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Abstract

This evaluative qualitative action-research study aimed to analyze the Virtual Learning
Environment (VLE) focused on reading comprehension and vocabulary acquisition activities using
Skimmingand Scanningreading techniques as a complement for the English classes. To do this study a
voluntary sampling of 20 tenth grader students was used. As for the research instruments, entry and exit
guestionnaires, astandardized exam (Preliminary English Test - PET) and the platform MOODLE as a VLE,
were used to gather information. The entry questionnaire showed that different factors did influence
the English learning process of the participants such as the use of the native language (Spanish ); that
some teachersfocused juston one skill (reading, writing, listening or speaking) when implementing
activities; and thatthere is a little use of technological resources doing the English classes less dynamic
and interesting forthe students. The standardized exam (PET) showed low reading comprehension level
of the participants concluding thattenth graders need to improve theirskill. The exit questionnaire
demonstrated the low level of participation and interest from the participants during and after
developingthe activitiesinthe platform. The inclusion of Skimmingand Scanning reading techniques
helped and encouraged the students who participated toincrease theirreadinglevel, besides, the
improvement of vocabulary; and, the low autonomy and independence to study in the last weeks of the
implementation. The study needs to be replicated with abiggersample and alonger period of

intervention for more accurate results.

Key words: Virtual Learning Environment, English as Foreign Language, Reading Comprehension,

Vocabulary, Skimming, Scanning.
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Resumen

Este estudio de investigacion-accién cualitativa evaluativa tuvo como objetivo analizar el
Ambiente Virtual de Aprendizaje (AVA) enfocado en actividades de comprension lectoray adquisicidonde
vocabulario utilizando técnicas de lectura Skimming y Scanning como complemento alas clases de
inglés. Pararealizar este estudio se utilizé una muestra voluntariade 20 alumnos de décimo grado. En
cuanto a losinstrumentos de investigacidn, se utilizaron cuestionarios de entraday salida, un examen
estandarizado (Preliminary English Test - PET) y la plataforma MOODLE como AVA, para recopilar
informacidn. El cuestionario de entrada mostré que diferentes factores influyeron en el proceso de
aprendizaje del inglés de los participantes, como el uso de lalengua materna (espafiol); que algunos
maestros se enfocaron solo en unahabilidad (leer, escribir, escuchar o hablar) al implementar
actividades;y que hay un poco uso de recursos tecnolégicos haciendo que las clases de inglés sean
menos dindmicas e interesantes paralos estudiantes. El examen estandarizado (PET) mostré un bajo
nivel de comprensién lectorade los participantes, concluyendo que los estudiantes de décimo grado
necesitan mejorar su habilidad. El cuestionario de salida demostré el bajo nivel de participacién e
interésde los participantes durantey después del desarrollo de las actividades en la plataforma. La
inclusién de técnicas de lectura Skimming y Scanning ayudarony animaron alos estudiantes que
participaronaincrementarsu nivel de lectura, ademds de mejorarel vocabulario; y, labajaautonomiae
independencia paraestudiarenlas Ultimas semanas de implementacién. El estudio debe replicarse con

una muestramas grande y un periodo de intervencién mas largo paraobtenerresultados mas precisos.

Palabras clave: Ambiente Virtual de Aprendizaje, Inglés como Lengua Extranjera, Comprension

Lectora, Vocabulario, Skimming, Scanning.
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Introduction

Thinking about Virtual Learning Environments as a complement for classes is synonymous with
the implementation of technological resourcesin the classroom, besides, the autonomous learning that
can be developed. All of thisis related to English Foreign Language and how it must lead to the
improvement of teaching-learning processes.

It isimportantto realize that some high school students are not used to know VLEs as toolsin
theirclasses, by this way, whenthey go to the university and face the virtual education (implementedin
most of the universities) itis strange and possibly difficult forthemto understand these types of
platforms.

On the other hand, weaknesses are presented in the English classroom and the solutions should
be giveninashort timeinorderto give students the opportunity to get abettereducation. Some of the
answers might be the implementation of technology in different classroom activities, by this way,
enthusiasm, motivation and interest have been the students’ perceptionsin most of the cases.

With that perspective, this document describesin its first chapterthe research problem that was
foundina publicschool of Facatativa, searching forfactors that could influence students’ English
learning process, determining students’ English level in the Reading skill and assessing the implications
of applyingaVirtual Learning Environment focused on Reading and Vocabulary based on Skimmingand
Scanning Techniques. As well as the justification of learning English as a Foreign Language, improving
some pedagogical practices such as the use of the native language orthe implementation of specific
activities focused on some English skills, increasing its hours of learning, andinalongterm, hel ping with
the Englishresultsin “Pruebas Saber 11”.

In the second chapter, previous nationaland international studies are shown, besides the
theoretical and legal frameworks which back up this investigation are presented. Concepts like

Information and Communications Technology (ICT), Virtual Learning Environments (VLEs), English



13

Foreign Language (EFL) classes, Reading Comprehension Skill, Vocabulary Acquisition, and Skimming and
Scanning Reading Techniques.

The third chapter establishes the methodological design together with the sample and the
instruments used fordata collection as well as the ethical considerations. Itis a qualitative research
approach with action-research as the design model of investigation and an evaluative scope. The sample
of this projectis twenty students from tenth grade of Institucion Educativa Municipal Técnico
Empresarial Cartagena.

In the fourth chapter, the analysis and description of the results obtained afterimplementing
the instruments (entry questionnaire, Preliminary English Test (PET), Virtual Learning Environment, and
exitquestionnaire) are explained; and finally, in the fifth chapter, conclusions and limitations for further
research are given.

The purpose of thisinvestigation isanswering the following question: In what way is the Virtual
Learning Environment focused on reading comprehension and vocabulary acquisition activities using
Skimming and Scanningreadingtechniques acomplementforthe English classes for tenth grade

students of Institucion Educativa Municipal Técnico Empresarial Cartagena in Facatativa?
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CHAPTER |
1 Research problem

In this chapterit is explained the statement of the problem which led to the research question,
the general and specificobjectives and the justification of this research.
1.1 Statementof the problem

Although duringthe last decade, Colombia has proposed a “Plan Nacional de Bilingiiismo” for all
educational contexts, learning English in publicand private schoolsin Colombia reveals some critical
problems. First of all, the number of teaching hours is not enough to achieve the goals suggested by the
Ministry of Education, regarding bilinguals. Second, schools, especially publicschools, do not have
adequate resources to develop successful processes, such as virtual rooms, Englis h laboratories or
specialized rooms to enhance autonomous learning. Third, the number of students pergroupis not
appropriate to deal with an effective teaching process. Last but not least, some teachers are not well-
trained to carry out classes. Teachers usually focus theirteaching primarily on providing theoretical
perspectives on English grammar, linguistics, traditional and decontextualized approaches and teaching
methods to teaching English as a foreign language (Clavijo, 2016).

Some of these factors affect pedagogical practices when teachingand developing different skills
and competences of the language in students. The implementation of traditional methodologies such as
translation activities that only focus on the acquisition of vocabulary, avoidi ng the communicative skills
(listening, reading, writing, speaking), and the use of the motherlanguage in EFLclasses, affect the
development of communicative competenciesin English and could explain the causes of low English
level acquired during the high school by the majority of students.

As afirststepto carry out thisresearch project, students from Institucion Educativa Municipal

Técnico Empresarial Cartagena (IEM) in Facatativdwere interviewed in aninformal dialogue to know
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theirperceptions about their English learning and experiences theyhad had. Students mentioned the
aforementioned situations as part of daily life.

Those pedagogical practices have adirectrelationship with the low results obtained in the
“Pruebas Saber 11” inrecentyears. Institucion Educativa Municipal Técnico Empresarial Cartagena has
obtained verylow resultsinthis examthat has positioneditinthe lowest place of the publicschoolsin
the municipality of Facatativa. The table below shows the score obtained by this school since 2015 in the

development of competences and skillsin English foreign language:

Table 1

ICFES results
Year | 2015 | 2016 | 2017 | 2018 | 2019
Score | 48.5 | 51.6 | 47.1 | 49.5 | 39.2

The above resultsindicate thatteaching and learning processes have not been the most optimal,
inthe same way, it was found that most of the tenth and eleventh grade studentsin this school do not
have the basic competences thatastudentat theirlevel should have, this was determined by the
researcher who was the English teacherduring 2020 and 2021 through differentactivities, exams and
tasks developed by the studentsinthe English classes.

Acquiringanew language is notan easy taskif difficulties arise during the teachingand learning
process that are notsolved duringthe progress. Nevertheless, the “ProgramaNacional de Bilingiiismo”
demandsthatits school students learn English as a foreign language ata high level (B1) accordingto the
Common European Framework of Referencefor Languages (CEFR), butthe current situationisthatthis
specificschool does not have the resources to adequately develop this type of learning, in addition to
the difficultiesthat are increasing becauseitisa publicschool, it has large groups of studentsina single
course (around 45 students), the intensityof hours taught per week (3 hours) and the methodology

applied by some teachers (as mentioned above), thus affecting the entire process of the students.
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For all of these stated reasonsitisfundamentalto create strategiesthat help studentsto
develop theirautonomous learning as part of the solution to this problem because there are factors that
do notdependdirectly onthe English teachers orthe schools, like teachers’ recruitment, the number of
studentsin each course or the total of English hours perweek. One of the strategies could be the design
and implementation of avirtual learning environment which accompanies the formal process at school.
1.2 Research question

In what way is the Virtual Learning Environment focused on reading comprehension and
vocabulary acquisition activities using Skimming and Scanning reading techniques acomplement forthe
English classes fortenth grade students of Institucion Educativa Municipal Técnico Empresarial
Cartagenain Facatativa?

1.3 Objectives
1.3.1 General objective

To analyze the Virtual Learning Environment focused on reading comprehension and vocabulary
acquisition activities using Skimming and Scanning reading techniques as a complementforthe English
classes fortenth grade students of Institucion Educativa Municipal Técnico Empresarial Cartagena in
Facatativa?

1.3.2 Specificobjectives
e Toidentifythefactorsthatinfluence the learning of the English Foreign Language in
tenth graders of the IEM through an entry questionnaire.
e Todeterminethe tenth-grade students’ Englishlevel in the reading skill of the IEM by
means of a Preliminary English test (PET).
e Toimplementthe virtual learning environment designed using different readingand

vocabulary contents based on skimmingand scanning reading techniques.
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e To assessthe effectiveness of the Virtual Learning Environment designed and
implemented with tenth graders of the IEM through an exit questionnaire.
1.4 Justification

The trends of the globalized world, without any doubt, hasimpacted the educational processes
of countries around the world, forthis reason institutions have begun toimplement strategies such as
the internationalization of the curriculum to respond to the demands of the world and to develop
competencesinstudentsand future professionals to prepare them forthe demands of a multicultural
society without geographical borders and linguistic barriers.

With the advancesin technology and communications, itisimperative to find acommon
language to facilitate the process of communication among members coming from different
communities, different countries and different languages, in this context, English became the universal
language of international relations, business, commerce, technology, medicine, cultureand education,
which implies thatindividuals must modify and update their practices and getinvolved in these new
educational dynamicstorespondtothe demands of the modern world.

Globalization and the national requirementin the development of the academic profile of the
students and professionalsin Colombia have made it necessary toacquire aforeign language, in this
case English, whichis evaluated within the “Pruebas Saber 11” by the “Instituto Colombiano para el
Fomento de la Educacion (ICFES)” . 1t should be clarified that the Ministry of Education proposes different
programs for learning aforeign language, takinginto account thatithas become a requirementand the
country has focused its goal on establishingincreasingly bilingual educational schools. In the General
Education Law of 1994, the importance of learningaforeignlanguage was recognized.

Despite thisinitiative and publicpolicy, the schools do not adequately develop the programs to
develop this type of competences, either due to different factors that will be the subject of study in this

research, however, ithas beenseenthatthose factors have to do with the methodologies taught within
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the classroom (translation activities, use of the native language) and on the side of some students, the
lack of interestand enthusiasm to improve their language skills.

Likewise, since the “Pruebas Saber 11” in the English partfocus on readingand vocabulary, the
decision made istofocusthe Virtual Learning Environment on this skill, and inthe same way to
centralize iteven more with two reading techniques which are Skimming and Scanning because both
techniques go handin hand with the acquisition of new vocabulary and the improvement of text
comprehension.

Finally, teachers’methodology must evolve. As Guerrero, Casallas, Cely, Rodriguez, Pacheco,
Mendoza, ... & Castillo (2020) state, it is essential that teachers getinvolved into these new educational
conceptionsandintegrate new pedagogical practices because the needs and interests of students are
differentasthe challengesthey face are increasing. These new practices must definitely involve the use
of technology in most of the classes.

Addingtothe expected positive effects mentioned above, the principal expectationis to create
a strategy to support the acquiring of the English language learning through avirtual tool since students
do not have enough English hours at school, itis for this reason that students need to be aware and
closed of autonomous habits, joining that with Learning Environments in order to have more hours of

learninginanindependent way butjoined with their English teachers.
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CHAPTER Il
2 Referential Framework

In the following part, the investigations that have been done around the topicin mention are
discussed, besides the basicand important concepts that must be clarified accompanied by the legal
support.
2.1 Background Framework

Then, the studies ata national and international levelare presented, the selection was done
takingas a base Virtual Learning Environments, English as a Foreign Language classes, Information and
Communications Technology; investigations focused on the Reading skill and the implementation of
Skimmingand Scanning Techniques. Thesecriteria were taken into account: year(last nine years),
language (English and Spanish).
2.1.1 Nationalstudies

In Colombiathere are alot of research studies about the implementation of technological
resourcesin EFL classrooms, specifically, in 2018 in Medellin, Antioquia a qualitative investigation called
“Herramientas virtuales para el aprendizaje deinglés del grado 4to de Primaria del ICOLVEN: Propuesta
diddctica” was conducted by Wilson Arana, Jonathan Pacheco, Bexi Galvis & Jhon Catafio Valencia. The
investigation aimed to find out which design or proposal supported by ICTwould allow toimprove the
fourth graders’ perception of the subjectat the school, by that way, it is necessary to start with the
importance of implementing technology in the daily classes, notjustfora foreign language, butforany
classes. Asthisresearch, they were focused on action-research too, because the ideawas toimprove
the quality of the teaching-learning processes in thirty-five fourth grade students oriented by three
English teachers and with the supervision of the managementteam. Surveys and interviews were
applied, theseshowed that most of the students (90%) considered really important the use of ICTin

theirlearning process, by the same way, the teachers concluded thatthe students are more receptive
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when usingtechnological devices, and the 99% of the managementteam were interested ininvolving
new pedagogical strategies using technology, giving to this a positive aspect whenimplementing.

Continuing with the enforcement of technology, a qualitative study applied in 2020 in Soacha,
Cundinamarca by AnyelaTaborda & Doris Sdnchez was named “Disefio e implementacion de una
estrategia digital orientada al mejoramiento en el aprendizaje-ensefianza de inglés como lengua
extranjera en el grado 11-2020 del Liceo Cristiano Vida Nueva del municipio de Soacha, Colombia”, the
objective of this study was toimprove the eleventh graders’ English levelthrough an ICTtool in orderto
fulfillthe weaknesses in their English skills according to the CEFR. The tool used was Wix, a webpage
that was adapted to the students’ needs looking forthe improvement of the fourskills (listening,
speaking, writing and reading) through gamification as alearning strategy. The participantsin this study
were fifty eleventh graders. This study showed an active participation and positive resultsin each
English skill. Students showed 70% improvementin Listening, 92% in Reading, 78% in Speaking, and 90%
in Writing. Besides, students showed motivation that was evidenced in different activities they
developed usingtechnological resources. In conclusion, the researchers state d that the inclusion of ICT
toolsinteaching-learning processes are aneed forstudents as a result of their motivation, but they also
stated that digital literacy isanimportant topicto work on since some students did not have enough
knowledge in the management of technology.

