes, their knowledge to present a creative product.
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........ they are interested to present innovative posters with images, color, sharing
likes to design the products, all of this to be the winners in the final activity, students
are involving in their roles in an implicit way and they could present a good writing
product.” (Taken from Fiel Notes. Lesson 1)

The knowledge and the abilities of each member of the group are important because
they can help each other not just in terms of the abilities of writing, but also with technological
tools that are new for some of them like Publisher. They are learning different things that are
essential for the student’s life in which they use technology to develop and present their writing
tasks. For this reason we agree with Hammer (2004) who establishes that in the collaborative
work students have the opportunity to access to their classmate’s mind and knowledge
sharing goals in this process. The next paragraph demostrates how student helped each other to

comply the writing task, this is an extract taken from Focus Group.

Question : “T: “bien chicos, ahora quisiera saber de qué manera ustedes trabajaron la
webquets con sus compaferos en clase?

S4“yo trabaje bien con mi compafiero, aunque a veces no nos entendiamos en algunas
cosas, fue chévere porque aprendi a manejar programas para crear posters y brochures
que no conocia, pero él si los manejaba bien, entonces fue chévere por todo eso”
(taken from Focus group, at the end of the Lesson: 12 /12/2015).

Internet as a Help. Internet has been the main tool to develop the present
project since the creation of the writing Webquests which was developed through
virtual tools and online programs until the implementation of the whole project. Teacher

and students used internet to develop the activities and as a help throughout the

124



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

implementations looking for information and using different tools to achieve the task

which contributed to support the different activities and learning to use the Internet.

The writing Webquests designed for this project included authentic material and
virtual resources that were selected, so the students could do the activities. However,
students were allowed to use others resources if they needed or wanted. Internet is a
help and a support depending on how teachers and students use it since students can use
the information from the Internet to transform it in good products or to show something
interesting. In this study Internet contributed in a positive and negative way. However,
here we are focused on the positive aspects that made that students learn to use the

Internet with academic purposes.

We evidenced through the implementations that students learnt to use new
resources that they did not know for example the use of online dictionaries as
Wordreference and Cambridge online where they looked for the meaning of some
words and they found and discover that a word could mean more than a meaning
depends on the context or the combination with others words or verbs, moreover the
importance of knowing the meaning and not just the translation of a word. Students at
the beginning of the implementation were using others kind of dictionaries that
provided them the translation of the word but when they started to explore the new
dictionaries they continued using them in most of the activities and when they need a

meaning of a word.

Students were asked to use some links where they could find the information

that they needed to complete some activities for example in the second Webquest they
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had to investigate about food, clothes, music and different aspects related to a specific
carnival and they had a section of resources where there were some links with the
information, but in some of them there was not all the information that they needed so
they used some others resources like youtube or they looked for images about what
they were investigating to find the information. It means that students were not limited
to use just some links and readings to complete the task they had the opportunity to
watch videos, listen to music or see images that provided them information about the
carnival. In the following samples is shown how useful the internet was for them in

some activities and how they used it.

Do you consider that using the internet to develop your task was useful?

Yeg No

“Because I learn to use new dictionaries to find the vocabulary that we do not know
and also information that we need in internet. (Taken from the second questionnaire
5/12/2015)

“In this Webquest in particular students had to search appropriate information or
images that allowed them to summarize and also select the specific information
regarding to their carnivals to comply the task, most of them used Internet page to find
information that in the resource section they did not find like: clothes or food, they
could find and describe this information using google images.” (second field notes
5/12/2015)

Do you consider that virtual resources contributed to student’s writing, yes or no and

”»

why

“Yes, I think that virtual resources help a lot to students to write in English because
they discover new things that they didn’t know before, for example they learn how to
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use some dictionaries that they didn’t use before such as Cambridge, wordreference
among others also because when they didn’t know something they could look for
information using the internet in order to complete the writing, they could find this
information in websites like YouTube or Google images among others. Another
interesting thing is that they had some models to follow that allow them to guide their
writings, so | consider that those things as the internet and also the models were an
excellent strategy to achieve that students write in English ( taken from the semi-
structured interview applied to their head teacher at the end of the implementation
12/12/2015)

We notice that it is important to provide them resources in which they can find
the information that they need but it is also important not to give them everything
because they must find their own strategies or ways to get what they need. Dodge
(1995) suggests that one of the main reasons to create Webquests is saving time because
all the resources that students need are involved in the Webquest. However, we found in
this study that although they spend a little more time when they do not have all the
information. They are asked to find ways to get the information and this is good because
they did not have problems to complete a task and they have to find a solution using the

tools that they have as it was mentioned before.

In most of the Webquests students found enough information on the Internet
about the tasks that they had to do to achieve the main learning objectives of each
Webquest which are: selecting, summarizing and analyzing information from the
Internet , so we found in most of the final products that students took into account these
objectives to present their tasks to communicate what they discovered or found through
the information from the Internet. We agree with March (2003) who states that a well-
designed Webquest promotes the effective use of the Internet where students learn to
use the Internet but they do not become dependent of it.
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In this study the Internet and the information that they found there was
necessary taking in mind the objective of transforming and building something new
with this information to not repeat the same information. As Benz (2001) cited in Dudeney

(2003) students not just organize information that they have found on the Internet because they

participate in their own learning strategies and creativity with a specific purpose.

Moreover, Internet in the development of these writing Webquests was not used jus to
find information or investigate something since students were exposed to authentic materials
about news and articles so the task implied a problem-solving where they read information from
the Internet and they had to answer or find a solution to a problem established from this material
then they could not find an answer on the Internet. They had to interpret and analyze this
information to respond to those issues with a proposal or expressing their ideas, thoughts, ideas
an beliefs about an issue. The next two samples evidence the idea previously mentioned.

“Students are reading in pairs the article about “70 Things to Hate about Bogotd”

they express what they think about the article and they discuss with their classmates

what they are going to write to defend their city, they express that they are not agree

with the author wrote and they exchange ideas to create the article” (taken from the
fourth field notes 28/11/2015)

“S5: “bueno para mi las lecturas fueron interesantes porque nos hacia pensar sobre
problemas o cosas malas que tenia la ciudad o el pais como podiamos cambiar eso o
mostrar lo contrario en lo que ibamos a escribir entonces a veces nos daban mas ideas
para escribir porque podiamos expresar lo que queriamos” ” (taken from Focus group,
at the end of the Lesson: 12 /12/2015).
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Students’ motivation is increased through the use of Webquest in EFL classes.

One of the main reasons why we decided to design and implement Webquests to
foster student’s writing production was the idea of motivating students to write in
English using the Internet to develop a series of activities to present a writing task. The
writing Webquests were designed too to make the writing classes interesting and
striking for students through a variety of activities that included all the language skills.
The topics were chosen according students’ needs and interest and taking into account
topics that allowed them to solve problems, give opinions and discuss about the
different topics. Motivation was a factor that allowed us to develop this present research
project since most of the time students felt motivated to work and develop the tasks
because they had the possibility to use the Internet, work with their classmates, and

discover new things that they did not know before.

Although not all the topics had the same interest for students, they participated
actively in discussions and speaking activities even when they had difficulties to
express their ideas and thoughts in English. The different topics made that students
show their likes, dislikes and their point of view about the topics since in each
Webquest there were activities where students shared their ideas through some
questions or giving their opinions.

“..Most of the students are participating in the introduction activity, where they have
to discuss some questions related to carnivals in Colombia, the first activity in the
process section achieves to attract student’s attention, they reflect interest watching

the videos about two carnivals to find the differences and similarities between them.

They commented about the videos saying things like “ tan chevere, muy bonito, esos
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disfraces tan creativos, muy bacano....... si uno pudiera ir por alla... ” (Second Field
Note. Lesson 2)

Questionnaire

Question: was the topic appropriated and interesting for you?

Yes No

Why? Because | learnt about others carnivals in the world and that they do different

things that we do not do in Colombia, also there were the videos, the music etc..

The Webguest's topics are essential to motivate students to do the task and to do
the activities since when they are interested in the topics they start to be involved more
in what they have to do and they have more ideas about how they will develop the task
and what to write. However, there are topics that they do not like a lot, but this is not so
bad for the development of the task because students can also express their dislikes
about the topics so the idea is to choose topics that generate discussion, ideas,

arguments, and they can share with their classmates.

Another factor that motivated students to develop the Webquests and write in
English was the use of the Internet. Virtual resources help them to do the activities and
achieve the task. For example when they needed information they could use the Internet
to find it. The use of Internet motivates students to work because they feel a help and a
support in their activities and because they can search what they do not know or need.

Internet offers students the possibility to find the information in different ways and not
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just in readings since they can see images that provide them information or watch
videos to find the information that they need so they do not feel bored looking for the
information. These two samples below taken from the focus group and the semi-

structured interview to their head teacher that evidences the previously mentioned.

Qué opinas acerca del uso de las Webquests para mejorar la escritura?

S4“A mi me parecen que son una forma diferente para apoyarnos y no son aburridas
como el simple hecho de escribir y leer, no son tan simples como cuando nos ponen a
escribir mientras que aqui usamos otro tipo de herramientas como Internet que son
muy interesantes y es mas creativo para escribir ”(focus group at the end of the
implementation 12/12/2015)

How can you describe the writing Webquest?

.. ...for me is difficult to use Internet in my classes because here we don't have access
to a computer lab and internet and in the Webquest that they did they used Internet to
find information, to use dictionaries, to watch videos etc and | could observe that they
were motivated to do the activities and to write.....(semi-structured interview to their
head teacher).

We also consider that the writing Webguests are not boring and they are interesting
because students have more tools and resources that allow them to have more ideas to include in
their writings and it is not just reading the information because here they can explore the
Internet to find what they need in the way that they prefer, for example, videos, images among

others. Additionally, students chose the classmate or group to work and this was good
too because in most of the activities they worked well together participating in the
discussions, sharing likes and dislikes, planning the tasks among others. March (1998)
states that when students have the opportunity to work in small groups or with someone

to develop a task or solve a problem, they feel motivated to work..
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Internet is an important tool to develop Webquests since most of the resources
come from it. In addition we found in this study that is a good strategy to motivate
students to write because they can generate more ideas to do the task and because they
discover and explore new things that they do not know or others that inspire them to do
the activities. They also felt motivated to present their writing products because they

could use resources from the Internet to present their writings in a creative way.

The variety of tasks in each Webquest also made that students felt motivated to
work since in each task students were asked to present different products, take different
roles, and write in different ways. Each task involved a different situation of the real life
that allowed students to solve a problem, respond to a particular situation and create
something new and interesting. We analyzed in this study that although they did not pay
a lot of attention to their roles, they were interested in completing the task and to present
good writings. Students discussed a lot about the tasks showing interest to do them.
They planned, organized the ideas and shared likes, thoughts and ideas to develop the
task. As March (1998) mentions tasks motivates students to learn when they are
exposed to authentic tasks that allow them understand, hypothesize and solve a problem
of the real world. We agree with him because we observed that they felt motivated
when they read the task and exchanged ideas with their classmates to do the task as we
mentioned previously. The following samples show how students felt motivated for the

task.

“Students are reading the task about carnivals and they say things like (hay vamos a ser
los mejores, le podemos meter artas imagines al folleto, profe podemos usar publisher
para hacerlo? Mira lo podemos hacer asi ....) they talk with their classmates about how
they will present and what they are going to write, they exchange ideas with a lot of
interest” (field notes 2 Webquest)
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S3“lo otro chévere que a mi me gusto es que cada Webquest era diferente, en cada una
teniamos que hacer un escrito diferente y habian como situaciones o misiones
diferentes que eran interesantes ”’(focus group 12/12/2015)

Students’ role. During the development of the writing Webquests students were
involved in tasks where they had to look for specific information using the Internet to
find the information. Although they had some resources that helped them to find the
information, they had to do their own search. Students were researchers in most of the
Webquest since they had to present a final product transforming the information that
they found about the topics, so they had to read for specific information identifying
what it was useful or not for each task and if the information that they found on the
Internet would help them to complete or respond to the task or not. Students were critic
when they faced issues of the real life where they had to give a solution or present a

proposal.

Students used the resources that the Webquest provided to present the task, they
were critic of the information because they started to read it, but in some resources the
information was not complete and necessary to do the task. For that reason, they
continued looking on the Internet until they got the information. It was good that
students did not find all the information because this allowed them to use their abilities
to search the information using the virtual resources to transform it in something new
and to think how to present the information to not repeat the same. March (1998) states
that students develop thinking skills because they are forced to transform the
information into something else like maps, comparison, solution among others. Here

below is shown the previously mentioned.
133



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

“Students are using the resources that are in the Webquest to find the information about
the carnival that they chose but there is not all the information so they started to look
for more information on the Internet, they read different websites and links on internet
but they do not find a lot of about their carnival, however they continue reading
material in Internet, watching videos, and images... .... students get a little of
information on the Internet and they start to complete the chart in the worksheet given
by the teacher”(Field notes second lesson)

“I consider that was good that students used the Internet because they had to look for
information and they had to do something with this information and not just to answer
a question or complete a chart because they created something interesting with this
information and they made good searches about the topics ”. (Semi-structured interview
to their head teacher).

This kind of tasks and activities promotes the investigation in students since they
sometimes do not find the information easy on the Internet and they have to read
carefully what they found to identify how useful it is for their task. They also learn that
they cannot take the information from the Internet to present it as the result of the search
because they are asked to create something new with this information where is

evidenced their comprehension about the topic and the search.

Students were critic also when they had to read articles that included information
that allowed them to take a position in relation to the topic since in these tasks students
were not asked to search for information, but they were asked to think, reflect and
analyze this information to plan a solution or create a proposal of a specific issue so
students interpreted this information with their classmates and together thought about
the development of the task responding to the situation given. A Webquest that
evidenced a lot the role as critic was the Webquest in where they had to send a proposal

to the government giving a solution to one of the problems that Colombia has now.
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They thought about these issues and discussed a lot about the topic showing that they
are also affected by these problems and that they disagree with the government that
Colombia has because they consider that they haven't done a lot to help and contribute
to the improvement of the country. We found in this study that students are very critic
with these tasks because they express their point of view and they reflect their
nonconformities about issues that happen nowadays. We agree with March (1998) who
states that students develop their thinking skills because there is not an answer in

Internet and they build new answers that allow them to develop their thinking idea.

Other example that evidenced that students were critic developing these tasks, it
is the fourth Webquest about “10 Things to Hate About Bogota” because in this
Webquest they had to write a short article defending Bogota city since they had read an
article that mentioned bad aspects of Bogotéa. They also reflected that they disagree with
what the author mentioned in his article, however, they knew that some aspects were
true, but they expressed that nobody could talk bad of a city in that way and this topic
generated that they analyzed each negative aspect of Bogota and that they contrast this
information with the reality and present the positive aspects of the city. Additionally,
they had the opportunity to argue and exchange their ideas when they presented their
final products in a speaking activity that allowed them to express and share their final
arguments and conclusions about the topics. The following samples evidence the

previously mentioned idea.

“Students are discussing about the article (10 Things to Hate about Bogot4) they say
things like: ussh no eso es mentira, eso no es del todo verdad, es que vivir aca en
Bogota de verdad es muy dificil, el trdfico es lo peor que tenemos....pero n0OSotros
también podemos escribir cosas buenas de Bogota....hay cosas buenas aca...” (field
notes fouth lesson)
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“After students know the task and read the article about Colombia social issues they
show and express their point of view about the Colombian government they say: pero
es que el gobierno de este pais no sirve para nada, la primera solucién a estos
problemas es que cambien al president, la carta de nosotros va ir dirigida al presidente
pero para gue se vaya el del gobierno, lo primero que se debe arreglar es la educacion,
que el gobierno invierta arto en la educacion en lugar de invertir en guerra’(field notes
fourth lesson.

Students were more responsible and committed in the development of the tasks
since most of the time students were engaged in the activities and they finished their
tasks. Although in some of them they needed more time to complete the task, they
achieved presenting their product. They followed carefully the activities completing
each one. They never presented their final product without doing all the activities. That
Is why we mention that they were engaged with the work. Here we want to mention
that the responsibility and the commitment make part of the development of the writing
Webquests to achieve the learning objectives since if they followed the steps to do the
activities, their writings are going to be more complete and interesting. For that reason,
we include the responsibility and commitment as part of the role that students must

assume when they work with technology and Internet.

Difficulties in the collaborative work. Although, the collaborative work
contributed positively in the development of situations, in some moments it was not so
good because in a few sessions, some students decided to split up the work so each
member of the group did a part of the activities but in those parts that they divided their
work. There was not a communication between them and the new things like vocabulary

were not learnt of the same way. It means that there were activities in which some
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members were not involved in the development of the task and they did not contribute as
it was expected.

This division of activities affected the collaborative work because some
students started to do different things to the planned activities such as: talking about
something different, chatting in their mobile phones, and they were not paying atenttion
to what the other member was doing. Some students showed that some activities were
not important or interesting to do them with their classmates and for that reason they
preferred divide some activities. In the next examples taken from the semi-structured

interview with the head teacher and the focus group is evidenced this division of the work.

Question: How was the collaborative work developed by students during all Writing
Webquest?

“Some groups didn’t work collaboratively they just divided the activities and each
person develop a part, they said for example ok Alejandro you do this and I do this part,
this no happened in all the sessions but in some of them.” (taking from, semi-structured
interview to the head teacher 12" /12/15).

“Most of the students contributed and participated actively within the group sharing
opinions. However it was evidenced that in some of the activities they divided the
work.” (taking from, Field Note Lesson 1).

There are some causes that made that the collaborative work to be affected such as the
long activities in which students lost interest developing them; the topics in which one
of the members did not like it, and they were tired since each Webquest took around
three hours. For this reason, it is necessary to balance the time of each Webquest and the
period in that each one is going to be developed. It means that a solution to this negative

aspect could be that Webquests which take more than three hours are divided in two
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sessions even when there is extra time because not all the members are engaged in the
task and sometimes they need activities in which they stand up and move their body or
a game to motivate them to continue working.

Another negative factor that was evident in the collaborative work was when
students do not assume their roles. It means that they are not involved in what they have
to do. Students allow their classmates to make the decisions about the activities and they
do not discuss, give opinions or propose new things about the topics. They express that
for them is not interesting the topic or the activities and for that reason they do not care
about what the others do. Here below is an example of this negative aspect taken from

the field notes, Lesson 4.

.......... In two of three groups two students are not working in the development of the
activities, they let that his or her partner make decisions and they choose whatever topic
to work, they show that for them is not important saying things like ” cualquier tema
esta bien eso no importa, si el que sea no importa, el que tu escojiste esta bien.”(taken
from Field Notes, Lesson 4).

Here is shown that some students do not participate actively in some activities
and this makes that the collaborative work is not effective for the group and to develop
the task because there is not a good communication between the members and they
sometimes give the responsibility to the others. Although Williams (2003) argues that
the cooperative activities makes that students work harder and they discover more
things, we consider that sometimes it is not possible because not all the members work
hard and some of them do not involve in the activities and they give the work to their

classmates.
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Internet as a source of distraction. As we mentioned before, Internet
contributed in this research project in a positive and negative way. Here we explain the
negative aspects that were evidenced during the pedagogical implementation which are
related to the distractors that the Internet has when students work on internet. The way
also how students copy the same information that they find on Internet or change some

words from the authentic material to present their writings.