Anotherresearch focused on Virtual Learning Environmentsin EFLclasses is the qualitative
descriptive study “Impact of implementing a virtual learning environment (VLE) in the EFL classroom” by
Mosquera, L.H. in 2017 in Neiva, Huila. In thisresearch, questionnaires, class observation forms and
teachers’ narratives were used to assess the impact of the implementation totwo hundred and ten
studentsand five instructors. The results showed that enthusiasm and motivation were the principal
feelingsinthe participants when talking about VLEs, and they would be thankful if those environ ments

wereincludedinall theirlessons. Aninteresting side of the datashowed in thisresearchisthatstudents
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were aware of theirweaknessesin the technological field, even when they are part of a digital age, they
deal with some types of educational technology; another aspect to take into account is the Internet
connectivity thatinstitutions can offer or not because it can be the main difficulty whenimplementinga
Virtual Learning Environment.

The last national investigation that has relation to this projectis “Ambiente de Aprendizaje
Enriquecido con TIC para el Fortalecimiento de la Habilidad de Comprensidn de Lectura en Inglés” by
Miryam Sua in 2020 in Chia, Cundinamarca. This case study was focused just on the Reading skill due to
the low levelinthe “Pruebas Saber 11” results, and looked for strengthening the eleventh graders’
English skill through alearning environment thatinvolved ICT resources called “Reading in English for
Life”. Afterfive pedagogical sessions where pre, duringand post reading activities wereimplemented,
the results established that the learning environment supported by ICT enhanced the students’ capacity
to learnforlife along with the increase of interest and motivation during the placement, and clearly, the
improvement of the English reading comprehension thanks to the help of reading strategies and its
effectiveapplication.

2.1.2 International studies

The reinforcement of English skills accompanied by technological resourcesis seen all around
the world. The three studies heldin Japan, Iranand Indonesia are taken as evidence of positive aspects
when joining technology with learning environments.

The firststudy “Japanese university students’ perceptions on the use of ICT and mobile-learning
in an EFL setting” was heldinJapanin 2018 by Matthew Caldwell. Its objective was to determinethe
attitudes of forty-four university students afterthe use of technology inside English classes, the results
were obtained from pre and post questionnaires and semi-structured interviews where their opinion
was insupportofimplementing ICTsin EFLsettings. Onthe other hand, teachers’ pointof viewis a little

bit different because most of them do not have enough skills tointroduce m-learning or they are too
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busyto learnaboutit, and also, they feel the necessity to change theirtraditional teaching style which
takesthem out of their comfort zone so they doubt about using technological devicesin their classes.
One of the mainissues whenintegrating technology in the classroomiis the lack of teachers’ knowledge
inthe use of ICTs, when they feel more confident using mobile devices, they are able to engage students
easily, soa way to overcome such problemsis by doing teachertraining on the use of it.

The second research heldinlran in 2012 by Fatemeh Behjat, Mortaza Yamini and Mohammad
Sadegh Bagheriis called “Blended Learning: A Ubiquitous Learning Environment for Reading
Comprehension”. This research presents a comparison between practicing reading comprehension with
a traditional face to face instruction and ablended learning program (using virtuality). The participants
were one hundred and seven Iranian EFLstudents that were divided in two groups, one (the
experimental group) received the instruction in the classroom but had the assignments through virtual
environments, and the second one (the control group) had the instruction and the assignmentsin
conventional mode (without technological resources); both groups took a reading comprehension pre -
testand a post-testthat were compared and showed that classroom instruction with technology
positively affect the comprehension of the English language as the learners enjoy the advantages of ICT.
A plussetinthe studyisthat online reading encourages learners’ autonomy to read independently
more.

The last investigationis “The Effectiveness of Skimming and Scanning Strategies in Improving
Comprehension and Reading Speed Rates for the Students of English Study Program” by lwan Fauziin
2018 inIndonesia. There were fifty-fourthird year university students which were equally divided into
an experimental group and a control group. The aim of thisinvestigation wasto know the effectiveness
of Skimmingand Scanning strategies toimprove students’ reading ability indicated by their competence
to comprehend textsandtheir performance inthe speed of the reading. The group that was supervised

by the researcher of the investigation was the experimental group, inthat group there were five aspects
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of reading comprehension that were taught during five weeks, those were Treatment-1: Identifying
purposes and organizational patterns of texts; Treatment-2: Understanding unknown vocabulary from
structuralclues and word parts; Treatment-3: Inferring information from the passage; Treatment-4:
Understanding facts and details from the text; and Treatment-5: Defining author’s attitudes, tones, and
purposes on the passage. Results showed that scores of reading tasks and the speed of reading rates
were significantly higherinthe experimental group than the control group. It is clear that Skimmingand
Scanning strategies were really helpful and effective to improve students’ comprehension and efficient
to increase theirspeed of reading.

The contribution of both national and international studies to this thesis contemplates the
advantages of implementing Virtual Learning Environments in traditional EFLclassrooms (no use of ICTs)
and the high scores that are obtained afterimplementing those technological resources focused onthe
reading skill with the help of Skimming and Scanningtechniques.

2.2 Theoretical Framework

In this section, clarification about Virtual Learning Environments (VLEs) and Information and
Communications Technology (ICT) used inthe English Foreign Language (EFL) classes, theirimportance
and impactrelatedtothe Reading Comprehension Skilland the Vocabulary Acquisition with two reading
techniquesthatare useful (Skimmingand Scanning) atimproving this competence.

2.2.1 Information and Communications Technology and Virtual Learning Environments in English

Foreign Language classes

“Access to a variety of technologies ranging from computer-assisted instruction to interactive

video, CD-ROM, the Internet, electronic mail, and the World Wide Web, will help students

strengthen linguisticskills, establish interactions with peers, and learn about contemporary
culture and everyday life in the target country”. (National Standards in Foreign Language

Education Project, 1999, p. 35)
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It iswell knownthat accessto technologyisa need nowadays, not just forsocial life like in social
networks but forthe educational field, according to the National Standardsin Foreign Language
Education Project (1999) in orderto strengthen linguistics skills. Although isimportant to mention that
eveninthisdigital age, notall of the people have the technological competences completely developed,
basically, itis notonly to know how to operate technological devices orapplications, it goes beyond, itis
alsoto know how to use them purposefully with either teaching orlearning objectives in mind.

On the otherhand, it would be expected that forexample, pre-service teachers (people who are
inthe process of preparingto become a teacher) could receive acomplete training based on the
application of ICTs in classrooms because in the late 90s, according to Willis & Mehlinger (1996) teacher
education, particularly pre-service, were not preparing educators toworkin a technology-enriched
classroom.

Apparently, technology courses work to overcome that fault. Verkler (2004) stated that teacher
education programs focused on technology must be implemented and constantly updated so that their
graduates are prepared foran increasingly technologically complex world. In that way, without training,
since teachers are studying to become educators, there would not exist a positive change in teaching-
learning processes.

When teacherswantto include ICTs intheirclasses, they may feel lost because they do not
know what type of technology (devices, apps) should be the most appropriate forthe students they
have, by that way, it is possible they may prefer nottoimplement technological resources in their
classesinorderto avoid that possible fear. According to Babativa (2020) acquiring knowledge of these
termsand how to operate the devices orapplications seemsto be the first step to start breakingthose
feelings, nevertheless, if technology is nota basic resource at school, itis not enough that teachers

improve theirtechnological competences. Schools mustinvestin purchasing new devices such as
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updated computers, smart boards, flat television sets, modems, etc. and the mostimportant, Internet
connection.

Also, Babativa (2020) mentions to Reis (1995) who affirmed that one of language teachers’ most
common perspectivesisto use technology as a solution for problems associated with language teaching.
The problems might go from students’ lack of attention tolearning activities. Students’ attention is more
caught through dynamicand visual tools than using traditional resources like awhite-board orasimple
explanation without any visual aids. However, itis essential to have clearlearning objectives and not use
technological resourcesjustforfun.

Talkingabout Virtual Learning Environments, the Joint Information Systems Committee
Managed Learning Environment Steering Group (JISC, 2001) has said that VLEs referto “the components
inwhichlearners and tutors participate in “online” interactions of various kinds, including online
learning”.

In the paper Evaluation of virtuallearning environments. Amanagement to improvethe
researchers Salas, Moro & Pérez (2020) explainedthe designof aninstrumentinordertoasses VLEs.
First, they cited Chan (2004) who refers that one of the main characteristics of Virtual Learning
Environmentsis that they must have very limited spaces as:

e The informationspace is where the several types of materials to be processed are
located. Information can be provided by various means: exhibitions, documents,
databases, images, graphics, ...

e The interaction space isone in which situations are arranged so that the subjects of the
information exchange information of all kinds: opinions, products of their work, doubts,
projects, creative expressions, ...

e |nthe production space there are tools and devices forinformation processing, exercise

and problem solving.
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And the exhibition space is characterized by beingaspace forthe circulation of learning

products, forthe socialization of its results.

Based on the previousinformation, the instrument designed by Salas, Moro & Pérez (2020)

consists of four spaces:

Information Space: it presents sufficientinformation about the planningand
development of the course, the organization and scheduling of all learning activities that
the studentwill have to execute.

Mediation/Interaction Space: it presents the functions of orientation, motivation,
organization and management of the teachingand learning process, from the figure of
the advisorand the interaction with the student.

Instructional Design Space: it presents the methodology used in the course: objectives,
competencies thatare intended to be achieved, clearand objective drafting or
instructions that contain the activities that meet the congruence of the objectiveand
competence toachieve. The digital teaching resources will also be presented in this
space.

Exhibition Space: it presents access and flexibility to the interaction between students

and advisors through the design of the educational platform, its design and automation.

In the same vein,ina VLE (where the studentisresponsible fortheirdevelopmentand

progress), autonomous learningis decisive too. Although the student and autonomous learning are the

center of everything, the teacher continues to be adeterminingfigure in the student's learning process

(Salas, Moro & Pérez, 2020).

Afterexplainingthe importance of ICTs and VLEs, itis essentialto see the effects when

implementing these two resources in EFLclasses (forteachers and students). According to Houcine



(2011), the followingimpacts seemto be the positive results when supporting foreign language

teaching:

The possibility to adapt easily the teaching materials according to circumstances,
learner’s needs and response;

The opportunity to combine/use alternately (basic) skills (text and images, audios and
videoclip...);

Lectures become more interesting and less ordinary which boosts learners’

engagement;

The optionto focus on one specificaspect of the lesson (pronunciation, vocabulary...) .

There is meaningful evidence of the impacts on learnersand the learning process:

Increase learners’ motivation and thus enhances personal commitmentand
engagement;

Improvement of independent learning;

Learners’ collaboration and communication are more important;

Learners’ attainmentand outcomes are improved.

Nevertheless, itisimportantto clarify that it all depends on the way technology is used.

2.2.2 Reading Comprehension Skill, Vocabulary Acquisition, Skimming and Scanning Reading

Techniques related to technology

Accordingto RAND Reading Study Group (2002), comprehensionis the process of elicitingand

making meaningthroughinteraction and involvement with written language. Birsch (2011) defined

reading comprehension as the ability to get meaningfrom whatis read. Duke (2003) stated that

comprehensionisaprocessinwhichreaders make meaning by interacting with text through the

combination of prior knowledge and previous experiences, informationin the text, and the views of

27
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readersrelated tothe text. And accordingto Adams (1994), proficient readingis dependent onthe
capability torecognize words easily.

Related to English skills, vocabulary acquisition is a main part of the teaching-learning process,
however, it was not always taken as such an important ability. Coady (1997) cited in his chapter “L2
vocabulary acquisition. A synthesis of the research”to Richards (1976) who alerted that vocabulary was
typically neglected in the foreign orsecond language. The role that vocabulary knowledge playsin the
field of language acquisition has long been undervalued (Constantinescu, 2007). Several researchers
have claimed that vocabulary plays a major part inreading proficiency, nevertheless, asidefrom
knowing how to properlyread, readers need awide range of vocabulary words. Groot (2000) stated that
functional L2reading proficiency requires mastery of a considerably large number of words, atleast
7.000 or a recognition of the 95 percentin orderto comprehend the text meaning. And Hirsch (2003)
confirmedthatadequate reading comprehension depends on a person knowing between 90and 95
percentof the wordsin a text. Readers who do not recognize atleast that percentage of the words will
not only have difficulty comprehending the text, but they will miss out on the opportunity tolearn new
words. Word knowledgeis crucial to reading comprehension and determines how well students will be
able to comprehend the texts they read (Hassan, 2012).

Accordingto Constantinescu (2007) many features of the computerare considered to enhance
vocabulary developmentand reading comprehension: multimediais one of them. Multimediarefers to
computer-based systems that use contents such as text, audio, video, graphics, animation and
interactivity. Visual multimedia advance organizers are found to help not only recalling new words, but
alsoact as facilitators of reading comprehension, which stresses the close relationship between
vocabulary andreading (Chun & Plass, 1996). The positive effect that multimedia has onreading
comprehension comes, as Busch stated (2003), from the great advantage that online readers have over

traditional printed readers: the possibility to enhance computerized texts with glosses in multimedia
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format. Hassan (2012) stated that teachers’ adopting the right approach, using interesting materials,
learners’ interest and use of technology-based activities willundoubtedly play animportantrolein
enhancing students’ strength of vocabulary. There are positive suggested implications of integrating
technologyinthe language classroom forreadinginstruction and vocabulary development.

Apart fromincluding technology in English Foreign Language classrooms, different
methodologies, strategies and techniques need to be taken into account. To improve students’ reading
comprehension, the Skimming and Scanning reading techniques have shown anincrease in students’
ability and enthusiasm. This practice is believed to commendably “prevent the students from inefficient
reading habits such as reading word by word, reading aloud, movinglips, translating, reading forform
and details” (Ngoc, 2015).

Accordingto Liao (2011), skimmingisdone ata speedthree tofourtimes fasterthan normal
reading. Readers often skim when they have masses of materialstoreadina limited amount of time. In
skimming, readers only have to take the mostimportantinformation and the mainidearatherthan
readingall of the words. Likewise, Nuttal (1996) stated that the skimmingtechnique is a useful tool to
help students extract from the text key words that permitthemtoinferthe general sense of atext.

Scanning, on the otherhand, is unlike skimming because readers are not concerned with the
broader meaning of the text, but the detail (Sutz & Weverka, 2009). In thistechnique, the readerslook
for specificinformation within atext. Maxwell (1970) defined scanning as the ability to locate specific
facts and details quickly and Brown (2003) explained that scanningis the process of quickly searching for
particular pieces of information in atext. The purpose is to extract specificinformation without reading
the whole text. In this way, Skimming and Scanning reading techniques involve understanding general
and specificinformation in any type of text.

Takenintoaccount all these concepts, itis fundamental to design and implementa Virtual

Learning Environment thatincludes technology, focused on Skimming and Scanning techniquesin order
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to show students adifferent way to practice and improve theirreading comprehension ability and, by
the same way, to work more on the vocabulary acquisition as acomplement of their English classes at
school, and why not, helpingin their English learning process.

2.3 Legal Framework

In this segment, the General Education Law is mentioned emphasizing the importance of
learning Foreign Languages, in addition, the explanation of the “Plan Nacional de Bilingliismo”
presented by the Ministry of Education.

2.3.1 The General Education Law

Since 1994, the General Education Law has recognized the importance of learningaforeign
language. Thus, inthe definition of the compulsory areas of the basicand the medium included:
"Humanidades, lengua castellana e idiomas extranjeros".