During the pedagogical implementation it was evidenced that some virtual
resources such as YouTube, Hotmail, links, images and videos sometimes affected the
development of the writing Webquests since students got distracted with these virtual
resources opening websites to do different things to the writing Webquest even when in
the Webquest the rule says “ Don't open websites that you do not need to develop your
activities” and teacher also explained the rules at the beginning of the implementation to
carry out the implementation in a right way . Students sometimes wasted the time of the
activities to check their e-mails, watch videos, listen to music among others, this was
specially reflected when teacher was not observing student’s work. Students were very
careful when their teacher was near them because in that moment they worked well but
when their teacher was behind them they started to open websites to do different things.
They got distracted easily when they have access to the Internet because they are very
curious and they like exploring different information using the Internet. Here are two

samples that evidence how students get distracted with the Internet.

“Teacher is walking around the classroom to check student’s work, clarify doubts and
help students however, when teacher is not observing students or is on the other side of
the classroom students are opening their e-mails and watching videos on YouTube
they also are opening others websites different to the given by the writing Webquest “

/taken from the third lesson 14/11/2015)
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“I consider that one disadvantage of using the Webquests is that when they have access
to the Internet they get distracted with Websites and virtual resources to check their e-
mails, and do different things to the Webquest's activities”’ (taken from the semi-
structured interview to their head teacher 12/12/2015)

We also observed that when students are in front of the computer teacher loses
student’s attention because they are concentrated on their computers using the Internet
or Technology so it is difficult for teachers to give instructions or extra information
when students are using Technology because they do not pay attention to the
information given. For that reason it is better including everything in the Webquest or

start the lesson giving the necessary information to the development of the Webquest.

March (2003) affirms that the resources on the World Wide Web motivate
students and catch student’s attention and this was reflected in the present project
however it is important to mention that this attention is not always related to the
activities or the task proposed in the Webquest since they sometimes were attracted by
different online pages that did not contribute to the development of the tasks. These
negative aspects also affected the time for each activity planned because they did not
finish the activities in the stipulated time and there were activities that required a time to
exchange with their classmates, to evaluate among others and these activities sometimes
were affected because of this. Here below are two examples that evidence the

previously mentioned idea.

“Most of the students finished their writings and they are going to start the
evaluation section so teacher decided to explain to the whole group how to use
the evaluation rubric with the different items then she starts to explain but
students are not paying attention they are concentrated in their computers and
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for teacher was really difficult to catch student’s attention so after she
explained and students started to evaluate their classmate’s work they did not
understand very well the evaluation rubric ”’(taken from the first field notes
14/11/2015)

“I think that a problem to develop Webquest is that students sometimes waste
the time surfing on the Internet and doing others things to the activities and this
can affect the development of the Webquest” (taken from the semi-structured
interview to the head teacher 12/12/2016)

The second negative factor that we identified with the use of the Internet during
the pedagogical intervention was that students tended to copy the same information that
they found on the Internet or simply they changed some words from the authentic
material. This negative aspect was evidenced at the beginning of the implementation
since teacher interfered to talk about this negative factor before they continue doing this

during the rest of the implementations.

Although in the writing Webquest there is the rule that states “ Don't copy and
paste information from the Internet because your tasks mean and need more than this”
and the teacher told them the rules at the beginning of the implementation, they did it
and teacher had to start the second implementation talking about this situation, she
explained that when they copy information from the Internet, they have to cite the
authors and they cannot copy in the same way that they find the information because
this is plagiarism and there are some consequences of taking information from the
Internet and presenting it as their own work. She added that this was not allowed in the
Webquests and not just in these kind of projects, but in any project and place this is

illegal. The idea of developing the Webquests is that they would use the Internet as a
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help and to support their writings, but not to copy and paste because that was not the
objective. For that reason, it was important for them to learn to use the Internet in a right

way.

Additionally, when teacher gave them feedback about their writings she
emphasized the importance of using the Internet in a correct way. As March (1998)
states Webquests are the beginning for students to learn how to use the Web for
learning, so they guide their own findings. For that reason it is important to teach them
how to use the Internet for academic purposes increasing awareness in students about
the possible consequences that they could face in the future if they commit plagiarism
or do not cite the authors. Teacher cannot forbid the use of Internet in student’s learning
process because this is part of the education today. However, it is important to guide
students in this process to do not affect their learning. Here is evidenced how students

changed some words from the authentic text to present it as their own work.
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LEELA HAZZAH

- We consider that the hero should be Leela Hazzah
because she profect animails at risk like the lion, that
every year decrease their quantity, so she promotes to
the people to follow their inictiative of protect the lions.

It no only her cause,but also the effect that produce in
the future.

"The lion is iconic” Hazzah starfed Lion Guardians in 2007.
"If there are no lions leff in Africq, it will have a significant
effect. ... We could lose a lot more than just the lion."”

Image taken from Padlet fist lesson:
http://es.padlet.com/writing_webques/Writing-Webquest/wish/82811518,

November 14, 2015

As we mentioned before this negative factor affected the first part of the
implementation, but we did not stop the implementation although we were afraid of
students commit plagiarism in the others webquests and that the project would be
affected by the bad use of the Internet, but fortunately this does not happen because

students understood the importance of using Internet and not being dishonest in their

writings.
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CHAPTER 6

Conclusions

The present project arises from the need to analyze how writing Webquests
foster students’ writing production since it was identified that the participants of this
project had difficulties in their writing production. This necessity encouraged us to
create and design writing Webquests that would allow us to conduct and guide writing
process during the implementation of four Webquests. Here, students had the
opportunity to complete the writing stages proposed by Williams (2003) integrated in
the writing Webquests, guided by the teacher, and developed in the pedagogical
implementation. After it was finished the pedagogical implementation and the data
analysis of the instruments that were collected, we reached the conclusion that writing
Webquest is a useful pedagogical tool that fosters students’ writing production through
different elements integrated in the development of the Webquest. Writing Webquests
contributes to the students’ writing process, also the teacher and students who assume
their role inside the Webquest. Additionally, writing Webquests contribute in the
improvement of teaching performance since it allows the teacher to discover and learn
how to create new and creative tools that motivate students to learn using the resources
that the current world offer us in an appropriate way. Moreover, we analyzed that when
students followed the writing stages with their classmates and with the help of the

teacher they are not going to find difficult writing in a foreign language.

We reached to the main conclusion that Writing Webquests are useful to foster

students’ writing production with some elements and stages that are important to
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develop to have good results since the writing Webquest itself does not work alone. It
means that the writing process inside the Webquest has to be guided by the teacher and
followed appropriately by the students since the teacher guides students providing help
and developing also a process where he or she is involved in all the stages and sections
of the Webquest and students make part of the whole process doing the activities to

finish the task.

The writing Webquests allow teachers to organize the activities taking into
account the writing process and to contribute in each one of its stages and sections.
From the first activity, students are involved in the context or situation discussing and
exchanging ideas with their classmates because they start to generate ideas to put them
in their writings and to be familiarized with the task. The topics make students feel
identified or motivated to express their ideas, thoughts and beliefs that are reflected in
their writings even when they do not like them because they also have a reason to write.
The task section involves students in a role and explains what they have to do and
present at the end of the Webquest. Here they sometimes feel motivated because they

are given a mission to achieve and they start to plan how they will carry out this task.

Additionally, students help them to advance in their writing task because they
read, watch videos look for information, learn new vocabulary, take notes, complete
information among others activities where they develop writing strategies that help
them to select, analyze and organize the information and ideas that they will include in
their writings. In the Webquest they had the opportunity to work collaboratively to
share knowledge and ideas with their classmates to present their writings also to correct

and improve their works we consider that working with other person is a support and
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help to write because they can learn from the other. Moreover, they also had the use of
virtual tools that helped them to complete their tasks when they needed information or

they did not understand something.

Based on the writing stages and the Webquest sections we realized that the
revising stage and the evaluation section reflect the importance of evaluating students’
process and not just the result and to show them their difficulties and improvements
through each task. Feedback was also an important element that was supported by the
writing Webquest since students received recommendations, suggestions and
explanations about how to improve or how do it better for the next time, students had
the opportunity to ask, clarify doubts to improve their writings .During the development
of the Webquest tasks students also give and receive feedback from their classmates
before they present their final writings, in this way, they have other revising that
strengthens their writing because their classmates correct mistakes and also give
suggestions and recommendations in their writings to help them to improve each
writing. The evaluation proposed contributed positively in the development of the
writings since students become more aware of how to write because they started to

understand what makes a good writing and what they should include in their writings.

Webquests are useful if teachers know how manage them and if students learn
how to use the tools that the Webquest provide since there are some advantages and
disadvantages that could contribute or affect the development of the Writing Webquests.
We found that there are some disadvantages as the bad use of the Internet where
students can commit plagiarism or changes some words from the information found on

the Internet to present it as their own work. In this sense we consider that it is important
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to teach students how they should use these virtual resources as a support and help in
their learning process since Internet does not have all the answers or information that
they need when they are given a writing task because what they have to do is to select,
summarize and adapt the information from the Internet to include relevant information
in their tasks making them interesting for the readers. Besides, Internet could be a
disadvantage in the development of the writing Webquest because it could work as a
distractor for students where they sometimes waste the time on the Internet doing
different things to the activities proposed. That is why we consider that teachers should
take into account these disadvantages that could be presented in the development of the
writing Webquests to not interrupt or affect the learning objectives of each task looking

for a solution that solves these situations that can happen in a lesson.

Based on the implementation of the writing Webquests designed to develop the
present project we conclude that Writing Webquests improve teacher’s performance
because teachers learn to design, plan and develop new strategies that motivate students
to learn using Technology and virtual resources with academic purposes integrated in a
Webquest that allows students to discover and explore new learning experiences that
will contribute positively in their learning. Teachers also can reflect about the process
through the development of the Webquests identifying things to improve and change
not just in the Webquests but also in the way how he or she conducts the activities of

the Webquest.
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Pedagogical implications

This research study points out to teach and help students in their writing process
since it is a skill that requires a process and time to follow some stages and steps that
are important to develop writing skills in students. This project aims to show how the
use of writing Webquest fosters student’s writing production with the components that
were integrated in each one to develop a writing task. We suggest to teachers who are
going to design and implement Webquests that take into account different aspects such

as: English level, age, topics, to achieve the learning objectives

This study could contribute to the integration of the Technology and the virtual
resources in the teaching of a foreign language because we discovered that Webquest is
a useful tool to include in the teaching of writing which fosters student’s writing
production through the writing process with the help of the teacher and the collaborative
work that students did through the implementation. We found that using virtual
resources is a support and help for students when they know how to use them in a right
way because they transform the information in something new and creative and not to

repeat the same information that they find on the Internet.

Additionally, On the other hand, we recommend teachers to generate awareness
about the use of the Internet before implementing Webguests to students do not commit
plagiarism or change some words from others works to present them as owns. That is
why it is important to teach them to manage and use these virtual resources with
academic purposes. At the moment of implementing Writing Webquest it is important to

take into account the teacher’s role as a guide who leads their students through the
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activities helping and providing support during the development of each one as well as
the importance of the collaborative work and the process in each stage where they are

acquiring new knowledge and strategies that will be useful in the future.

We also consider important the time for each Webquest since there are
Webquest that take much time and in this case we suggest dividing the lesson in two or
three parts because students could get bored, lose attention and interest doing the
activities and this can be reflected in the final product. For that reason we believe that a

solution would be to develop the Webquest in more than one lesson.

Limitations

During the implementation we had some limitations to implement the writing
Webquests that affected a little the development of each one; the first limitation was
related to the access to the computers because in the place where the implementation
was carried out there was not a computer lab so we had to borrow some computers to be
able to implement. Fortunately there were not many students so we needed just four
computers to implement and finally we could get them. The second limitation was
related to the time for each Webquest since we did not expect students to take more time
that we planned for each Webquest. Even when we had three hours per each lesson,
because there were some long activities that we considered important for them to do it
and they took a long time doing them. The last limitation that we had was in the

development of the activities since there were some activities that we needed that
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students finished to a specific time to revise and exchange writings and in some cases

they did not do them and we had to give them more time.

Further research

This research project provides a vision of how to integrate Technology and
virtual resources in an EFL class using Webquest as a tool to foster students™ writing
production. Thus, we propose for further research to use Webquests in autonomous
work. Writing Webquets are tools that should be integrated in the teaching and learning
not just inside the classroom, but also in different spaces because students learn to use
the Internet and Technology for academic purposes that contribute positively in their

learning.
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Appendix A N° 2
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Appendix A N° 4
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Appendix B N° 1
FIELD NOTES
Webquest 1

“Choose the Hero of the Year”

Technique: observation.

Research Teacher:

group
classroom:

Janeth Gonzalez

Personalized group Date:
Nr. observation 1

Intermediate

Janneth Gonzalez and Julieth Ramirez

November 14t /2015

Aspects to be observed

Observed Details

e The use of Do students develop the activities in The class started at 9:10 however the
time the established time? Webquest activities started at 10:00Students
developed the activities according to the time
established in the Webquest. Most of them
spent time exploring different pages which
) teacher indicated at the beginning,
Is the time e”O‘?g_h,to students Students were not distracted easily, when they
develop the activities? were in front of a computer, although they
were listening music while they looked for
Do students spend their time doing unknown words in the online dictionaries.
. S No all groups were at the same speed, some of
different activities to the proposed L .
activities? them developed the act.|V|t|es a little faster
than others around 5 minutes faster.
The webquets were designed to be develop in
the classroom. taking into account this aspect,
students finished all writing steps in the
Does the lesson take more time webquets, like drafting, revising and editing,
than expected? however the lesson took more time, because
Does the lesson take less time than they did not finish the closing part.
expected? Students followed all activates in the
Do students follow the established established time.
time in each activity?
e Lesson Are students attracted by the Most of the students finished their writings and
activities learning activities? they are going to start the evaluation section so

Are students engaged during the
learning activities?

teacher decided to explain to the whole group
how to use the evaluation rubric with the
different items then she starts to explain, but
students are not paying attention they are
concentrated in their computers and for
teacher it was really difficult to catch student’s
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Are students following the activities
before writing their final product?
Do students understand what they
have to do in each activity?

Do students access easily to the
activities in the Webquest?

Do students show interest during
the development of the Webquest?

What difficulties students have
during the development of the
activities?

attention so after she explained and students
started to evaluate their classmate’s work they
did not understand very well the evaluation
rubric

There was a student that did not want to
participate, he was boring.

Although in the previously mentioned Students
were concentrated in the activities, they
commented positive aspects about the reading,
also some of them laughed and give their
opinions respect to different heroes they
looked like engaged .

The students followed the process section
before starting to create a poster about their
hero.

They are interested to present innovative
posters with images, color, sharing likes to
design the products, all of this to be the
winners in the final activity, students are
involved in their roles in an implicit way and
they could present a good writing product.
Students did not have difficulties regarding to
the Internet access, they could explore all pages
and also they could use different material like
readings, online dictionaries among others.
The most difficult part for students was
vocabulary, since they did no find others words
to define it.

The use of
material

Are students using the material
provided by the Webquests to
comply the task?

Are students looking for information
on the Internet to comply the task?

Are students selecting material to
develop their tasks?

Most of the students used material provided in
the Webquests to comply the task, such as
Wordreference and Cambridge dictionaries,
readings, images among others, they did not
use page like Google Translator or another
pages that were not related to the activities.
The Internet was useful tool to comply the
task, because they searched specific
information that they needed at the moment.
They did not spend time on Internet without
working in the Webquests they used this
information to get ideas and write their
paragraph.

Teacher provides students useful expression
students have more ideas about how start their
writing, it motivated them to comply the final
task.

Collaborative
work

What grouping arrangement is used
in this Webquest?

The communication between students was
effective since they shared their opinions and
ideas to choose the hero and also to develop
the rest of the activities.
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Are students discussing with their
classmates about the topics and the
activities?

Do students share their ideas to
contribute positively to the group?
Is the communication effective
between the students?

Do students participate actively
within the group?

Do students show responsibility
within the group?

Are all the members of the group
doing the activities to comply the
task?

Most of the students contributed and
participated actively within the group sharing
opinions. However it was evidenced that in
some of the activities they divided the work.”
Students did not take the Webquest as a
responsibility more in their learning, they were
interested to present an innovative posters
with images, color, etc. in order to be the
winner in the final activity, it allowed that they
performed their roles in an implicit way and
they could present a good writing product.

It was evident that students are accustomed to
work in groups, although they sometime talked
a lot about different topics, most of the groups
working collaboratively to comply the task.

e assessment Do students exchange their writings Most of the groups exchanged their work in
to revise each one? order to be corrected for another group,
students were sure about their drafting and for
this reason this part for them was not so
Do students correct and give difficult.
suggestions to their classmate’s Although, students did not have a lot time to do
work? this activity based on the evaluation rubric,
Do students know how to use the they corrected and give a few suggestion to
evaluation rubric to evaluate their their classmates work and also about their role
classmate’s work? performed in the Webquest.
In this section the students did not know how
to use the evaluation rubric, since the time was
Do students use the evaluation not enough to explain them aspects like this.
rubric to check and evaluate their
classmate’s work?
e Closure Do students express what they think The students did not express what they thought
e And about the Webquest? about the Webquest in orally way, they
objective expressed aspects like this in the disposition to
develop the activities, in their attitudes and
Do students discuss about what aptitudes.
they learnt in the Webquest? Some of students discussed positive comments
respect to the Webquest in general, they liked
the topic, they also felt comfortable in the way
Do students express how they felt how was develop the class, the did no felt
during the development of the pressure, however they also expressed that the
Webquest? activities were so long.
Most of the Webquest objectives were
Were the objectives achieved in this achieved.
Webquest?
e Teacher Does teacher monitor student’s All time teacher monitored student’s work,
performance work? explained the activities and gave suggestions

group by group.
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Does teacher guide and help
students during the activities?

Does teacher clarify and solve
doubts during the development of
the activities?

Teacher guided the development of the
activities controlling the time and showed the
steps in the T .V, in order to students feel
accompanied in the process.

Clarified student’s doubts related to the use of
material in the Webquest, giving examples. She
also did positive changes to conduct the
activities in a right way, example in the
discussion activity teacher preferred developing
with the whole group and not in pairs and it
was a positive change because students
participated actively in the discussion.

Teacher walks around the groups while
students are creating their posters and provides
good comments about their posters.....I really
like your poster, Good job, nice job among
other words highlighting students’ work.
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Appendix B N° 2
Webquest 2
“Carnivals and Festivals Around the World”
Technique: observation.

Research Teacher: e Janeth Gonzalez
Group e  Personalized group e Date: e November 21
/2015
classroom: e Intermediate e Nr. observation o 2
. e Aspects to be observed e  Observed Details
e The use of e Do students develop the activities in e The time established for this Webquest was 3
time the established time? hours, students had to finish the
communicative practice about the fist
Webquest “Choose the Hero of the year”,
additionally star the second Webquets and
develop the rest of the activities.
e Most of the groups were concentrated in the
e Isthetime enough to students activities, they did not spent time doing
develop the activities? different things like surf on internet in pages
that teacher did not indicate, talk with their
classmate, play or something like that, they
listened to music, but it was not a problem
e Do students spend their time doing because they worked well.
different activities to the proposed e  This Webquest took more time that teacher
activities? expected, since students did not finish all
Webquest , most of them finished until “
e Doesthe lesson take more time Editing ” activity, they took 20 minutes
than expected? developing the second activity, which should be
developed in 10 minutes.

e  The first activity also took more time, because
most the groups repeated the videos several
times.

o Does the lesson take less time than
expected?
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Lesson
activities

Are students attracted by the
learning activities?

Are students engaged during the
learning activities?

Are students following the activities
before writing their final product?

Do students understand what they
have to do in each activity?

Do students access easily to the
activities in the Webquest?

Do students show interest during
the development of the Webquest?

What difficulties students have
during the development of the
activities?

Most of the students are participating in the
introduction activity, where they have to
discuss some questions related to carnivals in
Colombia, the first activity in the process
section achieves to attract student’s attention,
they reflect interest watching the videos about
two carnivals to find the differences and
similarities between them. They commented
about the videos saying things like “tan
chevere, muy bonito, esos disfraces tan
creativos, muy bacano....... si uno pudiera ir por
alla...

Thy are discussing some questions related to
the carnivals in Colombia, they are engaged
watching the videos about the carnivals, they
comment positive things related to the videos
and they mention that they have more idea
about what they will include in their carnival
Students are reading the task about carnivals
and they say things like (hay vamos a ser los
mejores, le podemos meter artas imagines al
folleto, profe podemos usar publisher para
hacerlo? Mira lo podemos hacer asi ....) they
talk with their classmates about how they will
present and what they are going to write, they
exchange ideas with a lot of interest

Students had difficulties with “Select your

Carnival” activity since, most of them chose a
carnival different to the reading, the instruction
were not clear for them.
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The use of
material

Are students using the material
provided by the Webquest to
comply the task?

Are students looking for
information on the Internet to
comply the task?

Are students selecting material to
develop their tasks?

This Webquest had an extra section called :
“Resources” where students had to explore
different web pages to find and select
information to complete the task, and most of
them used this material, but there was a group
of students that preferred used another pages
to complete their task.

Students are using the resources that are in the
Webquest to find the information about the
carnival that they chose but there is not all the
information so they started to look for more
information on the Internet, they read different
websites and links on internet but they do not
find a lot of about their carnival, however they
continue reading material in Internet, watching
videos, and images.......students get a little of
information on the Internet and they start to
complete the chart in the worksheet given by
the teacher”

In this Webquest in particular students had to
search appropriate information or images that
allowed them to summarize and also select the
specific information regarding to their carnivals
to comply the task, most of them used Internet
page to find information that in the resource
section they did not find like clothes or food,
they could find and describe this information
using google images.

Collaborative
work

What grouping arrangement is used
in this Webquest?

Are students discussing with their
classmates about the topics and the
activities?

Do students share their ideas to
contribute positively to the group?
Is the communication effective
between the students?

Do students participate actively
within the group?

The grouping arrangement selected to work
this webquest was in pais, since each member
the group had a responsibility very important to
develop the activities.

Students discussed about the strange carnivals
in the reading and they talked about the
carnivals and festivals that they prefer to go,
both students had different opinion about the
carnivals, for this reason for them was difficult
choose the most interesting carnivals for them.
the communication between students was
good they took good decision, for example
when they select the carnival, when they use
the material provided in the webquets, also in
the design of the brochure.

all members of the group participated actively
and contributed to the development of the
activities, since just a student was not working
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Do students show responsibility
within the group?

Are all the members of the group
doing the activities to comply the
task?

in a committed way in the activities, it showed
that students were responsible in this
Webquest.

Most of the students performed an excellent
work. They express that this kind of activities
help them no just to improve their writing but
also to practice the others language skills.

e assessment Do students exchange their writings This part of the Webquest was really relevant,
to revise each one? since it allowed to students corrected mistakes
regarding to grammar, coherence and cohesion,
the collaborative teacher help students in this
Do students correct and give step and also highlighted the importance to do
suggestions to their classmate’s this activity in the classroom.
work? Students are exchanging their drafting and they
Do students know how to use the correct mistakes and write some suggestions in
evaluation rubric to evaluate their the space provided in the worksheet and they
classmate’s work? ask their teacher about some mistakes that
they do not know very well and they return
. their writings with the corrections. Students
Do students use the evaluation . .
. . start to correct the mistakes to present their
rubric to check and evaluate their . . .
, final writings using the computer.
classmate’s work? .
Student did not have homework most of the
activities were develop in the classroom, the
communicative part is going to be develop the
next section, where students will present their
brochure to the rest of the classmates.
e Closure Do students express what they think Most of the students discussed about the
e And about the Webquest? different vocabulary which they did know and
objective Do students discuss about what they learn devglop.lng t.he Webquest.
they learnt in the Webgquest? Most of the objectives in this Webquest were
achieved, since some of them were focus on
Do students express how they felt -
. the collaborate work and the writing
during the development of the i . .
production and was visible that the work in
Webquest? frocti dalso th q
roup was effective and also the students
Were the objectives achieved in this group .
followed the process to get a good writing.
Webquest?
e Teacher Does teacher monitor student’s Teacher checked all time student’s work,
performance work? however she did not control the time in some

activities, since all groups were advancing at
the same rate, there was not a big difference
between activities.
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Does teacher guide and help
students during the activities?

Does teacher clarify and solve
doubts during the development of
the activities?

e  Teacher wrote some useful expressions on the
board before students started to write in their
brochure because teacher noticed that they did
not know how their brochure start.

e Teacher explained aspects such as the way to
present a writing and also how to they should
upload the final work in the Padlet wall.

e The cooperative teacher were a good support
during the development of the Webquest.
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Appendix B N2 3
Webquest 3

“Colombia’s Social Issues”

e Research Teacher:

Janeth Gonzalez

e Group e Personalize group e Date: e 28" November
/2015
e classroom: e Intermediate e Nr. observation e 3

. e Aspects to be observed e Observed Details
e The use of e Do students develop the activities in e Some students arrived late, approximately 15
time the established time? minutes, however it was not a big problem,

e |sthe time enough to students
develop the activities?

e Does the lesson take more time
than expected?

e Does the lesson take less time than

expected?

e Do students follow the established
time in each activity?

e Do students spend their time doing o
different activities to the proposed
activities?

since while all students came to the classroom,
the rest of the them were presenting their
brochure about their favorite carnival, at the
end all student presented their carnival and it
took 30 minutes.

The class started at 9: 05 am and finished at 12:
00 am in this period of time most the students
developed the activities planned previously,
however it is important mention that this
webquest had changes, since the researcher
teachers decided to put off an activity which
was not so important but if it was long, for this
reason it is considered that the time was
enough to students develop the proposed
activities.

Students spent all time doing the activities and
teacher had to intervene in the revising activity,
since students do not finish at time established
in the Webquest.

The lesson took time expected, although
students did not follow the time for each
activity.
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e Lesson Are students attracted by the Attract students attention was difficult at the
activities learning activities? beginning of the section, a few students
wanted to participate in the introduction
activity where they had a discussion with their
Are students engaged during the classmates about the different Colombia’s
learning activities? social issues, however this situation stated to
change in the process section and they worked
so better.
Although, they spent a lot of time in each
Are students following the activities activity, students were engaged in most of
before writing their final product? them, they listened several times the video and
stated to discuss with their classmates about
the topic.
Do students understand what they Most of them followed the activities step by
have to do in each activity? step according to the Webquest instructions,
they asked to teacher all time if they had
doubles, however the students tented to read
the next activities before developing the
previous one.
Do students access easily to the Some groups were omitting an activity: “A
activities in the Webquest? FORMAL LETTER”, since this activity they just
had to read to know exactly how to create a
formal letter, but teacher explain them the
importance to do this.
Do students show interest during Students did not have problems related to the
the development of the Webquest? Internet access and also with the links in the
Webquest.
Students showed interest during the
development of the activities and some of them
had difficulties to understand the first reading,
What difficulties students have since they found strange words regarding to the
during the development of the conflict in Colombia.
activities?
e The use of Are students using the material All groups used the material provided by the
material provided by the Webquest to webquest to help them to develop each

comply the task?

Are students looking for information
on the Internet to comply the task?

Are students selecting material to
develop their tasks?

activity, students used resources such as:
readings, letter model, videos, and writing
strategies, useful expressions to students
archived to improve their writing production.
However the most effective resources was the
online dictionaries, since it allowed them to
understand the reading.

Most of the students looked for information
that they did no find in the reading about
different problematics in Colombia in the
Internet, and in the way they could complete
the scheme showed in the Webquest and
provided in the worksheet.

Due to students did not find a lot information in
the reading they had to select useful web page
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to use appropriate information in their scheme
and wrote main idea to complete the task.

Collaborative

What grouping arrangement is used

The grouping arrangement used in this

work in this Webquest? Webquest was by pairs, since both students

strive to make things better and also it was
evidenced that there are more interaction

Are students discussing with their between students. Taking into account the

classmates about the topics and the previously aspect, it also important mention

activities? that this grouping armament was chosen based
on the kind of activities and the final product, in
that way students were more committed during

Is the communication effective the section with the task.

between the students? Most of the students were connected with the
topic and also with the activities, some of
students discussed a lot about the role of the

Do students participate actively president towards this kind of problematics in

within the group? Colombia, they compare him with another
extravagant characters or with animals
The communication between students was

Do students show responsibility effective, since they liked the topic and gave

within the group? their opinion about how could improve this
issues in Colombia, although the ideas was a
little unreal and out of context most of them
felt identified with the topic.

Do students share their ideas to Each member of the group contributed

contribute positively to the group? positively to develop the task participating in
the solution for this issue and also sharing ideas
to write the letter in right way.
They showed interest and responsibility during

Are all the members of the group most of time in the webquest for this reason

doing the activities to comply the they completed until editing part. They could

task? write their letter. The activity that they did not
complete was the communicative practice, they
did not present their proposal.

e Assessment Do students exchange their writings

to revise each one?

Do students correct and give
suggestions to their classmate’s
work?

Do students know how to use the
evaluation rubric to evaluate their
classmate’s work?

The revising activity was one of the most
significant activities since, the students had the
opportunity to share their letters to improve it
correcting mistakes regarding to the grammar,
coherence or cohesion.

Teacher highlighted the importance to this part
before editing the letter, since it will allow them
to improve their final writing.

two of the three groups discussed with their
classmates about the mistakes that they found
in their classmate’s writing, however each
group gave a reason and say that their writing
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Do students use the evaluation
rubric to check and evaluate their
classmate’s work?

was well then the both were a little confused
about some mistakes that they did not sure so
teacher intervened to clarify doubts and answer
questions

Students download the evaluation rubric and
go to Padlets where there are their classmate’s
work and start to read the writings and the
evaluation rubric, after that they highlight some
items of each category, they discuss with their
classmates about the grades and finally they
write a grade in the evaluation rubric and write
some comments.”

e Closure e Do students express what they think Students expressed what they think respect to
e And about the Webquest? the Webquest’s topic, this was reflected in the
objective comments during all section.
Students did not discussed about what they
learnt in this section, however it was clear that
e Do students discuss about what students felt comfortable taking about their
they learnt in the Webquest? country, they felt identified with this
problematic, since they talked about figures of
malnutrition or poverty, and also the money
e Do students express how they felt that spend the government without help poor
during the development of the people, they were very participative.
Webquest? Most of the objectives were achieved during
the implementation of this webquest, since
e  Were the objectives achieved in this student were able to work effectively in groups
Webquest? and also they were able to write a letter prosing
a solution.
e Teacher e Does teacher monitor student’s Teacher monitor all time student’s work, they
performance work? gave them some recommendations during the

Does teacher guide and help
students during the activities?

Does teacher clarify and solve
doubts during the development of
the activities?

development of the Webquest, and also they
gave to student some useful expressions to
write a formal letter.

Teacher is walking around the classroom to
check student’s work, clarify doubts and help
students however, when teacher is not
observing students or is on the other side of
the classroom students are opening their e-
mails and watching videos on YouTube they
also are opening others websites different to
the given by the writing Webquest

Teacher guided the activities and helped them
with the instructions.
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Appendix B N2 4
Webquest 4

“10 Things to Hate about Bogota”
Technique: observation.

Research Teacher:

Janeth Gonzalez

Group Personalized group Date: 05™ December 2015
Classroom: Intermediate Nr. observation 4
Aspects to be observed Observed Details
e The use of Do students develop the activities in Most of the students developed the activities in
time the established time? the time established in the webquest, however

Is the time enough to students
develop the activities?

Do students spend their time doing
different activities to the proposed
activities?

Does the lesson take more time
than expected?

Does the lesson take less time than

expected?

Do students follow the established
time in each activity?

some activities took more time that we
expected, for example the readings.
The time of the activities were enough, since it
were reduced in order to allow to student
develop it in the time established, taking into
account the previously mentioned, students
completed most of the activities in the class.
They could not develop the last part where they
had to defend their city.
At the beginning of the lesson students
presented their proposal about a Colombia’s
social issue, this activity was really interesting
since students use many expression that they
had seen in the reading. It took 40 minutes.
The lesson did not take more time due to
students were so committed. Students did not
pay attention to time established in each
activity.
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Lesson
activities

Are students attracted by the
learning activities?

Are students engaged during the
learning activities?

Are students following the activities
before writing their final product?

Do students understand what they
have to do in each activity?

Do students access easily to the
activities in the Webquest?

Do students show interest during
the development of the Webquest?

What difficulties students have
during the development of the
activities?

Students feel attracted by the general topic in
the Webquest, however in two of three groups
two students are not working in the
development of the activities, they let that his
or her partner make decisions and they choose
whatever topic to work, they show that for
them is not important saying things like ”
cualquier tema esta bien eso no importa, si el
gue sea no importa, el que tu escojiste esta
bien

Students are reading in pairs the article about
“10 Things to Hate about Bogota” they express
what they think about the article and they
discuss with their classmates what they are
going to write to defend their city, they express
that they are not agree with the author wrote
and they exchange ideas to create the article.
Students are discussing about the article (10
Things to Hate about Bogota) they say things
like: ussh no eso es mentira, eso no es del todo
verdad, es que vivir aca en Bogota de verdad es
muy dificil, el trafico es lo peor que
tenemos....pero nosotros también podemos
escribir cosas buenas de Bogota

After students know the task and read the
article about Colombia social issues they show
and express their point of view about the
Colombian government they say: pero es que
el gobierno de este pais no sirve para nada, la
primera solucidn a estos problemas es que
cambien al president, la carta de nosotros va ir
dirigida al presidente pero para que se vaya el
del gobierno, lo primero que se debe arreglar
es la educacién, que el gobierno invierta arto
en la educacion en lugar de invertir en guerra.

Are students using the material
provided by the Webquest to
comply the task?

Are students looking for information
on the Internet to comply the task?

Are students selecting material to
develop their tasks?

During the class students used videos, online
dictionaries and the reading in order to comply
the final activity.

Most of them searched information about the
topics that they had to choose in order to
create their article defending their city respect
to this topic.

Students selected the information found in the
internet since most of them was out of context,
however the students showed their abilities to
search useful information, they also watch
videos about Bogota.
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Collaborative

What grouping arrangement is used

Students worked by pairs and they had the

work in this Webquest? opportunity to choose their classmate in the
same way as the previously Webquests.
Are students discussing with their The students felt identified with the topic, since
classmates about the topics and the they highlighted aspect positives about Bogota
activities? that in the article were mentioned as negative
perspective, they discussed aspects like food,
education or job opportunities in the city in
Is the communication effective order to defend it.
between the students?
The communication between students were
effective, since each students share their ideas
Do students participate actively and opinions to complete the worksheet.
within the group?
In each group there was a students who
performed the role of leader and address the
Do students show responsibility activities, however during the section was
within the group? evident that not all member of the group
participate actively within the group and show
responsibility.
Do students share their ideas to In this section students were so committed in
contribute positively to the group? the development of the activities, they showed
interest to create an amazing article with
strange words.
Are all the members of the group
doing the activities to comply the In the editing activity all students contributed
task? ideas about design and content of the article in
that way they could comply a task.
e assessment Do students exchange their writings This activity took a lot of time around 20
to revise each one? minutes, in the same way that editing part,
since the article was so long for them, in spite
Do students correct and give of this they could exchange their work to be
suggestions to their classmate’s revised between classmates and in that way
work? correct mistakes and improve it.
Do students know how to use the teacher explained again the criteria in the
evaluation rubric to evaluate their evaluation rubric, since students did not
classmate’s work? remember so well how use it, students asked to
teacher about each criteria and it was
Do students use the evaluation significant because, since they were more
rubric to check and evaluate their aware about the exercise that they were doing,
classmate’s work? they also highlight to their classmates the
mistakes, and also they wrote the positive
aspects in their writing.
o Closure Do students express what they think The students did not expressed what they
e And about the Webquest? thought about the webquest, however in this
objective section they showed interest to develop the

writings.
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Do students discuss about what
they learnt in the Webquest?

Do students express how they felt
during the development of the
Webquest?

Were the objectives achieved in this
Webquest?

e Students did not discussed about what they
learnt during the development of activities,
however they looked like a little anxious to
finish faster the task, they were so tired

e  Most of the learning, cooperative and ICT
objectives were achieved, since all take into
account the rules and recommendation
provided by the Webquest at the beginning,
they did not copy and paste the information
from Internet to complete their writing task,
they just listened to music but it was not a
problem because they worked well, they used
the Internet as a tool to comply the task, and in
that way create a new product no just repeat
the same information, it was great.

e Teacher
performance

Does teacher monitor student’s
work?

Does teacher guide and help
students during the activities?

Does teacher clarify and solve
doubts during the development of
the activities?

e Teacher introduced the activities for the
sections and explained aspects such as the
difference between a phrases and a paragraph,
she also monitor student’s work all time.

e  Teacher guided, helped students and clarified
doubles regarding to use of evaluation rubric
the way to present the writing among others.

e Teacher also gave an effective feedback to
students in order to say them their strengths
and their weakness in order to them correct
and in that way present the work again.
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Appendix C
HEAD — TEACHER INTERVIEW
Appendix CN2 1
12" November/2016

Place: I.S. A “instituto Social —Americano las Americas”
Time: 45min
SEMI -STRUCTURE INTERVIEW

TI:”hello teacher how are you”

TL: “so tired but fine and you”

TI.” fine thank you, I want to ask you some question related to the Webquest developed
by students during the last sessions”

TL:”Ok”

TIL:”we are going to start with the first question, How can you describe the writing
Webquest”

TL: “I think that writing Webquets is a good strategy or tool that involves students with
technology to write, because there were a lot of activities that the students could
develop before.They started to write so for that reason they got a lot of ideas and more
strategies to learn how to write in English, through examples given by teacher or
exposed in the Webguest. In addition they all time were exposed to authentic Material
such as videos, reading, online dictionaries that they didn’t know before, because they
didn’t have access to technology for that reason they didn’t work a lot with technology.
In spite of this they had the opportunity to work writing and technology at the same
time. It allowed that they were so motivated to write in Englis. | also consider that the
feedback given was useful strategy to clarify doubles and also to correct mistakes and in
that way improve the students writing production”.

TI: “ok teacher now do you consider that virtual resources contribute to students
writing, yes or no and why”

TL: “ Yes, I think that virtual resources help a lot to students to write in English because
they discover new things that they didn’t know before, for example they learn how to
use some dictionaries that they didn’t use before such as Cambridge, wordreferences,
among others also because when they didn’t know something they could look for
information using internet in order to complete the writing. They could find this
information in pages like YouTube or google images and among others. Another
interesting thing is that they had some models to follow that allow them to guide their
writings, so | consider that those things as the internet and also the model were an
excellent strategies to achieve that students write well in English.