Law 115 of 1994 establishes as one of its purposes "El estudio y la comprension critica de la
cultura nacionaly de la diversidad étnica y cultural del pais, como fundamento de la unidad nacionaly de
su identidad". The same law, inits objectives for Basicand Middle education, demands " La adquisicion
de elementos de conversacion y delectura, al menos en una lengua extranjera” and “La comprension y
capacidad de expresarse en unalengua extranjera”.

2.3.2 Ministry of Education (MEN) — “Programa Nacional de Bilingiiismo”

Although the Spanish language is the official language of Colombia throughout the territory, in
additionto those of the ethnicgroupsintheirterritories, education and currentlife takes placeinan
increasingly bilingual context.

The Ministry of Education formulates the “Programa Nacional de Bilingiiismo” from 2004 to
2019, whichincludesthe new Standards of communicative competence in English. The Common

European Framework of Reference (CEFR) was the benchmark for settingthe masterylevelsto be
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achieved. A program that strengthens competitiveness and incorporates the use of new technologies for
learningasecond language.

Bilingualism policies are based on three main pillars: language, communication and culture,
since language learningis cultural learning. Openness towards the other, tolerance of differences, ability
to communicate effectively with members of other cultures and appreciation of one'sown in the face of
foreigners, are also articulating axes of the “Programa Nacional de Bilingliismo”. In that case, the
Program aimsto respond to national needs concerning English, aims to train teachers and students of
Basic, Middle and Higher education capable of responding to a new bilingual environment, and
promotes and protects the use of otherlanguagesin populations ethnic, local and border.

In addition, within the framework of the Educational Revolution, the Program links the use of
mediaand new information and communication technologies to optimize teaching and learning, reduce
the digital divide and take advantage of connectivity and new forms of literacy. Through the use of
technologiesand media, itis possibletoreach more people, without large trips and reducing costs,
eitherwith educationaltelevision, radio, print media or connection to the network of networks, through

the portal “Colombia Aprende” (www.colombiaaprende.edu.co).
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CHAPTER Il
3  Methodological Design

In this part, nine sections of this research are explained. This chapter has all the methodology
background such as the approach, design, scope, study categories, population and sample and ethical
considerations; and related to the instruments implemented, the data collection instruments, the
validation of the instruments and the data analysis techniques are described.
3.1 Research Approach

Thisresearch was developed based on aqualitativeresearch approach, since itis seekingto
evaluate if the Virtual Learning Environment designed and implemented based on reading and
vocabulary activities with the focus on Skimming and Scanning techniquesisacomplementforthe
English classes. All around the purpose thatis:to explore, describe and interpret the processes
developed.

The qualitative approach can be conceived as a set of interpretive practices that make the world

"visible", transform it and turn it into a series of representations in the form of observations,

annotations, recordings and documents. It is naturalistic (because it studies objects and living

beings in their natural contexts or environments and everyday life) and interpretive (because it

triesto find meaningto phenomenabased on the meanings that people givethem). (Hernandez-

Sampieri & Torres, 2018)

Inthis sense, itseeksto study the school context of participants and all those factorsthat facilitate
or hindertheirlearning,in addition, tostudythe nature of reading comprehensionability and vocabulary
for each of the students, and based on this, propose asolutiontoimprove the learningin these skills and

competences.
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3.2 Research Design

Within this methodological route, action-research has been defined as a design model of
investigation, since it allows solving daily and immediate problem:s, in the case of this project, it focuses
on the low autonomous learning, low reading English leveland the extra technological tools that English
classes could have, inthe same way, the research design provides information that guides decision -
making for processes and structural reforms, since at the end and obtainingresults, if theseare
effective, the Virtual Learning Environment could be implemented in the other courses of the institution
and thus achieve betterresults when students graduate.

Accordingto Alvarez (2003) “itis a research procedure focused on the search for betterresults,
aided by the participation of the actors, who at the same time learnand develop as people”, taking this
intoaccount, the actors, inthis case the students, while contributing to the data collection, are learning
and increasing theirautonomous learning, notonlyin reading and vocabulary, butgenerallyin the
English Foreignlanguage.

Now, the table on the phases of the investigationis presented:

Table 2

Stages of investigation

Stage name Objective related Description Activities

Through the instruments, itis

soughtto identify the factors that

Diagnose and land?2 . . Entry Questionnaire
influencestudentlearningand

discoverathematic ) ) and a Preliminary
determine the English level they

concern. English Test (PET)

have inreading comprehension

skill.
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Constructionand Construction of a Virtual Learning
implementation of Environment with different
) 3 ) . Virtual Learning
the action plan. contents based on Skimmingand

) ) Environment
Scanningtechniques.

Evaluation of the effectiveness of

Reflection, the Virtual Learning Environment Virtual Learning
4
interpretationand takinginto account the Environmentand Exit
integration of results. participation of the studentsin Questionnaire

the different activities and

applyingan exit questionnaire.

3.3 Scope of Investigation

Giventhe aforementioned, this research projectis framed within an evaluative scope, since it
seekstoassessthe effectiveness of the Virtual Learning Environment designed as acomplement for the
English classes. "It consists of inquiring whetherthe objectives that have beensetina certain program
or projectare beingachieved ornot, and discovering which aspects of the process have contributed or
hindered the achievement of said objectives" (Hurtado de Barrera, 1998).

Based on whatis mentioned, the ideais when the results willbe presented, the VLE may be
implemented with other courses, and thus, achieve greater positive effects in Institucion Educativa
Municipal Técnico Empresarial Cartagena.

3.4 Study Categories
The categories presented beloware taken fromthe specificobjectivesin orderto provide a

deep knowledge of the topics covered:



Table 3

Categories of investigation
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Objective

Category

Definition

Sub categories

To identify the factors
thatinfluencethe
learning of the English
Foreign Languagein
tenth graders of the
IEM through an entry

guestionnaire.

Factors influencing

students’ learning

"Learningisacomplex
process of thoughtand
behaviorin which the
personisinvolvedand
requires the participation
of multiplefactorstodo it
successfully." Garcia, C.,
Gutiérrez, M., &
Condemarin, E. (1999).

Teachers’ pedagogical

practices.

Students’ attitude

towards learning.

Intensity of hours.

To determine the
tenth-grade students’
Englishlevelinthe
readingskill of the IEM
by meansofa
Preliminary English test

(PET).

English Foreign
Language
performance levels

“The Common European

Framework proposes six

levels of performance. In
Basic and Middle
Education, we will

concentrate on getting

studentstoreach level B1.

" MEN.

Reading

comprehension.
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“Virtual learning Virtual learning
To assessthe

. environments are the environment.
effectiveness of the

) ) future inthe academic
Virtual Learning

Effectiveness of the field, notonlyathigh

Virtual Learning education, butalso at

Environment designed

and implemented with Technological

secondary education,

tenth graders of the Environment resources.
|EM through an exit where theyare being
" . introduced.” Bri, D., Garcia,
guestionnaire.
M., Coll, H., & Lloret, J. ,
Students

(2009). .
autonomous learning

3.5 Populationand sample

The populationinthis research are participants with the following characteristics:

Tenth grade students, calendar A, belongto Institucion Educativa Municipal Técnico Empresarial
Cartagenalocatedinthe “Cartagenita” neighborhood in Facatativd, low and medium socialclass. Atthe
institution, there are 4 courses each of 44 students. The population consists of 176 students.

For the purposes of this research, the sampling was open by voluntary participation, because
the projectideawas presented duringavirtual class with the students of the 2 courses which the
researcher has contact with, also thanks to the students’ consent, fromthem, their parentsandthe
school. Afterthe invitation, 20individuals responded to the call.

3.6 Ethical considerations
In the following paragraphs the benefits and risks of this investigation are explained, besides the

protection mechanisms and the environmental impact that could exist.



37

3.6.1 Benefits for the selected population and the school

Students will strengthen their autonomous learning and they will improve theirreading
competence accompanied by the acquisition of new vocabulary in the English Foreign language, an
improvementthatinthe short term will help them to have an approach to Virtual Learning
Environmentsin orderto take advantage of these resources before they getinto further education;in
the mediumterm, whenstudents take the “Pruebas Saber 11” in eleventh grade, they will get good
scores and they will help with the overall score forthe IEM; and inlongterm, the participants will
improve their performancelevel to continue deepeninginthe language and reach a high level in the
reading competence, besides the responsibility acquired in their processes with the development of
autonomous learning so they willbe more prepared for university; and the school will be able to
implementthe VLEin different courses to give those benefits to more students.
3.6.2 Risks contemplated in the investigation

Itisveryimportantto mentionthatitis a risk-free research, asitis purelyacademicandin no
case will the personal information of the participants be exposed or disclosed, this will be totally
confidentialbecause the researcherorany third party seeks personal and/or lucrative benefits. Citing
Resolution 8430 of 1993, this research “employs retrospective documentary research techniques and
methods and those in which no intervention orintentional modification of the biological, physiological,
psychological orsocial variables of the individuals participating in the study” (Article 11, literal a), which
reaffirms the non-involvement of any kind for the population.
3.6.3 Protection mechanisms

Allthe information collected that contributes to the investigation process and all the results
obtained fromit will keep total privacy and confidentiality, thatis, the researcheris re sponsible for

keepingeverything underanonymity, since the data collection will be keptin a private computerfor
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personal use and with a password and the protection of the names of the students will be done using
the term "student" or “participant”.
3.6.4 Environmental impact

Thanks to the type of research of this master's thesis project, adirect environmentalimpactis
not generated, however, as collaborationin the care and improvement of the environment through
saving paper, all the instruments for data collection will be implemented in adigital way viaemail and
with the platform used instead of printed.
3.7 Data collectioninstruments

The instrumentsthat were implemented during this investigation are described in the next
sections, these include the questionnaires applied plus the Preliminary English Test (PET) and the
platform where the Virtual Learning Environment was designed.
3.7.1 Questionnaires

A questionnaire is aresearch instrument consisting of a series of questions and other prompts to
gatherinformation from participants. Questionnaires have advantages over some othertypes of
surveysinthattheyare cheap and do not require as much effort fromthe questionerasverbal or
telephonesurveys (Kabir, 2016).

Usually, a questionnaire consists of anumber of questions that the participant has to answerin
a set format. Adistinctionis made between open-ended and closed-ended questions. An open-ended
question asks the participantto formulate his/her own answer, whereas a closed-ended question has
the participantto pickan answerfroma given number of options.

Accordingto Kabir (2016), to achieve the bestresponse rates, questions should flow fromthe
least to the most sensitive, from the factual and behavioral to the attitudinal, and from the more
general tothe more specific. There are some rules when constructing questionnaires, the most

importantisrelated tothe use of statementsinordertobe interpretedinthe same way by all the
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participants of possible different populations; anothersignificant aspectis the use of only one aspect
peritem asked, avoidingitems that contain more than one question, and the use of positive statements,
always preventing negatives; finally, the use of understandable wording for all educationallevels,
correct spelling, grammarand punctuation.

In thisinvestigation, two questionnaires were applied, one at the beginning of the study (entry
guestionnaire)in ordertoidentify different factors that could affect students’ English learning process,
and one afterimplementing the Virtual Learning Environment (exit questionnaire) with the purpose of
assessing the effectiveness of the platform.

The questionnaires were designed through Google Forms and the links were sentto the

participants. These are the links: entry questionnaire https://forms.gle/4hRVsnqhJ886QYJn6 and exit

guestionnaire https://forms.gle/Rd9tQTJS2YstPYPV8. Likewise, the questionnaires are presented inthe

annexessection (Annexes 1and 3).
3.7.2 Standardized test (PET)
Standardized testing are tests thatare applied and scored in a uniform way. Davies et al. (2002)
stated that:
“This kind of test must have a religious development, trialing and revision process. Questions
must be consistentand the procedures foradministering the test must follow specificrulesin
orderto ensure thatall the participants who are goingto take the test have the same
conditions. Besides, the test content must fulfilla set of test specifications and reflectatheory
of language proficiency”. (p. 187)
The Preliminary English Test (PET) is one of the Cambridge English exams. Cambridge English
(alsoknown as ESOL) is a department of Cambridge University. Their English exams Proficiency
(CPE), Advanced (CAE), First (FCE), Preliminary (PET) and Key (KET) are recognized around the world by

thousands of employers, universities and government ministries as proof of ability to use English.


https://forms.gle/4hRVsnqhJ886QYJn6
https://forms.gle/Rd9tQTJS2YstPYPV8
https://www.examenglish.com/cpe/index.php
https://www.examenglish.com/cpe/index.php
https://www.examenglish.com/CAE/index.php
https://www.examenglish.com/FCE/index.php
https://www.examenglish.com/PET/index.php
https://www.examenglish.com/KET/index.php
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The PET hasthese sections: Reading - six parts - 45 minutes; Writing - two parts - 45 minutes;
Listening - four parts - 30 minutes; and Speaking - an interview - 12 minutes. Each sectionis worth 25%
of the total score for the exam.

There are two versions of the PET test: PET and PET for Schools. Both versions have six different
tasks and each one of them tests something different about reading, grammarand/orvocabulary skills.
The PET forschools test has content of interest to school-age learners, so thatis why the researcher
chose the PET for schools for this investigation. About the Reading Section, Part 1 consistsin choosing
the best option afterreading five short texts, forexample notices or messages, which could be foundin
real life; Part 2 consistsin matching five descriptions of different people to eight different texts about
the same topic (there are three extratexts which are not needed to use); Part 3 consistsinanswering 5
guestions based onalongertext; Part4 consistsin choosingfrom 8 possible optionsinorderto
complete 5gaps in a text (sentences removed); Part 5 consistsin picking 1 word from 4 options with the
intention of completing 11 gaps in a shortertext; and Part 6 consistsin readingatext with 6 gaps (open
cloze task) and typing one word in each gap.

As one of the long term achievements of this study is to contribute with the improvement of
“Pruebas Saber 11” results, and the English section of this exam is focused on reading, participants only
took the readingsection of the PET for schools to identify their English level. The link of the exam taken

in November 2020 is https://www.examenglish.com/PET/pet for schools reading partl.htm andinthe

annexes each part of the Reading sectionis shown (Annex 5).
The exam must be takenin a virtual way because of the pandemic; however, each student was
scheduledinadifferenttime, they had theircameras onandthey shared theirscreenall the time, the

researchertook screenshots of the final score of each part of the Reading section.


https://www.examenglish.com/PET/PET_reading.html
https://www.examenglish.com/PET/PET_writing.html
https://www.examenglish.com/PET/PET_listening.html
https://www.examenglish.com/PET/PET_speaking.html
https://www.examenglish.com/PET/PET_for_schools.html
https://www.examenglish.com/PET/PET_for_schools.html
https://www.examenglish.com/PET/pet_for_schools_reading_part1.htm
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3.7.3 Platform MOODLE (MOOC)

The Massive Open Online Courses (MOOC’s) are given classes through technological platforms
which enable the teaching-learning process to thousands of students. MOOC’s emerged as aresponse to
the challengesthat schools face because of information overload. (Tecnoldgico de Monterrey, 2014).

Moodle isthe most widely used platforminthe world, it provides different products such as
Moodle LMS, Moodle App, Moodle Cloud, among others. Inthisinvestigation, Moodle Cloud was used,
itisdesignedfororganizations who wantto use the Moodle LMS without code-level customizations and
integrations. Moodle Cloud allows to have an own Moodle site upandrunningina short time frame.

A 5-weekimplementation during March and April of 2021 was held through the platform
Moodle, the researcherdesigned all the sections takinginto account the results from the entry
guestionnaire and the resultsinthe Preliminary English Test (PET).

Due to students’ availabletime, the activities were accessible from Monday to Sunday in the
same week, sothey couldloginat anytime and any day. Teacher’s feedback was given the next Monday
of each week. The complete Virtual Learning Environmentis shownin the Annexes section (Annex6).
3.8 Validation of the instruments

In the annexesthe validation of the instrumentsis presented (Annexes 2and 4), there are the
appropriate validations forthe entry and exit questionnaire s checked by Pablo Flérezwho signed a
letterthatis shared at the end of this document (Annex. 7). The Proficiency English Test did not need a
validationdue toitisa standardized exam by Cambridge University.