TI: “good point of view now, do you consider that Evaluation rubric was a useful for
student’s writing production? Yes, no and why?”
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TL: “I consider that this was a little complicated for them, because there were a lot of
categories to evaluate their writing abilities that they didn’t know. However,teacher
took time to explain them very well how to use it before they started the activities and
they understand so better what teacher expect of them at the end of each Webquest, just
thinking in writing improvements. In addition | think that it makes that students become
more aware about how to write in English because they were going to be evaluated not
just for the teacher but also for others classmates which should know what aspects of
writing they need to know to evaluate their classmates work and was good”

TI: “Ok, do you consider that the activities involved in the Webquest such as videos,
readings, brainstorming help to students improve their writing production, Yes, No and
Why?

TL: “ I consider that ok, according to I observed there were a lot of activities that
sometimes were useful and sometimes no, because there were activities in which they
spend a lot of time. They looked so bored, however there were activities very
interesting for them since they could identify the purpose and although these activities
were so long they liked it. They developed with good attitude, for example this activity
where had to exchange works to be corrected”

TI: “yes the Revising activity”

TL: “yes this one in my opinion, these activities were excellent sometimes because,
students could stand up and share their knowledge respect to grammar, Capitalization,
punctuation, spelling among others. However, | noticed some disadvantages with this
activity there were few students that didn’t know how to correct their classmate’s work
since for them all were ok, so | consider that some activities were effective other no
much”.

TI: “teacher do you think that the Webquest improve student’s writing? Yes or no”

TL: “ Yes, I think that the Webquest improve student’s writing”

TI: “teacher but, how did the Webquests improve students’ writing?”

TL: “ I think that they improve for example, they increase the vocabulary, I realized
that when they presented the final writing they included new vocabulary that they
didn’t use before, also I realized in the writing that they started to use new words that
they found in the online dictionaries with their definitions in English. Another thing that
I noticed is that students in their writing didn’t make a lot of mistakes related to
punctuation with capitalization letters an d also with the adjectives since they wrote the
adjective after the noun and in English is different, they improved this aspect a little. |
think that they would need more Webquests and time to achieve that they correct all
mistakes in writing. However, I noticed that they improved some aspects.”

TI:” teacher what aspects in specific do you think that students improved developing the
Webquest?

TL:”as I said before, I think that they improved in terms of capitalization letters, in
terms of spelling and also they increased the vocabulary. Additionally I notice that they

178



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

write more complete sentences thanks to recommendation given by teacher in the
feedback since teacher explained them that the ideas had to developed in order to
complete very well the sentences. | consider that it helped them to organize the ideas
and also to think how to develop the writing”

TI: “now what do you think about the topics worked in each Webquest?”

TL: “I consider that no all the topics were interesting for them. For example in the first
Webquest they were motivated and interested in the Webquest, because it was the first
time that they worked with Webquest and exposed to technology in the institute.
However, this first topic was no really interesting. | consider that the second one was
more interesting for them, because they could express their opinions about the different
Carnivals and also their experiences visiting events. They also liked the videos and the
music. Another Webquest that was interesting for them was the Webquest “about
problems in Colombia”

TI: “it was Colombia social issues”

TL:’Yes in this Webquest they expressed what they think about different problems that
Colombia has in this moment. They took this Webquest seriously .1 also realized that
they discussed with their classmates all time about the problematics and they gave
absurd solutions. In my opinion they work more cooperatively, this Webquest generate
also more ideas to write the final product. The last Webquest wasn’t so interesting.
They discussed but they look so bored. For this reason, | consider that no all Webquests
were nice for them also because some of them were very long and took more time than
others”.

TI:”ok teacher what do you consider that could be the advantages or disadvantages of
working the Webquest in lessons”

TL:” I think that the advantage is for example that students felt more motivate to work
and to write in English. They work with a partner and they could generate more ideas
and they organize and discuss with their classmates about what they thought, about
what they did. However there is a disadvantage because sometimes when they were
doing the revising activity there were some students that didn’t finish at the same time,
then when teacher gave the instructions to exchange works most of the students didn’t
finish. Another disadvantage that | noticed is that students tented to paraphrase the
information that they found on the Internet, and for me this is not an original work. Also
some of them no all students tried to change some words from the original text but the
idea is the same. Students tried to imitate a model to present something new, another
disadvantage is that some Webquets were so long and students were bored. For this
reason, | consider that it will be a good idea for next lessons creates shorter Webquets if
students are going to work several activities.

TI: “teacher can you tell me about also the advantages”

TL: “yes the advantage is that students learn a lot of things like: how to use the Internet
to look for useful information, to read carefully scanning and scamming to complete
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reading activities. This is good because student read for a purpose no just for read and
read. They have to use this information. Another advantage is that they had the
opportunity to use technology and they like manage programs to do different text like
posters, brochures or formal letters. | noticed that they felt motivated when they use
technology to write in English.

TI: “OK based on your observations, do you think that students like the writing
Webquest?”

TL: “I think that they liked most of the activities of the Webquest, no all the activities
because sometimes they looked so bored. However | think that they liked the writing
Webquest since they were so interested to participate because they love technology
and like manage different online pages to create different kind of texts”

TI.” How was the collaborative work developed by students during all Writing
Webquest”

TL: “At the beginning was so difficult because there were some students that liked
working individually. However, when teacher asked them to work in pairs they didn’t
claim and they started to work together without any problem. | consider that this was
good because students share opinions, ideas and discussed about how to present the
letters or articles , all of this before stating to write. However some groups didn’t work
collaboratively they just divided the activities and each person develop a part. They said
for example ok xxxxx you do this and I do this part, this no happened in all sessions just
in the longest activities”

TI: “Ok now, do you consider that the collaborative work in the development of the
Webquests contributed to student’s writing production?”’

TL: “ I consider that it was useful in some moments, for example in the Drafting part
since | noticed that students enjoy working together. They really wanted to present good
writings, they helped each other to correct mistakes to include relevant information and
it was excellent”.

TI: “ok now we are going to talk about teacher’s role, how can you describe the
teacher’s role in the development of the Webquest?”

TL: “I think that teacher’s role was a guide for students, because she all time asked
them if they understood what they had to do in the Webquest and in the activities. She
also clarified doubts about some instructions in the Webquest that for them weren’t
clear. I don’t know if some instructions in the Webquest were no enough clear for them
or if they didn’t read carefully, because I noticed that sometimes they asked and asked
al lot of time. Another thing is that teacher conduct the Webquest using the T.V. it was
good, because students did not distract doing others things and most of the groups
developed the activities at the same time. However | consider that teacher should leave
students to think more about their mistakes no just correct, because no all-time teacher
will be here. They should learn to read instructions and realize about their own
mistakes, they should strive a little more”.
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TI: “if you had the opportunity to work with her students developing this Webquest how
would you conduct this writing Webquest?”

TL: “I think that I’ll change some activities that were very long for them. I’ll divide the
webquets in two sessions in order to get more students’ attention. I’ll include more
resources like useful words to write in order to help them to complete the task”™

TI: “do you consider that students need a teacher that help to develop the Writing
Webquest? Yes or no?

TL: “yes because in my case I never haven’t worked with this tool. I consider that
students need someone that explain important aspects like how to follow the activities
or how to correct classmates mistakes or things like that. Also because it is a new
pedagogical tool which students haven’t practice before ”

TI: “Ok teacher for you time”

TL:” No problem”

Appendix D
Appendix D N2 1
FOCUS GROUP

12™ November /2016
Place: I.S.A “instituto Social —Americano las Americas”
Time: 1 % hour

T: “Buenos Dias muchachos, como estan?

SG: “Bien profe”

S2: “con frio pero bien profe”

T: “uy Si esta haciendo mucho frio”

SG: “SI

T: “Bueno muchachos para comenzar este grupo focal explicado hace un momento,
quisiera preguntarles ¢qué opinan acerca del uso de la Webquets para mejorar la escritura
en inglés?”

T: “claro teniendo en cuenta el trabajo que ustedes desarrollaron durante las 4 sesiones
en las writing Webquets.”

T: “ok S1 comienza tu”

S5: “profe yo opino que las Webquets si sirven para mejorar writing, porque uno aprende
mucho vocabulario desconocido y ademas nos muestra diferencia entre escritos formales
y informales.

T: “gracias S1, ok Santiago dime tu qué opinas.

S2: “no profe pues lo mismo que S1, para mi las Webquets para mejorar la escritura son
utiles ya que uno se vuelve mas consiente de como escribe, pues eso me paso a mi”’

T: “qué bueno S2 saber eso, ok S3 ahora dime tu”
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S3: “profe pues a mi poco me gusta escribir en espafiol y en inglés, y no me ha ido muy
bien con ese tema, prefiero hacer otras cosas como leer, escuchar masica en inglés, bueno
pero de todas maneras. las Webqguest me parecieron chéveres porque no solo tenia que
escribir también habian videos, lecturas interesantes y aunque no entendiera bien la profe
me explicaba y trataba de hacer el ejercicio o aportar a mi grupo, y ademas porque podia
escuchar musica mientras hacia las actividades.”

T: ok S3, tu S4 cuéntame ¢qué opinas acerca del uso de la Webquets para mejorar la
escritura en inglés?

S2: me parece que las Webquests son buenas para mejorar la escritura pero de los 5 pasos
que hay, hay uno que no es necesario para mi, es el de task pues en la introduccion ya
nos dicen que hacer.

T: “Vale, ahora dime tu qué opinas S5”

S4: “A mi me parecen que son una forma diferente para apoyarnos y no son aburridas
como el simple hecho de escribir y leer, no son tan simples como cuando nos ponen a
escribir mientras que aqui usamos otro tipo de herramientas como Internet que son muy
interesantes y es mas creativo para escribir.

T: “ok S5 pero porque te parecen buenas que las hacen ser buenas”

S4: a mi me parece que ayudan a organizar las idea para los escritos”

T: “bien S5, Ahora cuéntame tu S6 qué opinas?

S6: “profe yo opino igual que mis compafieros, para mi también las Webquests son tiles
para mejorar la escritura ya que corregi muchos errores en cada escrito.”

T: “gracias, ahora me gustaria saber si las actividades de las Webquests les ayudaron a
mejorar la habilidad escrita en inglés?”

T: “ok las actividades como por ejemplo, las lecturas, la busqueda de palabras, los videos
entre otros,

S2: “si profe yo pienso que las actividades ayudaron a mejorar la escritura

T: “bien S4, pero de qué manera te ayudaron?”

S2: “me ayudaron a mejorar algunos errores, también a organizar mejor los escritos.”

T: “bien, ahora dime tu S2 que opinas de las actividades”

S3: “profe a mi me parecieron interesantes sin embargo poco dindmicas y ademéas un poco
largas”

T: “validad tu opinion S2, bueno ahora dime tu S1qué opinas.”

S5: “bueno para mi las lecturas fueron interesantes porque nos hacia pensar sobre
problemas o cosas malas que tenia la ciudad o el pais como podiamos cambiar eso 0
mostrar lo contrario en lo que ibamos a escribir entonces a veces nos daban mas ideas
para escribir porque podiamos expresar lo que queriamos’”

T: “Vale S1 a, ahora sigues tu S3 cuéntame”

S1: “ Profe las actividades me parecieron muy chéveres sobre todo los videos vy las
lecturas que eran un poco dificiles, también considero que me ayudaron a mejorar errores
a medida que iba avanzando en la Webquest.”

T: “qué bueno S3”
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T: “S5 consideras que las actividades de las Webquests te ayudaron a mejorar la habilidad
escrita en inglés?”

S4: si profe porque me ayudaron a estructurar mejor los parrafos, pero igual que mis
compaiieros me parece que las actividades eran muy largas y al final era como aburrido”
T: “gracias S5, ahora tu S6 qué opinas “

S6: profe si pienso que las actividades fueron importantes para mejorar la habilidad escrita
en inglés, sin embargo considero que habian muchas lecturas que eran un poco aburridas.”
T: “ok muchachos ustedes creen que el material autentico como videos, lecturas online,
diccionarios online, les ayudaron a mejorar su produccion escrita”

SG: “Si profe” (responden de manera general)

T: “ok S5 de qué manera tu crees que el material autentico te ayudaron a mejorar su
produccion escrita”

S4: “ese material era importante para completar cada escrito el cual llevaba como un
proceso”

T:”ok S2 ahora cuéntame tu como te ayudo ese material”

S3: “yo creo que los diccionarios fueron muy importantes pues mi compaifero y yo los
utilizamos durante toda la webquets”

T: “ok dime ahora tu S3 qué opinas”

S1: “los diccionarios para mi también fueron de gran apoyo para completar de buena
manera el trabajo final”

T: “sigue tu S1 cuéntame”

S5: “bueno para mi las lecturas fueron interesantes y me ayudaron a incluir informacion
importante en cada escrito.”

T: “bien ahora dime tu S4 que piensas”

S2:”a mi el internet me ayudo a mejorar la habilidad escrita en Inglés, porque tuve la
oportunidad de mirar ejemplos y recordar algunas estructuras gramaticales, fue buen
ejercicio.

T: “gracias, ahora tu qué opinas”

S6: “para mi todo el material fue importante para terminar cada reto en la Webquest”

T: bueno muchacho ahora me gustaria saber si ustedes creen que fue util hacer un borrador
primero antes de presentar el escrito final? Ok comencemos contigo Laura “

S4: “profe yo también creo que hacer un borrador antes presentar el escrito final es bueno
porque uno puede desarrollar mejor las ideas y ademas se puede fijar en los detalles
simples como la coma el punto y demas uno vuelve y lee y revisa que le quedo bien, mal
y asi corrige mejor”

S6: “yo pienso que fue buena porque uno primero corregia y miraba que tenia mal con lo
que uno sabia y después el otro grupo le volvia a revisar y le corregia o le anotaba cositas
que uno podia cambiar entonces yo por eso creo que fue bueno”

T: “bien S6, ahora dime tu S3 qué opina?”
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S1:”profe yo creo que fue bueno porque nos dio tiempo para pensar cosas mas
interesantes que escribir”
S5:” profe yo creo también que hacer un borrador antes del escrito final es bueno porque
uno se fija mas en los detalles simples como la coma el punto y demas”
T: bien S1, continuemos contigo”
S2:’no profe yo opino igual que mis compaiieros.
T:”ok, tu qué opinas del borrador S2”
S3: “profe yo pienso que esa parte en particular es donde yo trabaje mas con mi
compafiero ya que necesitaba a alguien que me ayudara a corregir y de pronto ver los
errores que yo no veia”
T: “gracias, ahora me interesa saber en concreto que aspectos de la escritura consideran
ustedes que mejoro con el uso de las Webquests”
T: “bueno por ejemplo como el incremento del vocabulario, el mejoramiento en el uso
del lenguaje o el mejoramiento de la puntuacién entre otros, comencemos contigo
Alejandro tu que aspecto consideras que mejoraste?”’
S6: “profe yo considero que mejore un poco el uso de las estructuras gramaticales, ya que
a veces tendia a escribir sin fijarme en aspectos importantes como el tiempos y verbos
correctos”
T: “ok Alejandro, ahora dime tu que aspecto consideras que mejoraste”
S2: “profe yo considero que mejore 2 cosas el vocabulario y el uso del lenguaje”
T:’por qué consideras que mejoraste el vocabulario”
S2: “profe porque los diccionarios nos daban una definicion en inglés y a uno le tocaba
interpretarla y esa palabras las recuerda uno mas”
T: “bien S4, ahora tu S2 cuéntame que aspecto consideras que mejoraste”
S2:: “profe yo creo que ahora soy méas consiente de la conexion entre parrafos, ya que es
un aspecto muy importante”
T: ok, dime tu Monica que aspecto mejoraste?”’
S5: “profe yo creo que igual que S4 aprendi mucho vocabulario gracias a las diferentes
lecturas en cada Webquest”
T: bien Mdnica, ahora dime tu S5 que aspecto consideras que mejoraste?”
S4: “profe yo creo que ahora si me reocupo mas por organizar primero mis ideas antes de
escribir algo sin sentido”
T:” si es cierto, ahora continuemos contigo S3 que crees que mejoraste con las
Webquests?”
S3: “profe aprendi como organizar un buen escrito en inglés”
T: “ahora bien chicos quisiera saber si ustedes utilizaron la rubrica para revisar y
autoevaluar sus escritos.
S3:”profe algunas veces La verdad habian muchas cosas que cada cuadro tenia y a veces
era dificil calificar o evaluar entonces era confuso pero a veces le preguntabamos a la
profe para que nos explicara y pues con lo que entendiamos lo haciamos pero fue un poco
dificil”
S4:’no varias veces”
S6:”profe la mayoria de veces”
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S1:’profe también solo una vez”

S5: “la mayoria de veces igual que S6 profe”

T:”ahora bien de qué manera la utilizaron?”

S2:” Si profe nosotras la utilizamos en cada Webquest para poder evaluar porque hay
decia que era lo que teniamos que evaluar en cada cosa 0 aspecto Yy asi nosotras nos
poniamos de acuerdo para lo de la nota aunque habian cosas que no entendiamos muy
bien pero pues lo hicimos con lo que entendimos y pues teniendo en cuenta lo que estaba
en la rabrica para no equivocarnos porque sabiamos que era importante para nuestros
compafieros y a veces escribimos comentarios que de pronto les serviria a nuestros
compafieros para mejorar 0 que creiamos que no estaban tan bien”.

T: “ok S1 ahora cuéntame tu como utilizaste la rubrica”

S5: “profe yo con S6 la mayoria de veces descargabamos la rubrica antes de comenzar el
escrito para tenerla en cuenta los aspectos como el uso del lenguaje entre otros”

T:”ok, ahora tu Nicolds cuéntame como t y tu compafiero utilizaron la ribrica”

S2: “no profe yo con S2 pocas veces hicimos ese ejercicio, sin embargo cuando lo
hicimos, nosotros descargamos la rubrica, luego leiamos cada cuadro y mirdbamos en el
escrito si tenia errores en ese aspecto o no y asi lo haciamos”.

T:”bien chicos ahora quisiera saber que les gusto de la Webquest y por qué?”’

S5: “profe a mi lo que me gusto d la Webquest fue la organizacion de la pagina ya que
creo que ninguno de nosotros tuvimos tiempo de distraernos en otro cosa que no fuera el
producto final”

T: vale S1, sigamos contigo S6”

S6:”profe me gusto que las lecturas estaban entre la misma Webquest y no tocaba irse a
otras paginas para leer o buscar la informacion. Ademas profe a mi me gusto que por qué
ejemplo no teniamos que escribir el articulo, o el poster de una vez si no que habia
actividades en la Webquest que no servian para organizar el texto, para tener mas idea
acerca de que ibamos a escribir, ademas actividades como los videos que nos daban
informacion interesante para incluirla dentro del texto”

T: “ok”

S4:”profe a mi gusto la parte de compartir los escritos con los demas compafieros, porque
ellos nos corregian errores, pero algunas veces ellos se equivocaban en corregir entonces
yo si defendia lo que habia escrito por que yo miraba la rabrica y me parecia que esta
bien”

T:”bien S5, ahora dime tu S2dime a ti que te gusto de las Webquests”

S2:” lo otro chévere que a mi me gusto es que cada Webquest era diferente, en cada una
teniamos que hacer un escrito diferente y habian como situaciones o misiones diferentes
gue eran interesantes”

T:” S4 que es lo que mas te gusta de la webquest”

S4:”profe lo que mas me gusto fueron los diccionarios online, ya que trago beneficios
como el incremento del vocabulario,”

T:”vale Nicolas, ahora tu S3 cuéntame que te gusto de la Webquest”

S3:”a mi me gustaron la mayoria de las cosa, sin embargo lo que mas me gusto fue el
disefio de cada escrito, como el articulo o el poster, esa parte fue muy chévere porque uno
le podia poner imagenes, colores y ademas podia utilizar herramientas virtuales para
presentar el trabajo final.
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T:”Bueno muchachos ahora quisiera saber todo lo contrario, que no les gusto de la
Webquest y por qué?”

S1: “profe a mi no me gustaba el role que nos daban en las Webquests porque pienso que
no lo utilizamos, ademés no pensabamos en eso cuando creabamos los escritos”.
T:”bueno S3, quien quiere seguir”

T:’tu S6 dale”

S6:profe lo que no me gusto fue que las actividades eran muy largas, tanto asi que ni
siquiera 3 horas fueron sufrientes para terminar en una solo sesion una Webquest”

T: “bien S3, ahora continuemos con S5”

S5:”a mi también me parecieron que las actividades era muy largas y a la ultimo ya la
mayoria estabamos cansados de estar en frente del computador,”

T:’pero ustedes no le propusieron esas ideas a la profe o si?”

S1: “no profe pues a mi la verdad me dio pena”

T:”ok, S1 a ti que no te gusto de la Webquest”

S5:”no profe lo mismo que S6, las actividades eran muy extensas, ademas no me gusto
tampoco que no incluyeran actividades como de competencia o algo asi para que no
estuviéramos sentados en la misma posicion tanto tiempo”

T:”buen apunte S1, teniendo en cuenta que ustedes desarrollaron esa webquest durante
en 3 horas”

S5:”si profe”

T:” bueno, S4 a ti que no te gusto de la Webquest”

S2: “lo que no me gustd mucho fue la guia que tocaba desarrollar, ya que a mi y a mi
compafiero nos tomo eso mucho tiempo y casi no alcanzamos a terminar el trabajo final,
la mayoria de veces nos atrasabamos por eso”

T: ok S2 dime que no te gusto”

S3:” no profe ya todo lo dijeron mis compafieros, practicamente lo largas y bueno también
algunas veces no me gustaban las lecturas ya que eran dificiles y tocabas buscar muchas
palabras”

T:”Gracias chicos, ahora quisiera saber qué opina cada uno de ustedes de los temas
escogidos para cada Webquest, como por ejemplo el de los carnavales o de los héroes, ok
comenzamos contigo S6”

S6:”los temas me parecieron chéveres entretenidos, el tnico que no me gusto fue el de
los héroes, porque me parecié aburrido, no se de pronto hubiera sido chévere escribir
sobre alguien que consideraramos héeroe en nuestro pais o algo asi

T:’th qué opinas S3”

S1:”los temas me gustaron sobre todo el de los carnavales, ya que pude compartir
experiencias de verdad con mi compafiero, fue divertido también los videos de esa
Webquest”

T: “bien ahora S5 qué opinas de los temas de las Webquests”

S5: “pienso que los temas fueron interesantes y nos hicieron reflexionar algunas veces,
por ejemplo el de los problemas en Colombia me gustdé mucho porque me senti muy
familiarizada con las lecturas”

T:”buen aporte S5, ahora dime tu 4 que opinas de los temas”

S4:”a mi me gustaron que los temas, ya que eran cercanos a nosotros a demas nos
permitian comentar sobre ella, eso lo hacian interesantes.

T:”ta qué opinas S1”
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S1:”igual que mis compaferos los tema me gustaron, claro que hubo uno que me gusto
més fue el de Bogotd, por que pudimos destacar cosas bonitas de nuestra ciudad y
defenderla”

T:”bien S1, ahora tu qué opinas tu S2”

S3:”no profe ya la mayoria lo dijeron mis compafieros, para mi los temas fueron muy
interesantes ya que le daban una buena presentacion a cada Webquest”

T: “bueno muchachos, la siguiente pregunta se refiere al acceso de internet en la
Webquest y si usted considera que este fue util para completar sus escritos finales”
T:”me gustaria escuchar tu opiniéon Santiago”

S3:”profe yo considero que si fue util”

T:”de qué manera tu consideras que fue util S2”

S3:”yo y mi compaiiero utilizamos el internet todo el tiempo para buscar conectores o
palabras que fueran apropiadas en el texto, entonces considero que el internet fue
necesario para terminar el escrito final”

T: t que opinas S4”

S2:”yo pienso que fueron utiles porque por ejemplo podiamos buscar informacion que no
estaba en la Webquest, ademéas podiamos buscar imagenes o programas para editar el
trabajo final”

T:” bien S4, ahora cuéntame tu opinién S3”

S3:”para mi el uso del internet si sirvié para completar cada webquets ya que algunas
veces yo por ejemplo yo buscaba informacidn que atuviera reciente para asi opinar o tener
mas ideas en los escritos”

T: ok, ahora quisiera escuchar tu opinién S5”

S5:”profe a mi la verdad el internet si me distrajo un poco por que tenia la oportunidad
de mirar mi correo, in embargo si creo que fue necesario para completar los escritos ya
que permitia buscar informacidn no se precisa o necesaria segun el texto”

T: t que opinas S6”

S6:’yo creo que el internet fue Util ya que aprendi a buscar informacidon adecuada para
luego si seleccionarla y mirar que me sirva para después tener mas ideas para desarrollar
el texto”

T: “vale S6, ahora tu S1 quisieras contarnos tu opinion acerca de que si usted considera
que este fue 1til el internet para completar sus escritos finales”

S5:”profe pues yo la utilice mucho para buscar palabras o gramatica que no me acordaba,
también para completar informacién en el texto, entonces considero que si fueron utiles
y que me permitieron completar el trabajo final”

T:”bien chicos, ahora quisiera saber de qué manera ustedes trabajaron la webquets con
tus comparieros en clase?

T:”me refiero al trabajo en equipo”

S5:”profe yo con mi compaiiero trabajamos bien porque compartiamos ideas y también
fue una ayuda grande porque por ejemplo él era bueno en cosas que yo no, entonces
trabajar de esa forma si fue muy bueno”

T:”bien S1, tu qué opinas Cristian”

S1:”pues mi compafiera y yo nos entendimos muy bien, la mayoria de actividades no las
dividimos y de esa manera nos rindid, ademas después cada uno revisaba el trabajo del
otro y corregiamos, entonces para mi el trabajo que hicimos los dos fue bueno”
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T:”ok Cristian, ahora cuéntenme Ustedes creen que compartir el trabajo con sus
compafieros y con la profe fue util? porque?

S6:” yo pienso que era bueno porque uno intentaba de hacer lo mejor y de tenerlo bien
para que los compafieros vieran lo que uno habia hecho, al principio yo no le puse mucho
cuidado porque pense que la profe era la Gnica en verlo, pero después me di cuenta que
todos podiamos ver lo de todos entonces a mi compariero y a mi nos parecié importante
hacerlo mejor y mas bonito creativo aunque no nos gustaba mucho hablar porque nos
daba pena.

T:”ok, ahora quisiera escucharte a ti S5 qué opinas”

S5:” yo trabaje bien con mi compafiero, aungue a veces no nos entendiamos en algunas
cosas, fue chévere porque aprendi a manejar programas para crear posters y brochures
que no conocia, pero el si los manejaba bien, entonces fue chévere por todo eso”
T:”qué bueno Laura, ahora quisiera saber tu qué piensas S4”

S2:” profe para mi fue chévere trabajar asi porque pudimos compartir experiencias y
también opiniones de temas como por ejemplo del gobierno y también de viajes o
personas que hemos conocido, entonces fue mas entretenido trabajar asi”

T: bien S4, ahora por ultimo quiero escucharte a ti S2”

S3:” no profe ya todo lo dijeron mis compafieros, yo también pienso que él trabaje muy
bien con mi compafiero, pues cada uno nos encargabamos de cosas en la que éramos
buenos, y asi funciono, aunque a no me gustaba que todo le preguntara a la profe porque
nos quitaba tiempo, y el trabajo era siempre largo”

T: “bueno muchachos de acuerdo a lo que me acabaron de decir quisiera saber cémo
describen su trabajo colaborativo en clase”

T:”ok la pueden describir en pocas palabras, Comencemos contigo S2”

S3: esta bien, mi trabajo en equipo fue activo ya que los dos estuvimos muy concentrados
todo el tiempo”

T: “dime tu S6 como puedes describir el trabajo que realizaste en pareja”

S6:” para mi fue un trabajo con mucho apoyo por parte de los dos, Sin embargo me sentia
raro evaluando el trabajo de mis compafieros porque nunca lo habia hecho,pero lo bueno
es que teniamos la rubrica de evaluacion para hacerlo y sabiamos que teniamos que
hacerlo con responsabilidad, me senti como un profe cuando revisa algo por eso trate de
hacerlo bien con lo que estaba en la rubrica”

T:”0k, tu qué opinas S3”

S1:”para mi fue un trabajo excelente ya que nos comunicamos bien y logramos terminar
buenos textos”

T: Laura tu como puedes describir tu trabajo colaborativo en las Webquest”

S4:”yo creo que fue un trabajo muy creativo también con mucho esfuerzo, por que
hubieron cosas que estaban muy dificiles que sin embargo lograbamos ee como se dice
esa palabra pasar bien”

T: “superar”

S4:”si esa es la palabra que lograbamos superar y terminar bien el trabajo”

T:”bueno quisiera escuchar a S4”

S4:”eee yo describo mi trabajo colaborativo como union de esfuerzos ya que ambos
colaboramos y aportamos ideas y conocimiento para mejorar y entregar un escrito bien
hecho”

T:” Bien Nicolas ahora escuchemos A S1”
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S1:” yo también lo describo como un buen trabajo en equipo por que aprendimos cosas
de ambos y logramos trabajos buenos”

T: “ok chicos ahora quisiera saber como les hubiera gustado trabajar mas las Webquest,
me explico individual, en la casa, en parejas aqui en clase o en grupos, ok comencemos
contigo S3”

S1:”profe a mi me hubiera gustado trabajarlas en la casa, porque hubiera tenido mas
tiempo para acabarla sin prisa, por ejemplo un dia o lago asi”

T: “vale S3 ahora tu qué opinas S2”

S3:’pensando lo bien profe me hubiera gustado trabajar las Webquests en grupos mas
grandes ya que nos hubiera rendido mas”

T:”ok, ahora tu qué opinas S1”

S5:”no profe a mi me gusto la forma como trabajamos las webquests, ya que habian cosas
que no entendia en la Webquest y la profe me ayudaba, entonces para mi fue mejor asi”
T: “t qué opinas S5”

S4: “yo opino igual que S1 me gusto trabajarla en clase porque era en parejas ademas, no
nos distraemos mucho”

T:”bien Laura, ahora quisiera escuchar a S6 que opina”

S6:”profe o si hubiera preferido la casa porque hubiera tenido tiempo de hacer otras cosas
mientras hacia las actividades, ademas me hubiera sentido mas comodo”

T: “vale S6, ahora dime tu qué opinas S4”

S2:” profe a mi me hubiera gustado trabajar en grupos de a tres por lo largo de las
actividades, ademas que hubiéramos acabado las partes finales de las Webquest en clase
y el premio final se hubiera repartido cada clase, no hubiera tocado esperar 8 dias para
saber quién ganaba.”

T:”bueno por otra parte chicos me gustaria que ustedes describieran el trabajo de la
profesora a lo largo de las Webquets”

T:” bueno, podemos comenzar contigo S6”

S6: “profe una pregunta cual profe la profe liseth o la profe Yaneth o tu”

T: “Alejandro la profe que les explico y estuvo con ustedes durante toda la Webquest”
S6: ““ ok la profe Yaneth? si”

T: “si“

S6: “yo creo que la profe fue un apoyo grande porque siempre nos preguntaba acerca de
que si entendiamos, ademas nos facilitaba palabras claves en el tablero para iniciar o
terminar los escritos”

T:” ahora dime S5 como puedes describir el rol de la profe durante las Webquests”

S4: “yo creo que la profe siempre estuvo muy atenta con nosotros, nos orientaba acerca
de las lecturas o de los links que debiamos abrir, ella también nos hacia caer en cuenta de
errores como de palabras que escribiamos mal, verbos que estaban mal o a veces
oraciones gue no estaban bien escritas”

T: “bien S5, ahora quiero escuchar a S2”

S6: “yo creo que la profe fue un apoyo grande porque siempre nos preguntaba acerca de
que si entendiamos, ademas nos facilitaba palabras claves en el tablero para iniciar o
terminar los escritos”

T: “ok S2, tu qué opinas “

S2: “yo creo que la profe siempre estuvo muy atenta con nosotros, nos orientaba acerca
de las lecturas o de los links que debiamos abrir, ella también nos hacia caer en cuenta de
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errores como de palabras que escribiamos mal, verbos que estaban mal o a veces
oraciones que no estaban bien escritas,”

T: “Vale S2 ahora quisiera escuchar a S4”

S2: “no igual que mis companeros yo opino que la profe fue un gran apoyo para terminar
las actividades.

T:”ok, tu qué opinas S3”

S1: “yo pienso que la profe siempre tuvo una buena actitud para ayudarnos y eso permitid
que nos sintiéramos como mas confiados o seguros de realizar las Webquests”

T: “muy bien ahora continuemos contigo S1 a tu qué opinas del rol que desempefio la
profe durante las sesiones de las Webquests”

S5:” yo creo que la profe fue muy clara en cada explicacion, también nos daba ejemplos
para mejorar los textos, entonces considero que el rol de ella fue muy bueno”

T: “ok chichos en que momentos ustedes necesitaban mas la ayuda de la profesora para
completar el trabajo escrito, comencemos contigo S1”

S5: “pues en si pienso que no hubo un momento especifico en el cual nosotros la
necesitaramos mas, sin embargo lo que mas le preguntdbamos era sobre los requisitos era
sobre algunas instrucciones en la Webquets sobre todo para estar seguros de que ibamos
hacer las cosas bien”

T: “ok, tu qué opinas S4”

S4: “nosotros la necesitabas mas en la parte final del borrador porque queriamos
asegurarnos que el trabajo iba terminar bien, ademas porque ella nos sugeria ideas y con
preguntas nos hacia entender que estaba mal entonces creo que nosotros si la
necesitabamos mas en esa pate”

T: “vale, ahora quisiera escuchar a S2”

S3: “no profe yo creo que nosotros la buscdbamos méas para mostrarle el borrador y para
que ella nos diera su opinién, también para algunas lectura”

T:’td qué opinas S5”

S4: “nosotros si la necesitamos cada nada para preguntarle cosas como que parte de las
lecturas habia que leer y también para preguntarle sobre el trabajo escrito que tocaba
entregar donde iban todas las actividades”

T: “muy bien Laura, ahora quisiera escuchar a S3”

S1: “profe opino igual que S2 la parte donde mas la necesitamos era el borrador porque
€s0 nos permitiria avanzar o seguir corrigiendo”

T: ok, ahora tu qué opinas S6”

S6: “no profe practicamente ya todo lo dijeron mis compafieros”

T: “muy bien chicos ahora si la ultima cosita ustedes de que otra forma consideran que el
profesor pude orientar las actividades” comencemos contigo S5

S4: “profe no entendi como a si de qué forma ella pude orientar las actividades”

T:” si por ejemplo eso se refiere si de pronto ustedes consideran que ella podria cambiar
algunas actividades y volverlas méas dinamicos o algo asi”

S4: “yo pienso que ella de pronto debia cambiar las actividades més largas para que no e
volvieran a la ultimo muy aburridas”

T: “ta qué opinas S5”

S3:” opino que de pronto algunas Webquest hubieran sido de a tres ya que era muy largas
y a la ultimo tocaba correr un poco”

T: “ok ahora dime tu qué opinas S2”
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S6:” yo opino que la profe oriento y guio bien cada Webquest yo no cambiaria casi nada”
T: “bien ahora quisiera escuchara a S4”

S2: “profe yo pienso que de pronto seria mejor proyectar la Webquests desde el compu
hacia el tele y no tener varios computadores ya que los portatiles en los que trabajaramos
eran pequefios y a veces me cansaba los ojos con las lecturas”

T: “t lo dices como para que todo el grupo fuera al mismo ritmo o algo asi”

S2: si profe”

T: ahora por ultimo tu qué opinas S1”

S5:”no pues para mi la profe lo hizo bien y ella guio todas las actividades bien, ademas
ella era muy flexible ya que nos permitia escuchar masica y todo eso fue bueno, entonces
YO0 no encuentro otra en la que se pudiera guiar mejor la Webquests, lo Unico que
cambiaria de pronto seria algunas actividades de lectura, por otras mas cortas.

T: “muy bien S1”

T:”muchisimas gracias a todos por su tiempo, ademas por la sinceridad de sus respuestas
el trabajo que ustedes realizaron para nosotras es muy importante

T: gracias

Sg: “ok profe no hay problema”

Appendix E
ARTIFACTS
Appendix E N2 1
POSTER: “choose the hero of the year”

In our opinion is that he tries to
help people in a different way,
with music to motivate soldiers.

We think that it is a good pro-
yect because the soldiers usua-
lly see things that break their
souls and the music can healing
this wounds.
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Appendix E N2 2

POSTER: “choose the hero of the year”

LEELA HAZZAH

«We consider that the hero should be Leela Hazzah
because she protect animals at risk like the lion, that
every year decrease their quantity, so she promotes to

the people to follow their inictiative of protect the lions.
It no only her cause,but also the effect that produce in
the future.

“The lionis iconic” Hazzah starfed Lion Guardians in 200/.
“If there are no lions left in Africq, it will have a significant
effect. ... We could lose a lot more than just the lion."

Appendix E N 3

POSTER: “choose the hero of the year”

she helps the lions
she works with a
nonprofit Lion
Guardians, in
Africa!
We want hear
again the roar of
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Appendix E N2 4

BROCHURE “Carnivals and festivals around the World”

Carnaval of venetia Foadand b clothing

ACTIVITIES: Are or- =
ganizes In days .in The food that they eat The ciothing that
the 1 day is present = use for thats days
the ammivals and the that days are like are venetia-
costume ,the 2 they meat ,sugar and fats. mask,dress ,hat,
present the essenc- % 1 - d
They don’t have a gloves ,wing an
zz ofcamiﬁle,lt)hei icul ic f fan ; that use to
y they o particular music for the:daysiotihe
dace party ,the 4

day they organize a thats days, bout they depatu-
macherada gala don’t listen music re ,mascherada
bail And the last day 1 . gala ball and dan-
they organizes the cassic ce party
departure

Appendix E N2 5
BROCHURE “Carnivals and festivals around the World”

wvors such as Apple Cin-
mon Pecan, Strawbemrry
ream Cheese, King Crecle
raline and many more!
very Cannata's King
ake is made from scratch
he old fashioned way. Only
t Cannata’'s -- a cut abowve!
njoy and remember...we'll
be baking arcound the clock
to ensure freshness with
each package we send!
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Clothing

To get
Fun
Some activities that you ENJOY THIS

can enjoy in this carnival

are wearing masks and FUNNY,

This carnival is colorful,
you can see it when you
see the things that people
is wearing. They wear cos-

tumes, but not only person costumes,
wear this clothe, also their \ overturning COLORFUL
sl . social con-
P ; = ventions, AND
They use a lot of mask,hats Sughs RN dancing,
and beads of all kinds , and J§ R sports
g BEAUTIIFUL
you can go to a mask shop g a
or the baze of the dozen to rades, debauchery, ,etc.p it CARNiVAL
create your own costume. also is related to share the XD ;

Christian tradition. You also
can go to the Lusiana state
museum where you can
see the history, masking,
parades , Balls an de Courir
du Madri Gras.