3.9 Data analysis techniques

“Interpretationisthe challenge at the heart of qualitative research. Without interpretation, we
cannot make sense of our data. As qualitative researchers, we aim to find out more about people’s
experiences, theirthoughts, feelings and social practices” Willig (2014). Through interpretation and

description, the analysis about the different data will be made.



42

CHAPTER IV
4 Results

In this chapterthe results that were obtainedinthe investigation about analyzinga Virtual

Learning Environment focused on reading comprehension and vocabulary acquisition activities using

Skimmingand Scanning reading techniques as a complement for the English classes fortenth grade

students of Institucion Educativa Municipal Técnico Empresarial Cartagena in Facatativd are shown.

4.1 Factors that influence the learning of the English Foreign Language

Nine questions from the twenty-threein the entry questionnaire weretakenin orderto analyze

students’ answers. The complete Data Matrix is attached in the Annexes (Annex8).

Table 4

Data Matrix (Analysis) — Entry Questionnaire

ANALYSIS

Even when the student feels completely satisfied with English classes, it is conscious that rarely
technological resources are used, and it expresses that several times the classes turn baring. lts
suggestion is to implement technological platforms.

Student makes a negative emphasis in the use of Spanish in the English classes. There is
insatisfaction from it, could be because of not receiving feedback, of not using technological
resources all the time. Its suggestion is to have more dynamic activities.

Student 3 | Student 2 | Student 1

Student is little satisfied with English classes, it expresses that technological resources are never
included and it doesn't like the translation of big texts. It emphasises than in 2020 classes were aye-
catching and not boring. Its suggestion is to focus more on speaking and writing.

Student expresses that most of the time feedback and technological resources are included in the
English classes. It is little satisfied with classes, apparently because some activities are the same
and just about reading texts. Its suggestions is to focus more on listening and didactics.

Student 5| Student 4

Student doesnt like when it can't understand some topics that teachers explains. It is little satisfied
and expresses that learn more through virtual activities (games). Its suggestion is to implement more
games or dynamics focused on each English skill.




Student &6

Student focuses a lot on dynamic classes through videos, games and different activities, but it is a
little satisfied and says that in some classes students don't practice the English language so it feels
bad when speaking. Its English classess rarely include feedback and technological resources.
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Student expresses that English classess are very boring and little playful, it would prefer different
activities like songs and games, even when it says that technological resources are most of the time
include, probably the resources are not focused on students’ likes. The feedback is missing in its
process.

Student is little satisfied, one of the reasons is because of the short learning time. It would prefer
activities related to games where everybody participates. It rarely receives feedback and its English
classes rarely include technological resources.

Feedback and technological resources are always included in its English classes. It is little satisfied,
it doesn't like the little implementation of listening activities, it would prefer more songs and English
dynamics. It likes the reading and some activities that are done in class.

There is no coherence with the answers of the use of Spanish and English in the class. Most of the
time the student receives feedback. Technologial resources are rarely included in its classes. It
prefers the grammar classes than the speaking skill. lts suggestion is to implement dynamic classes
but it doesn't specify how.

The student is little satisfied, one of the things it doesn't like is the reading and writing of texts. It
prefers team activities, oral presentations and games, it suggests to implement plays in English. In
its English classess is rarely included the feedback and the technological resources. There is no
coherence with the answers of the use of Spanish and English in the class.

Student 12 | Student 11 | Student 10 | Student 9 | Student 8 | Student 7

Most of the time the student receives feedback and uses technological resources in English classes,
although it expresses that listening English songs without knowing the meaning is what it likes the
least. It expresses that is little satisfied with English classes but it has been able to learn a lot of
vocabulary and it would prefer to practice speaking with friends or teachers.

Student 13

Student is little satisfied and it expresses that doesnt always understand, also technological
resources are rarely implemented. But feedback, listening the English teacher and different activities
and games are positive aspects of the English classes. It suggests more didactic games in order to
learn in a funny way.

Student 14

Student is completely satisfied with English classes, although few times the classes have been
monotonous. There is no coherence with the answers of the use of Spanish and English in the class.
Most of the time feedback and technological resources are included in the classes. The positive
aspects it expresses is the use of English all of the time. It would like more playful activities.

Student 15

One of the reasons why the student is totally satisfied is because it likes the translation of texts and
it feels it can increase its vocabulary. Feedback is given most of the time. Technological resources
and the writing skill are rarely implemented in the English classes. It suggests activities related to
vocabulary, speaking, writing and reading.
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One of the reasons why the student is little satisfied is because they rarely practice English
dialogues, it suggests to include speaking (dialogues). However, it likes the way each topic is taught.
Feedback is given most of the time. And technological resources are rarely implemented.

Student 16

Environment and learmning are the things student likes the most, although it suggests moare playful
and funny activities. Even it is completely satisfied with English classes, it doesn't like exams. Most
of the time feedback and technological resources are included in its classes.

There is no coherence with the answers of the use of Spanish and English in the class. Nevertheless
the students is totally satisfied with the class. It rarely receives feedback, but technological
resources are always included. It likes speaking and suggest more dynamism.

Student is totally satisfied, it likes the spelling activities, drawing, and practice its speaking. It
doesn't express any dislikes about English classes, although it suggests to include a lot of
technology and vocabulary. It receives feedback most of the time.

Student is very concerned about having an attention call. It likes that the English teacher is
understandable and doesn't scold it. It is totally satisfied with English classes. Most of the time
receives feedback. Technological resources are always included in its classes. It suggests activities
about vocabulary, games and reading books.

Student 20 | Student 19 | Student 18| Student 17

Based on the answers fromthe 20 students, it can be noticed that different factors influence the
English learning of the participants. The first factoris the use of the native language (Spanish) by some
teachers duringthe classes. The factis that 100% of the students said that English and Spanish are
included intheir English classes (question 14) even when 80% of the students expressed that Englishis
usedina 50%, itis confused why the other 20% expressed that Englishisusedina100% (question6).

Nevertheless, most of the students’ perceptionisthat Spanishisused. This circumstance is
called code-switching, in general terms, itrefersto “situations in which bilingual people alternate
between languages, either between orwithin utterance” (Greer, 2007, p. 28), however, its use is not
always recommended, according to Ellis (2015) students’ L1 (native language) should notbe usedinthe
classroom to maximize the exposure of the target language because the more the L2 (foreign language)

exposure students receive, the fasterthe studentslearn.
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All of the students agreed with the importance of learning English (question 4). Their
justification showed that most of the students’ purpose forlearning Englishis focused on having better
job opportunities. Agood aspect when learning somethingnew isto do it because youlike it or you are
interestedinit, more than thinking about the benefits thatit could have when you work. That could be
affecting students’ interest when learning English, if students seelearning English as a chance to travel
and/orto learndifferent cultures could be more interesting forthem.

On the other hand, the satisfaction with English classesis divided (question 5): 55% of the
students stated to be little satisfied with their English classes; 40% are completely satisfied; and 5% are
unsatisfied. When students shared what they like the least about their English classes (question 22) they
talked about monotonous and boring classes, the use of English and Spanish by teachers (explained
above), implementation of some activities (translation of big texts, reading exercises) sometimes the
same, notimplementation of some activities (listening, speaking and writing exercises), and the short
time to learn.

Figure 1

Question 5 - Entry Questionnaire

@ Completamente satisfecho
Poco satisfecho
Insatisfecho . )
1 (5%) ¢ Insatisfecho
@ Muy insatisfecho

That leads to otherfactors: there exists a perception of boring classes and the need to
implement dynamism; the fourskills (reading, writing, listening and speaking) are not developed totally

inthe English classes, as well as different English activities; and there are few hours of English learning.
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Some students asked for dynamicclasses, although theiremphasis is on games. Entertainment
and enjoyablelearning are essential for the commitment of astudentto life-oriented education. When
thereis pleasure and entertainmentinlearning, the required efforts would not be a burden.
Furthermore, several educators use the concept of “the pleasure of learning” synonymous with
“entertainment, satisfaction, and play” (Al-shara, 2015). Boredom and getting bored are also widely
accepted conceptsinthe learning process. If the course is teacher-centered, if the students are not
active inthe class and could not comprehend the topic, if the course is not entertaining, if the
instruction techniques are conventional orthe physical classroom conditions are not adequate, itis
possible that the students would be bored in the classroom. Learning through dynamicclassesis
importantinthe process and retention of learning.

The entertainment and dynamism could be connected with the inclusion of technological
resourcesinthe EFL classroom. Eventhoughitis a digital age, the implementation of this type of
educationinfew cases depends on the financial resources that the school has, in case of thisresearch,
asitisa publicschoolthe toolsare limited, and the Internet connection orelectronicdevices even more.

Based on whatis mentioned above, 45% of the participants agreed with the little use of
technological resourcesin the classes (question 18).

Figure 2

Question 18 - Entry Questionnaire

@® Siempre
Casi siempre
 Nunca @ _ :
' 1(5%) » Casinunca

@® Nunca
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Rememberingthe previous studies mentioned at the beginning of this document, di fferent
investigations have concluded that the implementation of technological resources is an advantage in the
teaching-learning system, not just because of the positive perspectives thatit could have, but because of
the improvement of the English skills which are focused on. Some teachers explained that students are
more receptive whenthey use electronicdevices, and enthusiasm, interest and motivation are most
students’ perceptions. The avoidance of including technology in the English learning is definitely a factor
that influences students’ learning and could create flaws in students’ process.

Related tothe activities that teachersimplement, the development of the four English skillsis
the base of a complete learning. If teachers are focused on just one skill or one type of activity, there
would be a lack inthe progress of students’ competences.

Figure 3

Question 19 - Entry Questionnaire

Traduccion de textos 16 (30 %)
Fresentaciones orales
Lectura de textos 14 (70 %)
Escucha de audios
Juegos de vocabulario

Escritura de textos

Actividades de gramatica

0 5 10 15 20

Based on the graphicabove (question 19), translation of texts, reading and vocabulary games
are the mostacademicactivitiesimplemented in students’ English classes. According to students’
opinions (questions 21and 23) whatthey like the mostand/or the activities they would like to be
includedintheirclassesare: applying examsto check students’ understanding, technological platforms
inorder to develop different exercises (individual and team activities), playful activities (games, videos,

word search, songs), focusing on speaking (oral presentations, dialogues and plays), writing, listening
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(songs and different audios), reading (texts, books, translation exercises), vocabulary (spelling and
drawings) and grammar.

Non-implementation of the fourskills in the same quantity is another factor thatinfluences
students’ English learning. Any language cannot be taughtinisolation, itis necessary tointegrate the
four English skills to produce proficient users of the English language. Forvarious reasons, traditional
English language teacherstendtoteach the fourlanguage skills separately, and materials and activities
designed usually focus on one specificskilland others are ignored (Jing, 2006). Moreover, Jing posited
that integration leads the focus on realisticlanguage and can be helpful towards students’ all-round
development of communicative competence in the English language.

Student 8 mentioned the time of learning, by this way, the intensity of hours could be one of the
factors that this specificobjectivetries toidentify. Inthe description of the problem, the researcher
mentionsthatin this publicschool justthree hours of English are given per week. In comparison with
private schools, oreven with other publicschools, itis shown that the English exposure must be
incremented. Hoff etal. (2012) stated that bilingual children’s rate of acquisition in vocabulary and
grammar is often predicted by the relative amount of input to which they are exposed.

The hour intensity could be connected to code-switching (mentioned above) becauseif students
have a short time tolearn or to have exposure of the language, and thisis not spoken all the time by
teachers, the learning processis certainly affected. Itis known that justin the English classes at school is
where most of the students have the possibility to practice the language inareal way, so it isimportant
to use these spaces correctly.

And last but not least, the students expressed they do not receive feedback in afrequent way
(question 17). This could be analyzed as they cannot be aware about the mistakes they could be
committing (in any of the four skills) delaying their learning improvement (another factor thatinfluences

their English learning.


https://www.frontiersin.org/articles/10.3389/fpsyg.2018.01809/full#B29
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Figure 4

Question 17 - Entry Questionnaire

@ Siempre

@ Casi siempre
@ Casinunca
@ Nunca

As Wang (2006) defined, ‘feedbackisthe information about current performance thatcan be
used to improve future performance”. Feedback plays a crucial role in any educational process since it
can significantlyimprove both learnerand teacher’s performance. Any kind of feedback can promote
personal and professional growth of anindividual and help toidentify and realize the strengths and
weaknesses, it can lead to betterunderstanding and development of the skills (Klimova, 2015).

The paragraphs above presentthe results obtained from the entry questionnaire regarding the
factors that could be influencing students’ learning process.

4.2 Englishlevel in the reading skill

The results from nineteen students weretakenin orderto analyze theiranswers (one student

did not take the exam). The complete Data Matrix is attached in the Annexes (Annex 9).

Table 5

Data Matrix (Analysis) — PET

ANALYSIS

Student’s strength is filling the gaps with multiple choice options. Texts comprehension
is difficult for it. Grammar and vocabulary need to be improved in order to develop tasks
like in Part 6.

Student 1




Student's strength is text comprehension and getting details. Longer texts could be
more difficult for it. Grammar and vocabulary need to be improved in order to develop
tasks like in Part 6.

Student understands general short texts, however, longer texts are quite difficult to
comprehend. Grammar and vocabulary need to be improved in order to develop tasks
like in Part 6.

Student’s strength is in completing texts instead of answering comprehension guestions
or detailing information. Grammar and vocabulary need to be improved in order to
develop tasks like in Part 6.

It is a mixed between understanding short texts and filling the gaps with multiple
choices, however, long texts seem to be a problem. Grammar and vocabulary need to
be improved in order to develop tasks like in Part 6.

Generally, understanding longer texts is not an issue, whereas part 1 (the lowest score)
is about reading the shortest passages. Grammar and vocabulary need to be improved
in order to develop tasks like in Part 6.

Getting detailed and specific information seems to be difficult for it. Although
understanding short or longer texts is not a problem. Grammar and vocabulary need to
be improved in order to develop tasks like in Part 6.

Understanding short or longer texts, and identifying specific information is not a
student's strength. Filling the gaps with multiple options could be an advantage.
Grammar and vocabulary need to be improved in order to develop tasks like in Part 6.

l[dentifying general or detailed information is a difficulty. However, there was more score
when answering some comprehension questions. Grammar and vocabulary need to be
improved in order to develop tasks like in Part 6.

Completing sentences removed from several options and understanding short passages
are the student’s strength. Putting attention on details, grammar and vocabulary need to
be improved in order to develop tasks like in Part 6.

There is a good score when answering detailed questions. Understanding short
passages and filling in the gaps are not student's strength. Grammar and vocabulary
need to be improved in order to develop tasks like in Part 6.

Student’ strength is matching specific information to detailed questions. Student has to
work on comprehension. Also, grammar and vocabulary need to be improved in order to
develop tasks like in Part 6.

Student 13 | Student 12 | Student 11 | Student 10 || Student 9 | Student 8 | Student 7 | Student & | Student 5 | Student 4 | Student 3 | Student 2

Understanding longer texts seem to be student's weakness. Answering comprehension
guestions is its strength. More grammar and vocabulary need to be improved in order to
develop tasks like in Part 6 better.
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Comprehension of short texts is student’s strength. Filling in the gaps seem to be an
issue, even when multiple options. Grammar and vocabulary need to be improved in
order to develop tasks like in Part 6.

Answering questions from longer texts is student’s strength. Although, comprehend
short and detailed texts seem to be a difficult task. Grammar and vocabulary need to be
impraved in order to develop tasks like in Par 6.