Appendix E N2 6
BROCHURE “Carnivals and festivals around the World”

The origins of Basel's Fasnacht are rather
obscure, partly because of the terrible
earthquake in the year 1356 which des-
troyed large parts of the city and many
official archives.

Every year Fasnacht starts with an early
morning parade, the Morgestraich, which
starts at 4 a.m. on Monday morning.

£ 5 .

-

Swabian- Alemannic Fastnacht *

OR: FASTNACHT. More than 10,000 masked camival members
parade along a set route through the city cen-

Is the pre-lenten carnaval in
Alemania folklore in tre displaying their «sujets» or special camiva
switzeriand, southern garmany, topics, accompanied by the sound of drums, .

= slsace:: piccolos and «Gugge» music.
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Appendix E N2 7

FORMAL LETTER: “Colombia’s Social Issues”
25™ November 2015
Bogotd, D.C
Dear President,

We decided to write this letter in consequence to difficult situation that all people in
Colombia have to live every day in this country, in different sector such as the
economy, politics, health, safety among others, all this social problems affect us like
citizenships because we work hard to pay taxes, to pay a good education and finally to

have a good quality of live.

To find a good solutions to this problematics we want to present you and interesting
idea focused on improving the economic in the country, the main idea is create a
recycle company which are going to be responsible of the process of recollection,

renovating and distribution of national products to sell it abroad.

With this ideas no just you will help to environment, but also you will give employment
to people in need, like mothers heads home, people victim of violence in Colombia

among other. This is a great opportunity change a reality and open a door to the light.
We hope a soon answer,

Thank you,
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Appendix E N2 8
FORMAL LETTER: “Colombia’s Social Issues”

25TH November 2015
BOGOTA, D.C

Dear Government,

Mrs. President Colombia is a country that have lived in war more than
S0 years, there are many innocent people victims of this absurd war,
that has left thousands of dead most of them civilize people between
children and young, the problem of insecurity is a reflection of the bad
education that people in Colombia have received during the last 50
years. It is time to make positives changes that contributed to improve

this situation in the country from root.

We believe that the education is the best way to build a new country, it
is the key to transform the life of people, and for this reason this letter
has as objective to purpose a suitable solution that will improve the
poverty and security problem in Colombia, the purpose is increase the
percent invested in the education to 4.5% more of PIB “Producto Interno
Bruto”, since nowadays this percent is in 3.8 % in comparison with

others countries like New Zeeland that invest more than 6 % of PIB.

It is an innovative strategy that will save a lot of people die to cause of
the war, it also will help to lower rates of juvenile delinquency, since the
young people are going to have the opportunity to enter to different
educative institutions publics instead of stealing or killing in the

streets.

Thank you, we hope received a soon answer.
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Appendix E N2 9

FORMAL LETTER: “Colombia’s Social Issues”

Bogota, Cundinamarca
November 25, 2015

Mr. J.M. Santos

32nd President of Colombia
The Casa de Narifo
Carrera 8° N° 7- 26

DEAR MR PRESIDENT

Let me begin by thanking you for your past contributions to our beautiful country. Nevertheless,
Mr. President | am worried about poverty issues that affect our daily reality, meanwhile my
brothers and sisters have to afford that the representatives at all levels of government get
money from our problems.

Colombia is a middle income country where a large proportion of the population lives in poverty.
Also, this country is the third most unequal country in Latin America and tenth in the world.
Politicians daily develop corrupt activities that only benefit themselves and their families.
Certainly, we, Colombian population, are feeling really overwhelmed with this injustice. The
poverty gap is the most problematic issue that we have to stand with total impunity. So what
are doing our representatives to solve this matter?

So, could you tell us what you can do to fix and put an order with this outrageous parody? |
would like to read your answers, because as a Colombian | waiting for a different future to me

and my compatriots.Thanks for reading

| hope soon answer,
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Appendix E N2 10

THE WONDERFULL THINGS IN BOGOTA

Bogota is one of the biggest cities
around the Word, this is recognized
by the touristic places like:
“National museum or “Museo del
Oro” where foreign people can know
the history of Colombia as the
colonialism process which
happened more than 500 years ago,
this museums reflect the culture
and the events in Colombia through

gold artifacts and also pictures.

In relation with the above
paragraph in Bogota the capital of
the country there are also others
touristic places such as
“Monserrate Mountain” and
“Guadalupe virgin” where there is

an amazing church with a lot of

colorful flowers and religious
pictures, people usually go there to

ask God for health, work or peace.

The wonderful places to visit in
Bogota also are the restaurants,
since the gastronomy in Colombia
is known national and
internationally, here it is prepared
variety of plates, such as “Ajiaco,
Cocido boyacence” Etc. some
restaurants in Colombia are opened
24 hours a day, at night this
restaurants offers others service
like dance floor, music, wine, beer

perfect to have a special night.
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ARTICLES: “10 Things to Hate about Bogota”

BOGOTA CITY

Bogot] is a beautiful City located in
South America, it is known like “La
Atenas Sudamericana”due to its
strucCture Of Classical buildings, it is
the Capital of Colombia, Where live
thousahds of people from all country,
 most of the people decide live in this

Fantastic City, since it is g great

Oopportunity to get g good job working
in @ big companhy or Creating their ownh compahy and in that way improve

their quality of live.

Additionally, one of the most important benefits to |ive in Bogot] is the
education, since there are a |0t Of big institutions between publics and
privates sChools, where the Children are educated with Values ahd
princCiples, all of this thinking in a better future; most of the publiC
SChools are free and students Of lower resources receive economical

support by government.

There are many reasons to Visit and also to live in Bogota, people from
this City it is really Kind and helpful, if You are in problems ih the street,
you always have a hand ready to help You, also ih different houses of
families tend to reCeive you as a member more of the family. The person

iS hot Stranhge, it make that You feel in a pleasant environment.
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Appendix E N 12

ARTICLES: “10 Things to Hate about Bogota”

THE BEST OF LIVE IN BOGOTH

The best without doubt of coming to visit Bogota
is food and safe places of the city, if you have a
. planned vacation do not miss the opportunity to
travel to Colombia and see the beauty of the
capital. Many people have not tasted the
exquisite food Bogotd, except that you can find

all the typical plates of the country with

different cultures and customs.

You can come to Bogota, because here you can find very attractive tourist places like
Montserrat which has a beautiful view where you can see the whole city you also will find
the church of Zipaquira salt, the gold museum, the planetarium and many places that you

will love it. Bogota is a wonderful city where you will also find friendly people and reliable.

But if you want to taste a delicious food, you can come here and eat an exquisite meat
plains and meet in the famous restaurant "Andres Carne de Res", which is located in an
exclusive area of Bogota it is a spectacular restaurant and it also is recognized in all city.
If you like the seafood in Bogota there are master chefs and you can enjoy delicious food

a very good price and with the best quality of our city.

If you are worried about the safety of Bogota, that's no problem because there are many
advanced security like cameras and also there are safe places to spend with family like
parks where people do different plans and activities every weekend, if you are romantic
there is a park called “El Parque De Los Novios" where couples go and do romantic picnics,

it is fantastic place.
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Appendix F
LESSON PLANS
Appendix F N° 1

Teacher’s name Class length Date Nr of session
Julieth Ramirez Martinez & janeth gonzalez 3 Hours 14th 1
November/2016
Grade Class Level Topic Language Skills
Language and culture 3 Pre-intermediate Choose the Hero of the Year LR, S W
Previous lesson summary Next lesson topic
Carnivals Around the World

Learning objectives Collaborative objectives ICT objectives
1. students will be able to 1. Students will be able work|1. Students will be able to
take notes about the by pairs select and summarize
reading 2. Students will be able to the information from the
2. Students will be able to correct and make Internet to create a
write a paragraph with suggestions about their poster.
complete sentences based classmate’s work 2. Students will be able to
on their notes. 3. Students will be able to create a poster using
3. Students will be able to evaluate their classmate’s technology.
present their posters work using an evaluation
explaining the reasons rubric
about their decision.

Personal aims

1. Teacher will be able to introduce students to the Webquest writing.
2. Teacher will be able to manage the activities’ time
3. Teacher will be able to check students’ understanding.

Materials and Resources1

Lab computer
Internet

Writing webquest.
Worksheet.

W
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Bibliography

1. An awards show unlike any other - CNN.com. (n.d.). Retrieved August 2, 2015, from
http://edition.cnn.com/2011/11/30/living/cnnheroes-preview/

2. Pen Farthing is 2014's CNN Hero of the Year - CNN.com. (n.d.). Retrieved August 2, 2015,from
http://edition.cnn.com/2014/11/18/world/2014-cnn-hero-of-the-year-pen-farthing/

3. Free Images - Pixabay. (n.d.).Retrieved August 2, 2015, from https://pixabay.com/.

4. CNN Heroes. (2015, April 17). Retrieved August 2, 2015, from
https://en.wikipedia.org/wiki/CNN_Heroes.

Anticipated problems (linguistic, behavioural, Planned Solutions
situational,technological)

1. Students might misunderstand the 1. Teacher will provide an example and she
instructions in the Webquest will give clear instructions step by step.

2. Students might get problems relatedto  |2. Teacher will check the Internet connection
the Internet before starting class.

3. Students might get distracted in the 3. Teacher will monitor and check student’s
activities opening different websites. work.

4. Students might spend enough time to 4. Teacher will give a limited time for each
complete the task activity.

Detailed description of Activities, Procedures, Advisor’
visor’s
Stage Time2 |Interaction Teaching techniques, Grouping, Materials, and

. . comments
Instructions script3

Opening to 15 T-Ss [Teacher will star the class greeting the whole class:
the writing T:” good morning guys”
Webquests. S: “ hello teacher “

T:” how are you today? “

S: “ fine thank you”

WELCOME SECTION: Students see and read a brief
summarize about what they are going to develop in the
Writing Webquests.

You are going to be the main protagonist during the
development of these writing Webquests. You will
learn different writing strategies and techniques
through a series of writing, reading, listening and
speaking activities that will allow you to improve your
writing process and production. Your participation and
commitment will be important to achieve your
learning objectives. Your teacher will guide and help
you in your process.
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1. Students find the name of the 5 writing
Webquests.

1. Choose the Hero of the Year

2. Carnivals and Festivals Around the World

3. 10 Things to Hate About Bogota

4. Become in a Movie Producer

5. Issues Around Colombia

Students read the general objectives.

ACTIVITY 1

6. Teacher gives students a name of the sections

to explore it during five minutes. ( introduction,
task, process, evaluation, conclusion)

7. Students discuss with a partner about the
following questions, according to their
sections.

o What did you find in the sections?
o What did you identify there?
o Describe the elements in the section?

1. Students socialize the answers with the whole
class.
2. Teacher clarifies questions and doubts.

Opening Hero
of the Year

15

Students read the learning, cooperative and ICT
objectives in HERO section.

ACTIVITY 1

Teachers ask student to go to webquest 1, introduction
section.

Students do the following activity.

¥OU HERO
Chizcuss with a partner the following guestions.
1. Why should be a person considered a hero?

2. Are there heroes in Colombia?
LoWho are heroes in Colombia and why?

In the introduction students are going to find their roles
in the webquest, also they are going to find what they
are going to do in the development of the webquest.

Student’s role

1. CNN Heroes An All Star Tribute is an award
winning television special created by CNN to
honour individuals who make extraordinary
contributions to humanitarian aid and make a
difference in their communities.
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Imagine that you are one of the juries of
CNN hero of the year. You will choose one
of the ten nominees for the CNN Hero of
the Year Award. You should know very
well the candidates to make a good
decision.

Teachers are going to ask students about their roles and
what they are going to do.

T: “ok guys, what is your role in the webquest?

S:” students will answer ....

T:” ok now what are you going to do?

Task

Students read this section

1. For this task, you are going to work by pairs as
CNN Juries, your job is to find out information
about the profile of each candidate nominated
as CNN Hero of the Year. You should choose the

best hero for you and create a poster to
present your candidate.

Presentation | 15 PROCESS SECTION
Activity 1 : instructions
1.Read carefully the following instructions before do the
activity:
2. Click on the image below and read the section
"Who are this year’s Heroes. (10 minutes to do
this)
3. Identify with a partner the main characteristics
of CNN heroes.
Pre- (reading)| 15 Students look for unknown words.

Activity 2: instructions

1.Together check the words and phrases in the box
using "Cambridge online dictionary and
Wordreference”
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Healing ~ rally ~ nonprofit ~harness~ battling~ warriors
roaring~ horseback~ at-risk~ unlock~ cope~ grief~
wounds

While-
(reading) skill

15

Students read and match some statements with a
heroe..

Activity instruction

1. Click below and read the section with you
partner.

Here are the rest of the year’s Top CNN Heroes listed in
alphabetical order

2. Together match the statements with the
heroes in the worksheet provided by the
teacher. ( Worksheet attached)

Guide
practice

Pre- (writing)

15

Students develop the following activity in the Webquest
Activity 1 instructions

1. Choose three possible heroes for you.

2. Take notes in your worksheet about the three
possible heroes for you.

3. Decide with your partner who should be the hero of
this year.

drafting

20

Students write their first draft..

Activity instruction

1. Write a paragraph in the space provided in the
worksheet as a first draft, explaining the
reasons why you chose this candidate.

Use your notes to write the paragraph.
Write complete sentences.

Write details that support your decision.
. Write more than 50 words.

SN

Revising

10

Activity instruction

Exchange with another pair your first draft.
Check your classmate's writing

Highlight and correct mistakes.

Make suggestions

NEDNE
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Editing

15

Students create their final writing
Activity instruction

1. Correct your own writing and write your final
paragraph creating a poster.

1. You can use Word to create a poster.

2. Be creative and use images.

3. Your poster will be evaluated by another pair
and your teacher.

Communicati
ve practice

Post-(writing)

10

Students develop a speaking activity.
Activity instruction
1. Discuss with the whole class about your

candidate explaining the reasons of your
decision.

Assessment

Evaluation section
Activity instruction.

1. Download the rubric attached.

2.Go to Padlet and evaluate with your partner your
classmate's work taking into account the rubric (the
same couple you exchanged your first draft)

3.Give a score from 1 to 5 being:
1.Poor
2.Acceptable
3.Average
4 Very Good
5. Excellent.

4. Write your comments and the score in the
evaluation rubric about your classmate's work and

send it to your teacher

E-mail:writing-webquest@hotmail.com

Closing

CONCLUSION SECTION

Students will find the summary about what they learnt
in the Webquest. Also the conclusion shows the
importance of student’s role throughout the activity. It
thanks students about their paragraph and evaluation.

FINAL ACTIVITY
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1. Students answer some questions in the space
provided in the worksheet and give it to their
teacher

Appendix F N2 2
LESSON PLAN

Teacher’s name Class length |Date Nr of session
Janneth gonzalez/julieth Ramirez 3 Hours 2157 November 2
/2016
Grade Class Level Topic Language Skills
Language and culture 3 Pre-intermediate 1. Carnivals and Festivals  |W,R,S,L
Around the World.
Previous lesson summary Next lesson topic
Choose the Hero of the Year 1. 10 Things to Hate About Bobota

Materials and Resources4

Lab computer
Internet

Writing webquest
Worksheet.

S

Bibliography

6. Carnival Rio de Janeiro Stunning Parade! (n.d.).Retrieved August 2, 2015, from
https://www.youtube.com/watch?v=kTc3pv7d5vY.

7. Barranquilla Carnival 2015. (n.d.). Retrieved August 2, 2015, from
https://www.youtube.com/watch?v=pBkx-CS6zY4.

8. Free Images - Pixabay. (n.d.). Retrieved August 2, 2015, from https://pixabay.com/.

9. 4.Carnivals around the World. (n.d.).Retrieved August 2, 2015,from
https://hagafoto.jp/templates/hagahaga/topics/carnival/carnival-e.html.

10. Cambridge Dictionary: Find Definitions, Meanings & Translations. (n.d.). Retrieved August 2,
2015,from http://dictionary.cambridge.org/

Anticipated problems (linguistic, behavioural, situational) Planned Solutions
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1. Students might spend a lot of time in the activities. 1.Teacher will establish a time for each activity

2. Students might not to work collaboratively

3. Students might not to know very well how to use the|2- Teacher will encourage collaborative let them
virtual resources. choosing their partner to work.

3. Teacher will provide examples and guide

students.

Learning objectives Cooperative objectives ICT objectives

1. 4. Students will be ableto |7. Students will be able to surf on

2. Students will be able work in group. the Internet to get information.
to write short 5. Students will be able to 8. Students will be able to select and
paragraphs including correct and make summarize information from the
relevant information. suggestions about their Internet.

3. Students will be able own group. 9. Students will be able to create a
to read for specific 6. Students will be able to brochure using a virtual tool to
information. evaluate their own work present the task.

in group.
Personal aims
1. Teacher will be able to help students to use virtual tools.
2. Teacher will be able to check student’s work.
3. Teacher will be able to clarify questions and doubts with examples.
Detailed description of Activities, Procedures, Teaching Advisor’s
Stage Time5 [Interaction 3 . . A .
techniques, Grouping, Materials, and Instructions script6 comments
Opening 15 T-Ss |ACTIVITY 1.
CARNIVALS SECTION
1. Students read the learning, cooperative and ICT objectives
in this Webquest.
INTRODUCTION SECTION

5 Set the time in not more than 10 minutes for each activity, not for the whole stage.

6 Do not use a single paragraph for describing the whole stage. Instead number each activity
of the stage and describe it thoroughly.
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Activity.

1.

ukwnN

Read and discuss with a partner the following questions:

Have you been in a festival or carnival? Which
one?

What kind of activities did you do there?

What kind of food did you eat there?

What kind of music did you dance there?

What is the difference between carnivals?

Imagine that you work in a travel agency as a tourist
guide and the company offers you the opportunity
to increase your salary for the next month working
with foreign people in a carnival o festival.

You will participate in a competition with your
colleagues to get these benefits.

The requirement to apply to this opportunity is to
present an interesting brochure to invite foreign

-

TASK SECTION

3. Teacher asks them to read what their role is and what they
are going to do in this Webquest.
4. Teacher checks student’s understanding.

For this task, you will work in groups of three
as tourist guides. Your job is to research
about the most interesting carnivals or
festivals around the world and create a
brochure to invite tourists to enjoy your

carnival or festival.
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Presentation | 10 Students watch some short videos about two carnivals and answer
some questions.

Activity 1 instructions

1. Watch the videos in groups of three and answer the following
questions.

e\What are the differences between the carnivals?

e\What are the similarities between the carnivals?

Pre-(reading) | 15 PROCESS SECTION
Activity 2 (pair work)

1. Students match some words with their definitions in the
worksheet provided by the teacher. (worksheet attached)

While- 20 1. students read “Carnivals Around the world “
(reading)
1. Students read some statements and write true or false in
the worksheet provided by the teacher.
2. (worksheet attached)

Guided 15 1. Students choose one carnival or festival from the reading
practice to look for more information and create a brochure to
present the task.

Pre-(writing) 2. Students tell their teacher about their carnival to do not

repeat carnivals between students.

3. Students look for information about their carnivals and
complete a chart with some information in the worksheet.

INSTRUCTIONS

1. Choose with your group the most interesting carnival for
you. (Tell your teacher about your choice).

2. Look for information on the Internet about your carnival

and complete the next chart in the worksheet provided by
the teacher.
Name of the carnival

Country/ city
Date
Date of origin

Activities
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Music
Food
Clothing
While- 20 Each student is going to work in one section of the chart.
(writing)
INSTRUCTIONS:
drafting
1. Each of you is going to work on one of these sections:
Activities, Food, and Music.
2. Individually you are going to search and select information
related to your section.
3. Write your paragraph individually with relevant
information that describes your section as a first draft.
4. Search and write the missing section “clothing” with the
whole group.
Revising 15 5. After they finish they are going to share their writings in
their groups and correct mistakes.
INSTRUCTIONS
1. Share your first paragraph with your group and correct the
mistakes helping each other.
2. Organize the information with your group to put it in the
brochure.
Editing 15 Students create a brochure including all the information required
using Word and they upload it to Padlet wall “Carnivals and festivals
Around the World ”
INSTRUCTIONS
1. Together create a brochure including all the information that
you searched.
1. Use all the information of the chart
2. Be organized and creative to create your brochure.
3. Use images related to your carnival.
4. Make your brochure interesting with relevant
information.
5. You can use Word to create your brochure.
6. Your brochure will be evaluated by the teacher
Post-(writing)| 10 7. Each group is going to tell their classmates about their|l
carnivals and festivals including all the information.
Assessment 10 Evaluation section
1. Students download the evaluation rubric and go to Padlet

wall “Carnivals and Festivals Around the world” to evaluate
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their own work in group giving a score and making
suggestions. They will send the evaluation to their teacher.

INSTRUCTIONS

1. Download the rubric attached.

2. With your group evaluate your own work taking into account
the rubric.

3.Give a score from 1 to 5 being:
1.Poor
2.Acceptable
3.Average
4 Very Good
5. Excellent.

4. Together write what you would improve for the next time and
send it to your teacher

E-mail:writing-webquest@hotmail.com

Closing 5

CONCLUSION SECTION

Students will find the summary about what they learnt in the
Webquest. The conclusion shows the importance of student’s role
throughout the activity. It thank students about their brochure and
evaluation.

1. Students answer some questions about the Webquest ina
piece of paper.

Appendix F N&3

Teacher’s name Class length Date Nr of session
Janeth Gonzalez & Julieth Ramirez |3 hours 28™ 3
November/2016
Grade Class Level Topic Language Skills
Language and culture 3 |Pre-intermediate Colombia’s Social Issues. W,R,L.S

Previous lesson summary

Next lesson topic

Carnivals and Festivals Around the World 10 Things to Hate About Bogota

Learning Objectives

Cooperative Objectives ICT Objectives
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Students will be able to Students will be able to |1. Students will be able to
brainstorm about Colombia work with a partner. select, adapt and
issues to write a formal Students will be able to summarize information
letter following a model revise their classmate's from the Internet.
provided by the teacher. formal letter. 2. Students will be able to

Students will be able to
write a formal letter.
Students will be able to

Students will be able to
evaluate their
classmate's work.

use virtual tool to share
their formal letter.

create a proposal to give a
possible solution to one
Colombia's issues

Personals aims

1. Teacher will be able to give a feedback.
2. Teacher will be able to use appropriate websites
3. Teacher will be able to write clear instructions in the Webquest.
4. Teacher will be able to design effective activities according to the task.
Materials and Resources
5. Computer Lab
6. Webquest
7. Worksheets.
Anticipated problems (linguistic, behavioural, Planned Solutions
situational)
1. Students might divert their search for|l. Teacher will provided the information to
information the reading.
2. Students might get bored in the Webquests.[2. Teacher will engage student’s attention
3. Students might not know how to write a through different activities in the
formal letter. Webquest.
4. Students might not know  what[3. Teacher will provide a short video
brainstorming is explaining how brainstorm a topic.
. . Detailed description of Activities, Procedures, Teaching Advisor’s
Stage Time7 |Interaction . . i g .
techniques, Grouping, Materials, and Instructions script8 comments
Opening 15 T-Ss [Teacher asks to students to go to Colombia’s issues section.

INTRODUCTION SECTION

Activity 1 instructions

1. Students read learning, cooperative and ICT objectives.

7 Set the time in not more than 10 minutes for each activity, not for the whole stage.

8 Do not use a single paragraph for describing the whole stage. Instead number each activity

of the stage and describe it thoroughly.
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1. With your partner discuss about the following questions.

1. What are the main issues in Colombia?

2. What do you think that Colombia has these kind of
issues?

3. What could be a solution to these problems?

In the introduction section students find their roles in the
Webquest.

The Colombian government is looking for
a proposal to improve the quality of life of
many people in Colombia. The
government will invest a great deal of
money to implement the proposal, in this
sense the citizens have the opportunity of
presenting a possible solution to a specific
issue in this country. The citizens should
send the proposal in a formal letter as a
requirement.

TASK SECTION
Students will find what they are going to do in this Webquest.

1. For this task, you are going to work in pairs as leaders of
your country. Your job is researching about the main
issues of Colombia, select one in which you want to work
and plan a proposal to give a possible solution to that
problem. You should write your proposal in a formal
letter.

Presentation

15

PROCESS SECTION

Students watch a video “Critical Issues and Colombia's
Developments”

Activity 1 instructions

1. With your partner watch a video about "Critical Issues and
Colombia's Developments" and answer the following question.

2. What are the main three issues critical to Colombia's
development mentioned by Paula Moreno?
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Pre- reading 20 Students look for the meaning of some words.
Activity 1 instructions
1. Look for the meaning of the next words and write their meaning
in your own words and in a simple way. You can use the online
dictionaries. (Worksheet attached).
While- 15 Students read “Colombia’s Social Issues” and do the following
reading activity.

Activity 1 instruction

1. Together read “Colombia’s social issues" click here and identify
the causes of these social issues. Then complete the next schema.
(Worksheet attached).
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Pre-writing 20 Students read specific information relate to a Colombia’s Issues.
Activity 1 instructions

1. With your partner choose one topic from the schema in which
you are interested in.

Poverty

Education

Drugs

Crime and violence

Malnutrition

. Unemployment

Student write possible solutions to the main issue using

XN T ®

brainstorming technique.
Activity 2 instructions

1. Watch the short video and discuss with your partner what a
brainstorming is.

2. Create with your partner your brainstorming in the space
provided in the worksheet, about your issue and their possible
solutions taking into account the before reading.

Students read how to write a formal letter.

Activity 3 instructions

9. Open the document and go to formal letters and identify
their parts and some useful expressions to write your
letter.

10. Click on the link and practice some exercises to learn more

about how to write a formal letter.
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Drafting 20 Students write their first draft.
Activity instructions

1. Together write your formal letter in the space provided in the
worksheet as a first draft.

1. Use your brainstorming to describe your issue and your
proposal. Use formal expressions of a formal letter.

2. Include the parts of a formal letter.

3. Describe very well your issue and the solution to that issue.

4. Use the next useful expressions to write your problem-|
solution.
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Revising 15 Students exchange their classmate’s work and make suggestions.
Activity 1 instructions.

1. Exchange with another pair your first draft.
2. Check your classmate's formal letter.

1. Highlight and correct mistakes.
2. Make suggestions.
Editing 20 Students write their final formal letters taking into account their

classmate’s corrections and suggestions and upload their formal
letters to the Padlet wall

Activity 1 instructions.

1. Taking into account your classmate's suggestions write your
final formal letter

1. Use Word to write your formal letter.

2. Include all the aspects mentioned in the drafting
section.

3. Your formal letter will be evaluated by another pair

and your teacher.
Activity 2 instructions.

1. Upload your article to Padlet wall "Colombia's Social Issues" .
1. Write the name of your issue

2. Write your names.

3. Upload your formal letter.

Communicati | 15 Students share their proposals and vote for the most objective
ve practice proposal to implement it.

post-writing
Activity instructions

1. Together share your proposal with the whole class, take into
account that you should convince the government that your
proposal is the best.

2. Now listen to your classmate's proposal and vote for the most
objective proposal for you.

Assessment 15 Students download the evaluation rubric and evaluate their|
classmate’s letters giving a score from 1 to 5.

Activity 1 instructions.

1. Download the rubric attached.
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2. Go to Padlet click here and evaluate individually one of your
classmate's work taking into account the rubric.

3.Give a score from 1 to 5 being:
1. Poor

2. Acceptable

3. Average

4. Very Good

5. Excellent.

4. Write your comments and the score in the evaluation rubric
about your classmate's work and send it to your teacher

Closing 5

Students find the summary about what they learnt in the Webquest
and the conclusion that shows the importance of student’s role
throughout the activity. The Webquest thanks students about their
proposals and their process during the development of the
activities.

FINAL ACTIVITY

Finally students answer some questions to gather information
about the implementation of the Webquest.

Appendix F N2 4

teacher’s name class length [Date Nr of session
janneth Gonzalez & julieth Ramirez 3 Hours 5™ November/2016 3

Grade Class Level Topic Language Skills

Language and culture 3 Pre-intermediate. 10 Things to Hate About Bogota W,L,S,R

Previous lesson summary

Next lesson topic

Carnivals and Festivals Around the World. Become in a Movie Producer

Materials and Resources9

4. Worksheets

5. Computer lab
6. Webquest

7. Headphones

9 Attached the materials used in this lesson: hand-outs, flashcards, tests, etc.
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Learning objectives

Cooperative objectives

ICT objectives

1. StudenftsaghEbewbla bdeftd gwon
ihstructidreachetie witedye to encg
Zction. Teachers will be able to ¢

ot stleshdp thslinte raokicio thiookigh diffévelenastiviitibe. able to use
coHgb@aniddlghaviours in the classioahme dictionaries to identify

heck student’s work.

unknown vocabulary.

2. Students will be able to identify
new English expressions in a
reading.

3. Students will be able to make
an outline to write a short article.

4. Students will be able to write a
short article showing positive
things about Bogota

5. Students will be able to
participate in a short debate
defending their city.

2. Students will be able to correct
and make suggestions about their

classmate’s work

3. Students will be able to evaluate
their classmate’s work using a

rubric.

2. students will be able to share
their short articles using Padlet

Anticipated problems (linguistic, behavioural,

situational)
4. Students might listen to
social networks
5. The internet might not work. 8.
6. Students might not take

evaluation rubric to check
work.

music or surf onl7.

into account the
their classmate’s|9.

Planned Solutions

Teacher will set some general rules to
avoid that student get distracted.

Teacher will be prepare the computer lab
before starting the class.

Teacher will explain the importance to use
this rubric in the evaluation section.
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Detailed description of Activities, Procedures, Teaching Advisor’s
Stage Time10|Interaction . ) . ) )
techniques, Grouping, Materials, and Instructions script11 comments
Opening 5 T-Ss [Teacher asks student to go to Bogotd Webquest,

10. Students read the learning, cooperative and ICT objectives
in this Webquest.

INTRODUCTION SECTION

Activity 1 instructions

1. Read and discuss with a partner the following questions.

Are there problems in Bogota? Which ones?

What do you think about the transport in Bogota?

What do you think about people from Bogota?

W N e

Do you consider that living in Bogota is a challenge? Yes

No why?

In the introduction section students find their roles in the
Webquest.

1. A journalist came to Colombia and visited Bogota city,
where he had some bad experiences and perceptions of
Bogota, then he returned to United States and he decided
to write an article about 10 things to hate about Bogota
which was published in one of the most recognized
newspaper of the country, for those reasons many foreign
people do not want to visit Bogota.

Imagine that you are a Colombian
editor and you want to change the
foreign people's perception about
Bogota and to do this you are going to
write a short article defending your

city.

10 Set the time in not more than 10 minutes for each activity, not for the whole stage.

11 Do not use a single paragraph for describing the whole stage. Instead number each activity
of the stage and describe it thoroughly.
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TASK SECTION
Students will find what they are going to do in this Webquest.

1. You are going to work by pair as editors, your job is
looking for information about positive aspects in Bogota
and create an article defending your city to send it to one
of the most important newspapers around the world in
order to change the bad perception that foreign people
have about your city.

Presentation
PROCESS SECTION

Students watch the video “5 Reasons to Visit Bogota”
Activity instructions.

1. Watch the video and answer the following question with a

partner.
2. What are the five reasons to visit Bogotda mentioned in
the video?
Guided Students read some topics and guess the meaning of some words
practice and expressions from the reading.
While- Activity 1 instruction

(reading)
1. With your partner choose a pair of topics from the below list in

which you are interested in. (tell your teacher about your

decision).

3. crime / a climate of fear

4. food / low pay

5. few work opportunities / it's expensive

6. playing chicken on the sidewalk / few friends
7. class divisions

8. Taking into account your choice develop the following

activity. (worksheet attached)

a. Go to the link "10 Things to Hate About Bogota" and

read your topics.
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b. Guess the meaning of words or phrases in the following
chart from the context. Check in your dictionaries, if

necessary.

Pre- Student use a writing technique “outline”.

(writing)
Activity 1 instructions

1. Together look for information about positive aspects that
contrast what you read.

2. Select appropriate information related to positives aspects in
Bogota.

3.Create an outline following the model provided by the teacher in
order to:

1. Organize your findings and ideas.
2. Organize your arguments.
3. Organize your paragraphs

Drafting
Students write their first draft to create their short articles.

Activity 1 instructions

1. With your partner write a short article in the space provided in
the worksheet as a first draft, defending with clear arguments
your city (just your 2 topics)

Use your outline to write your short article.
Write complete sentences.

Write arguments that support your thesis

W N e

Include at least 2 references.

Revising Students work collaboratively to check their classmate’s work
Activity 1 instructions

1. Exchange with another pair your first draft.

2. Check your classmate's writing.

1. Highlight and correct mistakes.
2. Make suggestions
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Editing

Students write their final article.
Activity 1 instruction

1. Taking into account your classmates suggestions write your final

article.

1. Use Word to write your article.

2. Include the five paragraphs (introduction, body, and
conclusion)

3. Include the references.

4. Your article will be evaluated by another pair and your
teacher.

Communicati
ve post-
writing

Students participate in a short debate about the article “10 Things
to Hate About Bogota”.

Activityl instructions

1. Participate in a short debate with your classmates about the
article.

1. Tell your classmates about what you read.

2. Take into account this questions for the debate.

1. Do you agree about what the author says in his article?
Yes, no why?

Assessment

Student evaluate their classmate’s work
Activity 1 instructions

1. Download the rubric attached.

2.Go to Padlet and evaluate with your partner your classmate's
work taking into account the rubric (the same couple you
exchanged your first draft)

3.Give a score from 1 to 5 being:
1.Poor
2.Acceptable
3.Average
4.Very Good
5. Excellent.
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4. Write your comments and the score in the evaluation rubric
about your classmate's work and send it to your teacher

E-mail:writing-webquest@hotmail.com

Closing

Students will find the summary about what they learnt in the
Webquest. Also the conclusion shows the importance of student’s
role throughout the activity. It thanks students about their article
and their commitment during the activities.

Final activity

1. Students answer some questions in the space provided in
the worksheet and give it to your teacher
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Appendix G
PRE-TEST
Appendix G N& 1

1. INSTRUCTIONS

Read the following instructions before you start answering the test.

Read the task carefully before writing your composition.
Do not omit any aspect mentioned in the task.

Duration of the test 30 minutes.

You should write 3 paragraphs in the provided space.

Write more than 50 words in each paragraph.

S S

Your writing will be evaluate in term of:

Language use: write correct and appropriate sentences
Mechanical skill: punctuation marks, capitalization, spelling.
Treatment of content: creative, interesting and not irrelevant information.

Stylistic skill: logical connection between sentences.

A

Judgment skill: appropriate text for specific purpose.

Read the following situation:

Mark is 23 years old, he is a British
businessman. He is planning his next
holidays. He is deciding which of these
three countries to visit: Mexico, Egypt and

" nlamhia

1. Imagine that you are a travel agent and you have to sell a Colombia tourist plan. In
order to get it, you have to convince Mark to trael to Colombia. Write three paragraphs
with complete sentences on why Mark should visit Colombia? You can write about
people there, places to visit, activities to do, food to eat, weather, hotels and

recommendations during his stay in Colombia.
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Appendix G N° 4

.
o | WoKirg I owe) oqed N Skt

/ \Q\Q MQK, 1 om f\«jm 0
T b colowbio bQ[WR § o Oy bewigull ONnd, 1§ mov

Cheafer and o Rnd TS to o achulie f you

fnow Qolem\o\q,\cqv\ Vis \edquﬁs Park mgeumj on

A“‘“ Apd M&ma\\g fégodes

% Colombya thae o mony Feople, Triendly, anobl @ ond Ahee
Ore ek Ploles Yy n yigt Ton Q*OM\O\E the Tily Negettiny Son
Andiiel f’||im§vou{-fuﬂ N«J there An.mahﬁmy,b d
h o (npnﬁ colontyiy S o ("ﬂ‘? e ot ot (o v de.
do Jov ‘\M, ﬂ‘e et ex@QnPNe o , PO(QS Of d\d«lcu)(;hd \ou Con
A [Teol oo he Wegl by wld ond o4 1\mg 02 deltcios FOOT Yo

b e dc Yoo liFe 1

i vetomggdo\e the bert (DU Cdomblopon Con oy
(dono Guring & nohs WW I You Chave toye! o

b ihe kpst 2cpraiente s con Jov
Colombicr You w not Yeyle’( 1+ Wit DL the P

bt 11 the bey| retomendolion

Thak. Y00

230



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Appendix G N°5

Colorbio \ “'3(”)* (0\)(‘??‘0( AOUNHE Wiy el o sk 4he oren (éi\\\ﬁ- d“‘é.
This beathifol rodioh otkers tmany -\-hmgs {0 do and 4o SCC.“Oﬁ‘AMk ik

hone. corne, 40 is countty They've, doten e, best memofies by
Vishing Cdomb\ﬂ’ ond tony oF e have detded bo &lay yrore hime.
ond euen Thef've, decided 40 We () ANG coundyy,

TMMQM People hm\dl!‘ Joo Can visik. MMQ
ohes e wmedelin , Sen m\drej‘ Corfagena  among ofliels,

ju can See amf'hals, \angeab, bequhiful W bt ‘capital
Glvbld thert o MaceS Wt Menserate and la ming
d Sol 1o hat the besk exentace, algo You can be wi
Jood  weather colol and hot

| ‘
YU con enpY ackiviies w Qoo S, Yoy con Wistening 40 masic \n Sene
*m‘&\c(s,*‘w\a Qediybied st 1 he cngn*a\, Recouse W dhe jests of

e ahiey thee are Wany *\smb; o do,d\x CountY Vg o \ot of
et and Aot Ahod You eon emov.

231



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Appendix G N2 6

Colorta v aq(et eupty for Y000 RS Wno wiark Yo Vg 4he oren e P\w
5 the '
This beathifol nodiof Ofters many Hhings to do and +o sec.ﬂoa*Apeoek htr

hone. corne, 40 415 0untey They've, Aoiker) Ane best mermofies by

Wisibing caomm, ond mony of e hae decded Yo &lay roe hime.
ond ayen TheY've decided 40 e () 4y countyy,

-rM Mady feople h\endll‘ Joo Can Visik. M"Mc
C\heS hie (-'\Cdﬁlltl\, San w\drej‘ Carla Bna amon 'O"lhe‘sl'

yu  can See amr'natg, \anseabe bequhiful M 1he ‘capifal
lovb1a there At MaceS Wit Monfeirake and la ming
d Sal 1o hat the besk exentae, algo You can by wi
3?‘{4 weather  colol and hot,

| ‘
:m 0on mpv.wm\ﬂeb M m&doo(s‘ Yoy con \\ymm? Yo maste \n e
QW\G(S,*‘ND Qediybied )os* N 4he. ch\’ra\, Decoute e jeis of

tre. tihiey here afe wony *\smb; % 4o, O touhy N5 o\t of
oceontS and Aientes Ahol You eon emo‘i.