Filling in the gaps with options given is definitely a strength. However, understanding
short or long texts is a weakness. Grammar and vocabulary need to be improved in
order to develop tasks like in Part 6.

Comprehension of short passages. detailed information and filling some gaps are
definitely weaknesses. However, student could choose some correct choices. Grammar
and vocabulary need to be improved in order to develop tasks like in Part 6.

Comprehension of short passages, detailed information and filling some gaps are
definitely weaknesses. However, student could choose some correct choices. Grammar
and vocabulary need to be improved in order to develop tasks like in Part 6.

Understanding short and long passages is student's strength. But identifying specific
details and filling in some gaps are difficulties. Grammar and vocabulary need to be
impraved in order to develop tasks like in Par 6.

Mo analysis

Student 20 | Student 19 | Student 18 | Student 17 | Student 16 | Student 15 | Student 14

The Preliminary English Test (PET) showed ageneral low reading level of the participants. The
following figures show the number of participantsthat gotthe same pointsin each Part of the Reading
Section:

In the first part, where students had to read short passages and answer some questions, it was
noticed that 1 answerover6 was the highest score. In this part students are tested on their
understanding of different types of shorttexts and thisis a true readingtask while, forexample, Parts 5
and 6 are designed totesttheirgrammarand/orvocabulary. Students decide which of the three options

reflects the meaning of the shorttext or which of themisa fully true statement.
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Figure 5

Part 1 (Reading Section)

®0
®1
@2
[ JK]
@4
®5
®6
@ didnt present

Most of the studentsin part 2 from the Reading Section got 1 answer over5. This section
evaluates if students match correctly some descriptions to some texts. Understanding detailsin the
descriptions and texts is what matters. There are usually three things thateach person (in the text) is
looking forintheirpreferred place and students have to find that perfect match.

Figure 6

Part 2 (Reading Section)

@0
@1
®2
@3
[
®5
@ didn't present

In Part 3 students had to read a longertextand answerfive questions. In this section the highest
score was 1 correct answerover 5. This part tests general and detailed understanding of alongertextas

well as students’ understanding of the writer’s opinions and attitude.
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Figure 7

Part 3 (Reading Section)

®0
®
®2
@
[ !
®5
@ didn't present

In the fourth part, students who got the highest score obtained Ocorrect answers over5; they
had to read a longertext with five gaps, and they had to put one of the eight possible sentencesin each
gap. Like in Part 2, there were extrasentences which made the task more difficult. This tests students’
understanding of the flow of atext as well as the attitudes and opinions of the author. The main thingis
to demonstrate how to connectideas logically.

Figure 8

Part4 (Reading Section)

@0
Qo1
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In the nextreading section (Part5), students read ashortertext with six gaps, for each gap they
got four possible words and they had to choose the correct one. Over 11 answers, the maximum score

was 4 correct answers. Reading Part 5 mainly tests students’ vocabulary, but also some grammar. There



are four possible answers and they are usually similarin meaning so it can become confusingvery

quickly.

Figure 9

Part5 (Reading Section)
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Andin the last Part from the Reading section (Part 6) where students needed to decide by

themselves what the missingwords were inordertofill inthe gaps, 80% of the sample got0 answers
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over5. This Part mainly tests students’ knowledge of grammar (prepositions, verb forms, etc.), butalso

some vocabulary like phrasal verbs and fixed phrases/collocations, soitis nota true reading task like, for

example, Parts 1to 4. It looks very similarto Part5, butthere are no possible answers to choose fromin

this task.

Figure 10

Part 6 (Reading Section)
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https://teacherphill.com/pet-reading-part-5/
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In thistype of tasks, very often can be found that some of the possible answers are almost
correct, buta little twist with the grammar or just one word that makes the whole sentence negative
can turn a correct answerintoan incorrect one. The tasks are notonly about reading because they test
grammar and vocabulary as well, so a general vocabulary acquisitionisimportant too.

In conclusion, the participants have alow level inthe Reading skill and need toimproveiit. Itis
recommendedtofocusthe Virtual Learning Environment on shortand long texts, general and specific
questions and all the elements that were tested in the PET exam (with the help of Skimming and
Scanningreadingtechniques).

4.3 Virtual Learning Environment

The implemented Virtual Learning Environment was designed in the Platform MOODLE. It has as
an objective to provide an extralearning environment to tenth gradersin orderto helpthem with
reading and vocabulary acquisition. Before giving the access to the students, there was a virtual meeting
inorder to explaintothemhowtologin and a brief explanation about the use of the platform.

At the beginning of each week, the researcher senta message through a Whatsapp group
informingthatthe new activitiesforthat week were already available. The following table shows a
schedule foreach week, including the topic, activities and resources used:

Table 6

Action Plan - VLE

Topic Activities Resources
< | skimmi (looking f Linf tion) - 1. Go to the padlet and write an intreduction. 2. Read the Padlet, texts (images and information),
E 3 imming |00k|.ng for QB”BT: n formatlpn information about Skimming and Scanning. 3. Add to the glossary | glossary (skimming and scanning),
= canning (looking for specific information) the unknown words with its meaning. 4. Write in the forum. farum
~ ) ) )
= Scanning a recipe 1. Check the example (text). 2. Take the test. 3. Add to the Text (images and information), test,
g g P glossary the unknown words with its meaning. 4. Write in the forum. glossary (recipe), forum
: Scanning a iob advertisemeant 1. Watch the video. 2. Develop the workshop. 3. Add to the glossary| Video, workshop (text and questions),
g gaJ the unknown words with its meaning. 4. Write in the forum. glossary (job advertisement), forum
= ) ) Pre-reading exercizse (forum), text
x L ) 1. Develop the pre-reading exercise. 2. Read the text. 3. Develop | . - ) )
i Skimming and scanning the news ) ; o (images and information), after-reading

the after-reading exercise. 4. Write in the forum. )

= exercise (test), forum
%: Skimming and scanning the Portham Village 1. Read the text. 2. Answer the questionss. 3. Wite in the forum. Text (images and.mformatlon}_
£ School Prospectus workshop (guesions), forum
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There were seven sections designed: 1. a forum of questions and doubts, and one forum at the
end of each week; 2. links provided to practice with vocabulary games; 3. the first week with activities
aboutthe recognition of skimming and scanning reading techniques; 4. the second week focused on
scanninga recipe; 5. the third week focused on scanning ajob advertisement; 6. the fourth week about
skimmingand scanning some news; and 7. the fifth week about skimming and scanning a school
prospectus. All of the week activities were accompanied by vocabulary exercises.

Here is an example of the forums created inthe first section. The ideawas that when students

finished the activities of each week, they made a postanswering some questions about the job they did:
Figure 11

Forum (Week 1) — VLE

In the second section aset of links about vocabulary were posted so students could practice on
theirown through games. These are the webpages and the sectionis showninthe Annexes (Annex 6):

https://learnenglishteens.britishcouncil.org/vocabulary/beginner-vocabulary,

https://learnenglishkids.britishcouncil.org/word-games, https://agendaweb.org/vocabulary/games-

word-elementary-exercises.html, https://agendaweb.org/vocabulary/games-word-exercises.html and

https://agendaweb.org/vocabulary/games-word-intermediate-level-exercises.html.



https://learnenglishteens.britishcouncil.org/vocabulary/beginner-vocabulary
https://learnenglishkids.britishcouncil.org/word-games
https://agendaweb.org/vocabulary/games-word-elementary-exercises.html
https://agendaweb.org/vocabulary/games-word-elementary-exercises.html
https://agendaweb.org/vocabulary/games-word-exercises.html
https://agendaweb.org/vocabulary/games-word-intermediate-level-exercises.html
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The third sectionisabout the introduction of Skimmingand Scanning Reading Techniques.

Definitions and tips were posted, the ideawas that students could enter atany time and read all the

information available, at the same time create a list of vocabulary with the unknown words to add them

inthe glossary. Inthe following figure is shown an example of the information uploaded:

Figure 12

Skimming (Whatis?)— VLE

Figure 13

Skimming (Tips) — VLE

Skimming-
quick
reading to

get the

general
idea.

| HELPFUL™

TIPS

P
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In the nextsection (week 2), the Virtual Learning Environment was focused on Scanning. The

activity was about scanninga recipe. An example was posted to be read before taking atest. The test

was about scanninganotherrecipe and answering some specificquestions. Also, students must write

the unknownwordsinalistand at the end, write them inthe glossary. Here is a part of the test created:

Figure 14

Scanning a recipe (Test) — VLE

In the third week, students mustscan a job advertisementand answersome specificquestions.

While they were reading, they were asked to take the unknown words, so afteransweringthe

questions, they added the wordsinthe corresponding glossary. These are the text and the questions:

Figure 15

Scanning a job advertisement (Text and questions) —VLE
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In weeks4and 5, the lists of vocabulary that students created had to be posted in the
corresponding forums of each week, notinaglossaryin order to change the way of developingthe
activity.

Week 4 was focused on Skimmingand Scanning the news. Exercises before (answering
questions aboutvocabulary inadifferentforum) and after (answering questions about the text) reading
the text were created. The following figure are images taken fromthe three activities:

Figure 16

Skimming and scanning the news (text and exercises) — VLE

Skimming and scanning the news g |
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Look for key words
or numbars 1o halp
you do this

The last section (week 5) was based on Skimming and Scanning reading techniques too. The
prospectus of a school was uploaded, by that way, studentsread it and answered general and specific
questions. Inthe prospectusthere werethree general topics (absence, school uniform and extra-
curricular activities), in the case of the first two topics more informationisincluded. The nextfigure

showsthe textsandthe questions asked.



Figure 17

Skimming and scanning a prospectus (text and questions) —VLE
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The Virtual Learning Environment was designed taking into account students’ answers from the

Entry Questionnaire and the results from the Preliminary English Test (PET).
4.4 Effectiveness of the Virtual Learning Environment
Ten questions from the twenty-fourin the exit questionnaire were takenin orderto analyze

students’ answers. The complete Data Matrix is attached in the Annexes (Annex 10).

Table 7

Data Matrix (Analysis) - Exit Questionnaire

ANALYSIS

Even when the student didnt have enough time, it tried to develop the activities in the platform. It totally agrees
with the positive aspects of the VLE, it is reachable, useful, the contents are effective, suitable and interesting, it
has a proper time to be developed. About feedback, student would ask for maore teacher's accompaniment.

It is noticed that the student does not know the most common type of platform used for education. Taking into
account the time spent with the activities, it is difficult for the student to give an accurate answer about the VLE,
contents and feedback.

Student 3 | Student 2 | Student 1

Due to the lack of Internet connection student is not sure about the accesibility and utility of the VLE, as well as
the time dedicated and the feedback given by the teacher. However, it totally agrees with the contents efficacy and
suitability. It suggests more explanation during the classes or with the activities.
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Although the student does not mention anything negative, it is neutral about the characteristics of the contents. It
only agrees with the accesibility and utility of the VLE.

In spite of the little frequency developing the activities, student agrees with all of the characteristics that invalve the
VLE and the contents. It suggests the implementation of virtual classes when assigning the activities.

Student totally agrees with the WLE and contents positive characteristics. It is aware about how to use the
Reading Technigues (skimming and scanning). With question 23 (aspects to improve), student answered about its
learning process, not about the platform.

Student entered more frequently to the platform because it was interested in the activities. It totally agrees with all
of the characteristics and it appreciates that leamning is not just for English class but for the daily school setting,
although it suggests to apply more playful exercises.

Due to the short time that student had, it only entered once per week, but it agrees with the WVLE and contents
characteristics, although student disagrees with the time of implementation. According to student's perceptions, it
agrees with the idea of realizing that an extra VLE helps with study habits and autonomous learning, and it
suggests to have reminders in the platform and improve teacher's feedback.

Student 9 | Student 8 | Student ¥ | Student & | Student 5 | Student 4

Student entered few times to the platform due to the lack of Internet connection and problems when logged in.

Student never logged in and it did not explain the reason why, so the answers in guestions 3. 11 and 21 can not
be taken into account.

Student never logged in due to the time because it was working, so the answers in questions 11, 13, 14, 16 and
21 can not be taken into account. However, student expresses that general English activities should be focused
on heavier than longer exercises.

Student disagrees with the time of implementation, it could be because of the available time it had. However, it
agrees with the other characteristics and it feels that the WVLE and actimvities are different from the common ones._ It
suggests more facility to develop the VLE but it does not specify in what.

Despite the lack of Internet connection student could develop the activities once a week, and it agrees with all the
elements of the VLE and contents, including the time implemented. Mo suggestions are given.

Student would like to enter to the platform every day but due to its daily activities was not possible. Participant is
aware that using a VLE generates responsibility and autonomous leamning. It suggests more interaction between
classmates, nevertheless it agress with all about the platform and the contents.

Student developed the activities once per week because teacher uploaded the activities in that frequency, so the
participant thought that it wasnt possible to enter in other times. About the VLE and activities characteristics the
student agrees with everything and it did not suggest anything to change.

Student 16 |Student 15| Student 14 | Student 13 | Student 12 | Student 11 || Student 10

Student expressed to be sometimes busy so it did not enter with a lot of frequency to the platform. Participant
neither agrees nor disagrees about interesting and useful contents, and the teacher's feedback, even when it
thinks that everything was good. About the other characteristics, student agrees.
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Student was busy developing its school activities so the frequency using the platform was low. It totally agrees
with all the characteristics about the VLE and contents except for the suitable contents. It is not clear the
suggestion in question 23.

Student never logged in and it did not explain the reason why, so the answers in gquestions 3 to 21 can not be
taken into account.

In spite of the short time developing the platform activities student expresses that all the elements were absolutely
good, and it does not suggest anything to change being aware of the low commitment and attention given. About
the WVLE accessibility and utility, time implemented and teacher's feedback, student neither agrees nor disagrees.

Student never logged in because it didnt count with Internet connection and a technological device in the
implementation time, so the answers in questions 3 to 21 can not be taken into account.

Student 20| Student 19 | Student 18 | Student 17

Although some students answered in the exit questionnaire that they had developed all the
activities, infact, many of them did not even enterto the platform, orit was not constant, or they did
not develop most of the activities proposed. Inweek 1, from the twenty students, just eleven
participatedinthe forum (which had to be developed afterthe activities); in week 2, twelve participants
developedthe testbutjustseven postedinthe forum;inweek 3, six participants workedin all the
exercisesincludingthe forum; in week 4, six students wrote in the forum (pre -reading exercise), eight
studentstook the test and five students postedin the otherforum;andin the last week (5), only two
students sentthe workshops required and made acommentin the forum.

Around 70% and 75% of the participants agreed with the positive aspects of the Virtual Learning
Environment (accessibility and utility) (question 11) and the characteristics of the contents (effective,
suitable, interestingand useful) (questions 12, 13, 14, 15). Nevertheless, the results depend if students
loggedin a frequentway (question 3) inthe platform. According to Jones et al. (2000) interactions with
the software are important to understand the learning process, so the short development caused
students to not have enough proximity to the platform leading toa poor perception aboutthe VLEand
its contents. Some students expressed that the low frequency was due to their Internet connection, the

availability of technological resources and their available time.
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Figure 18

Question 3 - Exit Questionnaire

@ Todos los dias
@ Mas de una vez por semana

Nunca
1(5%) @ Una vez por semana

@ Menos de una vez por semana
@ Nunca

A remarkable low participation is noticed in the implementation of this VLE. It needs to be
clarified thatthe “Nunca” (purple) answer must be higher since four students did not entertothe
platform at any time, and just one student chose that option. Besides, the “Todos los dias” (blue) answer
was chosen by one of those four students, so the percentages must be different.

About the Skimmingand Scanning activities most of the students expressed more interestin the
Reading Comprehension Skill (question 5) than inthe improvement of Vocabulary Acquisition (question
6). The following figures establish respectively the percentages according to students’ answers:

Figure 19

Question 5 - Exit Questionnaire

® Completamente de acuerdo
@ Ni en desacuerdo ni en acuerdo
@ Completamente en desacuerdo

® Mo aplica (no ingresé al ambiente virtual
de aprendizaje)
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Figure 20

Question 6 - Exit Questionnaire

@ Completamente de acuerdo
@ Ni en desacuerdo ni en acuerdo
Completamente en desacuerdo

@ No aplica (no ingresé al ambiente virtual
de aprendizaje)

Based on whatis mentioned above, 85% of the students (question 17) recommend the use of
the Reading Techniques inthe Reading Skill learning process and development. They indicated that
these Reading Techniques are usefuland easy tools in orderto understand textsin a better way.

Regardingthe information about the time implemented (question 16) and takinginto account
students’ perceptions (questions 22 and 23), itis noticed that more time was needed, first, because of
the few possibilities for students to be connected during many days in the week, second, with more
time there would be more engagementin orderto create more interest and different activities, and
third, itis possible that the teacher could have done more accompaniment through virtual classes
before oraftereach activity.

Takinginto account the last point mentioned in the paragraph above, teacher’s feedback was
one of the elements measured aboutthe VLE (question 21). Itis suggested by some students that
teachers give amore constant monitoring in the development of the activities, makingemphasis on
what they are doingrightand wrong.

Talking about study habits (question 20), 65% of the participants realized that the
implementation of the Virtual Learning Environment helped to have amore independentand

autonomous learning. For Martinez (2004), autonomous learningis a process where the student self-
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regulatestheirlearningand becomes aware of theirown cognitive and socio-affective processes. The
fact of knowingthat activities should be developed in a period of time withoutany supervision had to
create a sense of responsibility if the ideais to have a successful learning process, aswell asthe
managementof time in orderto achieve all the activities planned (platform and daily activities like at
school).

The implementation of a VLE as a complement forthe English classes had a positive reception
from students. 90% considerthe implementation as fundamental for the development of the English
skills (question 18) and 80% agree with the continuation of this type of learning environmentto support
theirlearning process (question 19). The following graphic shows the number of students who would
like to continue with the use of VLEs (question 24):

Figure 21

Question 24 - Exit Questionnaire

®Si
® No

The two participants whoanswered “No” explained that they do not have enough time to be
able to develop all the activities (in the platform and at school) due to their other daily activities like
chores at home. Nevertheless the 90% who would like to continue with the Virtual Learning
Environments expressed positive characteristics since the VLE helps toimprove their English knowledge
and those are useful tools where students could practice at any time. Some of them clarified that they

already have resources to enterto the platform and they would like to try the implementation again. In
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addition, they mentioned that responsibility and having more available time are important factorsin
orderto progress with the support of the VLE.

The exit questionnaire demonstrated first, the level of participation and interest from the
participants during and after developing the activities inthe platform. Second, the inclusion of Skimming
and Scanningreadingtechniques helped and encouraged the students who participated toincrease
theirreadinglevelby developing the exercises, besides the improvement of vocabulary. Third, the low
autonomy and independence to study spending enough time inthe last weeks of the implementation,
howeverisimportanttorememberthat the noaccess to Internetortechnological resources and daily
activities are variables to have in mind. Concluding, ageneral positive effectiveness of the Virtual

Learning Environment is conceived from the students.
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CHAPTER V
5 Conclusions

Afterdoingthe analysis proposedinthe general objective of this investigation, the designed and
implemented Virtual Learning Environment was a good complement forthe tenth graders English
classesin Institucion Educativa Municipal Técnico Empresarial Cartagena. Based on the four specific
objectives, factors that could be affecting the English learning process, the students’ English levelin the
Readingskill and the effectiveness of the VLE were analyzed.

In conclusion, aVirtual Learning Environment could be acomplementforan English class,
however, itdepends on the time students dedicate toit, because the low autonomy and independence
to study show that the little use of this type of platforms at schools is threatening the students’ learning
processes. When they go to university, they will not have an approach to that type of e-learning
education.

Remembering the importance of learning English as a Foreign Language due to the globalization
that is happening, itistruly necessarytoguarantee an appropriate teaching-learning processtoall the
students, no matterif the school is publicor private, the quality of education must be equal forall of
them. By thatway, itis necessary toincrease the number of English hoursin the school schedule.

The study needs to be replicated with a bigger sample and alonger period of intervention for
more accurate results. Alimitation of the study thatisimportantto mentionisthe shorttime in which
the VLE was implemented (5weeks), if there had been more time, more positive results there would be;
and the lack of resources (Internet connection and devices). If students had had these technological
elements, the completesample could have participated and possibly more encouraging conclusions

would emerge.
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Annexes

Annex 1. Entry questionnaire

Cuestionario

El siguiente cuesticnario, instrumento de recoleccién de datos de 23 preguntas mixtas con
diferentes tipos de preguntas tiene come finalidad obtener informacion suficiente para
identificar bos factores gue influyen en el aprendizaje del idioma extranjero inglés.

Los datos obtenidos serdn tratados con absoluta confidencizlidad, pues solo serviran para
fines investigativos, por ko tamto, |2 investigadora serd la Unica con ecceso a estos. Para
propasito de esta investigacion se cedificaran los nombres propios asi: “estudiante 1,
estudiante 2°. Se sugiere a los estudiantes encuestados contestar las preguntas con la
mayor honestidad v certeza posible puss de esto dependera |2 validez y confizbilidad de los
resultados.

Los resultados gue s2 obtengan de esta investigacion se pondran 2 disposicicn de lz
Institucion Educativa Municipal Técnico Empresarial Cartagena pars que sirvan de base en
funcidn del mejoramiento de |2 ensefianza del idioma extranjero inglés en los diferentes

CUrsos.

Los participantes deben contar con los permisos de padres de familia o acudientes antes
de contestar la encuesta (consentimiento informado previamente enviada).

*0bligatario

Correo *

Tu direccion de correo electranico

Complete los siguientes datos:

1. Mombre completo *

Tu respuesta

2. Curso al que pertenscs (1001 0 1002) *

Tu respuesta



Seleccione la respuesta més adecuada a las siguientes preguntas:

3. ;Cuantos anos lleva estudiando en la [EM Técnico Empresarial Cartagena? *

() 1z2af0s
(O 325afos

O Maés de 6 afies

4. ;Cree que €l inglés es un idioma importante para aprender? "

O si
ONo

Justifique su respuesta anterior *

Tu respusesta

5. ;Que tan satisfecho se siente con las clases de inglés que ha recibido en su
bachillerato? *

O Completamente satisfacho
O Poco satisfecho
O Insatisfecho

(O Muy insatisfacho

6. ;Cual considera que ha sido &l nivel de implementacion del idioma ingles de la
mayoria de sus clases por parte de los docentes? *

O ARto: |z clase se onenta completamente en ingles
O Medio: incluye solo una parte de la comunicacion en inglés

O Bajo: no implementz el inglés en clase
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7. De las siguientes cinco habilidades, escoja Ia gue mas han trabajado en clase: *

O Listening {escucha)
o Reading (lectura)
o Writing (escritura)
O Speaking (habla)

o Grammar and voczbulary (gramatica y vocabulario)

8. De las siguientes cinco habilidades, escoja la que mencs han trabajado en
clase: *

Listening (escucha)

Reading (lecturs)

Writing (escritura)

Speaking (habla)

O 0O O0O0OO0

Grammar and vocabulary {gramatica y vocabulario)

9. ;Con que frecuencia se ha trabajado Ia habilidad de listening (escucha) en
clase? *

O Siempre
O Czsi siempre

O Casinunca

O Nunca

10. ;Con qué frecuencia se ha trabajade la habilidad de reading (lectura) en
clase? *

I:::I Siempre

O Casi siempre

O Casi nunca
l:::l Munca
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11. ;Con que frecuencia se ha trabajado la habilidad de writing (escritura) en
clase?*

O Siempre

O Casi siempre

O Casinunca
O Nunca

12. ;Con que frecuencia se ha trabajado Ia habilidad ce speaking (habla) en
clase? *

O Siempre
O Casi siempre
O Casi nunca

O Nunca

13. ;Con que frecuencia se ha trabajadoe la habilidad de grammar and vocabulary
(gramatica y vocabulario) en clase? *

O Siempre
O Casi siempre

O Casi nunca

O Nunca

14, ;Cual ha sido el idioma gue mas se ha manejado durante |la mayoria de sus
clases de ingles? *

() Completamente en inglés

I::I En inglés y espanal

O Completamente en espaficl
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15. ;Cual es |a habilidad en |a que usted tiene mayor dificultad? *

O Listening {escucha)

Reading (lectura)

Speaking (habla)

@)
(O) Writing (escritura)
O
@)

Grammar and vocabulary {gramatica y vocabulario)

16. ;Cual es la habilidad en |a que usted tiene menor dificultad? *

O

Listening (escucha)

Reading (tectura)

Speaking (habla)

O
O Writing (escritura)
O
O

Grammar and vocabulary (gramatica y vocabulario)

7. En los diferentes procesos de evaluacion (tallerss, actividades, examenes,
etc.) en sus clases de inglés, ; ha recibido retroalimentacion (feedback) por parte
de los docentes? *

O Siempre
O Casi siempre
o Casinunca

O Nunca

18. ;En sus clases de ingles se ha incluido el uso de recursos tecnologicos? *

O Siempra
() Casi siempre
() Casinunca
O Munca
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Escoja una o varias opciones:

19. Cual{es) de Ias siguientes estrategias ha desarrollado con mas frecuencia en
clase? *

Traduccion de textos

Presentaciones orales

Lectura de textos

Escucha de audios

Juegos de vocabulario

Escritura de textos

g i ] ]

Actividades de gramatica

Seleccione la respuesta mas adecuada a la siguiente pregunta:

20. De las siguientes habilidades. escoja Ia que mas le gustaria que los docentes
se enfocaran: *

O Listening {escucha)
O Reading (lecturs)
C) Writing (escritura)
O Speaking (habla)

O Grammar and voczbulary (gramatica y vocabulzria)

Ahora, describa brevemente su opinion frente a las siguientes preguntas
(menos de 500 caracteres):

21. ;Que es lo que mas le ha gustado de las clases de inglés? *

Tu respuesta



22, jQue s lo gue menos e ha gustado de las clases de ingles? ~

Z3. jQue tipo de actividades academicas le gustaria incluir en sus clases de

ingles? *

Annex 2. Instrument of validation |

Planteamientos

Observaciones

= item

Mombre completo

Curso al gue pertenece (1001 o 1002)

dCuantos afios lleva estudiando en la IEM
Técnico Empresarial Cartagena?

1a2afos
3ab5afos

Mas de 6 afios

éCree gue el inglés es un idioma importante
para aprender?

Si
Mo

Justifigue su rezpuesta

4Qué tan satisfecho se siente con las clases
de inglés que ha recibido en su bachillerato?

Completamente satisfecho
Poco satisfecho
Insatisfecho

Muy insatisfecho
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4Cudl considera que ha sido el nivel de inglés
de la mayoria de sus docentes?

Alto: la clase se orienta completamente en
inglés

Medio: incluye solo una parte de la
comunicacion en inglés

Bajo: no tiene conocimientos en inglés

El nivel de inglés de un
profesor es una cosa
distinta al como se lleva a
cabo la clase de inglés en
|as categorias anunciadas.
Un profesor puede tener
un nivel muy alto o bajo v
esto es distinto a las
variables anunciadaz “lz
clase 5 arienta
completamente en inglés,
etc.

De las siguientes cinco habilidades, escoja la
que mas han trabajado en clase:

Listening (escucha)
Reading (lectura)
Writing (escritura)

Speaking (habla)

¢Es necesario traducir?
Pensaria que los
estudiantes deben
entender estas palabras.
Adicionalmente, la dltima
categaria no estd eninglés
como las  anteriores.
There is an incoherence

here.
Gramatica y vocabulario
De las siguientes cinco habilidades, escoja la Ibid.
gue menos han trabajado en clase:
Listening {escucha)
Reading (lectura)
Writing (escritura)
Speaking (habla)
Gramatica v vocabulario
dCon qué frecuencia se ha trahajado la Ibid.

habilidad de listening (escucha) en clase?
Siempre

Casi siempre

Casi nunca

Nunca
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10

dCon qué frecuencia se ha trabajado la
hahilidad de reading (lectura) en clase?

Siempre
Casi siempre
Casi nunca

Nunca

Ibid.

11

dCon qué frecuencia se ha trabajado la
habilidad de writing (escritura) en clase?

Siempre
Casi siempre
Casi nunca

Nunca

Ibid.

12

dCon qué frecuencia se ha trabajado la
habilidad de speaking (habla) en claze?

Siempre
Casi siempre
Casi nunca

Nunca

Ibid.

13

éCon gué frecuencia se ha trabajado la
habilidad de gramatica y vocabulario en

claze?
Siempre

Casi siempre
Casi nunca

MNunca
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dCudl ha sido el idioma que mas se ha
manejado durante la mayoria de sus clases

de inglés?

Completamente en inglés

Revisarcoherenciacon# 6
zegln las observaciones a
la misma.

14
En inglés v espanol
Completamente en espafio
4Cudl es |la habilidad en la que usted tiene
mayor dificultad?
Listening (escucha)
Reading (lectura)
15
Writing (escritura)
Speaking (habla)
Gramatica y vocabulario
4Cudl es |la habilidad en la que usted tiene
menor dificultad?
Listening (escucha)
16 Reading (lectura)
Writing (escritura)
Speaking (habla)
Gramatica y vocabulario
En los diferentes procesos de evaluacion
(talleres, actividades, exdmenes,_etc.) en sus
clases de inglés, éha recibido
retroalimentacion (feedback) por parte de
los docentes?
17

Siempre
Casi siempre
Casi nunca

MNunca
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18

iEn sus clases de inglés se ha incluido el uso
de recursos tecnoldgicas?

Siempre
Casi siempre
Casi nunca

MNunca

15

De las siguientes habilidades, escoja la gue
mas le gustaria que los docentes se
enfocaran:

Listening (escucha)
Reading (lectura)
Writing (escritura)
Speaking (habla)

Gramatica y vocabulario

20

Escoja una o varias opciones:

éCual{es) de las siguientes estrategias ha
desarrollado con mas frecuencia en clase?

Traduccicn de textos
Presentaciones orales
Lectura de textos
Escucha de audios
luegos de vocabulario
Escritura de textos

Actividades de gramatica

Esta pregunta seria mejor
antes de la anterior por
secuencia de logica.

21

Ahora, describa brevemente su opinion
frente a las siguientes preguntas (menas de

500 caracteres):

dQué es lo gue mas le ha gustado de las clases
de inglés?
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Ahara Ddescriba brevemente su opinion
frente a las siguientes preguntas (menas de

37 || 500 caracteres): B

dQué es lo que menos le ha gustado de las
clases de inglés?

Ahera_dDescriba brevemente su opinion
frente a las siguientes preguntas (menos de
33 || 500 caracteres):

dQué tipo de actividades académicas le
gustaria incluir en sus clases de inglés?

Annex 3. Exit questionnaire

Cuestionario - Post

El siguiente cuestionario, instrumento de recoleccion de datos contiene 24 diferentes tipos
de pregunias mixtas y busca obtener informacion para evaluar lz pertinencia del Ambisnte
Virtual de Aprendizzje implementado para incrementar el interés en la comprensian lectora
v la edguisicion de vocabulario en el idioma extranjero inglés de los estudiantes
participantes.

Los datos obtenidos serdn tratados con absoluta confidencialidad, pwes solo serviran para
fines investigativos, por bo tanto, la investigadora sera la unica con acceso a estos. Para
propasito de esta investigacion se codificarén los nombres propios asi: “estudiante 1,
estudiante 2°. Se sugiere a los estudiantes encuestados contestar las preguntas con la
mayor honestidad y certeza posible puss de esto dependerd la validez v confizbilidad de los
resultados.