232



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Appendix H
POST -TEST
Appendix H N&1

why  Vis 1+ Colown bia P
Deax Mark

Theve ve a \oF oF 1e50ns To yisit 4hiS awesome Couvniry,

Lesore Ao Amnd 10 Present You 4he tounet Pans, Fhs Comlany will

commite 10 oFFEY You dhe hest Satume,p which Yau will ehjoy A ‘Ol“‘!
),..dv ne+ vedvet to Cheote this douns+ ngemd, e con cFFerx

fawmior Vions, Couvie Tians ov sinkle Thvs Comsequently Eeah

Pn  hos dh FEevend acdivrhies, nonetheless You can LisH mort

dron 15 cies Aioun) ColombiG, H Jevends on +he Weathar +lat

Yoo wanl enjoy,

Regordimg to Pevicualy meenbiongd, +he Fivee Famida Plon 15 p
"neae\lm)" wheve can 20 Four membes oF Ahe Turm 1y, the aciivines
ore Wer 4he main Yarks, go fo Bolmo Wuseum, Faiiovale m one
of v mott Fameus Feonwals around the world f Flowes fcﬁﬂwll
o meX Wty gy coubie Plan 1s n a cormbic 191a0d ' son anbies

Where we couV\e un JiaH omazing otawents and n\QHC'Uw
and Tinaly 4he smgie Plans 16 n Covaagena where You can meet
beavtite]l Worman wnd can €040 di Frewnd beavii¥ul beaches, this
WY Nas yomantc Ploces and vice clubs 1o dance and have

goc,& 1igne,

the 4ravel afend Bie You +he oPPovdunty 4o siay mibe best
hotels which will oFfer Youd breakFusl, Pouvmet lunch and
ey, +he cost oF Tarmilior Plom 19 avound 00 Jolavs
4+ JePend s ondhe number of the PeoPie. dhe copfie Plan cont
660 Jonore  with 4he besd accowadahons, and the

233



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Appendix H N2

rkij:)r Mor

Wel ome fo ¢ Eed- h\;dqn‘ havel aqent, we
wWant thait You live dhe keet Expedence in
Qo\omlo'-a’ {his Omozing  counly 1a Jacated in
anoth amede o ancl'\’no-b o ot of Joudut ploces
-\\mﬂ- §00 Con w'o'.*, Foe example 0 C‘:NNF,,QJ
There 18 @ hotodcal _gstte called "Son fe lye "
whete  fetign  people can knew the colonreahon
PrPcess  n Colombia | and 10 that way  ua gestand
mote  our coblurte  addikionally: Yeu con visit
canto Mado or Patangilla Whee you can {ind
inctedble ’OﬂdO(aPc& and bccu-"""f‘"' beaches
Wich are Newy clean , @l&= yeu can 5“‘"”'"’""3
Leavel oo beat, 4 Wil he Qj(cmL ¥ e

o0

Abapd Ahe c’mlacmmfm Colomba 4 1) 1 impetant
tell  yoo dhol each hotel ean offec You fypea|
Colombio  foed, JiKe ¥ bonde',c, po»s..;" ar "Apaco”
howWever \f yor pefer come gixc'.czl PJa}e. you
won 05k 4o f holel, we  gp mure Thak Yo
Wl dove dhis counky since you ales can pound

'4'{Q dl "0/\0’ Oﬂd mMOder e w""‘QU oy n-}b \,,‘.(- h OH'U 9
A Bﬁ \bc‘\'c.-*-y ef ,.[-ood

Eqjoy in your holidoys

A

T

234



Promoting Writing skills through Webquests
Janneth Gonzalez and Julieth Ramirez

Appendix H N3

Moot and Sen

C‘Q"‘“ MOFUAQ  Mrs Mark We gre idterested that you Come to
(obabia and Kios he Wonderrs that Can OFfer s beastird
Q’wmj, Here are kot oF Places to visit like [eticiet n Amezeniq
Jﬂmm, jo Can Practice Fomy Sports Such i Cimb mntains or
threes, Fisking, ride WOroes among others, Yoo will have the, q%brbni’r:[
To how the Sea oF Seuen tokvs and alio you can erjoy Wi th the wural
bodi\lud*j that haie this reqion in Cokembia vi'aﬂmg one o the, E@ggg‘(
Zeo in all latin Anericr. By teatrary iF joo wantk a Fropical oy, e
Moon and Son agency Can Ofter you thee wonderrol places, San cndres,
Loprameny amd Sota Marls : Where oo will %\'dj in e best hotels
(ateqprized by 6 sharts, This kotels have tobs, opa, Three Sllimreing
Pocks, entectament reons, restoorants el c. the main Gea s that yo
never pomel this bdao\QJs. Add'\\'.omﬂﬂ i s Kied of cities Yoo Can do
reiny activities, So as t‘x.ar#ing in The Sea, WUisting ol becches.
Play tents in the sand. or bold Caslles with vet sand et ¢ ko youam
Plan ronaatic dinr in Frest oF the beoch and Share o opecial Momest Wi
the Pereon Who love. Yhere awe. Olhers ?tclcc'b Where v Gnds different
Hings ke in Bogter, Hhere you ton Visit Yhe gkl asbional Musean , ukere yo
Wil Kow oo Wedory, Fhis ci ly Offers o raskastic ammement parks Yo share
with the Nm'h,cmd aweane vedouran® Where CeokS Prepare Tradik: o)
Cebsrbian foed ke "Sanochg, Afieco ‘Aoz ton \'b\b'uﬂdnﬁvdqq Paisa”
Ansther veamen Yo dnit Boopta 16 Fhe weal her Sinse it in really

235



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Appendix H N2 4

Ut’ UM/(

Welcome My Vorh fo Clombre Dreams fraef

Aﬂqd\ilwe, want lo ofler the best dlags 1o lwe amazing
expevience i\tn/ byt Frist op all i 13 necesary wiention “1“‘}
(ko mbie, o5 located Soulh Amevica 4 5 a bopecal Coov\"ﬂf
Wheve you Cun visid wondefol places rthlc San {A(Pc castle

W (Gv‘dtjw\u wheve people lvow 50 e tbew OU¢ l\(slou’. La
Bogota people con yisd Wfevents wondains ke Honserrafe,

also fou can 4o lo Wedellin and vesid the dMerent <0”cc
par ks,

Moot the (ood §ou ¢an qe-‘ the best, snee we can olkev
hp1gal (olombia fopd lite bantlela pasa. wlich 15 (Ompowu{ [)9
bean s r(cc.,avomdo'and. povlk for e Lrt.alﬁc&‘i'\' Yoo cant gat
Arepee with chocolade and bread th 15 [he h?qu‘ breakfast

heve 1 Colowbia. in fhe same woy ke dTmal Santandereanc”

hd??j Vet
oF the Q\aj ]

/

236



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Appendix H N2 5

_T::UHS} J\ﬁeﬁ
chlcmh"q tounct 6“‘" 1S @ L)\j Qcmﬂ'aﬁy thed

Aleg =n  €xceleal Seaices 1 cllferend ches
oune] the Gcm‘g, Snce eople From her aces
Can find heee ‘(av\el:j <k wccﬁhe(.(ﬁuumej.x(md
aClwles ey olhey  agecly, d AePencly = whl
hid of exprenec  fenpe wonl Yo Lue 1 ths
amazing ol

The, Gj\?a?_‘y %mdes e Ao B0 \\aLQlS W ;E\i}e :
Qobﬂl‘j The hetelg hexg Mleent G 01'930‘ "{5 "'Vd% é
Aillecent Seanice c-\ePende on e Plan that g0 ‘

ok e wmomand we have thret Lamdicy Tlem§ Yo hepPer) &
Un&Dr(}-JLm Mcn\enlg, -flque 'Plcmg are N A\“QM# douns

Plogey Lke Cav lojem 2 cde Cq(-Q‘revO e ?:xgr)\c(.‘
“The fi) Plan T Cafj‘;‘)eru aindl Widode§ kit

o
w one of the wesd vy hehels el cllj, --Jb“ﬂj =i
Aod% and  SiX m\(jh\s | = Wbde] - Lx;r %oY\Srl i\&{
ccied] holding  emd qul woy Wy he \V@ogj:) 161(
eeond onp 1S N ER cafekeg whee Teople Can “Hac q:
eXcem -:-'rb:lg,ﬂ‘\\xs Pan \nClicle) e o‘nqz‘@ novel o

DQ\([(\(Q’&{( i(){‘(_[ﬂ O‘"‘A A\.\(\el ; '“‘e %OU'MQ" O"‘m{:ﬁ

237



Promoting Writing skills through Webquests
Janneth Gonzalez and Julieth Ramirez

Appendix H N6

W, Mok

/V}/ e (5 //mz(a / I worll sn one 0-{ | //tc most mfa'aﬁny
havel ageal in Colombra and I would lbe lp wuite you o
/Mppm the best /roh/éfs of. yoo life, /mw//(&ff aoond {he cowrlry
dovwg 20 days, (F 14 4 great op,wf'/vm/y fo relax and eujoy
with (////;rm-'/ dc/rw/les / w»‘nc& are mdvo/d/ v ed(/V . fravel /)19/7.
/bwwer/ frst of all T'mn goma felf you why you stovld come
fo lolombia and [ive your Uoca fions bere.

¢}r;//y p /&c wca/l,-gr heve ts rca//? amazwf / n 0/ -fpf/c 0/ n.
Clombea fhere gre pof seasons L Peeple can enjoy sanny abyg/
/'t sh A//crnoans or Somelimes a 70/&/ vammy / ' a’c,oc,,gg
on the ey Fhaf poo visit- Sccondly peeple From Colgmbren
ts very /;vcna’/g and "cﬁ:)ﬁ:/, 1t make) Hhat you éﬁ/

Con r‘%)r/ alle ’ arie thev reasen (2 vesef Colomeva 15 Phe &oa/ X
Since yoo con Fond delccous Plotes which vepre seetl ol our

lfore.
flﬂa//y ) we wont /2 /;/um/ you //)Nc /DIM’S} /D/onf,

he frst one Foke place a1 (w/é;wa  Medetir and Zo;o/t'.'
t inclodes 20 doys i whicls you wil be guded by a
fraved aym/ ) you gre imy lo pusel beaches, proseoms  artd
gou will haye Jhe opporterity to climb o Uentans, the
Second one 15 tn Sante Lotta, Cali , 3076%1 ) Yoo wsll yised
histericas places and will eaf fhe best food ) the last loke
Place 1n Sen Mudes , Bamingutte and Bogale' , e re g0 will Yo w
ncw colbypes and see wncreddle /&no’xao/x,t with beay bt/

beacle s, you waull be sty i the besf hetels locoted cbser 4o

238



Promoting Writing skills through Webquests

Janneth Gonzalez and Julieth Ramirez

Appendix |
EVALUATION RUBRIC
Appendix I N° 1

CRITERIA POOR ACCEPTABLE 3.AVERAGE 4.VERY GOOD 5. EXCELLENT
Many sentences Several sentences *  Some sentences *  Most of the *  All the sentences
are incomplete. are incomplete. are incomplete. sentences are are complete.
Thereis There is omission of * There is omission complete. ® Thereis not an
LANGUAGE omission of the the subject in of the subject in * Thereis not omission of the
USE: subject in many several sentences. some sentences. omission of the subject in all the
sentences. Thereis not a * Thereisnota subject in most of sentences.

To write Thereis not a correct use of the correct use of the the sentences. ® Thereisa
correct and correct use of structures in several structures in * Thereis a correct correct use of
Appropriat the structures in sentences. some sentences. use of the the structures in

e many The use of the tense *  The use of the sentences in all the
sentences sentences. in several sentences tense in some most of the sentences.
The use of the is inappropriate. sentences is sentences. ® The use of the
tense in many inappropriate. *  The use of the tense in all the
sentences is tense in most of sentences is
inappropriate. the sentences is appropriate.
appropriate.
MECHANIC The writing has The writing has *  The writing has ® The writing has ® The writing does
AL SKILLS : many several punctuation some few punctuation not have
punctuation marks mistakes. punctuation marks and punctuation
The ability marks mistakes The writing has marks mistakes. capitalization marks and
to use The writing has several spelling *  The writing has mistakes. capitalization
correctly many spelling mistakes. some spelling ®  The writing has mistakes.
those mistakes. The writing has mistakes. few spelling ® The writing does
convention The writing has several *  The writing has mistakes. not have spelling
s peculiar many capitalization some ® The writing has mistakes.
to the capitalization mistakes. capitalization few capitalization *  The writing does
written mistakes. mistakes. mistakes. not have
language capitalization
mistakes.
TREATMEN The the development of * The development * The development * The
T OF development of the writing is not of the writing is a of the writing is development of
CONTENT: the writing is very interesting and little interesting interesting and the writing is
not interesting creative and creative. creative. very interesting
The ability and is not There is some * There is a little * There is very little and creative.

to think creative irrelevant irrelevant irrelevant * There is not
creatively There is a lot of information. information yet. information. irrelevant

and irrelevant information.

Develop information.

thoughts

Excluding

all
irrelevant
information
STYLISTIC The writing The writing shows *  The writing * The writing has a * The writing
SKILL: does not little evidence of a shows some logical sequence. evidences clearly
evidence a logical sequence. logical sequence. * Theideas are a logical
The ability logical sequence Several ideas are & Few ideas are connected and sequence.
to The ideas are disconnected. disconnected. related to each * The ideas are
manipulate disconnected some paragraphs * Few paragraphs other. well connected
sentences All The are not well are disconnected. ® The paragraphs and related to
and paragraphs are connected. *  Some details are are connected each other.
paragraphs disconnected Several details are omitted. too. * The paragraphs
and use the too. omitted. * The writing *  Many details are are very
language Most of the The writing does attracts minimal presented to connected.
effectively details are not catch reader’s reader’s understand the *  The writing is
omitted attention yet attention. topic. well-made by
The writing *  The writing details.
does not catch attracts reader’s *  The writing
reader’s attention. attracts all
attention
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JUDGEMEN
T SKILLS:

The ability
to write in
an
appropriate
manner for
a particular
purpose
with a
particular
audience in
mind
together
with an
ability to
select,
organize
and order
relevant
information

The writing is
not organized.
The writing is
not related to a
particular
audience and
situation.

The writing
does not
evidence the
purpose of the
text.

The writing
does not show
what the writer
wants to
express,

Not many ideas
are complete
and appropriate
to understand
the main topic.

The writing is not
very organized.
The writing is not
very related to a
particular audience
and situation.

The writing does not
evidence very well
the purpose of the
text.

The writing shows
few details about
what writer wants
to express.

Many ideas are
missing to
understand the
main topic.

The writing is a
little organized.
The writing has
minimal relation
to the audience

and the situation.

The writing has a
purpose but it is
not very clear
yet.

The writing
shows what the
writer wants to
express but it is
not very clear
yet.

The ideas are
complete
however their
development is
50 limited yet.

The writing is
organized.

The writing is
related to a
particular
audience and
situation.

The writing
evidences the
purpose of the
text.

The writing
shows what the
writer wants to
express,

The ideas are
clear and
complete to
understand the
main topic.

The writing is
very organized.
The writing is
focused to a
particular
audience and
situation.

The writing
shows clearly
the purpose of
the text

The writing
shows clearly
what the writer
wants to express
The ideas are
clear, complete
and appropriate
to understand
the main topic.
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COSENT LETTER
Appendix J N& 1

PROMOTING WRITING SKILLS THROUGHT WEBQUEST

CARTA DE CONSENTIMIENTO

La presente tiene como objetivo solicitar su autorizacidn para que su hijo (a) participe en
la investigacion “Promoting Writing Skills Throught Webquest” dirigida por las docentes
Janeth Gonzales y Julieth Ramirez docentes del éarea de inglés del Instituto
Socioamericano de las Américas “I.S.A”, donde se desarrollara este proyecto, esta
investigacion tiene como objetivo promover y mejorar las habilidades de escritura en una
lengua extranjera como el inglés a través de diferentes actividades y estrategias en las
cuales los estudiantes estaran inmersos durante cuatro sesiones los dias sabados. De la
misma forma solicitamos permiso para la toma de muestras como fotos y escritos de los

estudiantes los cuales seran analizados y tomados como evidencia en el proyecto.

La participacion de los estudiantes es totalmente voluntaria, el nombre de ellos no sera
utilizado en la investigacion, los resultados seran presentados Unicamente a profesores

de la universidad Minuto de Dios.

Por medio de la presente Yo manifiesto mi

consentimiento para que mi hijo(a) participe en la

investigacion.

JANNETH GONZALEZ
JULIETH RAMIREZ

Firma del padre o la madre. Docentes de Ingles
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PROMOTING WRITING SKILLS THROUGHT WEBQUEST

CARTA DE CONSENTIMIENTO

Para: Instituto Sociocultural Americano I.S.A

La presente tiene como propoésito solicitar la autorizacion por parte de directivos
administrativos y académicos para llevar a cabo la investigacion Promoting Writing
Skills Throught Webquest en las instalaciones de 1.S.A “Instituto Socio americano las
Américas” .De esta forma también solicitamos autorizacion para usar el nombre del
instituto como descripcion del lugar dentro del documento y como evidencia de la
investigacion. EIl proyecto serd conducido por las docentes del area de idiomas Janeth
Gonzalez y Julieth Ramirez con el objetivo de promover y mejorar la habilidad de
escritura en los estudiantes de nivel intermedio del instituto a través del uso de la
herramienta tecnoldgica Webquest creada por las docentes. Los estudiantes de nivel
intermedio desarrollaran diferentes actividades y estrategias haciendo uso de
computadores portatiles suministrados por las docentes los dias sdbados en la mafiana
bajo el acompafiamiento de la docente Liceth Martinez.

Los recursos que I.S.A nos brinde durante las cuatros sesiones para desarrollar el
proyecto seran debidamente cuidados y entregados en perfecto estado.

He leido la informacion acerca del proyecto de Investigacion que se llevara a cabo en
las instalaciones de I.S.A y concedo el permiso a las docentes para desarrollar su
investigacion.

Firma Directivos Administrativos Firma Directivos administrativos

Nombre: Nombre:

Firma Coordinador Académico

Nombre
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PROMOTING WRITING SKILLS THROUGHT WEBQUESTS

CONSENT LETTER

This research project is being addressed by Julieth Ramirez and Janneth Gonzalez
students from ninth semester of English bachelor degree. we are conducting a research
project “Promoting writing skills through Webquests with objective of promoting
writing skills and improving student’s writing production. This consent letter has the
purpose of inviting you to participate in this investigation through of the implementation
of We four Webquests with a series of activities that you will develop during some
sections with help of your teacher and your classmates. Also we want to ask you for
permission to use your writing productions to analyze them and as an evidence of this
research project.

This research project will require your time, responsibility, and commitment during the
implementation of the Webquests. In addition to this you will be interviewed about your
experiences and knowledge acquired in this study.

Your participation in this research is completely voluntary and your name will not be used
in the document. The results of this study will be presented to teachers, students and to
the University.

I have read the above information regarding this research study and consent to participate
in this study.

JANNETH GONZALEZ
JULIETH RAMIREZ

Participant signature Teachers- researchers
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