Los resultados gue se obtengan de esta investigacién se pondran a disposicién de la
Institucian Educativa Municipal Técnico Empresarial Cartzgens pars gue sirvan de bases en
funcion del mejoramiento de la ensefanza del idioma extranjero ingles en los diferentes
CUMSOE.

Los participantes deben contar con los permisos de padres de familia o acudientes antes
de contester la encuesta (consentimiento informado previamente enviada).

*0bligatario

Carrec *

Tu direccion de cormeo electronico
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Complete los siguientes datos:

1. Mombre completo *

Tu respuesta

2. Curso al que pertensce (1001 0 1002) *

Tu respuesta

Seleccione la respuesta mas adecuada a las siguisntes preguntas:

3. ;Con que frecuencia ingresaba al Ambients Virtual de Aprendizaje para sl
deszarrclle de las actividades? *

i) Todos los dias
O Iids de una vez por semana
O Una vez por semana

I:::I Menos de una vez por semana

O Munca

Justifique su respussta anterior *

Tu respuesta

4. ;Contd con medios tecnologicos como computador, smartphone, conexian 3
internet, etc., para participar en el Ambiente Virtual de Aprendizaje? *

() si
l:::lhll:-
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5. ;Considera que su interes por la competencia lectora en €l idioma inglés ha
crecido como resultado del Ambiente Virtual de Aprendizaje? *

O Completamente de acuerdo
O Ni en deszcuerda ni en acuerdo
O Completamente en desacuerdo

O No aplica (no ingrese al ambiente virtuzl de aprandizaje)

6. ;Considera que su vocabulario en €l idioma inglés ha mejorado como
resultado del Ambiente Virtual de Aprendizaje? *

O Completamente de acuerdo
O Ni en deszcuerdo ni en acuerdo
O Completamente en desacuerdo

O No aplica (no ingrasé al ambiente virtuzl de aprendizaje)

7.En sus propias palabras, ;queé entiende por "skimming"? *

Tu respuesta

8. En sus propias palabras, ;qué entiende por "scanning”? *

Tu respuests

2. jConsidera que conoce de manera clara las tecnicas de lectura "skimming” y
“scanning”? *

O Completamente de acuerdo
O Mi en desacuerda ni en acuerda
l:::l Completamente en desacuerdo

O Mo aplica (no ingresé al ambiente virtuzl de zprendizaje)
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10. ;Considera que emplea con propiedad 1as tecnicas de lectura "skimming" y
“scanning” como estrategia para el desarrolio de las actividades de comprension
lectora? *

O Completamente de acuerdo
O Nien desacuerdo ni en acuerdo
O Completamente en deszcuerdo

O No aplica (no ingresé al ambiente virtuzl de aprendizaje)

11. ;Considera que el Ambiente Virtual de Aprendizaje empleado fue de facil
accesoy uso?*

O Completamente de acuerdo
o Ni en desacuerdo ni en acuerdo
O Completamente en desacuerdo

O No zplica (no ingresé al ambiente virtual de aprendizaje)

12. ;Considera que los contenidos presentados en el Ambiente Virtual de
Aprendizaje fuercn pertinentes a sus necesidades? *

O Cempietamente de acuerdo
O Ni en desacuerdo ni en acuerdo
O Completamente en desacuerdo

(O) No zpiica (no ingresé al ambiente virtual de aprendizaje)

13. ;Considera que los contenidos presentados en €l Ambiente Virtual de
Aprendizaje fueron apropiados? *

O Completamente de acuerdo
O Ni en desacuerdo ni en acuerdo
O Completamente en desacuerdo

O No zplica (no ingrase al ambiante virtuzl de aprendizaje)



14, ;Considera que los contenidos presentados en €l Ambiente Virtual de
Aprendizaje fueron de interés? *

O Compietamante de acuerdo
O Ni en desacuerdo ni en acuerdo
O Completamente en desacuerdo

O No aplica (no ingresé al ambiente virtuzl de aprendizaje)

15. ;Considera que las actividades de cada seccion del Ambiente Virtual de
Aprendizaje fueron Gtiles? *

O Completamente de acuerdo
O Nien desacuerda ni en acuerdo
O Completamente en desacuerdo

O No aplica (no ingresé 2l ambiente virtuzl de aprendizaje)

16. ;Considera gue el tiempo empleado para el usc de! Ambiente Virtual de
Aprendizaje (5 semanas) fue el adecuado? *

O Completamente de acuerdo
O Ni en deszcuerdo ni en acuerdo
() Comptetamente en desacuerdo

(O) No aplica ino ingresé al ambiente virtual de aprandizaje)

17. ; Recomendaria el uso de las técnicas "skimming” v "scanning” para el
desarrclle de la comprension lectora? *

) osi
OND

I::I Mo zplica (no ingresé al ambisnte virtuzl de zprendizaje)

Justifique su respuesta anterior *

Tu respuesta
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18. ;Considera gue la implementacicn de un Ambiente Virtual de Aprendizaje
oMo acompanamisnto a las clases presenciales es fundamental para el
desarrcllo de sus competancias en el idioma inglés? =

O Completamente de acuerdo
O Mi en desacuerda ni en acuerda

l:::l Completamente en desacuerdo

19. ;Considera util y oportuna continuar con la implementacion de un Ambients
Virtual de Aprendizaje como apoyo a sus clases presenciales? *

I::I Completamente de acuerdo
O Mi en desacuerda ni en acuerda
O Completaments en desacuerdo

I::I Mo zplica (no ingresé al ambisnte virtuzl de zprendizaje)

20. ;Considera que la implementacian del Ambients Virtual de Aprendizaje ayudo
a su desarrollo de habitos de estudio de forma independisnts v autanoma? *

O Completamente de acuerdo
l:::l Mi en desacuerda ni en acuerda
O Completamente en desacuerdo

O Mo zplica (no ingresé al ambisnte virtuzl de zprendizaje)

21. ;Considera que la retroalimentacion (feedback) por parte de la docente para
cada actividad desarrollada en 2l Ambiente Virtual de Aprendizaje fue oportuna v
suficiente? *

O Completamente de acuerdo
O Mi en desacusrdo ni en acuerdo
I:::I Completamente en desacuerdo

O Mo aplica (no ingresé al ambiente virtuzl de aprendizaje)



Ahora, describa brevemente su opinion frente a las siguientes preguntas
(menos de 500 caracteres):

22_ ;0ué aspectos positivas destaca del Ambiente Virtual de Aprendizaje

utilizada? *

Tu respuests

Z3. jQue aspectos a mejorar destaca del Ambiente Virtual de Aprendizaje
utilizado? *

Tu respuesta

24, ;e gustaria continuar con la implementacion de estos Ambientes Virtuales
de Aprendizaje? *

Justifique su respussta anterior *

Tu respuests

Annex 4. Instrument of validation I

Planteamientos Alternativas Recomendacion Observaciones
2 | item B|R|(D|M|C| E
Mombre completo X X

Curso (1001 o 1002) ¥ i

90



ila disponibilidad de medios tecnolégicos
como computador, smartphone, conexion a
internet, etc., facilitaron su participacion en
el ambiente virtual de aprendizaje?

Completamente de acuerdo
De acuerdo
En desacuerdo

Completamente en desacuerdo

Es necesario revisar las 4
variables de respuesta ya
gque lagicamente serian
necesario 2, i.e. sl no
estoy “completamente de
acuerdo” entonces estoy
en “desacuerdo.”

¢Considera que su desempeno en la
competencia lectora en el idioma extranjero
inglés ha mejorado gracias al ambiente
virtual de aprendizaje?

Completamente de acuerdo
De acuerdo
En desacuerdo

Completamente en desacuerdo

Mo fue utilizado en el
anterior instrumento. Es
necesario mantener
coherencia.

Word choice “comao
resultado” como efecto,
etc.

iConsidera que su vocabulario en el idioma
extranjero inglés ha mejorado gracias al

ambiente virtual de aprendizaje?
Completamente de acuerdo

De acuerdo

En desacuerdo

Completamente en desacuerdo

iConoce de manera clara las técnicas de
lectura “skimming”™ v “scanning™?

Completamente de acverdo
De acuerdo
En desacuerdo

Completamente en desacuerdo
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iEmplea con propiedad las técnicas de
lectura “skimming”™ v “scanning”™ coma
estrategia para el desarrollo de las
actividades de comprension de lectura?

Completamente de acuerdo
De acuerdo
En desacuerdo

Completamente en desacuerdo

En sus propias palabras, iqué entiende por
la técnica skimming?

Deberia estar antes de la #
=]

En sus propias palabras, équé entiende por
la técnica scanning?

Ibid.

10

iConsidera que el ambiente virtual de
aprendizaje empleado fue de facil acceso v

uso?

Completamente de acuerdo
De acuerdo

En desacuerdo

Completamente en desacuerdo

11

¢Los contenidos presentados en el ambiente
virtual de aprendizaje fueron pertinentes a
sus necesidades?

Completamente de acuerdo
De acuerdo
En desacuerdo

Completamente en desacuerdo

12

iLos contenidos presentados fueron
apropiados y de gran interés?

Completamente de acuerdo
De acuerdo
En desacuerdo

Completamente en desacuerdo

Ser “apropiado” y ser “de
gran interés” son dos
cosas relacionadas, pero
no son lo mismo, hay gran
diferencia entre estas.
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iConsidera que el tiempo empleado para el
usa del ambiente virtuzal de aprendizaje (5

semanas) fue el adecuado?

Completamente de acuerdo

13
De acuerdo
En desacuerdo
Completamente en desacuerdo
iRecomendaria el uso de |as técnicas
“skimming” vy “scanning” para el desarrollo
de la comprension lectora?
Completamente de acuerdo
14
De acuerdo
En desacuerdo
Completamente en desacuerdo
¢Considera que la implementacion de un Revisar coherencia. 5Se
ambiente virtual de aprendizaje como han utilizade 3 formas:
acompafiamiento a las clases presenciales es "inglés, el idioma
fundamentzal para 2l desarrollo de sus extranjero, la lengua
. i inol " i
competencias en la lengua inglesa? inglesa”. Es necesario
15 coherencia.
Completamente de acuerdo
De acuerdo
En desacuerdo
Completamente en desacuerdo
éConsidera Otil y oportuno continuar con la
implementacian de un ambiente virtual de
aprendizaje como apoyo a sus clases
presenciales?
15 | Completamente de acuerdo

De acuerdo
En desacuerdo

Completamente en desacuerdo
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17

ila implementacian de este ambiente virtual
de aprendizaje desarrolld en usted habitos
de estudio de forma independiente v
autonoma?

Completamente de acverdo
De acuerdo
En desacuerdo

Completamente en desacuerdo

Revisar redaccion: “ayudd
a su desarrollo de.” etc.

18

éConsidera que las actividades de cada
zeccion del ambiente virtual de aprendizaje
fueron Gtiles?

Completamente de acverdo
De acuerdo
En desacuerdo

Completamente en desacuerdo

15

La retroalimentacion (feedback) por parte de
la docente para cada actividad desarrollada
en el ambiente virtual de aprendizaje fue
oportuna, suficiente y motivante.

Completamente de acuerdo
De acuerdo
En desacuerdo

Completamente en desacuerdo

Mo toda feedback es
“motivante”

20

Ahora, describa brevemente su opinion
frente a las siguientes preguntas (menos de
500 caracteres):

dQué aspectos positivos  destaca  del
ambiente virtual de aprendizaje utilizado?

21

Ahora_Ddescriba brevemente su opinion
frente a las siguientes preguntas (menos de
500 caracteres):

¢Quée aspectos @ mejorar destaca de
ambiente virtual de aprendizaje utilizado?
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éCon qué frecuencia ingresaba al ambiente Deberia ser la tercera
virtual de aprendizaje para el desarrollo de pregunta en este
las actividades? instrumento ya que de
esta variable se afectan
22 Todos los dias " % las otras  respuestas
Mas de una vez por semana consecutivas.
Una vez por semana
Menos de una vez por semana
éLe gustaria continuar con la
implementacidn de estos ambientes
virtuales de aprendizaje?
23 Sj x X
Mo
éPor qué?

Annex 5. Preliminary English Test (PET)

? PET for Schools Reading part 1

There are 6 guestions in this section.
Look at the text in each question. What does if say 7 Choose the comect answer,

Question 1
Thanks for the information about the health and safety course. Any other time, I'd go. Time off

school! But it's my art class that day. | don't want to miss it!

Jess writes fo her friend fo ..

2 refuse an invitation to go on a health and safety course.
2 suggest going on a health and safety course.
) accept an invitation to go on a health and safety course.

Question 2

A sports watch was found in the gym on Friday evening. To claim it, speak to Mrs Kent.

Spesk to Mrs Kent if ..

) you have lost a watch.
i you want to watch sports in the gym.
) you have found a sports watch.
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Cuestion 3

Dear Lucy,

I need a calculator for my homework. | can't find mine so | took yours from your bag. Hope
you don't mind! I'll give it back to you tomaormow.

Love, Tina.

Ting wrofe fo Lucy fo ..

3 remind her to take her calculator to school tomorrow.

i) say that she has borrowed Lucy's calculator.
1 ask if she could bomrow her calculator tomorrow.

Question 4
Mot enough people have requested bus transport to the theatre, so you'll have to make your

own way there. Make sure you arrive by 7pm.

The message felis people to

) arrive at the theatre at 7pm using their own transport.
r arrive at the bus stop at 7pm to go to the theatre.,
) meet outside the theatre at Tpm to take the bus home.

Question 5
For the school environmental project, please bring your old magazines to school and leave

them in the box outside the Geography room.

The natice reminds students fo ...

O throw away their old magazines.
) bring magazines for use at school.
) read old magazines to help them with a geography project.

Question 6

Tennis Club

Beginners classes will now take place on Fridays instead of Mondays, at the same time of
Spm-Gpm.
Advanced classes will take place on Fridays from Gpm as usual.

The message describes a changs i ...

' the day of the beginner's tennis class
' the day of both the beginner's and the advanced tennis classes
i the time and day of the beginner's tennis class
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? PET for Schools Reading part 2 - matching

In this part, you have to match five people to eight texts.

The teenagers below are all looking for g website. Read the descriptions of eight websites. Decide
which websife would be the most suitable for each person. For Questions 1-5, select the best
course.

A - Clever Boots

Ciever Boofs is an educational and entertaining website that aims to tell people how things work:.
From how your body works to how the earth formed, you'll find it here. There are helpiul videos,
diagrams and photos which help you understand, and there are links o other websites, such as
industries and environmental agencies, so you can study a topic in as much detail as you like.

B - Reviewer

Kids aged between the ages of ten and fitteen choose and review their favourite works of fiction.
There are reviews of over 5000 books, from teen horror to romance. The “Like this?... Then try this_.’
button makes it easy for Kids to find more books they would enjoy. Kids can post their own opinions
about the books they have read and compare their thoughts fo others.

C - Babble

Babble is a social site where teens can catch up with friends and meet new people online. When you
enter the site you arrive at the Babble School. You can then click on different classrooms in the hotel
and select your age group. Join discussions on & range of hot topics, from business, industry,
biological research or your opinions of classic literature. You can also create private ‘classrooms’
where only yvour classmates are allowed. You can even change furniture and colours in your
classroom!

D - Know it All

All the available official past papers from different examination boards are here on one site, allowing
you to get really prepared. There are papers on all subjects and at a wide range of levels. Answers
are provided although, for essay questions, they can be difficult to follow. There is advice about how
to read guestions correctly and suggestions about different ways o study.

E - Master It

Whatever your dream in life, Masfer If can help you achieve it. Master if tells you the qualifications
you need and the exams you have to pass in order to get diffierent jobs. It tells yvou whether vou need
to a university degree or technical college qualification, or whether you can walk into the job after
leaving school. Read about people who did the course and find out how challenging it is. The site
can even tell you the closest locations of schools offering courses.

F - Teen Teach

If you want to know whether you've got your homework right before handing it in, Teen Teach can
help. Other teenagers will look at your work, point out mistakes and give you suggestions on how
you can improve it. Be careful, though. Anybody can give their opinion on your homework. It doesn't

mean that their ideas are good ones!
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G - Book Fair

Book Fairis a great way for school and college students to find the best books for their courses at
the best price. Read about which books students found most helpful, and which ones weren't. Write
your own opinions too. There are links o online bookshops where you can buy books at the
cheapest prices, and you can also buy second hand from other site users. If you've finished with a
book, sell it on here.

H - Wilson

Wilsen is a carioon dog who is interested in a lot of things. Follow Wilson as he explores his cartoon
world and finds out about the things in it. There is information about wildlife, health, history, religion
and countries of the world. Although the site is fun and enteriaining, the information is rather simple
and lacks detail. The more intelligent users may even find a few errors in the contents!

Question 1

Jamie is interested in becoming a mechanic, and wants to know whether he'll
need to take any exams to get a job, or whether he can simply find work at a
garage after leaving school.

O A - Clever Boots
) B - Reviewer

© C - Babble

O D - Know it All
O E - Master It

(O F - Teen Teach
© G - Book Fair
© H - wilson

Question 2

Paul is tired of doing his homework and wanis to read for fun. However, he
doesn’t know what books 1o read as there seem to be so many to choose from!

© A- Clever Boots > x
) B - Reviewer >
© C - Babble

O D-Know it All
© E - Master It
O F - Teen Teach
) G- Book Fair
O H - Wilson
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Question 3

Annie is seventeen years old and has o write a geography
report for school on where our power comes from. She wants
real life exampies to make her report really good.

) A- Clever Boots
O B - Reviewer

© C - Babble

D -Know it All
© E - Master It

O F - Teen Teach
O G - Book Fair

O H - Wilson
Question 4

Cathy's brother always used to check her homework before he gave it to his
teacher, but now he has gone to university, so she has nobody to help her.

) A- Clever Boots
O B - Reviewer

© C - Babble

O D-Know it All
O E - Master It

O F - Teen Teach
) G - Book Fair
© H - Wilson
Question 5

Miriam has enjoyed finding out about different religions at schoo! and would like to
discuss the topic with peopie from other schools, or even other countries.

O A - Clever Boots
) B - Reviewer

© C-Babble

O D - Know it All
O E - Master It

O F -Teen Teach
O G - Book Fair
O H - Wilson
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? PET for Schools Reading, part 3 - comprehension questions

In this part of the exam you need to read a long text and answer 5 multiple choice questions.

Read the fext and then answer questions 1-3.
Fourteen-year-old Neil Atkins talks about working on a house-building project in the United
States.

I got involved in the house-puilding project through my Uncle Brian. We went to stay with him in the
LUnited States for six weeks during the summer holiday. He was helping out on the project and asked
me to come along. At first | wasn't interested. | was enjoving watching lots of new channels on TVI
But after a while | got bored and went along to see what he was doing. | realised that what he was
doing was really great!

He was helping out for an organisation that builds houses for people who can’t usually afford them.
Instead, the organisation buys all the wood and bricks and things you need to build a house. It lends
the family the tools and hires some guys who know what they're doing. They also get people like my
uncle, who aren't builders but who just want to help out in the community, to do the more simple
building jobs. The family eventually pay all the money back to the organisation, but they can do this
over many years, and it's much cheaper than buying a new house.

I helped out with moving dirt and preparing tea. It was a bit disappointing that | wasn't allowed to use
the tools and do jobs like cutfing wood and nailing things together. | understand why they doit, but
do design and technology at school so | know | could do it right. Some people had no idea how to
use a hammer correctly! But if | go back next year, I'll be able to do it, because I'll be fifteen then.

1

Why was Neil's uncle involved in the building project?

i) He lent the family his tools.

i) He is a qualified builder.

i) He enjoys helping out other people.
) He wants to build his own house.

2

Which of the following is frue about the building project?

) The organisation provides free homes for poor people.
) The project was filmed and shown on television.

) Mo experienced builders were needed to build the house.
) The future owners helped to build the house.
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3

Meil was surprised that. .

' his uncle had such good building skills.
) some adults didn’t know how to use tools.
) he wasn't allowed to cut wood.

' houses are so expensive in the USA.

4

Meil will be able to use the tools next year because. .

' he is planning to study design and technology.
' he will be old enough.

' his uncle is going to teach him how to use them.
' there will be fewer people on the project.

5

What might Meil write in his diary about his experience?

7 Building the house was okay, but it wasn't as fun as watching American TV!

]

| learnt a lot of useful things for my design and technology course from working on the
building project.
i

| really enjoyed building the house. It gave me the chance to use my design and technology
skills.

) Building the house was better than watching TV, but | wanted to do more building work.

B1 Preliminary for Schools Reading, part 4 - missing sentences

Five sentences have been removed from the fext below Choose from the senfences A-G the aone
which fits each gap. There are three extra senfences which yvou do not need fo use.

A | was much more confident than before.

B | shared a room with one of my classmates, George.

C Mone of them spoke any French.

D It's often difficult for us to get the teacher's attention.

E Usually all my lessons are the same.

F But at the college there was huge electronic board.

G This helps me to improve my communication skills.

H This allowed each student to get more individual attention.
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My experience at Summer school
by Francoise Armand aged 13

Last summer | went to & summer school in Oxford to study English. We studied at a college where
adults normally study. The classrooms were very modern. In my classroom at school, the teacher writes
on a blackboard. The teacher could display photos or video clips on it. It was really cool.

The summer school was different from my normal school in France. The classes were a lot smaller. We
only had sixteen pupils in the class in Cucford, but at my school in France there are over thirty five.

It was also easier for the teacher to control the class, which meant that we wasted less
time.

The lessons were a lot different to the kind of lessons I'm used to. In my normal school, we have a
course book and we spend our lessons doing exercises from it. At summer school,
though, we did lots of different activities, such as games, songs and role plays. Because of the variety, |
rarely got bored.

Owernight, we all stayed with different families in the city. | stayed with a couple and their teenage
daughter[ Select | | was forced to speak English! | had to leam the words for things, or to go
without them!

Al the time, | didn't think | leamed very much in England. But when | refurned to my normal school, |
noticed the improvement. | had got better by having fun and communicating with English
people. All in all, summer school was a useful experience and | recommend it to all teenagersl

? PET for Schools Reading, part 5 - text with gaps

In this part of the exam you need to fill 10 gaps in a short text.

Read the fext below and choose the camect word for each space.

Computer games

There are different kinds of computer game. Casual games are quick and easy to play.
People can pick up and play the game they have a spare minute or two. You can
find on your mobile phone, on your computer and even on your television. They
include popular games Solitaire and Tetris.

type of game is serious games. These games are designed to teach players
something useful. One of the[Select ~]  running serious games is the Microsoft Flight Simulator.
It was made in 1982, and since then, many have used it to leamn to fly planes.

Other games teach police and fire fighters what do in ain
Language leaming software does not typically fall into this , however. These are

educational games. In recent years, an number of games have been created to
improve the player's skills and knowledge. They help yvounger kids learn to count and spell, and
teach older kids mathematics and technology.
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? B1 Preliminary for Schools Reading, part 6 - text with gaps

Ciick in the gaps and fype ane word in each gap.

How to prepare for tests

By Nicole Warner

Last vear, when | was studying for a test, | read the same page three times, but | still

remember anything! So here are my ideas about how to study. Firstly,

just read information; do something with it. For example, last year,

revising history, | wrote a story about a Stone Age family. It helped me to
remember lots of details!
Secondly, think about what questions are most likely to be in the test. Wiite |:|

down then meet up with your friends and test I:I other. You can work together to
make the perfect answer. Try these ideas for yourselfl They really work!

Annex 6. Virtual Learning Environment designed

Many students hate studying for tests. It's difficult to remember so imformation.
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Annex 7. Proof of validation

Yo, Pablo Flérez Vargas, titular de la Cédula de Ciudadania N2 79.437.742 de profesidn
Educador, ejerciendo actualmente como Associate en Asesorias Globales para la

Educacidn, AGPE SAS. Hago constar que he revisado los instrumentos desde un punto de

wista de contenido.

Luego de realizar Ia observacion, puedo formular las siguientes apreciaciones de forma

general.

00 o

CONSTANCIA DE VALIDACION

valoracion Cuantitativa Valoracion
{0-5) cualitativa
j . Revisar SEEUN las
redaccion de los items 4 ohservaciones  e&n cads
instrumento.
Excelante. El nlmero de
preguntas ez relevante
teniende  en  cusntz Iz
calidad de los items El poblacion objets de estudio.
se pudiera profundizar adn
mas en I3 evzluacion del ava
y las técnicas propusstas.
martinencia de los items 5 Excelente. Ibid.
Promedio

Algunas observaciones al Instrumento 1 corresponden también al Instrumento 2 aungue no
estén precisamente sefialadas en Instrumento 2 pero fueron resaltadas en Instrumento 1.

Excelente instrumento de validacidn.

En Bogotd, D.C., & los 13 dias del mes de abril de 2021

’-:__Pd‘\.lzl"ku rﬂ(\n S g—

Firma




Annex 8. Data Matrix - Entry Questionnaire
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Question|  Justify Question | Question| Questi
4 question & Question 5 Question & " 7 18 Question 21  |Question 22| Question 23 ANALYSIS
Plataformas
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Porque es un
\doma
universal y si
tanemas
conocamiento
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podemos | r.::;l:::amu '::mda::s can understand seme topice
o tener muchas Medio: incluys ‘m mis en |CUMdOnE | that teachers explains It is itle
mas 5010 una pare En c ¢ " y' ndo le entiendo 3 Onaup:e?‘ satisfied and expresses that
s portursdades |Poco satistocho|de ta i [ P T o e, [leam more through witual
llaborales y comunicacion |* A | | mimpe- 1. m"‘ profesoras :" el activites (games) Its
poder en nglés juegos para algin tema pes suggestion is 1o implement
comumcamas Bpoic igunss prancese more games or dymamics
en cual v o pace ekiars focused on each Englsh skill
e mas facil hatslidad dal
PR inglés
donds s¢
nacesde
poner en
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Student expresses that English
classess are vary bonng and
little playtul, it would prefee
Medio: incluys Que a voces differant actities fike songs
~ Si ya que of Que sepan
- 3 500 una pare x : 500 Muy 3 and . aven when it says
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en nglé poco ludicas probably the resources are not
focused on students’ ikes. The
feedback iz missing in 45
H
Student is ittle satisfied. one of
m:' pegos donde [the reasons is because of the
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o wstudiar al on inglés grammar classas than the
axiranpro speatong skill ts suggestion s
to impl dynamic cl
bt # doesnt spacify how
El
aprendiza@
de as1a
|asignatura
para mi es
muy The student is lttle satssfied,
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Most of the time the student
receives feedback and uses
tochnological resources m
&8 muy ue he podido English classes, arhough it
~ |mpertante Medio. incluye {agvender ) Escuchar  [hablar con expresses that listening
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. egundo. Comphstaments atlo dng .. 1E8 Casi Casi El amblente y  |Las mas actibes. Even it is completely
Isi idoma mas [ b deta  lingésy | ore [ageand RS e o Sac with Enclish cla
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There is no coherence with the
answars of the use of Spanish
para and Enghsh in the class
e cualguier Alto: taclase | Nevertheless the students is
Bl trabajo que  [Compistaments |se onenta . Casi Aprandamos totally satisfied with the class
g o 363 an &l satistecho completamente :’gn:;g; nunca e o mas i— It raredy receves feedback. but
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Annex 9. Data Matrix— PET
Part1 | Part2 | Part3 | Part4 [ Part5 | Part6
6 points|5 points|5 points|5 points|11 points |6 points ANALYSIS
max. max. max. max. max. max.
- Student's strength is filling the gaps with multiple choice
S 1 1 1 2 4 0 options. Texts comprehension is difficult for it. Grammar
g and vocabulary need to be improved in order to develop
et . .
v tasks like in Part 6.
N Student's strength is text comprehension and getting
S 3 4 1 2 4 0 details. Longer texts could be more difficult for it. Grammar
g and vocabulary need to be improved in order to develop
et . .
v tasks like in Part 6.
o Student understands general short texts, however, longer
5 2 2 0 0 2 0 texts are quite difficult to comprehend. Grammar and
= vocabulary need to be improved in order to develop tasks
et . .
wn like in Part 6.
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Student's strength is in completing texts instead of
answering comprehension guestions or detailing
information. Grammar and vocabulary need to be improved
in order to develop tasks like in Part 6.

It is a mixed between understanding short texts and filling
the gaps with multiple choices, however, long texts seem to
be a problem. Grammar and vocabulary need to be improved
in order to develop tasks like in Part 6.

Generally, understanding longer texts is not an issue,
whereas part 1 (the lowest score) is about reading the
shortest passages. Grammar and vocabulary need to be
improved in order to develop tasks like in Part 6.

Student 7 | Student & | Student 5| Student 4

Getting detailed and specific information seems to be
difficult for it. Although understanding short or longer texts is
not a problem. Grammar and vocabulary need to be
improved in order to develop tasks like in Part 6.

Student &

Understanding short or longer texts, and identifying specific
information is not a student’s strength. Filling the gaps with
multiple options could be an advantage. Grammar and
vocabulary need to be improved in order to develop tasks
like in Part 6.

Student 9

ldentifying general or detailed information is a difficulty.
However, there was more score when answering some
comprehension questions. Grammar and vocabulary need to
be improved in order to develop tasks like in Part 6.

Completing sentences removed from several options and
understanding short passages are the student’s strength.
Putting attention on details, grammar and vocabulary need
to be improved in order to develop tasks like in Part 6.

There is a good score when answering detailed questions.
Understanding short passages and filling in the gaps are not
student’s strength. Grammar and vocabulary need to be
improved in order to develop tasks like in Part 6.

Student’ strength is matching specific information to
detailed questions. Student has to work on comprehension.
Also, grammar and vocabulary need to be improved in order
to develop tasks like in Part 6.

Understanding longer texts seem to be student’s weakness.
Answering comprehension guestions is its strength. More
grammar and vocabulary need to be improved in order to
develop tasks like in Part 6 better.

Comprehension of short texts is student's strength. Filling in
the gaps seem to be an issue, even when multiple options.
Grammar and vocabulary need to be improved in order to
develop tasks like in Part 6.

Answering guestions from longer texts is student's strength.
Although, comprehend short and detailed texts seem to be
a difficult task. Grammar and vocabulary need to be
improved in order to develop tasks like in Part 6.

Student 16 | Student 15 | Student 14 | Student 13 | Student 12 | Student 11 || Student 10

Filling in the gaps with options given i1s definitely a strength.
However, understanding short or long texts is a weakness.
Grammar and vocabulary need to be improved in order to
develop tasks like in Part 6.
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Student 17

Comprehension of short passages, detailed information and
filling some gaps are definitely weaknesses. However,
student could choose some correct choices. Grammar and
vocabulary need to be improved in order to develop tasks
like in Part 6.

Comprehension of short passages, detailed information and
filling some gaps are definitely weaknesses. However,
student could choose some correct choices. Grammar and
vocabulary need to be improved in order to develop tasks
like in Part 6.

Understanding short and long passages is student's
strength. But identifying specific details and filling in some
gaps are difficulties. Grammar and vocabulary need to be
improved in order to develop tasks like in Part 6.

Student 20 | Student 19| Student 18

did
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Annex 10. Data Matrix - Exit Questionnaire
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